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Abstract This study was attempted to analyze the effect of a note—taking strategy applied to blended
learning adult nursing education. Data were collected from September 17 to October 15, 2021, and
analyzed using the SPSS/WIN 26.0 program with a single group pre/post design targeting 33 nursing
students. As a main result, learning motivation rose from 3.27 before class to 3.40 after class, but there
was no significant difference(t=-1.501, p=.143), and class participation significantly increased from 2.95
before class to 3.27 after class(t=—2.669, p=.012). Motivation for learning before class was pre—class
participation(r=.838, p<.001), learning motivation after class(r=.545, p=.001), and class participation
after class(r=.462, p=.007) and each showed a significant positive correlation. Learning motivation and
class participation according to gender(Wilks'A=.866), class interest(Wilks'A=.632), and class
satisfaction(Wilks'A=.822) were all higher than the significance level of .05, so they were no significant
difference. Based on these results, applying a note—taking strategy to blended learning adult nursing
education was effective in improving class participation. In a future study, it is necessary to verify the

effectiveness by applying a note—taking strategy customized according to academic achievement.
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Fig. 1. Blended learning adult nursing classes applying note—taking strategy
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Table 1. Cronbach alpha for learning motivation and class

participation (N=33)
Cronbach alpha
Varilables Item contents Pre Post
Items | Total | Items | Total
Extrinsic 831 880
motivation
o | | s
motivation 845 524
Course 670 492
motivation
Continuous | ¢ 759
motivation
Instructlgnal 338 757
preparation
Performing
instructional 734 705
activities
Class Expressing 927 896
participation N .886 ' .807 .
oneself
Extending | 457 803
instruction
Instrucponal 736 633
enthusiasm
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Table 3. Differences in learning motivation and class

HEo|t} 15.2%, WEsA] 9=t} 6.1% =02 LFelyt participation of subjects (N=33)
tH(Table 2). Mean®SD
Varilables t p
Pre Post
Table 2. General and learning characteristics of subjects Learning motivation | 3.274+.580 | 3.40£.517 | —1.501 | .143
(N=33) Extrinsic 3.524.549 | 3.58+.610 | —.683 500
motivation
Frequency insi
Intrinsic 3.06+.646 | 3.26+.564 | —1.916 | .064
Varilables Category Pre Post motivation
no| % | n | % Course 3.28+.667 | 3.48+.589 | —1.548 | .131
motivation
Male 4 12.1 - - ;
Gender Female 5 lsrol = | = g}‘:}?ﬁiﬁfi 3.17+.678 | 3.204577 | —1.131 | .267
Not interested at all - - - - Class participation 2.95+.676 | 3.27+£.618 | —2.669 | .012«
Not interested - - 1 3.0 i
Adult ! Instructional 2.67+.881 | 2.67+.872 | 0.000 | 1.000
nursing Average 14 | 424 16 | 48.5 preparation
Interesting Interested 18 | 54.5 9 27.3 Performing
instructional 3.68+.560 | 3.98+.635 | —2.252 | .031x
Very interested 1 3.0 7 21.2 activities
Not satisfied at all I B E"prelsfsmg 2.61+.938 | 3.06+.836 | —2.549 | .016%
Adult Not satisfied 1 3.0 2 6.1 onese
nursing Average 7 |212] 5 | 152 Extending 2.36+.978 | 2.73+£.866 | —2.080 | 046+
satisfaction mnstruction
Satisfied 21 | 63.6 | 18 | 54.5 Instructional
¢ 59+ + - ‘
Very satisfied 4 121 8 [ 242 enthusiasm 3592600 | 3.94£.736 | —2.768 | 009+

* p<.05



078 HAEEHETAT A20d A2%

B AFlA] 9 A SyETE Y A 59 Felm
(r=.838, p<.001), ¢} ¥ 855 7](r=.545, p=.001),
F & £ A (r=462, p=.007)¢} 525 k] 4
TS Bk 9 A 9 ks 7Y F 85T
7)(r=.421, p=.015), &9 ¥ ¢ FAJL(r=.424,
p=.014)9} 5213 4] FAAAE Bk = s
HF571E 7Y F £ o (r=.799, p<.001)¢} 2]
3k ko] ABAAE BHTHTable 4).

Table 4. Correlations between learning motivation and

class participation of subjects (N=33)
Correlations
Pre Post
Varilables m )
LM Ccp” LM CP
r(p) r(p) r(p) r(p)
. LM 1 .838(<.001)* | .545(.001)% .462(.007 )=
re
Cp 1 421(.015)%* .424(.014)*
LM 1 .799(<.001)*
Post
CpP 1

1) LM; learning motivation
2) CP; class participation
* p<.05
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¢ FTu)(Wilks'A=.632, F=1.462, p=.221), ¢ =

__‘_) ZA

Table 5. Differences in learning motivation and class
participation by group to which MANOVA was

applied (N=33)
Varilables Wilks' A F p
Gender .866 1.316 294
Adult nursing 632 1.462 221
Interesting
Adult nursing 822 0.585 740
satisfaction

(Wilks'h=.822, F=0.585, p=.740)9] 9 &Fo] ¥
058 ZBR g, 7o Sv|of 7 UF Ak o}
£ 3557 2 Y w1 F T Aol gt
(Table 5).
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Table 6. Differences in learning motivation and class
participation by group to which univariate
ANOVA was applied (N=33)

Learning motivation| Class participation

Variables Categories

M#SD | F(p) | M#SD | F(p)
Male 3.03£.201 | 5 7g3 | 2.92%.252 | | 356
Gender Female 3.44%.110 | (113)| 3214138 | (-259)
ﬂ‘t’;ested 3.77+.402 2.91+.504
Adult Average 2.99+.137 | 1.498 | 2 774172 | 1.282
infir:rl:iing Interested 3.36+.190 (259 3.64+.238 (51
Very interested | 3.71+.237 3.26+.298
Not satisfied | 2.96+.269 2.60+.338
Adulft Average 3.07+.174 2.75%£.219 | go2
Eigi?imn Satisfied 3.29+.132 | (955)| 319+ 166 | (-622)
Very satisfied | 3.61+.223 3.424.280
4, F=2
B AT B ey 475 £ mEa7)
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A7 4 ok & Askeh tha dol} ek w2

AT 3r5%7] HE4E Lim[15]9) 3.378 3 FrAFSHS
31, Kim 5[16]19] 72138 (34 3.14%) ke 3%
Y Nam# Kim[17]9] 4.014, Cho%} Kim[18]9] 3.53
A B it AgATE AuEd srEr)E 2l
T4 ¢ Park¥ Han[19]€] WAIA 571 2.974, <A
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