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The demand for inclusive education in school settings has been constantly increasing. Yet, within the
context of general subject teacher education, rather than special teacher education, preparation for this
remains insufficient. This study aims to investigate and analyze the teacher efficacy for inclusive practices
of pre-service science teachers with a focus on identifying differences based on respondent variables.
In this research, teacher efficacy for inclusive practices is defined as self-belief in the ability to effectively
teach students, including students with disabilities, in inclusive educational environments. It encompasses
three sub-dimensions: efficacy in using inclusive instruction, efficacy in collaboration, and efficacy in
dealing with disruptive behaviors. Utilizing data from 61 pre-service science teachers using ‘Teacher’
Efficacy for Inclusive Practices’ survey tool, this study examines the distribution of teacher efficacy
in inclusive practice across sub-dimensions and differences in distribution based on respondent background.

The findings indicate that pre-service science teachers show a generally positive state across all three
sub-dimensions, with efficacy to use inclusive instructions and efficacy in collaboration being the highest
and efficacy in dealing with disruptive behaviors the lowest. he teachers’ efficacy for inclusive practices
of pre-service science teachers exhibited some tendencies of difference based on gender, experience with
volunteering for individuals with disabilities, experience with inclusive education, and the extent of
coursework in special education. However, none of these factors showed statistically significant

differences.
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Table 1. Individual backgrounds of pre-service science teachers
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Table 2. Composition of TEIP survey
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Table 4. TEIP difference based on gender
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Table 5. TEIP difference based on past volunteer experience for disability
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FAYsSA &5 450 1.14 425 0.80 4.44 0.86 401 672
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Table 6. TEIP difference based on past inclusive education experience
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