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Abstract

This study’s purpose is to suggest a pedagogic#ghadebased on using animated movie in liberal arts
English classes and to examine the direction tsaigianimated movie as learning material shouletako
this end, in this study, the content understan@dind expression concentration stages using animaiede
are presented. After students learned in classutincanimated movie, two tests were conducted &stigate
the change in learners’ acquisition of English eegsions. As a result, subjects’ learning of English
expressions showed a significant improvement awver. tAn open-ended questionnaire was also conduated
ascertain learners’ satisfaction level and theirgeptions of classes using animated movie, withnkes’
satisfaction found to be high overall (77.1%). $tud identified the reasons for their high satiitacrate as
the following: “fun and a touching story”, “benefi composition of textbooks”, “efficient teachingethods”,
“sympathetic topics”, and “appropriate difficulty” When using video media in class, instructors ghoul
maximize and leverage the advantages of video metiigh are rich both in context and in their lingtic
aspects.
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1. INTRODUCTION

The need for authentic learning materials to imprpractical communication skills has emerged. Risr t
reason, video media, such as films, animated mpgrasnas, sitcoms, talk shows, and CNN News, argbe
actively used in many educational environmentsak already been proven that video media are aighen
teaching materials; indeed, instructors with exgresé using them would all agree. Among diverse wvide
media, animated movie is one that anyone can easilgss in terms of genre and topic.

Above all else, including video as class matesath as animated movies, is significantly attractiy
students. It is clear that animated movies featuaments, relationships among characters, andestieg
stories are engaging learning materials, in contoastudy materials that are densely populatetd ganeral
English expressions. However, instructors have ntlaimgs to consider when using animated moviesassc
After selecting an animated movie as a textboakctiers should focus on the following questions: &tvh
should be taught in the animated movie?” and “Hboudd it be taught?”. Furthermore many instructoesy

think it is necessary to teach the practical expoes in animated movies. However, the real adgmstaf
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animated movies are the contexts and situationghich these expressions are used appropriatethelf
purpose of the class is learning practical expoessithere are many textbooks that deal solely pritfctical
expressions; thus, there is no real need to useadioin materials in those EFL classrooms.

If instructors do want to use animated movies, thesd to utilize their advantages. In animateddjlthere
are characters, relationships, events, and canflintl their resolutions. The films’ value resides tiseful
expressions used among characters, and in a vafietijuations and within rich contexts. It is somat
concerned about grammatical analysis or Koreampregation of practical expressions by concentgatin
expressions without relevance to events and cantelile using animated movie. To more deeply uridats
a certain character’s expression within a specifigtext, one must first understand the flow of ésevithin
which these expressions emerge; it is also negessaomprehend the intentions of the charactargubese
expressions. In other words, understanding the Gbevents, the rich contexts, and characters’ghtaiin
general - and then learning specific expressioriearprocess of coming to understand them - isvemeto
leverage the advantages of animated movies.

Therefore, this study intends to offer a pedagagydaching English using animated movies to @tifidly
the advantages of video media. In the contextoollage-level liberal arts English class, this studll present
a learning activity focusing on content understagdhat induces students to understand fully theerds
and specific situations of an animated movie. Adddlly, this study also presents an expressioensive
activity in which students learn specific expreasiduring the content understanding stage. As $histstudy
examines students’ satisfaction levels and thepagses to their class in which an animated mogie wsed.
Finally, this paper considers the preferred mefbodsing an animated film as teaching materiahbalyzing
learners’ perceptions on animation forming partheir curriculum.

2. THEORETICAL BACKGROUNDL

Currently, research on animated movies and Englilsitation is ongoing. Furthermore, research catyor
vary widely, from focusing on linguistic improvemsrhrough animated movie [1], to developing teaghi
learning models using animated movie [2], to exiplpculture through animation [3], and even to eagiking
the contextual approach of animated films [4].

One such study, on the relationship between antnatvies and communication skills [5], investigates
how using animated movies affects learners’ comoatiun skills; this study’s setting was that ofrlesxs in
a tourism English conversation class and used threelp film, Frozen (2013). This work reports thainaated
movies improve learners’ motivation overall, indluglfactors such as confidence, interest, andgiaatiion.
Another article explores the affective aspect @fréng using animated movies [6], reporting thahgs
animation positively affected learners’ interestiass. Furthermore, it demonstrates that videoiansalld
also be extremely effective regarding the affecéispect of learning.

According to another study, which emphasizes fomisin a film’'s situation and narrative [7], a ldag
approach based on the story helps learners undénstaaningful language samples. In addition, aderoé
article of the same vein [8-9] asserts that insioandbased on video media should focus on contahtantext,
and that it should expose language to learnersntest.

3. METHODS
3.1 Participants

This present study was conducted over the courskb déssons for a duration of 4 months, from early
September to mid-December 2021. The class metamezek for two-hours. This research selected staden
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who were taking “film English liberal arts classed’™K University in Seoul. The total number of jEpating
subjects was 83, consisting of 18 first-year stigl€2l.7%), 29 second-year students (34.9%), 2d-year
students (25.3%), and 15 fourth-grade studentd%AB.Subjects’ majors were diverse, including coap®
management, software, architectural design, auiem@&ngineering, media, visual design, spatial giesi
jurisprudence, nanoelectronics physics, image defgd nutrition, accounting, sports health relitzbion,
English literature, and Korean literature.

On the first day of class, this study conductedrgpke survey to identify students’ English learnimgjng
visual medias. For the question, “Have you evamnked English through visual media such as moviesnds,
or animated movies, talk shows, etc.?”, 93.9% (t8ents) answered “yes”. In response to the guestio
“Which video media did you use most for learninggish?”, the answers were as follows: movies omated
movies (31 students, 37.3%), dramas or sitcomst{@&ents, 26.5%), talk shows (15 students, 18.he&4ys
(10 students, 12.1%), and others (5 students, 6.0P&) survey results thus showed that studentshaidof
exposure to English learning using video media,taatifrom among many video media, they had a ggon
preference for films and animated movies.

The textbook used in this study was Screen Englisha [10], which is based on a coming-of-age film.
The animation’s protagonists, Mona, finds her odentity in the process of going through her owridift
journey. Interesting event developments and aburatartent are judged to be suitable as textbookghfe
study.

3.2 Procedure

When using animated movie, this study induced lexarto grasp the flow of events, understand théeobn
and learn English expressions in the process otnstahding the film’'s content. The research process
consisted of a pre-class stage, a class actidtyestand a post-class stage.

1) Pre-class Stage

In the pre-class stage, after students watchedraegoom the movie being studied on that day,nkttictor
either gives a simple 5-question quiz to assesadesi overall understanding of the storyline, cegents a
simple OX question using Kahoot! to get an overvigwhe movie’'s events.

2) Class Activity Stage

The class activity stage consists of a content iatatleding stage and an expression concentratige.dta
the content understanding stage, learners are sgsul to understand the film’s content more deéply
discussing and analyzing in earnest their thoughtsthe relationships between the events and dkesdn
the film. In the expression concentration stagejests concentrate on the useful expressions ézatitbe a
specific character’s thoughts or feelings, or theglain a specific event in this process.

(1) Content Understanding Stage

The content understanding stage consists of awitsictio identify the characters’ personalities or
characteristics, discussion activities, and “If érey a character!” activities. Specifically, in tlsitage, tasks
analyze and discuss the characters’ personalitésteeir intentions, understanding their feelinga ispecific
situation, understanding the characters’ belietsthe causes of the conflicts among them, consigdrow
one would act if one were a specific character,\ahdt kind of comfort one would give to the othierthis
phase, group discussion activities are also agtivehducted. The main focus is on the causes diictsn
among the characters and their conflict resolutions
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“If | were a character!” are tasks to better untird a character’s psychology through empathy.rAfte
film’s midway point, Maui, a demigod, appears asava's assistant. He is narcissistic and full o/adm; at
one point he confides in Moana about his heartlimgadecret: his parents dumped him into the ssaas as
he was born. This detail helps students understéanal’s personality better, which helps them underdt
what Maui had been doing. Upon hearing Maui’s tagory, Moana offers her heartfelt condolenceseHe
“If I were a character!” activities can assist leans focus more on content. In this scene, stu@deatasked to
consider what kind of comfort they would give Ma&uiney were Moana. Through this process, learnars
better understand Maui’s position, as it has béews thus far.

(2) Expression Concentration Stage

The expression concentration stage is a time whelests focus on and learn specific expressioms fhe
activities in the content understanding stagehis phase, a workbook attached to the textbookes uThe
workbook summarizes the expressions learners neeatduire in the chapter, along with grammatical
explanations. In addition, exercises accompaniedubrkbook for students to learn the useful pastémrthe
movie. Learners can focus on specific expressignanswering exercise questions and creating their o
sentences that express their experiences or thobghising specific patterns.

3) Post-Class Stage

The post-class stage is the review stage in whdaelnkrs watch a scene from the day’s movie without
subtitles. The instructor summarizes the film’'stemt and reminds students of specific expressielased to
this. The instructor takes time to organize thaeotand expressions again by giving a 10-item.quiz

3.3 Data Collection

This study’s purpose is to examine an efficienthodtfor teaching English using animated movies in
English classes at liberal arts universities, awhalyze learners’ responses to this approach.rmsthod for
using animated films, an activity for learning Bsblexpressions based on understanding the madatent
was presented. This study refrained from requik@gners to memorize specific expressions, regssdie
the situation and context in the movie. This apphaalows students to learn specific expressiossthan a
sufficient understanding of the film’s content.

To determine whether class activities using anithateovies positive affected learners’ expression
acquisition, the first and second tests of Englispressions were conducted. The first test wasraddtaied
in the fourth class, which is considered as aryestizige in which learners are adjusting to thesclake second
test was given in the tenth week of class, the fimshich students are sufficiently adapted to tésching
method. Both the first and second tests considt&8 questions in the form of an achievement test.

The questions were multiple-choice, such as reaalgigen dialogue and then selecting the word$images
that fit the context, filling in the blanks with was that fit the context, and finding expressidret tould be
in reply to the other person’s dialogue. Both gpetand number of questions in the first and setestd were
the same. By analyzing the results of the two téists study tried to identify what impact a leagimethod
centered on content understanding using animatederhas on learners’ acquisition of English expimss

A questionnaire using Google Survey was conductehlea thirteenth week of class to understand ststen
responses to and perceptions of their English etassat use animated movies. To ascertain students’
satisfaction level, a Likert 5-point scale was ysaud the specific reason for their satisfactiorelevas
presented as an open-ended question.
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4, RESULTSAND DISCUSSION

4.1 TheResult of First and Second Test

The first and second English tests were given terdene the degree of progress a group shows iinitea
English expressions while adapting to a teachinthatethat uses animated movies. To compare thétsesu

of the first and second tests, a paired samypdst was performed using the SPSS program. Thitsese
shown below in Table 1.

Table 1. t-test results of the first and second tests

Tes N M SD t p d
First 83 10.07 4.7t -14.69 .001 .85
Seconi 83 12.9:¢ 5.2¢
*p<.01

The first and second tests were administered ter&sio the pedagogy’s effect on learners’ acqoisiof
English expressions. The results showed that lemhaal a significant improvement of 2.86 pointsaverage,
while participating in a class that used an anichatevie {=-14.69,p=.001). Furthermore, the effeciH.85)
was significant. Thus, it is clear that the corta@mtierstanding-oriented class method demonstratisaa
difference in students learning English expressmms time.

4.2 The Results of Questionnaire

Students’ satisfaction level with this class, whitded the Disney animated moviépang was surveyed.
The results were shown in Figure 1: 34.9% (n=2pdreed “Very Satisfied”, 42.2% (n=35) “Satisfiedind
20.5% (n=17) “Normal”. Only 2.4% (n=2) reported 43atisfied”; 0% reported “Very Dissatisfied. Ovéral
a strong majority of students was either “Very §ad” or “Satisfied” with the use of animated mewn their
English class (77.1%).

Dissatis., 2.4 very Dissatis., 0

|

Normal, 20.5

Very Statis., 34.9

Satis., 42.2

(Note. Stais. = Satisfied, Dissatis. = Dissatisfied

Figure 1. Learner satisfaction with this class using an animated movie (%)

The reasons sated for being satisfied with thissoleere quite diverse. The specific reasons weegaezed
based on semantic units, and the reasons givetutgras for their satisfaction are the followinige tfilm



A Suggestion on Using Animated Movie as Learning Materials for University Liberal Arts English Classes 103

presented fun and a touching story, beneficiabmok composition, efficient teaching method, syrhptit
topics, appropriate difficulty level, and other mipins. The specific reasons for student satisfactiith this
class are detailed in Table 2 below.

Table 2. Reasons for satisfaction with this class using an animated movie

Category Specific Reasons
fun and - Above all else, the animation itself is so much fun. Full of interest.
touching - | am satisfied with both the fun and touching story of the animation.
story - The visual beauty, the moving story, and the theme song are all perfectly composed.
beneficial - The textbook has various interpretations, comments, and examples.
textbook - The textbook is composed of a script book and a workbook, so | can learn enough on

composition  my own with the detailed explanations.
- The textbook is very convenient for self-study, and there are many additional
explanations, so it is easy to understand the content.

efficient - | liked the class that focused on the content of the movie itself.
teaching - I think it is very effective to learn English expressions after first grasping the positions
method of the characters alongside the flow of events, rather than just memorizing English

expressions out of context.

- | was very impressed with the activity of transforming Moana’s and Maui’'s
disagreement into a modern Kakao Talk conversation. Thanks to this, the English
expressions | used were learned clearly.

sympathetic - | really like the touching message that the film is trying to convey.
topics - | really liked that Moana had all the fun elements of animated movies, plus interesting
stories and topics that | could understand.

- The topic that touched my heart very much was about the character who had an
unstable situation. | am also nervous about putting myself on the job market.

appropriate - The content of the class was not difficult and the English expressions were also not

difficulty difficult to learn, so it was easy to understand.
level -The learning difficulty was appropriate.
-The content of the class was easy to understand, so it was very good for learning.
other -The behind-the-scenes stories, cultural explanations, and rich materials that the
opinions professor provides are interesting.
- It was so great because | was able to learn English expressions that are often used
in real life.

The most common reason that learners are satigiiedhe use of animated movies in class is thahation
itself has an interesting and moving story. Becdhisds the most significant advantage of usirdgei media,
the instructor needs to leverage the fun and mosiages of animated films. Teachers also neecesigd
class activities that focus on either the storyeltgement or the flow of events so that learnersesgay the
movie itself even more. Also, discussing which sseare the most touching and why is a great way to
approach the movie’s content in a more interestiag.

The next most common reason for satisfaction wiih ¢lass pertains to the beneficial compositiothef
textbook. Some students reported that it was caameto study on their own through the various epla®
and detailed explanation in the script book andabekbook. Furthermore, the data demonstrate gaahkrs
place an important value not only on the enjoyneétihe movie itself, but also on how easy it isgt@rn using
the accompanying textbooks. Teachers also neearédutly consider the selection of textbooks whemg
video media in their classes. It is necessarylfentto check whether the textbook is well organipedasy
self-study.

Third, another reason for satisfaction with thigsslis its efficient teaching method. In this cléiss focus
was on understanding the film’s content, and learmere encouraged to learn English expressioaterkto
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it in the process of analyzing and understandimgntiovie’s content. Learners responded positivelthi®
teaching method. Student opinion that the Engliglressions were learned clearly through group igtiv
which focused on the film’s content and the chamatfeelings, is strongly consistent with the msp of this
study. Understanding the content first and thennieg the related English expressions can be more
meaningful method because learners fully understamdontext in which the expressions are usediebis

can also fully grasp the intention of the charaateo used the expression.

Fourth, an important reason for satisfaction wagmgmg with a topic that can be empathized wittarbers
supported Moana'’s journey through her hardshipstlaely came to see what she was realizing on hengy,
together. Learners can apply these experiencdsiiodurrent situation in a good way. The repodpihion
that the theme of Moana touched a student’s hemduse he himself was also nervous while lookingfo
job, reflects this well. Instructors need to redagrihat using video media is not simply for acipgrEnglish
expressions, but also for learning about topicst¢aa be sympathized with.

Finally, being at the appropriate level of diffigulvas suggested as another reason for learndisfasdion.
Students reported that the movie's content wasteaayderstand and the difficulty of learning wppr@priate
to their level. This indicates that learners coesiboth the film’s content and the learning difftguvhen
assessing their satisfaction level regarding thesclising movies as part of its teaching methodcHers
naturally consider the difficulty level of the |leamg objectives and class materials, but teacHeosreed to
be aware that the difficulty of the movie’s contenalso a factor when using animated movies iascla

5. CONCLUSION

Video media, which is currently in the spotlightaasauthentic learning material, is actively beiisgd in
many English education settings. At this point, whkigleo media use is being taken for granted rfieisessary
to consider the true meaning and role of video metllization. Therefore, this study intended tamine the
direction of animated movie application by suggest teaching method using animated films in iversity-
level English classes. This study emphasized contederstanding activities, which focus on the flofv
events and the psychology of the characters. Aufditly, this paper suggested an expression-coratenir
learning activity that enables students to leanpressions related either to specific events occemss in a
certain context.

Two tests were conducted with the aim of understentiow these learning activities affect learners’
acquisition of English expressions. As a resutheffirst and second English expression testsseélbend test
scores were higher than the first test scores,hwhigs a significant difference. Regarding the &gty that
emphasized understanding an animated movie’s csnténvas confirmed that there was a clear diffeee
over time in learners’ acquisition of English exgsi®ns. An open-ended questionnaire was also ctedita
evaluate learners’ satisfaction level and theiception of the class using video media. A strongpntg of
students reported a high satisfaction level, whils tlass using animated movie (77.1%). Reasonsuoin
satisfaction were given as the following: fun antbach story, beneficial textbook composition, aéit
teaching method, sympathetic topics, appropridtedity level, and other opinions. Thus, it wasifa that
learners judge the use of video media based onhehétis a fun or moving story, or whether the mets/
theme is sympathetic. In addition, this study fodimat students think that the expression learnieghod
based on understanding a film’s content is effectin fact, they prefer it to just memorizing preat English
expressions regardless of context.

When selecting video media to use in class, ingirameed to consider the following factors: enjeyn
level, fun events and moving stories, and topic wihich the students can empathize. They showla al
recognize that it is helpful to focus on the flofieents in the film and ensuring a sufficient urstiending of
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the content before acquiring practical English egpions. One of the greatest strengths of videdan®that
there is an event, a conflict and a context, amibua characters’ expression of psychological stated
intentions in an appropriate context. When usimdeei media in class, instructors should maximize and
leverage not only the advantages of video medialsattheir linguistic aspects.
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