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Figure 1. Flow Diagram of Search Process
RISS = Research Information Sharing Service; WoS = Web of
Science.

Table 1. Level of Quality Each Study
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Evidence level

Definition

Frequency, n (%)

Systematic reviews

I 3 (37.5
Mata-analyses, randomized controlled trials
II Two groups non-randomized studies 0 (0
I One groups non-randomized studies 0 ()
v Single subject designs surveys 3 (37.5)
Case reports, narrative literature reviews
Y 2 (25.0)
Qualitative researches
Total 8 (100)
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Table 2. Characteristics of Programs

No.  Author (year) Pa.rt1c1p %m Age (yr)  Factor of program Duration of Results
diagnosis program
_* Academic function * Pre-math (+)
1 Mazu(rrzlélgg)et al. ( A_SDal) R;Ii‘(ée' * Social function 4 wk, 2 wk (at home) * Pre-writing (+)
= « Etc. + Social skill (+)
CP Range: ) 4 wk 3 sessions/wk B
2 Pool et al. (2021) (n = 40) 25 Motor function 2 hr/session
* Academic function * Physical exercise/health (+)
ASD, ID ) * Motor function . « Communication (+)
3 Park (2019) (n=2 Mean: 65, Social function 15 sessions * Social relations (+)
* Fte. * Artistic experience (+)
* Academic function . Parenting stress (4)
4 Graziano et al. EBP Mean:  * Social function 8 wk 1.5~2 hr SRPP | Disciplinge strategies (4)
(2018) (n = 154) 5.06 : E?Crent training session/weekly « Parent-child interactions (+)
. . * Attendance and satisfaction (+)
" Academic function * Behavioral functioning (+)
Graziano & Hart EBP Mean: ¢ Social function 8 wks Monday . o g
> (2016) (n = 45) 5.16 * Parent trainin to Frida * Academic functioning (+)
- ’ 8 Y + Adaptive and social-emotional (+)
* Etc. .
* Self-regulation (+)
6 Pears et al. bD Mean: égi?aelmffngﬂ)ilon ' gn (s)eszﬁorslesss(g?sy « Literacy skills (+)
(2016) (n = 209) 5.26 Y
* Etc. parent group)
* Barly mathematics (+)
. 1D, DD, etc. . . Aca(.iemlc fu.ncnon . L?nguage +)
7 Weiland (2016) z Mean: 4 -« Social function 1yr « Literacy (+)
(n = 242) ; )
* Fte. « Executive function (+)
* Emotional development skills (+)
3 sessions * Gross and fine motor abilities (+)

8  Pitt et al. (2013) DD - Motor function

2 hr/session * Specific skills task: drawing (+)

ASD = autism spectrum disorder; CP = cerebral palsy; DD = developmental disability; EBP = externalizing behavior problem; ID =
intellectual disability; LD = language disorder.
(+) : Improvement in results after program

Table 3. Classification of the Use Type of Program  garten program< Ast9.2.H Pitt 52013 2417¢
N=9 295t 2w 9248 39 Y835k Graziano 5

Usage type LAD (2018) School Readiness Parenting Program ol A]

Parent training 2 (25.0) e
Votor skill training 429 Parent-Child Interaction Therapys % 857t A 3s}t
Mobile application training 1 (12.5) R I F BRI 1.5~2A17F H85tTt Park
Multi-type training 4 (50.0) (2019).9_ Sty e AL 9o Fojxg e 1Y
Total 8 (100) S % 153]7] AFsIAL}. Pool S(2021)2 7|52 o)1

ZH AFFH0 SAYS EHZ 5F+= Kindy Movess
45 & 3ol 13] 247 S 38 A5kl
Mazumdar 5(2023)2 45 59t o}5o)A 7|z &4
I} 712 578 50| HRE £ fEYACIH ZEIH

pre-kindergarteners (STP-PreK) Enhanced, STP-PreK
£ 857 3% YRURE 897 59 ALl
Weiland (2016)= 1 &<t Boston public prekinder-
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(occupational therapist, physiotherapist, 3 (37.5) AA AP T2 IS AFSE Ao AT 4L
speech pathologist, etc.)
ol AL 0 2 0]
Psychologist 4 (50.0) = 2w A= T AATHTable 6).
Educator 1 (12.5)
Total 8 (100)
Table 5. Professional in the Program (N=8)
Professional provider in the program
. Occupational . . Speech Community
Psychologist therapist Physiotherapist pathologist worker Educator
Mazumdar et al. 0
(2023)
Pool et al. (2021) O O
Park (2019) O
Graziano et al. 0
(2018)
Graziano & Hart o
(2016)
Pears et al. (2016) O
Weiland (2016) O
Pitt et al. (2013) @) o
Total, n (%) 4 (50.0) 3 (37.5 1(12.5) 1(12.5) 1(12.5) 1(12.5)
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Table 6. Factor of Program

Factor of program

Academic function Motor function Social function Etc.
Gross motor. fine Social skills, social- Executive function,
Literacy, mathematics, rrnotor hr’si 11 emotionl skill, emotional, ~ Parent behavioral,
language, writing, ror, physica development skills, training modification,
o exercise/health, goal . . ” .
communication attainment prosocial skills, social self-care, artistic
! relations, self-regulation experience
Mazumdar et al. (2023) O O O
Pool et al. (2021) O
Park (2019) O O O O
Graziano et al. (2018) O O @) O
Graziano & Hart (2016) O O @) (@)
Pears et al. (2016) O O
Weiland (2016) O O (@)
Pitt et al. (2013) O O
Total, n (%) 6 (75.0) 3 (37.5) 6 (75.0) 3 (37.5) 5 (62.5)
Table 7. Classification of the Outcome (N=7) v, %
Usage type n (%)
Academic function E 3L Aofjolso] sty H e I 2ol o

Self-regulation function

. . o gt £4 Jle% Sto] =] A4Sl AAR| ZA
Multiple skl Executive function 4670 - _ . _ ~
Social-emotional function ' S AFAEA SuEH 2t T FA ) Higt 7]

Behavioral functioning Z2 A58 TAE AELstA}F 59T 29| =1 7H,
Adaptive function Y =8 |Hog & guo| L= BAsld 7 L
theraC.Y skﬂ%s 1 (14.3) o] AR &2 BA A7AE0] duky EA, ma 9
Parenting skill 1 (14.3)
o0FH =% i 3L it

Gross and fine motor skill 1 (14.3) A 78, A 22O AlsA 22O A8 4y

Total 700 o tiste] FopE .
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IR A8 F T 70 2t Sl s VI o st 3% 24 obsat e oksol 7MY 2
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A Systematic Literature Review of School Readiness
Programs for Children With Disabilities
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Objective : This study aimed to confirm the research characteristics by analyzing the literature that
applied the school readiness programs for children with disabilities.

Methods : Studies were collected from the PubMed, Embase, Web of Science, and Research Information
Sharing Service databases. The key terms were “School readiness” AND (“Occupational Therapy”
OR “Rehabilitation”) in English and Korean. Total eight articles were selected through the selection
and exclusion criteria.

Results : The programs included multi-type training, motor skill training, parent training, and mobile
application training. The providers were psychologists, occupational therapists, physical therapists,
speech pathologists, community workers, educators, and the psychologists who conducted most
of the research. The program factors can be classified into academic function, motor function,
social function, parental training, and others. Academic and social functions accounted for the
largest proportion of the respondents. The intervention improved multiple skills, literacy, parenting
skills, and gross fine motor function.

Conclusion : This study aimed to provide basic data for school-based occupational therapy by
analyzing school readiness programs for children with disabilities. Recently, interest in and research
on school readiness has increased. Occupational therapists should also establish their roles in

the field of school-related rehabilitation and provide various school-based occupational therapies.

Keywords : Children with disabilities, School-based occupational therapy, School readiness
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