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Abstract

Purpose : This study aims to conduct a comprehensive comparison and analysis of intervention strategies utilized for school-aged
children facing difficulties in writing, focusing on evaluating the effectiveness of various intervention approaches both domestically
and internationally. The primary focus is on assessing the efficacy of each intervention approach and identifying gaps in the existing
literature.

Methods : Data for this study were gathered from the domestic database RISS from January 2013 to March 2020, and
international databases Pubmed and Google Scholar were utilized. The keywords for domestic literature search included 'occupational
therapy', 'handwriting', and 'school-aged', while for international literature search, the keywords were 'occupational therapy',
'handwriting', and 'children'. A total of 4 international and 2 domestic articles were selected for review based on predetermined
inclusion and exclusion criteria.

Results : The study findings present a thorough comparative analysis of intervention strategies, categorizing them into task-oriented
intervention, sensory-motor intervention, and integrated intervention. All intervention methods demonstrated notable improvements in
the legibility of handwriting. Comparison between domestic and international literature revealed a predominant use of task-oriented
intervention in domestic studies, while international studies showcased a diverse range of intervention methods.

Conclusion : Interventions were categorized into computer-based, task-oriented, sensory-motor, and integrated interventions.
Task-oriented interventions were the most common in both domestic and international studies, while integrated interventions were
the most effective. Based on these findings, it is necessary to increase awareness of the need for handwriting intervention research
among occupational therapists in Korea. Additionally, there is a need for well-supported handwriting intervention research with
larger sample sizes in both domestic and international occupational therapy. Finally, future research should actively investigate the

application of tailored integrated interventions for school-aged children with handwriting difficulties.
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Table 1. Comparison of included studies
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