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Abstract 

Purpose: This study aims to examine the demographic similarities and differences in objectives, methodology, and findings of previous 

studies in the context of gaining financial literacy using videos. This study employs a systematic review design. Research design, data 

and methodology: Based on the content analysis method, 15 articles were chosen from Scopus and Science Direct during 2015–2020. 

After formulating the research questions, the paper identification process, screening, eligibility, and quality appraisal are discussed in 

the methodology. The keywords for the advanced search included "Financial literacy," "Financial Education," and "Video". Results: 

The results of this study indicate the effectiveness of learning financial literacy using videos. Significant results were obtained when 

students interacted with the video content distribution. The findings of this study provide an overview and lead to a better understanding 

of the use of video in financial literacy. Conclusions: This study is important as a guide for educators in future research and practice 

planning. A systematic review on this topic is the research gap. Video learning was active learning that involved student-centered 

activities that help students engage with financial literacy. By conducting a systematic review, researchers and readers may also 

understand how extending an individual's financial literacy may change after financial education. 
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1. Introduction12 
 

Financial literacy is an important knowledge that is 

needed to manage money effectively. According to the 

Organisation for Economic Co-operation and Development 

(OECD), elements in financial decision-making may affect 
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all areas of our lives. The OECD stated that financial literacy 

is the knowledge and skill required to make an effective 

financial decision (Kartini et al., 2021). The young 

generation has faced global financial problems (Sharif et al., 

2020). The best method to promote financial literacy and 

awareness among the younger generation is to incorporate it 

into the school curriculum. Many countries have enforced 
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financial education to enhance financial literacy, especially 

in the younger generation (Salas-Velasco et al., 2020). 

Financial literacy is perceived as a necessary life skill and 

an important basis for society's economic and financial 

stability in modern life (Lusardi, 2019). Younger adults 

require opportunities to explore financial literacy to 

understand the basics through the education system. 

Students need to develop financial literacy to form effective 

and accountable financial choices in their daily lives after 

they become adults. Financial competencies include 

financial knowledge, skills, understanding, behaviours, 

attitudes, and managing money effectively (Kartini et al., 

2021). Raising this awareness is vital in empowering 

students to enhance their well-being in the future. Therefore, 

individuals making sound financial decisions in daily life 

can fulfil their current and future financial needs. People 

from all walks of life should learn to manage their expenses 

and save, borrow responsibly, invest wisely, and be 

consistent with their financial goals and retirement planning 

(Mahdzan et al., 2020). 

Researchers have postulated that financial literacy is 

crucial in making financial decisions because it denotes 

students' understanding of financial concepts (Lusardi, 

2019).  Meanwhile, Lusardi (2019) also defined financial 

literacy as "the ability to use knowledge and skills to manage 

financial resources effectively for a lifetime of financial 

well-being.” Swiecka Yesildag et al. (2020) posited that 

financial literacy refers to skills and knowledge related to 

money management. It included the ability to managing a 

credit card, balancing a check book, buying insurance, 

preparing a budget, and applying for a loan. However, 

approximately 20% of high school students in the United 

States are not financially literate. This indicator was proven 

as most of them did not exceed the baseline level of financial 

proficiency (Lusardi & Mitchell, 2011), similar in the 

context of financial ability in Malaysia. According to a 

survey of the Mahdzan et al. (2020), Malaysians need to 

enhance their financial knowledge, saving and budgeting, 

readiness for unexpected life events, planning for retirement, 

and economics education. 

Digital learning is an effective learning method in the 

21st century, especially for subjects related to daily life, 

such as financial literacy and knowledge. Khoo and 

Fitzgerald (2017) reported that students who learned 

financial literacy using digital tools such as smartphones 

outperformed students who studied in the face-to-face 

lecture group context. The interaction between students and 

a digital tool is significant in various areas. However, 

conducting in-depth studies on financial literacy is essential. 

Digital learning is the current learning trend. Video has 

received much attention because it has always been claimed 

as an audio visual learning medium that offers real-world 

examples with rich contextual details (Isik & Yilmaz, 2012; 

Nicolaou et al., 2019). Video also has become an important 

element in blended and online learning (Polat, 2020) 

because it can create a modern digital educational 

environment (Grunis et al., 2021). Utilizing interactive 

video as a pedagogical tool is a fruitful way of engaging 

students in cooperative learning. It can also foster thinking 

about the current issues related to the real world through the 

discussions conducted (Higgins & Moeed, 2017). Many 

educators require technology, such as videos, in their 

teaching (Win, 2019). Previous studies on educational 

videos of effective culturally responsive teaching 

highlighted the best practices and provided the most 

straightforward way for educational institutions to address 

accomplishment gaps (Jordan, 2017; Fullam, 2017). Video-

based learning can significantly improve the academic 

performance of students. Researchers believe that once 

students develop the video, they have reformulated their 

knowledge (Syaparuddin & Elihami, 2020). When 

presenting to the audience after producing a video, students 

apply the knowledge they learned interactively. Therefore, 

students can express their understanding of their financial 

literacy. They can also relate to their peers' opinions when 

developing videos. Many studies have focused on financial 

literacy and behaviour, even spending behaviour (Khalid & 

Ismail, 2019); however, it is interesting to learn about using 

videos to promote financial literacy.    

Financial education through savings and investments is 

one way to change consumers' behaviour (Reswari et al., 

2018).  Nevertheless, financial literacy should be integrated 

into the curriculum with digital media assistance, such as 

videos. This is because video is popular nowadays, not only 

in marketing and entertainment but also in education.  

In this paper, majority of the videos content distribution 

on the internet and provide detailed algorithms for privacy 

information extracting, hiding, and recovering (Li et al., 

2010).  

Additionally, the effectiveness of online learning has 

been revealed in past research (Zheng et al., 2020). The 

current study's research topic is using videos to teach 

financial literacy. It comprised 15 papers published in 

Scopus and Science Direct between 2015 and 2020. Hence, 

an in-depth systematic review of prior studies in terms of 

demographics, objectives, methodology, impact on video 

learning and research findings was conducted in the current 

study. Although some researchers have used videos to 

promote financial literacy, a systematic review paper on this 

topic was a research gap. Automatically, it has also become 

a scientific novelty in this field. Through a systematic 

review, researchers and readers may understand the extent 

to which an individual's financial literacy may change after 

financial education. Another contribution of this review is 

that it can bring attention to policymakers, educators, and 

the community. This study focuses on the similarities and 
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differences of objectives, methodology, and findings of 

previous studies in learning financial literacy using videos. 

 

 

2. Promoting Financial Literacy with Digital Tool 
 

The use of high-quality digital tools to deliver efficient 

financial literacy now heavily relies on the digitization 

because the commercial world nowadays relies on financial 

goods and services (Mavlutova et al., 2021). Findings 

showed that digital tools like videos, games, cartoons, 

movies, and other media can effectively improve financial 

literacy (Ferreira & Bisognin, 2020; Popovich et al., 2020; 

Amagir et al., 2019; Kuntze et al., 2019; Angel, 2018; Kalmi, 

2017; Khoo & Fitzgerald, 2017; Lusardi et al., 2015). 

Among these tools, video is the most successful digital tool 

that can enhance financial literacy. Almost all the studies 

showed the effectiveness of digital tools in promoting 

financial literacy except Kalmi (2018). The findings of 

Kalmi (2018) showed that digital tool can enhance financial 

knowledge but not the financial behviours. In other words, 

students understand the meaning of saving but did not 

practice it. This finding (Kalmi, 2018) is in contrast with 

several studies (Popovich et al., 2020; Lusardi et al., 2015) 

which students intention and behaviour will change after 

using the digital tools. However, Lursadi et al. (2007) 

showed that through some digital tools such as, video 

narratives, written narratives, and information brochures on 

online platforms, specifically enhance financial literacy, 

financial decision making, and risk diversification. 
 
 

3. Method  
 

This study adopted the content analysis method to 

review research papers using videos to teach financial 

literacy during 2015–2020. The researcher needs to 

determine the function of a systematic review and formulate 

review questions before analysing. A systematic review 

guideline was adopted from Zawacki-Richer et al. (2020). 

The paper identification process, screening, eligibility, and 

quality appraisal are discussed in this section. 
 

3.1. Formulated the Research Question 
 

The formulation of the review question is the first step 

in the review process. The questions formed can lead readers 

to understand the pedagogical importance of enhancing 

financial literacy. A pluralistic approach that allows all types 

of research design is applied. In other words, various studies 

were included. The selected papers included both 

quantitative and qualitative research. Hence, the research 

questions addressed in this study were formulated as follows: 

 

1. What were the demographics of the selected studies 

during 2015–2020? 

2. What were the objectives of the selected studies during 

2015–2020? 

3. What research methodologies were employed in selected 

studies? 

4. What was the impact on video content distribution? 

 

3.2. Coding Scheme 
 

The coding scheme was developed to answer the four 

research questions. The first question was related to 

demographics in video learning enhancing financial literacy, 

and the reviewed category included research location and 

sample. The second research question included examining 

the objectives of the selected studies. Few categories, such 

as research design and iteration duration, were formed to 

answer the third research question. Achievement, learning 

engagement, attitude, behaviour, thinking skills, and others 

were considered to explore the last research question.  
 

Research location 

The research location refers to the country in which the 

selected review took place. It can provide an overview to 

readers who want to research in the future. 
 

Research sample 

The research sample was divided into a few 

subcategories: high school students, college students, 

undergraduates (university students), and the public.  
 

Objectives 

The selected review papers referred to the effectiveness 

of using digital media, especially videos. They were based 

on the efficacy of using videos as a medium to promote 

financial literacy.  
 

Research design 

The research design was coded as follows: quantitative, 

qualitative, and mixed. Quantitative method refers to 

experimental study, quasi-experimental study, a survey that 

employed structural equation modelling, ANOVA, 

descriptive mean or frequency, ordinary least squares (OLS) 

regression, and other analyses. The qualitative method 

included case studies, narratives, and others. 
 

Iteration duration 

Iteration duration involved the extent to which the 

selected reviews conducted the research. Thus, the duration 

may have a significant difference between days and months. 

 

Measured research findings 

The measured research findings included a few variables 

attitude, behaviour, financial literacy, and financial 

awareness. Attitude refers to the attitude changed in 

financial literacy. Behaviours also mean saving or spending 
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behaviour. Variables that were not far into these few 

subcategories were classified as others. 

 

3.3. Paper Identification Process 
 

First, all the papers were identified by searching 

keywords, synonyms, and related terms. An advanced 

searching technique based on the Boolean operator was 

employed on two databases (Scopus and Science Direct). 

These two databases were selected based on being 

comprehensive sources for more than 5000 publishers. They 

are leading databases in a systematic review and provide an 

advanced search function. Scopus and Science Direct have 

also published high-quality multidisciplinary papers. 

Second, keywords were identified based on the research 

questions (Okoli, 2015). The main keywords for the 

advanced search included "Financial literacy," or "Financial 

Education," and "Video". These three words were selected 

based on financial literacy is similar with financial 

education and video was the most effective way among 

digital tools. Finally, 83 papers related to financial literacy 

using video in learning were selected: 58 from Scopus and 

25 from Science Direct.    

 

3.4. Screening 
 

This stage involved screening all 83 papers based on 

their function in the database. Then, the journals were 

selected based on the following criteria: i) only journal 

articles; ii) papers written in English only; iii) related to 

education; iv) containing an empirical study with 

methodology; v) published from 2015 to 2020 (2015 was 

used as a starting benchmark because digital learning is new 

in the past five years), and vi) involving digital teaching or 

video teaching in financial literacy only. Next, two 

reviewers examine the papers individually by selecting titles 

and abstracts. Eventually, 63 papers were selected from the 

two databases, including 47 from Scopus and 16 from 

Science Direct. 

 

3.5. Eligibility 
 

After screening, the papers had to be retrieved manually 

to ensure that they matched the criteria determined. The 

main author reread the titles and abstracts to ensure that the 

articles were consistent with the research questions. The 

researchers found one duplicated paper in Science Direct 

and Scopus; therefore, it was removed. Only articles on 

financial literacy using video and education were selected 

from 2015 to 2020. Thus, the exacted keywords that 

appeared in the search were "Financial literacy," "Financial 

Education," and "Video" and not "Investor," "Gambling," 

"Financial Therapy," "Video game," "PERSONAL LOAN," 

and LIMIT-TO DOCTYPE, "ar." Papers involving financial 

literacy training, gaming, financial therapy, or personal 

loans were omitted from the selection. Finally, only nine 

papers were selected from Scopus and eight from Science 

Direct. Thus, 17 papers were selected from two reliable 

indexed databases. 

 

3.6. Quality Appraisal 
 

Two experts were employed in this study to ensure 

quality assessment. First, the experts ranked the articles into 

three categories: high, moderate, and low (Petticrew & 

Robert, 2006). Articles categorized as high and moderate 

were selected for review. Next, the experts determined the 

articles using methodology as the selection criteria. They 

ranked ten articles as high and the remaining five as 

moderate. In other words, two papers were not chosen for 

this process. The remaining 15 articles were eligible for 

review. All steps of the methodology are summarized in 

Figure 1. 

 

 

Figure 1: Steps of Systematic Review 
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3.7. Data Abstraction and Analysis 
 

An integrative review was employed, and a qualitative 

technique was selected in this study. The selected 15 articles 

were read thoroughly, particularly the methodology, 

findings, and discussion. Data were abstracted based on the 

research questions. Although there were some similarities 

and differences between the 15 papers, the researchers 

generated themes and sub-themes for all articles. Three 

themes and two subthemes were developed during this 

process.  They were employed to examine the development 

of the themes. Both experts approved the development of 

themes and subthemes. 

 

 

4. Result  
 

4.1. Demographic of the Selected Articles 
 

Fifteen selected articles were based on the teaching and 

learning of financial literacy through video or digital 

learning. The majority of the articles chosen were 

established in the USA (four papers), two papers each from 

Hong Kong and India, and one from European countries, 

including Germany, Austria, the United Kingdom, Belgium, 

and the Netherlands. Additionally, there was a paper each 

from Brazil and Cambodia. Of the 15 papers, seven were 

newly published in 2020, followed by four in 2019, three in 

2018, and one in 2015. Table I shows the research locations. 

Table 1 shows that 33.33% of the samples were 

employed from university, 26.67% from high school, 26.67% 

from the public, and only one (6.67%) from college. 

However, one study used schoolteachers and high school 

students as samples (Compen et al., 2020). The studies 

employed students from high schools as samples (Zhu, 2020; 

Zhu, 2019; Amagir et al., 2019; Angel, 2018; Kalmi, 2018); 

whereas Ferreira and Bisognin (2020), Litterscheidt and 

Streich (2020); Kuntze et al. (2019); Lusardi et al. (2015). 

Only one study employed college students as a sample 

(Popovich et al., 2020). Carpena and Zia (2020) used the 

public as respondents; program participants; Hakizimfura et 

al. (2020) employed members of SACCO, and Crawford et 

al. (2018) employed garment factory workers. Table 1 

shows the summarized results. 

 
Table 1: The descriptive data for the results of demographics 

and the selected studies from 2015–2020 
Demographics n (%) 

Research location 

USA 4 (26.6) 

Hong Kong 2 (13.33) 

India 2 (13.33) 

Germany 1 (6.67) 

Austria 1 (6.67) 

Demographics n (%) 

United Kingdom 1 (6.67) 

Belgium 1 (6.67) 

Netherland 1 (6.67) 

Brazil 1 (6.67) 

Cambodia 1 (6.67) 

Research Sample 

High School 4 (26.67) 

College 1 (6.67) 

University 5 (33.33) 

Public 4 (26.67) 

Mixed teacher and students 1 (6.67) 

 

4.2. Objectives Used 
 

Nine of the 15 studies focused on the effectiveness of 

using video or digital media to enhance financial literacy 

(Popovich et al., 2020; Compen et al., 2020; Ferreira & 

Bisognin, 2020; Kuntze et al., 2019; Amagir et al., 2019; 

Crawford et al., 2018; Kalmi, 2018: Carpena et al., 2017; 

Lusardi et al., 2015). Zhu (2019) explored the impact of 

school financial education on students' results. However, 

research about an individual's economic behaviour and 

awareness were also carried out by Carpena and Zia (2020), 

Zhu (2020), and Angel (2018). The same author conducted 

the financial education program, parental socialization (Zhu, 

2020), and parental financial socialization (Zhu, 2019) in 

Hong Kong. Litterscheidt and Streich (2020) examined the 

effect of financial education on delegating financial 

decision-making. The financial education system model has 

been tested in the study by Hakizimfura et al. (2020). 

 

4.3. Methodology 
 

Thirteen (86.87%) out of fifteen articles employed the 

quantitative research method (Carpena & Zia, 2020; 

Compen et al., 2020; Hakizimfura et al., 2020; Litterscheidt 

& Streich, 2020; Popovich et al., 2020; Zhu, 2020; Kuntze 

et al., 2019; Zhu, 2019; Angel, 2018; Crawford et al., 2018; 

Kalmi, 2018; Carpena et al., 2017; Lusardi et al., 2015), 

except two (13.33%) that employed qualitative method 

(Ferreira & Bisognin, 2020; Amagir et al., 2019). Table 2 

presents the results. 

 
Table 2: Descriptive data for the results of research method 

intervention 
Research method intervention n (%) 

Research  
Method 

Qualitative method 2 (13.33) 

Quantitative method 13 (86.87) 

Qualitative and quantitative method 0 (0) 

Intervention type  

Research 
design  

Experimental design 8 (53.33) 

Quasi experimental design 2 (13.33) 

Contact analysis 1 (6.67) 
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Research method intervention n (%) 

Design based research 1 (6.67) 

Others 3 (20.0) 

Iteration 3 days 1 

3 weeks 1 

5 weeks 2 

6 weeks 1 

8 weeks 2 

10 weeks 2 

12 weeks 1 

13 months 1 

18 months 1 

Not mentioned 3 

 

About 53.55% of the selected papers that involved 

quantitative research methods applied the experimental 

research design. Some papers did not mention the word 

empirical research directly, but the authors used the word 

intervention or pre-post practical, experimental research 

elements. The experimental design was employed to check 

the effectiveness of the teaching tool, such as videos on 

financial literacy or financial education. According to Kirk 

(2013), an experimental design was performed based on the 

following purposes: 1) explore, 2) describe, 3) establish 

relationships, and 4) establish causality. Most review papers 

fulfilled criteria 1, 2, and 3. Two (13.33%) papers that used 

quasi-experiments were Crawford et al. (2018) and Kalmi 

(2018). The quasi-experimental design was similar to the 

experimental design, but the sample was not randomly 

selected. However, most studies used pre-post-tests to 

measure the effects of the intervention and compared the 

treatment and control group results. Descriptive and 

inferential statistics were used to analyse the data. However, 

Zhu (2019) and Zhu (2020) employed confirmatory factor 

analysis, and multivariate analysis was performed by 

Litterscheidt and Streich (2020). 

There were only two studies that implemented 

qualitative research; content analysis (6.67%) was 

employed by Ferreira and Bisognin (2020), whereas design-

based research (6.67%) was used in Amagir et al. (2019). 

An overview of the methodology is provided in Table 3.

 
Table 3: An overview of methodology of selected papers for systematic review

Author/year 

Methodology Research Sample Source 

Quantitative Qualitative 
School  
Student 

Undergraduate / 
College Student 

Public Scopus 
Science  

Direct 

Carpena, F., and Zia, B. (2020) *    *   

Compen, et al. (2020)   *     

Ferreira, S. M., and Bisognin, V. 

(2020) *  *     

Hakizimfura et al. (2020)    *    

Litterscheidt, R., and Streich, D. 

J. (2020)  *  *    

Popovich et al. (2020)   *     

Zhu, A. Y. F. (2020) *    *  * 

Amagir et al. (2019) *       

Kuntze et al. (2019)  *   *   

Zhu, A. Y. F. (2019) *       

Angel, S. (2018)  *  * *   

Crawford et al. (2018) *       

Kalmi, P. (2018)  *    *  

Carpena et al. (2017)  * *     

Lusardi, et al. (2015)    *    

4.4. Impact of Video Content Distribution 
 

Video content distribution refers to the process of 

developing video content available to audiences through 

various channels, such as streaming platforms, websites and 

social media. In this study, all the videos have been 

distributed to students through online platforms.  In addition, 

all research that employed a quantitative design used a 

questionnaire to collect data. Most selected articles focused 

on measuring behaviour, attitude, financial awareness, 

financial literacy, financial knowledge, and learning 

outcomes (see Table 4). Additionally, most articles were 

integrated into a few variables. 
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Table 4: Summary of the measured findings 

Measured Findings Total 

Research Method 7 

Behaviour 5 

Attitude 3 

Financial awareness 2 

Financial literacy 2 

Financial knowledge 2 

Learning outcomes 2 

Decision making 2 

Students’ learning Interest 2 

 

Financial behaviour 

This study of Popovich et al. (2020) also showed that 

male students had higher budgeting intentions after the 

intervention, whereas white students had higher savings 

intentions.  Crawford et al. (2018) showed that participants 

were interested in obtaining more information on savings 

accounts and were more likely to open one in the next six 

months after implementing the peer-to-peer quasi-

experimental intervention. Kalmi (2018) found significant 

effects on financial knowledge, but no savings behaviour 

was shown. Ferreira and Bisognin (2020) revealed that 

implementing a didactic sequence enhanced students' 

interest, cooperation, autonomy, curiosity, and reflection on 

the financial situation. 

 

Financial knowledge, financial literacy and financial 

awareness 

The results of Popovich et al. (2020) showed the* impact 

on financial knowledge (d=0.45 to 0.72) and financial 

attitude (r=0.25, p=0.016) on community students. 

Additionally, Kuntze et al. (2019) revealed that the mean 

score of non-quantitative business-major students 

(marketing=7.64, finance=7.69, accounting=7.50, 

management=6.88) was not less financially literate than 

students from other courses after the video intervention. 

However, female African-American college students 

performed lower (M=3.59, other group=4.33-4.56) on the 

financial literacy test.  

Amagir et al. (2019) shared that the animated video clips 

"Save Wise" enhanced high school students' financial 

awareness and financial knowledge, financial attitudes, and 

behaviour toward money and self-efficacy. The 

effectiveness of a program involving a video and written 

narratives that came with a story and an interactive visual 

tool indicated that participants improved in financial literacy 

and self-efficacy (Lusardi et al., 2015).   

Financial awareness and attitudes serve as pathways for 

simple financial action. However, individual attitudes 

influenced more complex financial decisions, such as 

opening a savings account. Litterscheidt and Streich (2020) 

mentioned that financial education might indirectly affect 

investment outcomes. Zhu (2019, 2020) specified a positive 

interaction between parental financial and adolescents' and 

students' financial attitudes after the intervention in the 

experimental group compared to the control group. 

Nevertheless, this study also showed a positive interaction 

between direct parental teachings. However, self-control in 

financial behaviours was weaker in the experimental group 

than in the control group. This model obtained the value for 

CFI=0.995; RMSEA=0.033, parental financial norms 

significantly improved the objective financial knowledge of 

adolescents (b=0.18, p < 0.01) increased their adoption of 

parental financial role modelling (b=0.21, p<0.01) and 

improved financial attitudes (b=0.33, p<0.01) (Zhu, 2019). 

The model developed by Zhu (2020) and Samsudin et al. 

(2022) demonstrated a good model (CFL=0.968, RMSEA 

=0.054). 

 

Learning outcome 

Compen et al. (2020) indicated that students with 

teachers who participated in webinar intervention achieved 

0.39 standard deviations higher learning outcomes than 

those whose teachers did not engage in the intervention. 

Carpena et al. (2017) revealed significant goal setting and 

counselling effects on real financial outcomes but not on 

learning financial incentives.  

Carpena and Zia (2020) demonstrated that financial 

education does not affect financial outcomes. In contrast, 

Hakizimfura et al. (2020) showed no financial practices but 

statistically significant improvement in financial planning 

and savings deposit among the selected group. Angel (2018) 

mentioned that the average results for students’ post-test 

score were much higher than their pre-test; for instance, 

income performance score (post-test=75.09, pre-test= 

48.80), money management score (post-test=66.89, pre-

test=42.87), spending and credit card score (post-test =61.71, 

pre-test=33.72), and saving and investing performance 

(post-test=65.16, pre-test = 41.45). Most of the studies 

showed significant use of digital media in enhancing 

financial literacy, even though the variables were different. 

 

 

5. Discussion 
 

The experimental design was most favourable for the 

selected quantitative reviews. The researchers chose 

quantitative research over qualitative research. 

Experimental or quasi-experimental studies measure the 

research's effect or effectiveness better. As most of the 

studies compared the impact before and after the 

intervention, the quantitative method could provide a clearer 

picture to measure the experiment's effectiveness. However, 

almost all the studies used students as samples, basically as 

financial literacy should be instilled in schools rather than 
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taught when students grow up. The integration of financial 

literacy in schools is very effective because parents are busy 

working rather than instilling financial literacy values 

among their children. Therefore, parents' behaviours have a 

significant influence on their children (Khatun, 2018).  

Based on previous studies' findings, it can be concluded 

that implementing videos in teaching enhances students' 

learning of financial literacy. Learning with video has 

gained attention since classroom settings emphasize blended 

learning. Video also integrates animation, sound, and music 

and makes the lessons livelier and more interactive. 

Additionally, YouTube and other social media provide short 

videos on various subjects that serve as learning platforms. 

The impact of video learning can promote financial 

behaviour, financial knowledge, financial literacy, financial 

awareness and learning outcome among students. This study 

can bridge the gap between the awareness of financial 

literacy, financial behaviour, financial knowledge and 

learning outcome because it is a promising area to 

strengthen the insights around the impact of video content 

distribution.  The impact of video content distribution 

through this study supports the practical implication 

outlined by most of the researchers mentioned above.  

Furthermore, all the evidence also supports the theory of 

active learning because most of the video learning was 

student-cantered activities with tasks helping students 

engage with financial literacy. Figure 2 has summarised the 

impact on video content distribution. 

 

 
Figure 2: Impact on video content distribution 

                                                                      

Therefore, video-based learning has become the most 

popular learning tool after the advent of technology tools in 

education. The advancement of fingertip technology, such 

as video, also allows students to learn anywhere and anytime 

(Shah et al., 2019; Raja Harun et al., 2021). 

 

 

6. Implication 
 

This systematic review has important implications for 

policy and practice.  

This systematic review raises awareness among 

education policy planners about instilling financial literacy 

in the curriculum, implemented with the assistance of e-

learning. This study elevates the importance of financial 

literacy to the global education system, which promotes 

students' financial literacy and leverages ICT. Financial 

literacy awareness needs to be instilled in students in school 

because this is a lifelong skill that enhances students' ability 

to manage their money to have a better life in the future. 

However, many developing countries do not teach financial 

education in the curriculum. Therefore, teachers' training is 

essential to include financial literacy in the curriculum. 

Additionally, an important method for instilling financial 

literacy is video learning. These two implications are vital 

because they align with Education 4.0 and the current 

education trend. Nevertheless, just like any digital tools, if 

the students use too much time to watch the videos, it may 

bring side effect to their eye-sights. The propose time for 

education video is around 2-3 minutes.  

Educators, school heads, and teachers need to work hard 

to provide meaningful teaching to students in instilling 

financial literacy. Meaningful education is knowledge-

based, but life skills, such as financial literacy, need to 

inspire a responsible citizen. Researchers also suggested that 

school teachers design a lesson that instils various life skills, 

such as financial literacy, to prepare students to face future 

challenges in the financial world. 

 

 

7. Limitations, Recommendations and 

Conclusions  
 

Despite the fact that this study only examined a small 

number of papers from the Web of Science and Scopus 

databases, the pattern shows that a rise in the number of 

publications is on the way. This is due to the fact that the 

topic of strengthening video learning on promoting financial 

literacy from researchers. Searching databases such as Sage, 

Springer, Science Direct, and Taylor Francis can provide 

access to a broader range of data. As previously mentioned, 

future researchers can use scoping reviews to identify gaps 

in the evidence base, summarise and communicate results, 

and assess whether or not a systematic review is required 

(Razak et al., 2022; Yahaya et al., 2022). In addition, most 

of the cited literature only discussed in this paper were video 

content distribution across the internet to the users’ access 

networks. As a result, future research studies on this area 

will incorporate more database resources. According to the 

study's conclusions, future research may concentrate on in-

depth analyses of in the context of management. 

On the whole, this paper has shown the pattern of recent 

studies on learning financial literacy using videos. 

Experimental design, quasi-experimental design, and 
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qualitative design were utilized in the selected studies. 

School students, college students, teachers, and the public 

responded to the survey. Despite the methods used by 

researchers in their studies, the effects and impacts video 

content distribution in various ways have been proven. 

Implementing video in teaching may enhance students' 

perceptions, information, and attraction to learning. 

Students can better understand blended learning and 

discussion on video media (Exposito et al., 2020). The data 

source from Scopus and Science Direct is a limitation of this 

study. Despite the study's limitations, this study can become 

a reliable reference for researchers in similar areas.  

Learning with video has contributed significantly to 

students' performance, satisfaction, and motivation in 

various research (Ljubojevic et al., 2014; Scagnoli et al., 

2017). 
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