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ABSTRACT

The number line model, which intuitively marks numerical magnitudes in space, is widely utilized to help in
understanding the magnitudes that fractions and decimals represent. The study analyzed 6™ graders’ understanding
of fractions and decimals, their problem solving strategies, and whether individual differences in the flexibility
of various strategy uses are associated with the accuracy of numerical representation, calculation fluency,
and overall mathematical achievement. As a result of the study, students showed relatively lower accuracy in
representing fractions and decimals on a number line compared to natural numbers, especially for fractions with
odd denominators compared to even denominators, and for two-digit decimals compared to three-digit decimals.
Regarding strategy use, students primarily used benchmark, segmentation, and approximation strategies for
fractions, and benchmark, rounding, and transformation strategies for decimals sequentially. Lastly, as students
used various representation strategies for fractions, their accuracy in representing fractions and their overall
mathematical achievement scores showed significantly better outcomes. Taken together, we suggest the need for
careful instruction on different interpretations of fractions, the place value of decimals, and the meaning of zero in
decimal places. Moreover, we discuss instructional methods that integrate the number line model and its diverse
representation strategies to enhance students’ understanding of fractions and decimals.
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(Kim, 2022a; Kim, 2022b). £E35| gl £X|M0f 2EM FH(NLE: Number Line
Estimation) M= 242 449 7104 T3t 2t 7HRI2| HQ| HE=F T OFLI2}, 2| 3715 H45}7| flof O CHst
M2t MEoH=R £ = U &tCi(Siegler et al., 2011). 012{3F MM NLE 2Hl= 242 2401 T SS9 OfaH

U 27 52 w; HIE $ U R8Y AW £72 YR 2 AL

= BF0ME NLE NS 28010 FOT 242 450 7|5 Bl #2100 LIEHE I AHEot= M2kt Yo Yo E
=A510, _’E%g—!ﬂ JISHAS| E-0f 40| CHE! OloT, H2F AHE Q] % ’é | St S 2 -oF SIAGFOf JHQIRRL A2t
0| UA=XIE BMotIXt oIULE. 0| Sofl S5 242 A4 StgS 57| 21T A=LACZA, 21 B &0 Ot
ot By M2 RS AEQ 280 tet USH AARES EMotalXxt otACt.

FHMOR, B ¢ A 2X|= CHSt 2Tt MY, NLE MM 258w 18HA9| 240 A40| HAO| H3IML 4
o| SFet £Q0| Wet X017t A=7t? M, FHL 24t 2405 2 20| LIEHLH7| 2o stS0| AlEdt= M2 FA
21717 M, ZF 249k A= NLE LhR|0|Af, Crofet H2ko| Roiet ALS F0f Mt Byl Faby, At S5, gz 7
ofet AR A=7F?

O|2X i

1. 22 A2 37(0f CHet OfaH

252 A= XA 01200 HRA B MER Y2 2t HoM =7| &9l & OES =l ATt LIEHH =
9| 37|E Olalist= O 0SS =Lt Ol2{et 0222 F2 ARICE Er O HOIA KtA=0 CHSH 7|1EL| X|Al0] &2
20 Az=0| 0|5H0f| Y&k O|X|= A4 TSKwhole number bias)g AZ6HECHNI & Zhou, 005) HE =
b SHHEE2 X014 A8 HIEOZ 0.2571 0.7 CH 2 $2t0 B2 0|0H0f7IE otCt. ot 249 A9 ot 27|
37| Oldliot= O O2igs RS GIE =01, 22, & f — 7|SE M8%H 5 = B/IHsS 2 10
72| =Xt= O|5HSt7LY, 1ZE-HZ A2 A2 HOIS0|= @732 B/ | OHlf(S’[afylldou & Vosnlado 2004).

o] MAARLE XA Tk IR0 BI[H 20, 242 A2 371 0[3H0]| {22 FYct= LOUSS BHoil
ALt A 242 7] O[aiet ZHEHNM= HAIE 242 222t EXAte| 2 7|0f| [ME Ofahe| 022 FrE gfoll A
QICHSchneider & Siegler, 2010; Yuan & Chen, 2023). Y32 24 37| H|W IXNOAN, SES HHRLX| &
He 2/72F 2/1129] 37| HIWOIA 1tk O|A0[(57.1%) 2/117t § ALt &2 TESHACHYoon & Chang,
2023). |:||£0| 4 - 5eld SPYES IO = St AFUAME, 2F 70%2| SHEE2 4/52 16/200] SX| 2+ =S5t
16/202 4 2 242 M2 TstACHBraithwaite & Siegler, 2018). &£ CHE 0222 REC 2=, FOZ 249 ‘='E7}
M MECH 24 O} 2 37|Z Ofaliotyl LIEtUE O 02128 ZAUCE. 4MI0A 9M| AL0|2] OtSE2 20|t ZAZY
A2 ALKES 2 [ 2, 4, 65200 ol= 227t "0l E4HL} 3, 55200t ot= 227t 240 B8 § SX ot
0 {ECT QAUASIRCHPothier & Sawada, 1983).

O2e2 A9 37|Z Oldlol= Ol 02ES RYck= QQUCE, Xzt 7HE00 Uist O[sHE & 4+ ULt FHEC=, of

o M3 AFE HHEM TSt 5ot 3—.“&'#%8 A M X2 0 AT Otie| 5 2t EAIE Oldlist= ZX(0
M7t =2 QEE(85.7%)2 EJ=0, 55| A MM Xt2|2] 242 1008 SHH A4 S Xt2]2f 7t ZTh= 7HES Olsh
5h= Ml o328 HYUCHKim & Nam, 2023). 3._ 20| 37| H|WO|A 029 dekE Olalish= O o282 £0|0, 0.01x
0.0102 Z2 20T 276111 19%2 SHHE2 0.0108 O 2 A2 HE THSIAUCHKIM & Nam, 2023). 0[2[0f &H
Q| Ml AFRUAME H|E AHIE &S 2 ULCL 0|=2| 4 - 5aHA SHHS2 ApHO| ZXME Qe 2| 37|12 HZ 0|5li5t=

&2 HY=0|, 62 S0 8357} 87HLCH 2 £0|7| MZ0| 0.8352 0.87HLCt 2 £2 SEGIUCH, 0511512 22 3
719] =2t 2E517| = St CHDurkin & Rittle-Johnson, 2015).
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SIUCH TAHOR 249 Z9, 2RO 277t 3 Kf2Ql BHEM £ K20l B4, A0l 24E S
Off LIEHLH=E Of 0128 24X ZEOHIA SI%Ch 242 22, 442 L0le., A4 £ X

ES
M 440 37|15 AU Bdots o7t HatXI=X RS HEoLAL ofUL. Ot=2f 2y FOT 9 22X

X7t S A, B, 25 NLE HHIE 22 2Alo, +-2| SRE JUH 0eis §=E MM = H| WOt} of

0

2. M =Y MY
SN0 ZFOIE 49| XIS LIS 22, 40 2710 i3t 0I3HS BAIHCR SIIGHA| SHCH= FOIA, 42 0/ X
4 M W p GT0IM 2| ZRED AUCkSchneider et al., 2018). SHSES +XIMO| 42 EAIE 1f AHAI0] O[3t
20| TSt 315, B2 XIAIS IO LISt M AIZSts HOR BT T UCkPeeters et al., 2016).
B K24 NLE PRIOIA ALSEHS Mo Bist M3 7S AHED, SIS 55| FOIH 42| S21% Ix/0f 0ff
o] e

M 2EMO| XE, B2t & XHES 7IEHCR M 7|2 &1 M2H(benchmark strategy)s AFE3k= W22 LIEHRICE
(Newman & Berger, 1984). O£ £0{ 05E 1007kX|2] £E MM 102 LIEH If M X[H(0)S 7|EC 2 MO} /IXIE
HAGH= WS ALSSICH SLHOIA] CHEMYS AOZ X4 NLE IHHIE 35 ZU0ME ¢ HOXES £6| 5
ol E XHS 7|&2H M= M2 T2 A86k= Ao 2 HQICY MA|= b} UCHPark et al., 2016).

O2o=2 2 NLE HNOM AIBEE TS 24 My AFE HIEH, 0-1A10[2] 245 8l 2M0| L
7] QI3 0|22 65HA, 85HA SIMMES = JIX| M2 =2 AFRSIAUCKSiegler et al., 2011). & HIj M2 tHst M2y
(transformation strategy)22, F0{Zl 245 H&617|0f Of H2|$t ZXI= HHE F B4sh= Mefg Q0IgHt. oE =0
25 HSE E= UEsSALH0: 5/9= 1/280 A7 8= 1/29] A7t QEZR| BA), CHE YEH= HHYAM BASHT
(od: 12/13= 2 90%). CIE M2 £XIM 25t M2k (segmentation strategy) 22, $EIMAN| 71Ato| 2HEOLT S MK
Aot M20IC} 02 S0 £XMS Hto 2 LML 220 siEdk= THRITHE LE+0 M2toto] BASICHO: 4/72 78
F510] 40l EA). 0|28t & JtX| MEf F, O|=2] 65t} 85HAC| SHEE2 B2 220 LSt O|cHE HIZCRE HIf
HOZ XM Bat M2kS 4 B MEFHCT WH0| At2oH= HO 2 LIEHGCHESA: 83% vs. 50%; 88HA: 83% vs. 75%)
(Siegler et al., 2011). &5t 0, 1/2, 11} Z0| 02} 1 AtO|Q] 81 £EMOM XS, B¢t 22| 7|&HE &dt= 7|28 &1
H2kg 50| Al23= U2 R LIEHHTHSiegler & Thompson, 2014). 1 2|0f] £X140| OP CHE A|ZX TANS At25H=
AlZfst MEHO: 722t Tf0| & 122, +2MY Bt = BRE 7|HICR St= S8 14 24 MEH(0: 5/122] X0
ZI=5610 0FE 57K MM B2 242 M2FE A6t 4O 2 LIEHCH(Fitzsimmons et al., 2020).

O2C2 A NLE HH0ME= T2f ALS0H| THot A7t X QEX|2H LR AN AFE RN BAS T A
& QU= MO Z & JiX| MEF2 AHFSIUCHRIttle-Johnson et al., 2001). 21 & otlt= AR Xj2|4=2] 7HE0]| CHSH
oS ELHE £AME 108520t FOT A0 MO X12[0] U= RXIE 7|EQE 12F H|Xt 2{X|0f] BAd= e &
(composite representation)& At&3t= MEO|CL O|E S0 0.7458 O ZHHSH =01 0.72 0{&5t1, 0.0458 FII&2
2{ot0] 0.7=LCH 2 {AXI0 BAISIC}, CHE MECR= TR A0l 2 HHRIE MA| HHelQt H| WSt HAISH= 38 He &
&(common unit representation)g At&ot= M2, O|E S0 0.7455 0FE 1,0007tX|2] M| & 7452l 2{X|
off EAISICE O3] =St 55 SS9 A +AM0| A8 BAS I &4 HH(BE6%)8 38 T EH(17%)ECt
MIHMOZ O 0| Af2ote U2 E LIEFHCHRIttle-Johnson et al., 2001).

Ol Ml ALRE EM=E 2 AFUME, FOHX B4t ApE SEIMOY| LIEHE I 0|25 CiASH M2t 5 O Mefs
2 MElSt=X], RO 242 A0 SO T2t M2 ARZ0] 0l etX|0f CHoll AHE 1AL 5HUCt. 0| 2loh 2 SHFM=
‘choice/no choice’ ¥ 7| (Siegler & Lemaire, 1997)2 L5 At256}10], 242t A% NLE THH|OIM KHIAIE M| 7EX] ™
2t 5 St 7tXIE A8SlM FOTl 2| 37|12 Hafotll AHLO0| AtESt M2FE MEHSHE S SHUCt.
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3. Ch¥st M2t Al 984
43} SR B0[3 1, SiLte] MEO| YHHE B TESIV|MKIQ WS CHE 4 ULt 18|17 2t M 5840
RH0|7h U2 4 QU 612 S0 5+2+89] A YUMEE] HASHS U [(5+2)+8]S AFRSH= HECH 28 HEIS K25}
o] E&0j w2t St

[=]
Of[5+(2+8)] 5101 100] Eli= |0 & SEE| AASHS 20| T &EX0|CHChang, 2017). 0K 2X
0| M2 A5 2HIZ BO[oHs 522 431K 22X 20N S25ICH
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2310] A0S HIO SO W2} H2AS LU A= 522 K (lexibility) 22 FHaHT, 8
2 520 523 24US BXGIHCHVerschaffel, 2024). E3t IX1A2] HRUAE = Hf 2302
=% H2Y(routine expertise)9] BILh HHIOE HSH 2N (adaptive expertise)S AMBHH HxIQ| HZT #2IS 0
SoHn MRS MEOIE QUG HAS 47, HOEH0] HHE 4 U= 523 YZ6KACH(Hatano & Inagaki, 1986). O
23t MG HSNS JHOI0| A 52 U 45t SIQUMFES DHSH BRA0| Y HOZ HOIFI|E FAUCKIM & Varma,

mr ou

-

st S

A =
1o T = ox< T .. T

il
2024). M2 0|2 =S8t 5, 68MAS NYCE HAISH 4t AL}, 0-1 £XM0| EAIE X7t LIEHWE 22 3718 F
Hal= 2H(PN: position—to-number)0lA| =8t HX0| =2 SPHS0| IS SHSHELH H| WA Chst M2 ALE(High:
2-37tX| M2f AL Medium & Low: 1-27tX| 2t AHE)S R0, B4 Fetd Eot JHXNOE sUH Aoz Eaiit
CHGirit & Akyuz, 2016). 2 A2 SHETQI NLEWME CHUst Mak2 AlS6ts SHYS0| A Hatr It HWH 2
Aoz HE HE AUCKSidney et al., 2019). i SHTL0A= 01 BAIO[S] 25 $AIM0| B [ Het, 2, 7|1E™ &
1 M2 S Ot M2fg AM8dt= SIS0 I8 X| 42 sMERM 24 XAl 37| 7|HICE HASH: HIE7t =00,

2 B S HoIt= 20E E0IRAC
o0 2 AN 2L 22 25 B I TS TE AEQ FHYO0| -5t st e
ALtetr| #12 42 Hekseh| ?lo & Ak2| 4= 019
a1 Lixd S30| 27 ECks H(Foley & Cawley, 2014)01M CHA Ha2f ALZ 2] RAHG0| St SH2| JHAIRIRIE Of
T HAMLS JH=XE T DX} S
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AT
1. HCHAL

2 o O 23 YA AI-ESZN0IA Xiis, B4, A4o| 37| 0loiet AE LISS BF S&3 25311 4, 5, 6
SHAS O 30| 7Hs HTOR MMGIUC 0] 5, Xfels, B4, A4 0la] & B T3t SE ZH0| WS HO2 4
2He|l 6317 SHIS HITIIAOE MHSIGCE AT AKX BRS AR A4E 7|20l 912 24 ZSSTOIN ST
o| 5{2g 0} 0|ROHOM, 2t SIIHR HOIS S5t 27H 512 63 78(H3Y 38Y, 013Ky 40%, TR Bt 12.37
Ml; ASH 51%, BSIE 272)0| 170 ZOIGISCE H70) R3S D& ALt B1F0| OISO, S4 IS HHARHE &
QUCt BE KT 232 ATX| A47|HO| IRB £0US WS 3 O|20IKOH, HEXO| MY 50| U 7 Fol0| S/ 3t
SIS MO R AIT7E 3E|QiCt.
2. 17 EF

(1) =214 =8 1A

AT HO SHYS2 4% Stul o ARH(HATE=27Y, EfSX=51%)E 08510 NLE UHE +A5IRACt. StlS
Kol QHLHOf| et o 2= HHO| FOT AP} LB = 9 32718, OtRA EE= BES T8 HS 018010] A%
O HA)I E XJ-RKIHAS=1,000, F4 - A==1)2F BAIE 81 2=Z1M /0 S HAISIACH(see Figure 1).
Off 8t 7HO| AHZE HAEIUCH, KA, 2, A 2L MHEZ & 24712 RRHE 727H)7t A= UL, 2F MhAl= A
17HE 20I2t = AU
EE5| £2 IR0 ME E4o| YeHd HIUE floll, ZF HHEZ MAIE XM=, B, 292 S2H fIX|s SLot=S

JotALt. HIE S0 H ZH0l I, 0-1,000 AfO[2] |1 X0 XA 1259 =X 2|X(2, 0-1A10[2]
o9 24 1/813 A% 0.1252] S2|H LIX|l= SYSIUL. 2t MHE=Z HAE =AXE2 =M &k order effect)
ot7| floli stEZ FA2(Q =MZ HMAIZIRACE 24 20| & BEO| TIEHME2 FHX|X| FpA2L oF Z2HT 30= 0]
S AESH 2 3R EE 2Eotets ZEO| MAIZIUC.

Xi2==(Natural numbers). 0-1,000 AtO|2] 81 =% 2I0f FOIT F Xt2| &= E= M Xt2| 0| XA 37|15 0fFst
O EAISIAUCE 0-1,000 AO[Q] Rfis=7t =H| Hetd £ UEE V25t Ch52| 2470 X7t 2HZ HMAIEACHsee
Figure 2 Note). si'd M= SS9l =01 L 7|2H O[sHE &elst| et £ +=HO 2 HMAISIAUSH, 0f0f mhr| 4~
Al Ak et a2 S0{EX] AT

=

3
=1
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H
X

2 re
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BIXIY, U4H - RESO| B At 2XN BY
E==(Fractions). Xt¢is= NLE 2|t F2|, SHES2 =X 20| & siE WHO0IM AL 4= U= M| 7kX| H2kS oljAlQF &

H é!*ﬂopﬂ AN 32 Z0|9 M HE FAS HA AYSIUC. B2 37|12 +2M0| LIEHE [} 5| At&ots e
2 LT CH29| M| 7tK| M20| SHSHH ATHEIACHSiegler & Thompson, 2014; Siegler et al., 2011). AW, 7|=H
o HHOR f£EMO| X2, B2, 2 XES 7IE2E H0F 0T 7t o= XI-0| 7I72KIE 7|82 49| IX|E HA|
St M2fOICt OlE 501, 7/120|2t= B8 Bt AW 71822 5t0] JHL QEZR| HEASH= UHO|CH S, ofE ™
EF(“%” AF0M = Het Moz HHSH|T ofRlLt CHE +2 0{&5k= A =010 2 A0AM= HE0|2= MR
FeHOo=E FO X 245 CHE H|tt 242 O{EGHA] M50 42| 2|X|E HAIGH= M20|Ct. O|E 01, 7/120|2t=
ofid EECte &X[THH|S 2401 2/32=2 25101, 2/39| J1Z0| BAISH= LHO(CH AN, 229 £012 Lt
g Mefoz 02 £0% $AME BRO| £0E LIs1 22Xt 37|22 HAISH= M=0|Ct. ol £01, 7/120|2t=
7t FORS I Ot2 £2= £AME 1282010 7HM 2 X|F0f| EAlok= H2f0|C}.

Heh 4Y IAg AFSH 2, 0| 2ot sHEE2| O|SHE S7| ol F7HXQ! HE 2 E QIS 11 & SHE2 “F
JE._ 240 I8 FEM| H*IOFE JIAE M2 S AHAO| AL S MEFE MT oM 2= KIAZ0]| Mt EM0 0]
=2 7|2 HAlotdl AHLO| AtEer TEfS MEHSIE R QLY RIUC. 0| S2S YX|ot7| flott] SH|A HAIgH H
%FQ EXE UEHE = U= MHBES JU=Z AZoIALE M HAISH X EHQE XMy S2|X X7t SYst Tt
89| 247 247t 2HM2 HMAI=IALCt: 1/13, 1/12, 1/8, 3/20, 1/6, 2/9, 3/11, 2/7, 4/11, 3/8, 5/12, 4/9, 5/9, 5/8,
7/11, 13/20, 5/7, 8/11, 5/6, 17/20, 7/8, 8/9, 10/11, 13/14. 0| & HEto| EXME £ 7} 5t Xf2[Q 45, It 12
U2 227t F K22l 27t BHEE ZHE o). Hiet Moz 2RIt 2401 3R 2271 K0l B2
ZH -U0| E= 8 FHE oI 0|28t 2 £4E 8ol 222 Al & 2% o 20] [HE F40 Hatd U A
2 X10| O HSS AAISILE.

Ax(Decimals). 24 NLE 2tH|Q| AL, UM AZSH 24 NLE MKt SUSH HHOZ HAIZACH, THSQl 2474 o
27t HAEICE 0] & 21709 XM= A% M| Xt2| £5(0.077, 0.083, 0.125, 0.167, 0.222, 0.273, 0.286, 0.364,
0.375, 0.417, 0.444, 0.556, 0.625, 0.636, 0.714, 0.727, 0.833, 0.875, 0.889, 0.909, 0.929), 3742| EXl= A
£ & Xt2] £(0.15, 0.65, 0.85)5 HA|ot OO, **QI Zo[of| mE B Hatd 2 AZXE xH0| 6{FE ASBot
= O AF25HQLt 1 20, 24 NLE otH|IQF 22| A4 NLE ItH|O|A AtR0| 756t CH29| M| 71X M2HS Qs
(Newman & Berger, 1984; Rittle-Johnson et al., 2001), =M 20| Al MEISIE=Z SHALCE AW, 24 NLE 2|0 A
MNE SYo 7|EH I MES QIS S, FOHE AE F 2| & A E= o Xi2| ~ A2 HHEE6IM B
AlBl= Ht22 (rounding) M2HS QHUSIGICH A, A8 GRS M BS M2OR HHE Hf U= X|Ql4 w3t M2t
(transformation)22, 2 HFUA= 0-1A10|Q] Bl +EIME 0-1,000 ALO|Q| £EMOZ MZtotyl, FO{E A0 1,000
2 5010} 2IXIE EAlok= MEFS CHYBIRCL OIS E0], 24 0.5832 A4 58322 MZt5tal 0-1,000 AtO[Q] £E|M

7

ML 4r HC H'|-|
Hu b

-I> rir 4> o
H

=3

0

r>'2

00 M
N

Of ZAISH= WS ASIAT 21 By Fo: £YS floi NLE HH0IM 22| ABEE £ 2RKPAE: Percentage

[ = Rl

of absolute error) 22 A5 C ,—8—&.8 C22t 20}, —Somammame *x100. GIE =01, 5830(2t= A7t FORS
I 5002 LIX|0f| EAIGHH PAE g2 5005831 x100=8.30|C}. PAE Z}0| H242 £XIM0| EAGSHE HE7t s0E AS

1000
LtEHHCE

_'_

(2) Sitt 54
S SHEO| ME NLE DM ArBSts HEFQ| XHO|7F LSH=R] (RS LOtE Y| 2lsh At REY HAKcalculation
fluency test)S HAISIACL 45 A2 HEt E= OE B2E 71X 27|17t 22 242 HatE I Q715= 74 5352
4 21 L s3H0| =HS F10 282 THSIRUCE Sowinski 2| (2014)9] AHlAt %"é,é? A 2eE EHZ 22t &
d 6028, L 60Z2S MASIUL. 542 B2 (F AH2| #)x(8 Xt2| )2 M=Z SLHO| HA|IZALH (O] 73%8), '—f
IAIEIACHOH: 584+8). SHE=2 2t 1:20|2k= Mgt AlZt St S0]0

Tl B2 (Ml AKH2| )=(3t At2| £)2f M= HLHO| X
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L EM E= I =71 +F StHGFE GOl VIS 2SR oA, 481 1547]0M 68t 25H7| =7HK|Q|
28t Wit HE F, 2 AMGEH), HEBEH), ZEGEH), #AEGEEM), A=t /IsY@EEH) 0| 2F 2o
Ct. B7HX|9] M2|= A+=(Cronbach’s o)= 0.85022 L25IULt. SHS2 F0|0 HAIE ESES 27I7E MESI0 2
Olst¥eny, g ot 2 10| FO{=|ULCY.

Jon

(a)
625

0 1000

(b) (c) 0.583

7§y dn ey g dn gy

off g oy wey
29 28 ek Y
s HE Yy

Figure 1. Screenshots of (a) natural, (b) fraction, and (c) decimal number line estimation tasks.

o1 X%

333 o2 101 2ol sims wol I, Ave, Sl OIS We = 4% HA BEOZ HR 42 AZK 2
(2 402)01l ZH B1F T2 TIYHIACL 1RAAIOIA SHES2 ATEOIA TIASE URLO| HAGH0] K14, B4, A% 23]
MOl LIERLYZ| RIS HATE i BEXS HR5H0l IHS LGN, BE SIS X WY IRIZ Xiei4 NLE IR
£ BZ5IUOD, 0/0jA to| SIS S 4, A4 NLE | 208, & CF2 Muto SH4S A4, 24 NLE ¥ #02

[¢]

WA 6L 7|= 24 20t NLE 2tH| =A{0)| 2 A0 HA
SDs=2.8 vs. 3.1, p=0.673), 24 PAEQ| AL, £4 NLE IIHE HY
Ao M7t QO|otAH EUCHMs=5.63 vs. 8.17, SDs=3.6 vs. 6.5,
OF LIEHGCH= ), ofg 2010] S235| 1=K 42 Tl FUwAL A A

M= =2 EH0IM =M 2= 12{obX] UL,

2
for
H
lo
40
lo
rot

t0l= AR LHMs=7.23 vs. 7.50,

NLE MtHIE HXA of sHYSHC
=0.040, d=0.489). slid Zut7t 201
12t 2T vs. 2F) S5 1250, 2 ST

rg 0

rol
N o

o]

=
M
2

~
1
- —
- O
©
o

r

I

THEOR SIS HITAL| OHHO| Tf2t BHR0) RAIE TR0 et MT XAIZS AT, K22 o1 2X 1282 4
M SH 24282 BUCL 23NN SHSS O 2 T, 43t SIAMFE KIS LI|TS ALSH0] HBHATL A7
20| 2 3 SIS = AT MH| 28 0|01, M2 ME{o| QeIMT} 45t 8% 50| BAKS ATt LHSS ¢
TRRE ClH2mLT,
4. 24

2 IR0 HPEH 242 Y5101 SPSS 27.0 S DR IMS BRFIACL FUNOD, MY, 2HMA & BA Kt
0| 0| 2A517| YoH0] UMHLEHEA HNS MAGIUCE, S, 240 A40| 2XMY BY Hef Mo O4S 2
Not7| 915101 BIE 24 U T 2AS ANBOICH AW, 2404 A40| 2XMY B Ho| QU0 2 EAO| et
A, At 53, SIRiNE 27| R0|7H ROIBIKIS MTHET| 9I510) AYHTLAT HRHLNS MAGIRICH
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BRI, Q4B + RSSO Ba A% AT BA HEI 2 Y B4
A7 dat
ZQ RN EM0| UM BN 9| SR M2} £EM0 &5 HEAGHE HEFY0 QoIst Xt0[7t JE=XIZ EOI5HICE
ke =oAL 2A A0t QOIS XH0|7t UKRACH (F(1.6, 126.8) puymn-rew=10.31, p=0.002, 1,7°=0.010), Bonferroni
AME HlW A% Z1} OAHE SPEER X2 37|18 fEM0f| 71 akstA BAISHI1(M=4.97, SD=2.34) 0|2{3t ¥
B2 E4(p=0.013) = 24:(p<0.001)2LCt ROIGHH = | LIEFLCE.

240t 200l 718 S0l LIEKAE BYS By
1 AT} 91 S HEIBIO, ARl A SAIS HAA UIDE 6] LRSAHEA S AAE 23, $a2) A4
Zt9| PAEZIO| R9|5t X}0|= ‘aiﬁ’illt(Ms=6 84 vs. 7.36, SDs=5.33 vs. 2.91, F(1,77)=0.77, p=0.384, n,’=0.010)
CISO2 BAO| N0l IS IRl Q9IS HMGH| 9o, 240 29 22| K24 - 2% 0j%, A40| 4L X3
4ol 2olof 12} PAE o) RI2t 1017} ASKIS 37} LASIILT Tablo 10 HAIE bhe} 20| s £X) 04, 2
=

K& ZO|0f| K2 PAEOH R2I8F XH0[7F UULE. SHESE2 27t "0l BE0 227 E401 25 AU BYsh=
HEMO0| HUACH(Ms=6.35 vs. 7.32, SDs=5.91 vs. 5.21, F(1,77)=7.00, p=0.010, n,?=0.083), L5t 22 M| Xt2|
HO A% F Xi2| 8 BASHE Y0 FUCHMs=5.67 vs. 25.99, SDs=2.35 vs. 27.99, F(1,77)=39.75, p<0.001,

=0.340).

Table 1. The precision of representing fractions and decimals on the number line (measured by PAE) based on its feature

Feature Type M SD F p "
Length One—digit denominators 6.97 5.29 0.77 0.383 0.010
Two—digit denominators 6.70 5.68
Oddness Odd denominators 7.32 5.21 7.00 0.010 0.083
Even denominators 6.35 5.91
Length Two—digit decimals 25.99 27.99 39.75 <0.001 0.340
Three—digit decimals 5.67 2.35

01AQ] £ ZUS ENE, 2494 240 2t ST PAELT 23 ATHEH Figure 201 HAIF HIf 20| 24 £ X2 4
21 0.65 (PAE=23.29)2t 0.85 (PAE=28.68)= =™ QXt 72/0| 20 0| Z [t2 2ot Ha| HAC| HEHY0| WA LIEL
L.
HRlat®, SIS B4LH A40| 3712 2TM0| BEASHS T 20| IAECH YN0 HTUHOE LoD, S5 24
o ZOE BRI S840 BA0M, 242 Z2E A% T X2| 49| 27/8 HMO| LIEHE HEH0| WAl LT,

240t A0 37|18 +EM0)| LIEHLH7| fIsH At2ot= M2k
T HI G EHQE TSI SPYS0| B4 A0 FT7|E SAMO| LIEHE I F=2 Ar érE 22 MIET| 2l5 2
= NLE 2hH|QF A4 NLE 2hH(O| M E10E Hef Mefo] IS BAGIALE. MA|E 37tX|Q e 5 242 42, 78H0| 24
N 20 2108 = 1,871 trials"0IAM 7|2H &1 FM2K38.5%), 28 2KH34.5%), 012 E%F(zes 9%) 92 7}&H &0
AME5IFOM, A0 AL £ 1,872 trialsOflM 7|2 &1 M2H38.3%), HE M2K34.1%), AtA4- HEH MEKH27.6%) =
O 7% HO0| AH83IRALHsee Figure 3).
WOl MEf MSEE 2AMSH AN0ME, 240 Y 2E M2 71 MS5H 5H40| 32HOZ, MA|Q| 41.0%2 7ty &
orocq 7|§§ A M2S 7P M55t M2 24H(30.8%), OE M2 7HY Mo S M2 22H(28.2%) =M 2 I-rErM
@ Ht2E e X MS S 50| 299, TA|Q| 37.2%2 7+ B, 7|EH H1 M2 JHY M55t &t
24“4(30 8%) R4 et Mg THY MS st i*o% 213(26.9%) =2 LIEIRICE 0|1 2H(2.6%)2 &2
Z H(2.6%)2| eM2 37 & 2712| MEfs Z2 HIEE ALt
M2k MEH Zutet JHOIE M2F M5 Eakdl EEI, 20t A NLE ZH0M SSHCE 7|1&F &1 M| &8 JE?f
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ABCDEFGHI JKLMNOPQRSTUVWX
Items

Figure 2. The precision of representing natural numbers, fractions, decimals on the number line by items (PAE).
Note. A:1/13=0.077=77 B:1/12=0.083=83 C:1/8=0.125=125 D:3/20=0.15=150 E:1/6=0.167=167 F:2/9=0.222=222
G:3/11=0.273=273 H:2/7=0.286=286 1:4/11=0.364=364 J:3/8=0.375=375 K:5/12=0.417=417 L:4/9=0.444=444
M:5/9=0.556=556 N:5/8=0.625=625 0:7/11=0.636=636 P:13/20=0.65=650 Q:5/7=0.714=714 R:8/11=0.727=727
S:5/6=0.833=833 T:17/20=0.85=850 U:7/8=0.875=875 V:8/9=0.889=889 W:10/11=0.909=909 X:13/14=0.929=929.

Fraction’s Strategy Selection Decimal’s Strategy Selection

mBenchmark = Approximation = Segmentation m Benchmark = Rounding = Transformation

Figure 3. The percentage of strategy selection in fraction and decimal NLE tasks.

H

—

=AM, 0|2 Halsto
T FUC

OSOR 240t 440 EXO| ME MeEf AL YAl HIEE BEMGIQICHsee Tables 2, 3). 222 Xt -¢-01| = M2k M
B QPO SAMOE 2|5 20| LIEHITCHCramer's V=0.063, p=0.026). & —’F—%%E* Orst A2 = FO{Xl 249
227} 5t X2[Ql BR= 2 MEH(37.6%)1t 7|EF &1 MEf(37.6%)2 AR BTt ZjUOLt, 242 -.-_-E7f £ X2l
ARE 7|EH &1 22 39.4%E 7Y ‘E‘JOI AESIRALt. 2RO X 022 T2 AL 2 ’8 | R Flg Atdol AU

Om(Cramer’s V=0.070, p=0.011), E85| 227} B4 MEC} S 0f 2! M2 O 20| ARSI 1(24.2% vs.

29 7%), 227t 4 MEHCH K20l [ 28 M2F2 [ L0| AFRSH HO2 E2{WH33.0% vs. 36.0%) (see Table 2).

HHH, A0 XSl ZO0[0f M2 Maf ALE Y42 R2I6H A2t40] YUACHCramer's V=0.030, p=0.442). A4 & Xt2|
=, A N A2 ¢ BR 7|2 F MO AR BIETE 7Y SUCE Eot A T Xj2| £HOF A M X2 £ 1 gS2
HEFO| At HIE It MIHMO 2 = A LIEHHCH29.5% vs. 34.6%) (see Table 3).

NLE ZtHl0i M= 22| #+2UF Lir= 2 M2, 24 NLE LHR0A = 2HEd T2

m‘m
00

r-||1
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SEOIE, SIS AT 2494 A4S BT I MUNOR 7|FH AT MYS L0 A8t B HYOM,
S0 Tfet CH2 ReFS Mes BASHE 2O LIEKICE S5, 240 9 207} £ X2lY 0f, 227}

A
T
U O O TS O 0| AESIRCH A49| FL A7 O[oh M| A2 7HK] MAIZIAS I 2= HM2HS O BO| Agst
o]
M

Table 2. Frequency of fraction’s representation strategy selection based on numeric features (%)

Benchmark  Approximation Segmentation ~ Cramer’s V p
Length One-digit denominators 37.6 24.7 37.6
. . 0.063 0.026
Two-digit denominators 39.4 29.2 31.4
Oddness Odd denominators 37.3 29.7 33.0
. 0.070 0.011
Even denominators 39.8 24.2 36.0

Table 3. Frequency of decimal’s representation strategy selection based on numeric features (%)

Benchmark Rounding Transformation Cramer's V p
Length Two-digit decimals 41.0 29.5 29.5
. . 0.030 0.442
Three—-digit decimals 38.1 34.6 27.4

Ol 2= EM=, F/HHOZ 2t ltem® TEf MEHO| e H HEE H2HE PAE 20 wolet X{0[7t A=A| H4THE
UL 22 FR, TH| 242 5 O TYUIM T2 PAE 2tel Rt Xt0]71 UACHsee Appendix A). A2 AL X
H 2478 3 271 UM M PAE kel R2I8H X10|7t URACHsee Appendix B). FHHLZ, 249 AL HX2=
o TS AMEUS M o/t =4 LhRe FE0| AUCH, FOT 242 F717t S XH 7ikz2 8L 7128 =t
oM 7t =2 FS=E H0|7|= SIACHOI: 3/8, 4/9). 11 2ol 222 37|17t F Xj2| Q1 17/20 20 = O MefsS
= Mo 7ty 52 &S HUCL A0 F2, 0.1250M Ht=E Taks MEis sHES0], 0.222011M Big M2ks

[s)

MES0| &2 =8 2.

0

o gaty, At SH, sig 83 +E2 AU} Hdot=X| HEE 2MoIACt. HA, 24219 242k 44 NLE ZtH|0flM i
QI MENSH MO 22 J|ZECR N HEHCOZ ERotY, MHE B9 Yy, gt 53, +8 siddF H=o| Rolet &t
07} A=XIE BEoH| flolf LHHTEMS 2AISIRACE.

q Z

=4 2o, 24 NLE 2tH|ofl M MEish M2fo] R Frof mat A9 Hetd, oo st M3 dol Rt xto]7F
C}, Fs>4.73, ps<0.012, n,’s>0.112 (see Table 4). Bonferroni At& Z% Z1f, FO0{TI 37tX| Mg RF SUZ A
AOR HISH PSR 271X Mg Ar2st sHESHEL 24 NLE 2HA(2] PAE 2t0| R2I6HH RUCHMs=5.47 vs.
21 vs. 7.84, p=0.050). O+22] 37IX| HHS EF AMES PSR 17HX] EE= 271X| HHE AM8%t PdE
SIAME| M7t QOl6tA A LIEHHTHMs=20.80 vs. 17.47, 17.21, SDs=4.11 vs. 4.66, 4.94, ps=0.035,
) 22 NLE ZtH|OflA SkQIE HMef AR RO FE0| ME A $2M LIEHHY| £ QX 54, Led, &

st SIY M F| M40 QoI At0|= QIRILE, Fs<1.60, ps>0.210, n,’s<0.041. 0[2{8t Zuto| IHHS A EMOj|IAM T LE
%CHsee Table 5). 24 NLE DO CHYSH MEFS AESH SHYUSE 240 F7|E £EM0| O Y5 BEAISIHCH
(r=-0.304, p=0.007), &~} &AM M7t =H LiELE -2 ERACHr=0.328, p=0.003).
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Table 4. The fraction PAEs, calculation test scores, and mathematical achievement test scores based on the number of
strategies chosen in the fraction NLE task

Use one strategy Use two strategies  Use three strategies F

(N=15) (N=14) (N=49) P Mo
Fraction PAE
M 9.03 9.25 5.47
4,739 0.012 0.112
SD 6.78 5.92 4.70
Calculation test
Multiplication
M 17.47 15.36 16.00
0.624 0.539 0.016
SD 6.03 3.57 5.56
Division
M 14.13 12.36 13.18
0.216 0.806 0.006
SD 11.67 5.09 6.02
Math achievement test score
M 17.47 17.21 20.80
5.686 0.005 0.132
SD 494 4.66 411

Table 5. Pearson correlation matrix among five variables

1 2 3 4 5
1. Number of strategies chosen -
2. Fraction PAE -0.304** -
3. Multiplication score -0.084** -0.190** -
4. Division score -0.035** -0.255** 0.702** -
5. Math achievement test score 0.328** -0.604** 0.263** 0.308** -

**p<0.01.
=0l A=

2 g H MMM S2/H /X7 St A, B4, A NLE NS HAIRCZMN, =S58t 6312 242t
A0 37|04 e Bo| Fetds X o= EMotd{l Aot OtE2], &2 A NLE M0 F2 AIBE=
o= AT 24249| I7HA| ks SPSOIA 2716, FOHE 24 A2 F7|E f tLHZ| 2ol Cfet M2k /&
oA AR E += UE=XIE HIE D, 0f2fet RAY0| H42| Faty, At 53, 5t siddF T JHRUXILE 22-H0]| A=A
£ 4SotUrt.

2 A0 B8 £ ZUE QofolH Ttaut ZCh A, =St 698 sH=2 K{F5| X4 tHH| 24 X AE
Hefoh=s Hetdo| difxe= *&’IEF WY HIF0 = O XA, 24, A0 TS 2| J1E0| SHEUS A= 7|
HHEl= AI7IK|2E, 55| 242 3R 227t 2% I, 249 B A% F X2 £ f 20| 3|5 8l £2M0f| HE4oh=
YEH0| SIHMQ 2 A LIEHRICt 0l2{er Zut= O|= 8aHd sl =9| 0-bAt0[2 25 Hfot= FEHI0| 28t sHi=
O] 0-100 AIO|Q] XtHLE HAGHE MEMMELH MIIXMOZ HTt= Aot QAMSIICHSiegler & Braithwaite, 2017).

ST, SIS 240t A40| 37|12 XM BN Yol 71EH AT HS JHY Hieis] Mesieict, 71EY A1 |
2f2 XA NLE 2|0z 7}’(0* oo| g8&|= Mefo2(Newman & Berger, 1984; Park et al., 2016), H4E2 XA
07 ojst Mg MSBIS HOIFUCE 0|9 BlXst Mt B4ol 0f2f Q0| F 71 Ho| PEEE= SEUS HigoR

Zop7t 2

—v-EQI TUF #EUE 2ol J‘.Jé. S(Heo & Im, 2024), O{ES Sall Xt +5 25| LEfLE Zat 20|
= M At2| -8 HEEE Sl 2 F A2 2 UE= Bhad Tk 2| M%a?'i':f
MlIXH, =4 NLE DHH0|A 37HK| H2te 25 A8t stlS2 171K = 27| T2 Arget SPYSEO 249l Haty

=
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1 3t Sl EF T M7t O A LIEHRICH 0]2{8t Aotz 3t W  QIX| M2| 20foM =2lE 24X 0] |f9d, XS
X MEMO| 524 S SI8HAISH FRUCHHatano & Inagaki, 1986; Verschaffel, 2024). HHH Az £ZIM NLE ZHH|0|AM &
QIEl T2f MEHO| QI BYO| FatY, Qi S3, ot SIAMF T JHQIRIS| 2HEE2 LIEILEX] QAL

0|49 2 ZUIE HIHOZ B4 A4 O[GHE &7| ISt AZHUQCZ N, £21M 28H 3 By Mef X|= M- o
o WX AAHE TESHH L3t 20 XM, 22| ChFst HE 2t XA D] A0 X7 2 02 JHE0| CHet Ml st
X|=7t HQotCE 2 AN =Sstul 631 SHES2 242 42 257 WY MECH 24 I B0 Hetdo| My
Mo 9 ot Ji| EMO HEYS V|FECE B Mg MEdh= Ol U0 0{2{20]

A =

4 240t 20| U0| HQICE Trok sH0| 20| MA-222| JHH0| T 2|FESHA| 1 THE 7HEQl &, Hl, 4, Gt
It S &SIH(Behr et al., 1983), GIE S0 4/172] 37|18 FH5}7| Ik 4+172] S O{ZSIAL = 24/1022
Z20| 227t OHE 20| U2 Soll, LE WHe = BRIt 240 242 F7|E FHdll & = US A0|Ct.

U2 = SMlS2 A M A2| fEL A F X2 8 Hdol= 0 A0 B2 LFE HolR=0l, HE =0 T2l o
(249, 31%)0| 0.852] 27|15 HHMELCH HASHH BASts 42 UL 0| 22 RLFE 97| 2l5iAM= 0.852 &2
A4 E X2 £& 0.85=8/10+5/1001} Z0| MXl 24(decimal fractions)2 E&islf A 5t7LH(Kang, 2011), 0.85,
0.850, 0.85000] MZ Z2 AQUS HOFSC=M X34 ZO|0f et A2 I 7|7t AFEX| HU2S SSAHAE 7t
AUZACHSchiller et al., 2024). 3t Az HEHHOA ORI A$0| QEZ T0j| 02 EAIGHE 7|7} HEHK| = M X8t
O=ZM, 0.85 vs. 0.6362 20| Z0[7} L2 A%=2| F7| H|WOM Q=HOZ 08 F7}510, 0.850 vs. 0.636 24=2| 37|
O|aH0f] E22 F= T N2E 4 YUZCHVarma & Karl, 2013).

=M, = XA2] E7|”0M= Hastr| o2 =2 27[0] tigt O[sHE Mg = UTFE 2
HSote 2N BHS MIXO 2 #Eot0 X|=ot= 20| ESHUC 0] 2FoM SH4S0]

i B |
T4 B Fol0) ATHBEOR AISIT, 1 F SISOl 240 A% T Olsiet ¥ Bais= 2

ol
Jon

% 5 715 g @4 8} £ 2l

3 H2Y, W12 S FIPHOR ANHOBN FOIT B4t A4o| SHO| 2t HES HAS MEUGIES KT 4 9

2T CH40) M3 AR0IA 0[0] £XUNS 8T T4 M7} SUSO| 240 A4 0l3j0] E20| HES HOUFUCHe.g.,
X

Barbieri et al., 2020). Ct3t 1x||Z QI

BA MRS HY DAYS I, 2XMS B D4 MO FU SUEEK o)
£ Of| 9177} OIS AHO|DE $4 MRS S8 A5 2 TR} AL
AN, FOII= 2HIO| SHS T2{510) HSHOR NAS AISE 4 UES B ot ZHS MAIZOM CIs Mo
z Ut MAS A 22 2 RHUR HEsH HEAS Mes X M2 Q05

AISS HEY TR AL CIYst Mg
t

2
S 4 QL= OfAl 2SS HAISI0] Y HASS HIZLGIT, CI2 SHHET E23 4 U AIZS A
SYS0| CigJst 22 HIRT 012 QUBH AtSas O =22 & 4 I8 oI,
1 900 B R0 22 AW F AKX JHIT ChA UR(GHR B ZMSE UL O2F = £5 34 APS S
S Z50| W 1O WOICE S, A40| L A%0| QUIBH X2 AIS Fat e 710| AATMO| SHOISIK 49t
Ch. Of2{3t Z0f CiEt %S UK SR 240 42 Appendix AV HAIE! B2t 20| 971 20| AFRE H40f mat
A% A2 Appendix BOll HAIE Hiet 20| 27 280 THCH 5 A0 FOIH A% &
B, £ TEe| ME0| JHHCIFE 00| SHOIN UUSS U 4 YUCTH SM, 249 §

Afe| & E= A M| Xf2| 59 2

ot M2f AR} At S 7te] Htd T LIEFLEX| QAT A<= NLE ZEHOA HMAIE Het M2 AL, x1,000E 5HOf 5t
= 28 54 gt 20| AR, 7|EY Y M) HEE M2 FR, S SHELE £ 31 A3 et 6F
SHI o T HHY0| ACts HoM Aat sHIO| FOIgH JEd0| LEILIX| 52 W22 HOICH AN, 440 RS
M2 AZ 0t ot St YR 9| HEG e LEHLEX| QAT oM gt AXE O M2tS MEfot=Lo| ME F¢o| ety
0| B2t Zethls 242 20| I X2 Ho| HIF0 = O, 2 NLE MM SF&E T A8 fAL2, +8
=% 1S H2dls d0Igs 757 + U

| QIXAI2] ATOIN THEEHE Q014 U X
: 2 4l B2 GI0f Th3t Of0|CIO1S HAISHE CHS D 2Hch 5y, 2 A10)A 3
MEfSHA] ROJZI 40] 7|2 BI 2XIMOj| EAISID XFAIO| AFRSH B2FS Xp7| B

-

ME2 QHHE M| 7EX| X F St 7HXIE
VSIES X[A|E QAT SEXCE AX| 20| 2HOIN, SHES0] 0[2{St XAE E45HK] EUS =k AH, 02 M2
A0l AFBSI7ALE EEE RATHO| THE HEHES AIBME 7H5dS HiMY = QUL 0|2 HA5H| fIshME AlM FX(eye
tracking) 7|22 &&5t7{Lt(e.g., Schneider et al., 2008), SH0||A| X}rIQ| E0|MEFS A2|LHO] HHSIA|(think—aloud)
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YO 2N SHUSO| A ALETE H2H0| THEt HASE ZYS AT 4 JUNUCE S, 242 440| R HMAISH 2 HI7H1
O2te= SHgE|0f 0-1 ALO|Q] —’.‘—’5!’.‘_1?'_r AEd10] SHE +HoIRACE HUM 5= 37| 0fsh 8=E MetHo= =iolgh +-5f
Off AAUCE. M2 Siegler 2| (2011)2] AT Zat, 24 NLE ZtH|Q| 0-1 $EMELE 0-5 $EM0i|A] HEH H2F0| R[5

O ®O| AtEotA20| EAE[UCH= Jé.*(44% vs. 14%)1}, 0-5 H2{2| X|AI2 0-1 B2 X|MEHL MXOZ SH Ueot
XM

0, 0-5 #QIe] X440 £8 EASHE 200] 0-1 #9I9 $XMBL} AXIHOE 52 478 QTFFCH= MUK 34 o7
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Appendix A

ltems Benchmark (/| =7H) Approximation (01 Z) Segmentation (&)
N M SD N M SD N M SD P

1/13 28 8.42 16.8 21 2.44 2.5 29 2.89 2.0 2.82 0.066
1/12 23 7.51 17.1 19 5.53 11.9 36 2.84 2.2 1.30 0.280
1/8 24 7.25 12.2 16 6.51 10.2 38 2.31 1.8 3.16 0.048
3/20 26 8.22 17.1 28 6.21 5.4 24 6.12 13.2 0.23 0.797
1/6 26 7.32 104 16 6.23 5.4 36 3.07 2.5 3.29 0.043
2/9 22 9.26 10.1 21 5.85 8.1 35 4.59 2.5 3.05 0.054
3/11 25 943 938 32 6.33 4.6 21 894 49 1.74 0.182
2/7 22 8.31 7.5 21 8.44 59 35 7.25 9.9 0.18 0.840
4/11 33 7.00 84 25 10.19 6.7 20 8.92 11.9 0.93 0.398
3/8 32 593 53 15 13.56 9.8 31 6.11 55 8.24 0.001
5/12 44 4.61 6.1 15 10.01 10.3 19 3.84 3.5 445 0.015
4/9 40 5.29 59 22 8.96 124 16 13.23 129 397 0.023
5/9 40 543 6.9 21 6.04 6.2 17 6.41 7.7 0.14 0.874
5/8 37 7.89 8.2 15 6.86 57 25 8.92 10.1 0.28 0.754
7/11 31 8.71 7.3 24 7.35 7.5 23 8.31 58 0.26 0.770
13/20 42 6.39 7.9 18 6.98 4.4 18 6.47 53 0.05 0.951
5/7 30 11.23 104 19 8.08 8.6 29 6.09 85 2.27 0.110
8/11 29 10.07 94 25 7.14 7.9 24 5.29 57 245 0.093
5/6 27 12.26 14.9 22 7.6 10.3 29 477 7.1 3.18 0.047
17/20 33 7.51 9.1 21 3.2 25 24 4.55 36 322 0.046
7/8 27 847 10.6 20 8.41 9.9 31 4.67 8.2 147 0.237
8/9 25 11.36 14.4 23 5.76 57 30 3.79 8.1 4.02 0.022
10/11 24 11.97 16.2 24 5.31 12.1 30 5.61 111 2.03 0.139
13/14 31 10.91 15.1 21 552 9.7 26 243 2.6 442 0.015
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Appendix B

Items Benchmark (Z|=H) Rounding (Et=22l) Transformation (#12h
N M sD M SD N M sSD P

0.077 25 7.86 147 26 3.42 25 27 3.27 25 2.37 0.101
0.083 24 3.43 2.6 27 6.44 15.5 27 8.54 18.6 0.81 0.447
0.125 29 4.96 4.1 22 2.90 2.2 27 3.22 2.6 3.30 0.042

0.15 25 8.20 59 30 7.34 4.6 23 7.04 4.7 0.35 0.708
0.167 24 4.63 2.6 30 4.66 3.0 24 4.82 3.4 0.03 0.973
0.222 22 6.65 5.0 35 4.40 4.1 21 3.16 2.3 4.21 0.018
0.273 29 7.08 4.9 29 7.18 4.1 20 6.97 3.5 0.01 0.986
0.286 24 6.81 4.6 31 7.38 5.2 23 7.26 52 0.09 0.911
0.364 28 8.26 5.6 27 8.13 4.9 23 8.79 6.3 0.09 0.910
0.375 31 8.00 4.7 24 8.61 54 23 9.96 53 0.99 0.377
0.417 41 3.98 3.7 20 3.76 2.3 17 5.56 7.8 0.85 0.433
0.444 43 4.82 34 17 3.83 25 18 5.29 39 0.89 0.415
0.556 49 2.62 2.2 15 6.57 11.6 14 2.81 6.0 2.68 0.075
0.625 41 3.01 22 20 4.19 3.1 17 3.85 24 1.66 0.196
0.636 40 4.35 3.0 26 6.86 9.7 12 2.92 2.6 214 0.125

0.65 35 17.54 21.2 20 24.88 26.6 23 30.65 276 2.02 0.140
0.714 23 3.86 2.7 32 5.84 3.9 23 5.88 5.4 1.88 0.160
0.727 28 3.83 2.8 28 3.86 2.3 22 4.57 6.3 0.26 0.771
0.833 27 7.45 14.8 29 5.48 4.9 22 10.04 16.9 0.79 0.459

0.85 29 37.03 37.0 26 24.89 32.7 23 22.45 30.3 1.44 0.243
0.875 23 7.67 6.3 31 5.57 3.6 24 8.27 6.3 1.93 0.153
0.889 24 8.29 6.6 31 8.98 13.7 23 9.69 15.4 0.07 0.929
0.909 24 414 53 35 3.94 29 19 5.08 7.0 0.35 0.707
0.929 29 3.47 3.5 28 3.86 3.8 21 3.66 2.6 0.10 0.909
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