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Inquiry occupies an important place in science education, and research related to inquiry is widely
conducted. However, due to the inclusiveness of the concept of “exploration,”each researcher perceives
its meaning differently, and approaches may vary. In addition, criticisms have been raised that the results
of classes using inquiry in science education do not guarantee meaningful changes to students. Therefore,
this study attempts to identify the trend of SSClI-level research papers dealing with inquiry in science
education over the past three years to confirm the current status and effectiveness of the inquiry. Researches
used in the analysis are International Journal of Science Education, Journal of Research in Science
Teaching, Research in Science Education, and Science Education, and limited to those that directly suggest
“inquiry (enquiry)” as a keyword. Based on extracted 75 papers, the classification process was conducted,
and an analysis frame was derived inductively by reflecting the subject and characteristics. Specific cases
for each category were presented by dividing into three aspects: perception and perspective on inquiry,
support and strategy for inquiry, and teacher professional development for inquiry. The results of
examining the implications for scientific inquiry are as follows: First, rather than defining inquiry as
an implicit proposition or presenting it as a step-by-step procedure, it was induced to grasp the meaning
of inquiry more comprehensively and holistically. Second, as to whether the inquiry-based instruction
is effective in all aspects of the cognitive, functional, and affective domains of science, the limitations
are clearly presented, and the context-dependent and subject-specific properties and limitations of inquiry
are emphasized. Third, uncertainty in science inquiry-based instruction can help learners to begin their
inquiry and develop interest, but in the process of recognizing data and restructuring knowledge, explicit
and specific guidance and scaffolding should be provided at an appropriate timing.
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HAoLe] AFEUAD = nl=9 WS
wEIPge s HolsHA sk 71EAIE H3i
(McCormack, 1992). 2159144 'TAL 29 F v]= Htopdv]= 5
EZof|A] A AZ7HE 2ot 319
1-8:0] 7}#(The Process of Education)-& #]A]9] G129} ¥FASHS
ok She o4 wso = 0] HIkE A KBruner, 1963). 3t
4 a5 Hoke] g Hshusos= sHE Al Al
HsHpEo] A Hatehs WA S whet 2ekAQl
H3HA] ARaLe} 0k 715 ¢ QlEE Sk Aol A

£ 3L o] o] HiiAgl

Ejo] 2015 7§78 asapgol ol=RA e ‘HehETAd wapt Ad
F|A3UMOE, 2015), o] WIS Higo R Shul B w50] A3
oLt B7F Aefol] gt A= Y= {ch(Back ef al., 2020; Byun
et al., 2019).
ole} o] dehugof Qo] ‘H o] TS LF =
ah, wishz] ghrh 7R Agel 2R o= Qle gt E gt up
2 qPshs 42 v ol dAErie trdsiAl Folsisith
Welch(1981):= H5 AR} oJsfE 2he dibd Hgor Ho
H8 oJujo] Al HPHo & #o]519l 1L, Collette & Chiappetta(1989)
HHHO. o)5] 1, © AAF} oJsfe) B, 1Al A4S ol doR Htth
el o3 Sk wol oek Wit ofeh v ol dhet olsle) el

O:

O, i

Bl lstugol| A TR 2Q 7)o 2|92 ex|sk 9o o}oFsto]  Association for Science Education(ASE), Science A
o, SURelME A 34 w3 o)F nstate] o Hy & Process Approch(SAPA)IIA = B 8.4 BiESke o7t 7l
shta g 7kx8ka QJtiLee & Kang, 2012). o} Zho| w}stm (skil) o2 &2 AMEEcH(Nellist & Nicholl, 1987, Sanderson &

ol oIA '] F8AJL =7 Aol AGA o= vk
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‘A framework for K-12 science education’ of|4]&= A& (practice)© |2}k
© Bo17F AREIQITHNRC, 2012). B0l 2 H9- 7|59 sh9fas
7F A R ohokstA A E AL s ETE 2 oY A4S T
3] &2l & 4= ltiLee & Kang, 2012; Lee, Park, & K
gtol] thet ohefet Aolot siAS H-E el 485t
Azt tpFdE A = UAE U7 Tzt fnlsk= W
AUAA G2 79 AREShe Tole Zrhal sheeke AR A+t
At Welu A3 el the = Ql7] wlwel "ot wHE
A5 A3 sl ololl digt o Wk dS A-ske A
o] Wastt

HtusoA HE 83 Y MRS STEM FA4|5 28514
L, A2 ARE ARRITREA], B g 7 =S ARSRITREA]
g A0 et ok =] FHIE thtstA el 7k qlA|
UHLamsi et al., 2018; Balgopal et al., 2017; Ryoo & Bedell, 2019),
ol 7|RiRE =4 Ao ol olsh= sHYSOlA B 5784
¢l SN frofmfeh WslkE HASk: 2 ofehs FEk anig
27t UK(Carins, 2019). F4-5 %ol 283t AeE Ysh=
AE HE WS S Qlohy, gE 283 ¢o] anzo]y] 9fd)
A= Etet TRiste] ojugt SHollA A7t M= 9=A] e
7} QoA AR anE 7IHiE 4= Yl Tt avkE &7 fl6l
A F7H e s dgsfjof sk Fato] titt HEZF Basitk

TR w50 oA AAE sk A7 sHYE EM
ok, gt 282 AHshe WAk o Wolld 29, Shfiakz
A 2~71EY 9] d&o] ZZE tvan Uum, Verhoeff, & Peeters, 2017;
Vygoisky, 1978). T8 243 4:900] ETHol7] Slajaie A
Sl o] A} gl shale] B4 o] ARHR) Sk 3
o= WAL wW4EhA HEAJ(Pedagogical Content Knowledge;
PCK)1} A 79K (Professional Development; PD)o] TR T}
%95}t Shulman, 1986; Postholm, 2012). WARS] Sk} <=¢jof off
g AL =90e] mael] a8k Q10 R 2Rgspr|of, WAk &
ol thgt Q1A 5 SHE3E Yol Y] g ol tigh A
A o] Higk arlo] He st

=UollA 8t w0 FokE FARBIL Aefgt dE S| )
a1 QIA|9HByun, 2017; Hwang, 2018; Jho, 2015; Kwon & Ahn,
2012), 5 AR =9 AFE 2ARE A4 7N Bk
Ao digt B3 AE a3 Lee er al.(2015)9] A7 713
2|Lo] Aoltk. ofof & At Htell et d- SRS A
O 2 W& FAE] Htoll thall o EA AAs=AL, AAl A
oA HE ZEsh =go] mabEo)7] ffalial= ofugh Mkt
Aol FaghA], oS Adsh= wAks oud M dS 7HA ok
SheA] AEAL o5 Bl FFA Cme et H7t oY
A E-gx|ojof sh=x]ol| gt TS st shoict. olgh At
28 Gaaly] Sl B AToE e g BE AR
T gl SSCIF sheAle] AR S slolsio] 2T Helmg
ol "7t ofE S A AFFEAL QAL AA| Shal w0l A "t
7F w&oflA ou QA B-EE7] Sl ofE it aresfoR &
A g5k
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Aol A= Fetalgoll A BKinquiry, enquiry)o]l t3t 32|
S BA517] 943l SSCI(Social Science Citation Index)o]]
Z oJgkdo| AjF o8 =2 International Journal
of Science Education(IJSE), Journal of Research in Science
Teaching(JRST), Research in Science Education(RISE), Science
Education(SE) 9] vt 2A48I0ith & A2 Al2F Al Q1 20209
198 71202 20174 195E 20199 129714 34 7} Al7] 4%9]
kAol AME =22 AESIAL Aol (keywords)ol] “inquiry
(enquiry) 7} AIAIE += 933HS FE3I3E o] & AP o= g
o tifgt 177} o]0l 5L AHs}7] $fte] editorial} response
o YL 7H = Rolut el B namative inquiny) 5
T AR FAle Bt R ] A9 24 thgels
Alefstaict. o, 253} d5- RS HESH] ‘AKinvestigation)’
L} “ 2 Z(question)’ 5 ‘inquiry’ & AIRHAQ] on] 20t ANE =75
= BAIA ALfsigie). of2fdt BYE Fall A2 USEA
339, JRSTof|A] 153, RISEO]|A] 22, SEOIA] SHE| F T5HO| =&
= A ez FHF FAsieitt

=
Sots B4R

T ol S Aol st
of 3k 1=0] W]
o} Bz Q17 WK SISHAck oleiat Te AT BA
3} RS stelste] ATEES WSS St 7|2 Yo ol
otk tiEo] A, F7bE AR A4 5 /EA HRE

thgom B4 iy RS O B3 U 52 245 95
of 7} 8| AT V§S AUSHA AESKIE o] ML A7
wAjoh he] 24 o, TAA AT W, eire) A7 2 ol
Hefsto] Ak ATRES] HFE Alwshih QA olRola AR
W] Sl ATBY T ol Weksi, FU WF st
L TR Aolo] BRARE Mefsto] AT FE TISHA Shick
HFEGART} 6212 75| =Bo] Tfste] Az HF MRS A
AL, 0l Fol BHES AT HAE TS B4
Holah ATAT0] 1re) A9g WAlsle] B2} Fol T3
Fashel WEo] ey ol AEshs WAoR ofRojzon,
AT UGS uigo R tFet sle] WS PRskit: BE 2

A 3140 AFEES Rol7] $lste] ATAL 4HtSHPaccon, 20025
Ak BAe] AEA BRAe Bhisl] Sfelo] i) Al
Yol s A Ame} @3} ES whEsigc o] FAolA B4
£ 314, Al =8 B0l 484 AE, 7 =2o] A 9 ol

o =] e ARkl
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How Sgeis AdE Wrsl 1S Ageit AT 27
a3 gt WA £ 6712 AXEIRLoL 2 Wase) duat
TS Polst] HEAom el giat QA B W, %

S U W L AL, BT SUS AT A

37HA FAE diRE =SSkt oo A T =2 29
AP NE HES) wAL HEE S8 HTH R 7 =Fo] et
2 FAME s FAseink
A, W] AlEeE AR Al 7HA] FAME i
SHo] Al e WhEaL IEHEE E =29 8 olE
Agelshe Hge Sl sk HE AlEeke ARSIt 1 A
ol TRt Q14 B AP o]t ol HiRt S APt
T 7 )dol] diRt wARES] B o ERSIH ' Sy
< 1% e Bl Al o] o= HT 7IEE le] mfel AP,
- 7IRE el mlAlE G99, HT 7IRE elA
F, mAR ) Z8, T 7IHE Aol Qhiel A

=~ o El:fz-
A5 ek o)
9

ATt WA A T B dFE2 " 7R e)dol Bast
WA AR B, HT s AR SR mAF el T,
AN ARA ZRIe] £of W FIPE LR 4 ek B9
HE ARt oA B =) i AR AHE hlL
AT A FolE Fall et shel WS ESH3Ic) Table
12 24t =EES TR Esle] shexier #4 71% A
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el olojg 2aslgit olaid o] Ige Ea) 20173
20199714 3d7re] st Sl BT Tl Aol A E3

ol Tl 109, B SRS $IRF A Ul A9lo] T ol
48, T 4912 9I WAL RN W PR deto] 17HOR Lt
Stk WeHoR ofdo) B Bl Aol AT Al o
A ol Thet =012 FAIBste] Ak 97t
o} s Tk A0 vl vleke
U ASH0E BT B sl5old A4 Ade TPk g

T1H Aol e ABlA WEE kA7) el S450] U

I

o)

>
lo
&
i
=
o,

EL

)

22 37 47 S lolA R w2 % wre} pelE
TeiEl ATEE F 1010|9100, USES] 3%, JRSTo| 27, RISES]
swlo] ARfEele. Bl thet Qlalnt pelEl Re gy e wat
of Tk olaie} AldS slelsty] $Ie B QA g Beie A
ol AHE] ol T 7S B AT Tiefsla EEHel A
2 ohRgik QAP WFeL Batste] FAT 1079 ERES 517
QIAEH Zelol et SHO) Aol FTE e BHe0] A4
Ak o vhehs pdel e swo) io e PRI 4 gloltk

A& AAISH] oL, Ald(beliefs), ¢141E(epistemology), B0l
gt T (views of scientific inquiry), 2~%K(literacy) 5-2] Aol &

Table 1. The number of articles categorized by journal, classification criteria, and year

. Perc.eption a.md . Supp.ott fmd strat.egy for Teacher prf)fes§ional . tofal
perspective on inquiry inquiry learning development for inquiry teaching,
17 0 4 6
IJSE 18 1 3 12 24 0 6 33
19 2 8 0
17 0 5 1
JRST 18 0 2 4 10 0 3 15
19 2 1 2
17 0 2 4
RISE 18 1 5 1 10 2 7 22
19 4 7 1
17 0 0 0
SE 18 0 0 4 4 1 1 5
19 0 0 0
total 10 48 17 75
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Sfelat 4 Igieh G ool Zeln Bel dhek ofshet A1
& Sofeha BASH Gk BE A5 E- S50 SES
Ao AYEIch Telm maAe] ZHolA et o ol )

o] DS ) wel: ARHES vzt o] gt =RE %
48 WAE o2 sHglon, 132 U uARE 4 ;é}oq?qi
Aiet AP Soldch AR 4] Sl AET BRIE 7S
o HAAb B ggeE moksly] 98t B 7R ALY PISA
(Programme for International Student Assessment) A2E ©]-83}%

710l tte] Aot FARE B3 s Aol Aok w4
Sk AbofAf o] o] gt 7= AR S AR e R
SIS i S0 ool 3971 ol o)k W 5

S olgle] ARE SR ARl gtk
el g A g @ g5} 1% A7 ol chiel B2
Aol we Beh IS SYe] QlAlel that eiTet B 4l

of thek mARe] Fhe] dhet A7 b 4 otk she) QI
gk Aol ShEe) wol T Q147 Teisl Wgo] 2
olszu], AS] QIAITH AT QAT T Aol Tk mAfe] €14

(oF

ofL B 714k 4:¢Jol ) TSR 1A B o e Qlalo®
T 4= olrk oleid A7 BEE B ET 71 4:30e] et
sAfe] gHgat sHSo] ZHm gl el dhet Q14 ols) A=

7h el 7k E4 B B50) Aol o] glrki meltk

212 % % wjsto) wis)
o vk AJA10] A4, Ti919] 24 S9) AU Tel] Sl 2t
ot 2 42 olgitk(Hodson,
2009). = 18R w o) o8, ApEet o] 2 7he| B gt
T} o] sk 2|4 9] St AHFste]
I4-& tF0(Han, Choi, & Noh, 2012), ol= Ie} =9 24
(Schwartz & Lederman, 2008)x} ¢13to] Qich

Bol e SHE] QAT Beiste] 2T 3ugke] Aol
FEAE A AR ofalE AR 4 g B7E B8 4
QUES TSP ke Ao B A7) ofol Atk el
o gl thet QlAke SIS 4 QLES nielE B EH(View
About Scientific Inquiry(VASI); Lederman et al., 2014)7} 7igHe o]
%, o] me] 754S whataly] 9fsfo] 2 187 FlellA oF 2,600
oo] 78 SHYES ko Bho] Tt ojshE Blolahs AT
7} o]FoJF i Lederman et al., 2019). ©] g1+ A2 EE F - 1%
?5537_01]/{14 ‘L]-?S]— ?S]——’—\—‘/] H]—tﬂL— 73?(4 o]—7] T]‘«S}— [N E=S 4 /\]Xl— x];ﬂ o
A A= 7|2 AL Bolgk 4= glom, 3FE VASIO] &g Hbo
Hop| St U Uk 4ol £ sl i Qe o
5 ol Awnr) 9fg 22olA] 7
AAZ] 1A Z(Sandoval, 2005y gHlgt 4= Ql= =te] Akt
|FolA) 2L Qi) AAZ QAIRL Flolslr] L5t E2lo)A
=] T=74Practical Epistemology in Science Survey: PESS)+—= 4~6
SHYSS tppos AguEglT, 1 Avkerie wAldAe) st
s s HiEEe WS olEd 4 SFS HolFRgit
(Villanueva et al., 2019). PESS+= Likertd A}7] HARR| 2 LA E] o]

e}

l:I

A _I; 1% _Izoi
oo rr o
H1 N
° r FE
©
o
rC
N
S
lo
m‘l
e 2
PN rTole

Lo
s ME

52

36

(0]

28] AjelA QAR A4 AT sho] Aol oie B 5
slofdt 4+ GlES TAEglE), Aele] Ao] 5
o] 7ol et 1 AL F15Ao] e FoPTkL B 4 ol @
She er al(2019)2] AToA+= 2015 PISAS] AR5 EA5]10]
o eisl MIES BHsGl, 1 F Tt ot 914
o] el el $AAEE Ssa: olse)
SIS AR FEA 245k o Folflths SHoA,
e AT e 205 7o) BAS AREoR A
PR s Xﬂ%‘ﬂi}% SHoA AuE Fart Qo
Q17 o] glollE §77} A weo]
X BASS) QA% AL QTSR ojfls] A5 otk 1
57} WA Tk ol Ao, ShLolAe] BES ol of
FoR= Hg MR Ayso] HarESlek wet oA Bt
5 Y% 6~73Md S T 2AY] S84 dASk,
aste] wpe topsin], Ahast 271e] Zolo dha olasl
o3flE 2;MFet AAEIAS0] HIilEItHLeblebicioglu et al.,
2019). E3} tjste] q:]:rwoﬂ WS 1SS0 1}Eke] HA 0|
tigt olsiizt AA| FEUeks At ks 2ste] #A4do] tigt o]
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(Tsybulsky, Dodick, & Cambhi, 2018). Olﬁi‘l— AGLEL AA ypsk
7} ol FolAle H4E PRI IEL sh) B 52 o]

FAAC] IS T 4= 9)e-S HojZr) E3F Ar|Foal TS

R=S=T= S N = =1
o) wpsfe] EAlo]| ot ofsieh BT 452 Tk 918l sfmolie) B
3t bl 4 BHgo] ERHOR o]RolAi o] ARFL Akt

1o

W B 7l Sqlol ok mAe) B
S 1 950 WigtollA] 283 o wAkSe] BleiEE
of tht dh= F= = 71 S Adfche 89ES A6k
o5 Aslr] 17t Who] FIA] =2fsl7] gt HAoA o]F
oA 7 eill] ST 25 el Tk A0l ol
A7 BET} 2FAIZE Aofo] EA|(Bevins, Price, & Booth, 2019), 1
Y M 71219k vt Al 9 e 1% AR, AR B
(Fitzgerald, Danaia, & McKinnon, 2019)2 A3 @¢1o=2 FHefr}
ofefgt Asf alEo] EAish= 7he-dl, AAl H- 719 = ollA]
WASL melrndy dsle} o] SIS dloja QA Ado
2 o] SRt Aehs sk QlA| ool =ou, Hoh AlA
ojal A=2low 2tz AR WA Hel= Heh ] 2
o] Alete]7]5= SFATKGray & RoganKlyve, 2018). Tl=o] oflv]alA}
o] A& TN wped TS sl AR A4 olQjoe Zt
ZolollA B Q3 WA 2Ala}l Zo] PCKO| &E5a) 7o) ofju]n
A w8 PAol|A] Faslttax & 4= 9JtiHerranen ef al., 2019).
o]t XAl Al Martin, Park, & Hand(2019)2] = 23 HQ
7ol oSS 2% A AAES gioR B ATE B9l B
7k ol o)) Mols 4 Skt TR 5o i A1Y
T2} A2 8 e S, A Hlot AHOR o]
A uko) MAAE Asigitk 2 DAL 2 Alge] Ao
ks Il disl) AAlEe) Kok HFHos WA 71 da
7} 9ck
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15t 18t =Y(inquiry-based science instruction), 1}8ho]|4| 9]
A ¥(science achievement) 5o|H, HFA0 2= F 7|4 (curiosity),
=Z(argumentation), d(model), ¢Ffj(guidance) 52| A o7} QL
Ack At ofRte] - dAqte) FAZE thefsh] whell UREEHA|
17] ot 2 et a5 eAE tike= Zdskal o
ST S o R S AFE IR ARt

gt ehsE ffet Ak 9 Ay WAg A 2A E 716k
Ao aatel ARk, Aol Foo] "t 78k =tdol| m|A= 9,
St 7IHE el Alzs] 4 HER] 8, B 7IEE oA
kel vlAl Aol gt o= s 4 Utk aar Sy
Wt A g5 283 o arE Hagk A e Wol gle
2 Aol A EARE =20] o] Htrt shEEelAl S84
PIFE = 2= AL SItE ™ol Stetal B 7|8k
gk o] UehA] o= 797t 248t

N

B

o0

c

2
BRI A2 W S S AL, BT A1 e
o

sh=u agh Al A9 Akl that ghajo] ofofxm gk

St 7RE S S 1, ARk BT #
8] g 79k 9l Algshe ARtz 9l
AE JGR3517] oYl Cairns & Areepattamannil, 2019; Cairns,
2019; Peel et al., 2019; Stender et al., 2018). B 7|5t W80 A
sl Tfst A2leh Aadisposition) o] TAE ZARRE A
(Cairns & Areepattamannil, 2019) ZAx}of wl=d, &L 7|4t 13t
A5 A} AdFet FA Rl Ao Qlew, 18t sl gk T4
I EAE, =7 2 vl AR st 5] Fol, 18k 2| 7ig
9 2p7] Esht 22 wstol| tigh g3ate 57 A%l Bl e
Aoz Uetth g 7| Qfoll A ?1A] 7]<(cognitive skills)©]
W& A4 Bhgolls A28 ke T4 SskA(Stender et al,
2018) =JollA] E-e] o] M=) W olslE = 4= QAN
ofsfie 8-S ThE /=l oleldolE AgA7I= tie TAE Hol
= AT A3k Peel ef al., 2019). E3F T A X (practices) H1T=7}
22 Zo] S] B8 AHFES W) 77 Eo0|(Caims, 2019)
A wSabg & 97 FEnE A Es a9g shlo] e ¢
oA HESE F3sks SPHET AF =Tt 2 Ao YT

ot 7IRE o] SIS BH} AdFoll AlgtAlolehs Aot Aol
L Bl gt 7 S sHIES) AR ke rA £
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Ak 7o) A2 AspA7)=E FHHY % UTHChi e al, 2018;
Doria et al., 2018; Tang et al., 2019). &=L 7|5t k5 AP 73t
T A 2o} =2 AHBAE 7 (Kang & Keinonen, 2017), B+
7R 152 AR AIAAIISES) = gt ARE Eolet 71od
4 QtiTang et al, 2019). F3ZQ0 4+ E$|7|(disciplinary
climate)= &7 7] 23} T3k Aol W Tpsk 42 Afole]
AedE G o= lom(Chi ef al., 2018), 4] =Ho& silad
22 9 1SS HolR7)® SHKDoria ef al., 2018). E3F B
7k 912 SRS 25} 2lofa] Ztolxle] ol alas)
=4 =290 HcHTerrazas-Arellanesa et al., 2018; Wilmes & Siry,
2018). 271F W3} Hhe R SN RS ok
(Wilmes & Siry, 2018), oS AHaH 4:qlollA] 51 4o b4l
(learning disabilities)Z} Hoi7} o7} ofd SHIEA tiste] 7]
35 AlFRtozH B5e] Egol FHrk
sHEo] 2 7L Sl EAES thdsl] el Al
WA} BRISH= Zlo] T8FHATE WARSo] HE SIS
S}5}A Tekshr = 414 9th(Le Hebela ef al., 2019). Le
2019)2] AToIN TASS F5191e] 43S Mol
B of21 2 A AT EIUT, ol A
OWE TS Rolch oleid AFEL W Al
she ol fvkel BAS AAslel, 49 B
o= Fdshs o] gty HojErh
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A
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Ao o] 't 7R o vAlE ¥F

g 7E A FaEsHYe] A 2 (emotional), 5714
(motivational) Z=H¥} A% & (achievement goal), Z7]4l(curiosity)
of aFS vA|, F3kA el Tt 3] B2 sHASe] Hat B
of =20] & 4= Qlti(Adler ef al., 2018; Azevedo, 2018; Brown,
2017; Davis & Bellocchi, 2018; Moote, 2019; Mupira & Ramnarain,
2018; Schmid & Bogner, 2017; van Schijndel, Jansen & Raijmakers,
2018; Wu et al., 2018)

SPSL B 71N S0l HolRrom Bt sl that 571
71 4= oliL B Sy wiElolA] wreEl )z dsEe ZaKon
AFEFA) %) QR=cHMoote, 2019). 247} TEl Aol dhat T4}
ahggo] Aapshs 43 B A4S SIS 4ol Qg
tHAzevedo, 2018; Mupira & Ramnarain, 2018). AlZ}o] ofjst A2
a4 Zfele] 7P Gl TAIALSE GiTlo] glow], SES Al
TalAoh RIEl BES st olg] 491 ABE 4ol Holsl

]

e

SIS0 9 U89 ofelith= 8] AatE S8A| oA HuE
sustels B77b o ZelEe Aom UehgtkMupina &
Ramnarain, 2018).

SRS ET Aol ShS Folal B ol Fol siSe
S el AT AHe w50 £8e e 4 slosivan
Schijndel, Jansen & Raijmakers, 2018; Wu et al., 2018), SHYIE2]
2] B AT objectivity) & FABHE Fukoz 38 4
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QJtkDavis & Bellocchi, 2018). Bt 7|8 =of|A SIS 154
ol tiell 4= AL FHE i AEe o HstofA ARgst
< Ma¥ AMle] 28] wlgold B8 Ade AMSShe Hae
HRItkBrown, 2017). oJAH SIS Hhafst vilde 74t 3le
243 ejdrgt aloh o] thy] uhiel shySo] Ad chepd S
w2HQl SHoflA Slssoll Hhd e B art Qlom(Brown, 2017), B-
of TPgollA] sPY A2k AN FHS BAIT S Y A
ARo] W 4ol FAA G vH7] whel B el
SO oA WYY 4 YRS SYe WP Aast Ut
(Schmid & Bogner, 2017). WhH, €12 8861 w4o)lx] PSS
of2] 71 ofgieEoll AdstA Hal sPdEol AA He olERe
SAEC] 5719 98-S AN Ao a2lo] Hy)E FeHAdler
et al., 2018). oJuf] WAR= ofEleE AL Q= S IA YA
HAE AKEte] SISO Bk ol WA S AlrkAdler e
al., 2018). A7] GAPEL 2274
FAA 2 u|E 4 Q= gt 7)Y

_I°1

_1
L.

= o] &84 4= Y2
HojErh
ok ' 71 ol Al 24, HdRe] 28

(¢}

S 7HE ol Al AS) A, RElE o 282 st A4
=T} g 4 52l0] el Fpalolm sPIEel] Fultt A
o] Aol M= FAZF Q] J3FS = 4 Ui (Chen et al., 2018; Hong
et al., 2017; Kluge, 2019; Ryoo & Bedell, 2017; Ryoo & Bedell,
2019; Wagh, Cook-Whitt, & Wilensky, 2017).

ST 7 SlelA] A T8 wh Adme BeSHe Anck
2200l 218 ¥ T 20l AREE E3lE e ZA 2IE
2-83l= Zlo] tf mupAo|tiChen ef al., 2018). AlEo]He] 2§
© ZEsh 20 Y SsolE wkaolni(Kluge, 2019), 315
TAolA ool =0)5 Hash=d] FE317 AH8T 4= ol
(Wagh, Cook-Whitt, & Wilensky, 2017). T3} tjAd AlEd|o]E
S Bt S B3 §oIB AgSt] AHAlo] L Y S
Hgsio] Adsie TAolA A E6-2) 3ol ertom(Kluge,
2019), TS SAS0] AZBRHE WL Bl the Fuje A%
o FHA) s o Uolrt elE e mgsi weol Hrk
(Battaglia et al., 2019; Wagh, Cook-Whitt, & Wilensky, 2017). A}&
A 53R ol SHIEe] ZHT Gl A4 Aolo] HERES
HAIAZ1AL -5 A ol 5L F=Alloll thgt =015 AstAI717] $1%t
MpHORH AZieh Hekr EATE BEY] 248 o) thyo] B
WAl et AL olrhe TSI BRsht] 22 Far s
So) et Y shaol ETEY 4 QriKluge, 2019 Wagh,
Cook-Whitt, & Wilensky, 2017). ESt E]Z]E‘ o]ZgA 0|9 &g
73t Bzl it FulE S2IA7IH QIA] EQKcognitive anxiety) T}
QJF Q1x] H(extraneous cognitive lead)g Z0]Z 4~ 3tHong
et al., 2017). Tjgt SRS g 7HL=loﬂ o5t osf= ZAte] IAHES
wlalil ek FA ol=old 4= glont o] T @Al WA
ARl Aap Als 22 ol gled E'}*éol dou7] ofele 4
QIthRyoo & Bedell, 2017).

AlZ¥s) #4) e &8st deko] gt 7)uk

o T w1

FHollM B2
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o]7] flelM= AFRERE A4l AZRE AHAskaL AikEe] tish
AAE AT AESE V)35 Algsh= Ao RS Fuhrmann,
Schneider, &  Blikstein, 2018; Ryoo & Bedell, 2019;
Samarapungavan, Bryan & Wills, 2017). o]2{3t 52 s} 7lgof
ozt ol oA RHlo] 7HAl= gHAIe Ao tigt olsl: =g
4> QtiFuhrmann, Schneider, & Blikstein, 2018; Samarapungavan,
Bryan & Wills, 2017). =02 X‘%‘j*“’i st 4= 9= wkekA]
Aol ol A1Zis AhRe ek A9 Tk Bkl dhet A
o sz g SR LS A T S I A
252 Hpia vlisle] ojslo] Hofgko=a SSelan) sk 7
ol Tt ofalkE Wal 4= ArRyoo & Bedell, 2019). AlZtsie] e
= sl UERe sse) wheel @ake ultkRyco &
Bedell, 2017). &ejo] ZwHolA A ZEE A AZ3lel 524 A)zk5t
2 78 v §4 AZsieh 44 A7tE BE SSe] 40
Eel _/’\_ l;(]u]- E;Q /\]71@}“: ﬂ/\;glo ;&_EJ_]_Q,_J_ A]_o]_J APQZLQ_
& AT 4 glon, Hek WS AU v B4 AelE $ed
it 54 Atst R8T A9 T Ll s L
thokst ofolt]olES ¢ & E35I%tHRyoo & Bedell, 2017).
o 2 A4 olelet Eﬂsq AT} S olalsis A
Qo] glon, BURS R BAS Anw A SIS
S ol E A4 et 95 A0] e Ao el
CHFuhrmann, Schneider, & Blikstein, 2018). WA} SIS A A&
3t sk Ahmel v Alpsichy Aol e x5} Fe,
A wislo] RS FIHR QST 2] AshdolAl B0l ol
okl o AR AWE shiSe] T4 4 glow, ol ol
S A Tt AdolEhE shd S0l g RUYS E
st gl sheel f8el olgE 4 e wolc
(Samarapungaven, Bryan, & Wills, 2017). T3t dA}o] st =45
Agsie mue wEs BN SIS ool Sojdel A4
ke g SAE FEst HelE 55k SHelskict. o=
e J5o]| G SolA] A4 9] qas HojFm, ol Hsh g
Igo| A =2l =29 7]9te] & AlXFIHRuppert, Duncan, &
Chimn, 2019). ofefk S17-5ol ofsfet, A2sh 24, LA )t
3t choret Fefol AR Ee B 7IHP il Tlo
£ 4= 9100, o] T SNRES F|HkoR sl o)l %

Wbl sheroll FHA g WA & oS Holzeh
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jgmﬂ>
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2k &7 7]8E holA 9 ehfiet vjA A7

Bt 71 }dol A SHHE AlEsEAY HIAE AT o AL
FA| Aol HAAl hl7F & Q3h(Balgopal er al., 2017; van
Uum, Verhoeff, & Peeters, 2017), 23t ~F9] Q= SAIE9|
A Eh= 284S E9F 7 UTHZhang, 2018). AR Sl
53] ' 7153 o] '7-E skt Bagt dapu Wl o
ok Qhfjol A Fashe offdt ARAQl A5 sHYElA olgke
IAE el E Ego] E 5 ArkKruit ef al., 2018; Moon
et al., 2017). SPE0] B Aoy xS WS 7]7] Yaia=

A|&29] o7} E Q3K Crujeiras-Pérez, & Jiménez-Aleixandre,
2019). Tt 2:310] B ZwlolA o S 7EAo] wfe} oh



9] Jej= gefd 2 a7t th(Vorholzer & von Aufschnaiter, 2019).

B 7]k skl Ak lAlE Fsisto] A1e ) SISl
B2 =27 138H o|slrt 2AE 1, wAKe} sHlo] dHA) Al o)
e PASR: AErl RoblE Ao UeRdthvan Uum,
Verhoeff, & Peeters, 2017). ohjd 12} Cﬂ%}_ Ehto)| ZFoish=
ShyEe slmet 23 ohiiE Bol Holsht HYEE 4419 7]
3k F=QloJAE 7hA] AL é & A715k=
8 EPﬁ}oﬂ 7(4:'-7(—] Ao 5(1—0:1—5‘]\__ ] L]—E]—bh;]-
el S 2ol ol 8 e A 5 8] A Al ol
o HSH 02 kofsln o & S50 Holol 4 5AL ol
FAtH(Balgopal et al., 2017).

g i B 4 BgolN SISl 27 B e
Hogks oA ol AMIEY] 8ol At 7HAIA| jhtt
(Zhang, 2018). Z253HY& tho & gk 9l 3 hands-on B4
sl A ool 2Pl AT ek A9t Ak ol
ok31 AA)E= T 712] AR no hands-on w02 R)A o
= 7FEATE 2T H] g+ 23} hands-on - TpA| oA I’L*}
7h 5y o]t e mES) g A7 el B9t e

orl

AT 32 2ol glo] 7H folnle Avbt Uertor], Mg
280 QoA 3700] IFo] mE gelnlg xjols LhehiA) gkt

THZhang, 2018).

SHYSA 2 %ov] & FAE AXE ARl = 71l
that HAAQl We-L HPAF o R WeS ke SYEHTE o
ol ng L}E}wqaqun et al., 2018). HT- =P A A Fsh=
TN BF0] SAE AREshe R
01‘1474] XI%PM At & 31%%] A% 9'11%1 A3,

AA5e Be] BT oL IS 40 —31_ w“EoﬂﬂlE =g
o] | 2 9Jrp He Q(ﬂé}ﬁEI(Moon et al., 2017).

S FAIA 9 A mUEss Sl U Jes 2
FOF IEYS o AwE Ak SIS 79 koot A4
7t 2t E xGA0s BiAIE Al & 150 A A S
of 2] F WA sfiof] H BAofA= A 7“574% QIAIEkL, 1
AL, theks AAShE 59 B 3
S SISk e sl B o)
Y9 ol 35| Wrk 54 S g St 9t
82 Ans BUHY sl Seo] PAEA ELS WS
(Crujeiras-Pérez, & Jiménez-Aleixandre, 2019). B 7|HF 4=¢of| A
AR RS AeA, WA, QXA JeEg BAE A} wls)
M olslr B4R 4 ite] ulAP} sk waH R ABEolor
sfol, TP G 71 450l BAR A9 wAL] ulAV) Ao
2 AFEHE AHEIE AXs, gl B2o] 3 FYAA] g
PRl e} sHg] Ahed @59} WAL H AlS ATt g
2 4 98-S A3 H(Vorholzer & von Aufschnaiter, 2019).

=5 (argument) Y} S247]= " 7|E oflA] AxFA QL S|
oF QHiE FaL 3P ke AlRdshet] ARl =hE AR

4= QItKCetin ef al., 2018, Jang & Hand, 2017). == 7|4} 1=
ol AR Zwel AR, AAR), AR 7 = A
K1) 27 AHE SI% BEHE F47), 4T Wrkeb] S| TR
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Fjehz Algys 8 g
A 5 9o sk g f‘z,*OOHE EEOI QWCetm et al,
2018). Z#7]= 3k She oA 227] S

&3t HAIE Al
=R o) A /‘Sj‘:ﬂxt_i A= Ao SCF(enembeded Scaffolded
Critique Framework)E A3 75 &0l A1) Azke 37}

sl 2R 27 o] AWAL TEsle] 2277} oA A H=

A2k AXE4S SCE] A A1) ol el 78 aws}:
E7Es SIS B BT o ] e Agel A

o]F=qitiJang & Hand, 2017).

=79 s} wjeto] uje} g ofefo] v]xl QRke che) v
THChi, Wang, & Liu, 2019). T3} sHRE0] o2 o|a)j5}A] 551 &
(et 2ol dhet ojnlE SAR wask olek shge] L7
= %ﬁ]—u/ﬂo]q- Ea]—& o] 7( /%475,} dg] EI—L'TL_. /\]7(]—01-_]__]_ J,}xl
2 §AA)7)=Y) =20] & 4 Ui Watkins ef al., 2018). HYIE0]
ofgffslA] H3t Fig Eefils A " 2AIE 23} ket =
o] © 4 9lon] o YT Il A thE 214 2ke] Kol
FE S Fo B AL TS 25 E 4 At
(Watkins et al., 2018). o]&|gl ZHo||A] AFQ] FRR-0 &7} 71X
A ks AR A =l = le o]5 FEl mAoflA o] F
oAl kA wrlo] wAe] Ao FRT oS & 4 vt
(Bigger, 2018).

Tgoll izt Qtlie MR 9AE stk 270l Alsd
Aot Lamsd ef al., 2018). A|ZAIRE 7|HEeZ 31 &L 4o
A 1=0)0] Qpbe BAT AT, Weh HlasRAo) 38, WY 5
sho] Wl 27] WAE Algsis AL shie] B 8}
o] $28 ol AL Hol FQcKLamsi et al., 2018). B 210
A A Al Zadt dhfle sHEe] 7RI e AR A
A19] oFo ujg} d2}d 4= ¢lti(van Riesen ef al., 2018). <1+ Ax}

£ ohipt 3R 27014 Selo] AERL 1) F3 57 A
A AL 7R3 Qs IS o] e S2zzo] AP R4l 7R3
Sl S o e A S AR Uebir ol e
8] ApAfetan e oo ehjE Zo] A

: g wy
570 gros shiel 7148 e olalek 483

A 0]8 A=z0

= T = ‘|_1':-’]

AP A4 7RI 9l sHelAl e Zﬂ%ﬂ% 7i0] ATy
% oS AARITE E3E S50l QlojA] dloj Fast oJ3ke gt

=
s17] whizoll 't ol s 1] flsiAe °J%L?'& oAkl
o]Fof = QIR Qlof ST x|do] Hasiti(van der Graaf
et al., 2019; Williams, Pringle, & Kilgore, 2019). 4=¢jof|A] H=to7}
opd AolE ARE3loF sh= SMEES 71EAQl T3} TS H55H=
ZARE ol go] 7] mhitol 2 AFE Hol7] o FrhWilliams,
Pringle, & Kilgore, 2019). Williams, Pringle, & Kilgore(2019)-2 W=+
o7} 2u|glojel SHSelA Adelojel ol 1 Al BEL
Fasiglon] o] Hule sHSol the: A4t oigls Al skt
o] Fabdolglek lojHlel A|Ue Hokd 2ES BeF Aty
‘81—7]]] S_Z]-_Q_t‘ﬂ— ILH 6]—/%]59/] 31]_61—7@ /\}__T_I J:E:l ’Slzkl-oﬂ I}1 gﬂm?__l _/,\_.

QcK(van der Graaf et al., 2019). SHYE|A Algsh= ehlle] Hel=
NNAEY o= 4eS & 4= UrHLehtinen, Lehesvuori, &
Viiri, 2019). Lehtinen, Lehesvuori, & Viiri(2019):= gL 7|4t 4=¢]of|
A A Qhhel Gelol kAT L A Aolo] BAS B
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Sioit). sPEOA ofH e Feshe FER izt Al =Sk
o SJafag WALE tigkh| o' ool A|w, A FEjo] S|} A
SE S ws QAT WAo] ELA] FEIE UERASIcE A1R9
P Yol Dolths Srkago] WiRoll Fake mIxH +42
Al whet 2He FEo Qhlle gebd o 7] wiEel dE
AASk= TP 219 of= AlRlollA ofwRt el HiE AlE
SA]of gt avle] st

o) BAof wet sHY A4 et wALe] ohff Hwrt et
2l 4= 9] S H(Vorholzer & von Aufschnaiter, 2019), 7+ &=L 7|5t
55 Bl 54w Wl wet ' R 712 Aol ¥
golah 2w x|ut vl & o]2f9] A % QJr(Chi, Wang, & Liu,
2019). 3} oA B 7HE 9 ThE waete] dAE 53
o FAISE WS A5 4= 9l (Karvankova & Popjakova, 2018).
Karvankova & Popjakova(2018)2] dtofA= 2538kl SHIES o)
do skt Zje] waks AR gt 79E oA vk A

& Ttk Wk 2k A BT S E S s

il

2T v AAHS WolA] SASo] W3} At AT e
£ Hgo) B 4R AT 4 9 ool 9] ] shyE=
stol 4-jol that WEES ¥ 4 ek o] oo Avke gy
71be] e AT ) SISOl ARl Heel ) AEE AlE
3131 o2 Bl SySol /Aa Gl S S BET 5 =S
7} 3mo] 7|3 gl B4S mejste] AE $UH Feol 4
o] 7}A= 71548 AR Karvankova & Popjakova, 2018). ©]2]
3 ATES BT 7N SYOlA WA Y FaNES S
B 7N e Aasks | Ak HlAet ehit ¢le] B
Y S QomR, 5] Bl wet HUT YA chyE AT
3, e S4E mefstel HlAZL o|RolAol g mofek

ope] i ke BE BT 7|k ol A8 5 Gl Ak
QBT A Aol sy Hrks U3} HL] B, i v,
3 Eoly, A SIS B4 5 choRl i Sl WekS: el
of T3} FL 5:9jo] FAHHOE AGT 5 Gl AT FT A}
A9do] BRFL AAKIE oI 9I5) AAZ o B BT A
3} o] gk 45, ol Aol ik 13 W Tt At
ol5o Ao} ek

3. HF 7l AL Sfet BAL MBY e

B 7] I AR S AL AR e Zuold 29
o % 17o]glom, B Aot Al ARAY sloke

SIFE L W, AL AEAO] WY, AL R 2RO i
Zriom RS Huluglck 1789 o] Zu SHAIS A
JRSTO|A] 337, RISES|A] 73, SEeA] 1242] <1
£ Jlok 4 QIoieh. 70 Sl WA AR AV, A}
BT 7S] AT AR B 7N 5 A 5SSl 4 919l
S A, mAe] ALY, ARSS) BlmA Al

2y St ke Slol/t AN QTSR Sohs 4 9lgl
QAT ol 72 AL ofulaAkEe|glon], A R
Feloliu) olelgh kmEol A o

w e S
1ok
o
Tl
f
)

i
23
Q.
&

|
jus)

2
O U 4 el B 71 ool Bast it Any
eislo] mAb AR e e FARS AL 2 of
2 YRalsH At ol %
A} R o] that o 220l %
of e SAL) BEet QlAlel et ehpel Abl, ALA) 4 Aol
G| 7l(technology)9] B8 Wit Evjo] Tk ez} o]
offich. mA} AR W ZEage] 99 9 Avie B
A} B e EmEae] 9o mulel @ aAk B vt
S B4 U aejsior I el that At AaE|ck

Bl
2
o)

7k ' 7R el Eadt wAl AR wAY

A ] WS SAs] ek Wekg ulsl] fsiie
AL S T

= RS j5
dasht olF GhE W ARYS A i B

A& sjoteh 7o) Tasich WA, WA REAS Tl A
7] 9gt £9] nld =wHolx], IMTPG(Interconnected Model of
Teachers’ Professional Growth)?] &-8-2 WA} AT Hw 94
52 Ak, 7 0k Alo]o] AT A48 FAAOD neh 4
Qltk= Hof| A ¢Ju)7} 9JtkTeacher Professional Growth Consortium,
1994; Akuma, & Callaghan, 2019a). IMTPG= ‘ WALZ A Q] A&
TSR 4717 fejel 21 ofel, jeld e, Ae] el Azl
elom FAE] slonl, 7 Qelol o A v FaA

]
B
il
et
s
foh
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Y
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=
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=2
>
i
i)
re
re
o
i
rir
it
o2
e
=

SbE, EAIZ|aA) Sl wAF FEA 0] Tl flsiAlE wARSo]
ofat oleiee A1 erlE AU Telek Ao] Wasic)
S 8 ARISHE o] glolk] IAFSe mom Q1 Hi &
2 sors}A] Fakch WAL 4B AS Slat Weke vjake
g Ak oz 283k 4= Q17| wlEo]tlCrawford, 2007; Nivalainen
et al, 2010). o|2ig PHAN TAS0] = olekeg AAH o
LRro] A ek aaks Uehd 4= QltAkuma, & Callaghan,
2019b, 2019¢). Akuma, & Callaghan(2019¢)2] &Il A= ATt o]
=0 A olEeEs S Iae] AEA o]&e 7|Rtsto] £j7)2]
o1 o} WAA Rl ofefzom, QA ofEe ThA] AAAR]
G} vAEe) o PRl Buak WS AEsilt
(Akuma, & Callaghan, 2019¢; Bronfenbrenner, 1993). T3+ Uz #Q]
olete-g B4 ujel Teiat ofeigo] Mk U2ke WSS
A A AAAA A= 53l=Ttl(Akuma, & Callaghan,
2019b), 0|3t AlE= WALSo| oS FE351y] LA FEAIFL
2 ofufgt yitol Aol Wsje} e wrslof HeAlE sekat 4
Itk HolA elalz} glof melck
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Crawford, & Constas, 2012; Schon, 1987). & ¢l Lo A= o]2{gt HE
K2 o] Zkste] AL AR W ERIHS $dsl 1 &
s Yol =RES ANE 4 9J% 2w (Lotter & Miller, 2017,
Walan & Mc Ewen, 2017), ®Hd3} A7 9] 2845 &2t mAF 249
o] ods] SaskA oAl & & 4 deh 'HA A
o2l A3t WOl X&5AQ1 gt SollA AeidE 2 wAt
2 A 4 4 Stk AL 73Rsl=d|(Freese, 1999; Schon, 1987),
ol2fgh TollA Lotter & Miller(2017)9] Aol o] 24 E2 &g
2t Kolb’s leaming cycle-> WHd2] 79| 24 @AA 0 &2 Lis}
of A} T W RS Sl ] EREY 4 ok AR
2, Kolb’s learning cycle2 3¢S B3t 815, WA T, A=

o
XA B2 ofzo] w7, Mg Aow] Holo] & 47h) oz

)Y

r

G 4 Gl GlFe Z|obo = BN ARAZ 5 gtk
(Lotter, & Miller, 2017). T3}, o]2]at UHYA ALHS 8835t WAL
g e 220 285 FolA wAES WA oR e
&l Sedo] ol el olslet 4 A B, 5

s 4:2jo] Theal it Foi7h o W 25| Fax 57
of thall EHstA kel =e2 & 4 5ol HauEslt
(Walan, & Mc Ewen, 2017).

A} 7 el B ol 34 A elolut matm gt
A ZAle] dimul oliuzlArsal, 2017; Cruz-Guzman, Garcia-
Carmona, & Criado, 2017; Garcia-Carmona, Criado, & Cruz-Guzman,
2017; Jaber et al., 2018; Merritt, et al., 2018), WAFES] fst U
ol Tt ejert sPYES] sl thelh Bfjeofe ke nXith=
o] A(Hattie, 2009; Osborne, Simon, & Collins, 2003), WAFE2]
ek u ol o o) sks 24 Wasl dee S
AFEL FE3) visiciPongsophon & Herman, 2017; Smit, Rietz,
& Kreis, 2018; van Aalderen-Smeets et al., 2017). 15t & &hLof
ot efieoll= et B g thek wARES] Alddt F71, ), A
B S 22 oA Fdo] EptEe], AAlE wARSolAA
oj2f3k 50| FHgAoR Uehd o, g %9 ol
Aol gk n|xj= Ao F LeldthPongsophon & Herman, 2017).
%7 whgel] B e AL 919 WA AR o] Snio)
L o]efgt wpe} gl gl thgt Bit=o] HSkE dFo] ‘A A
Qoo B Wasl Yee A

oj2igt oA WAL HeA TRIOHS FA wARESY] 'S
Sajehs o] et ] Wske A7) Sfet WO “Dimension
of Attitude towards Science questionnaire(DAS)”2] &-go| 7153
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Holt}(van Aalderen-Smeets & Walma van der Molen, 2013). DAS
L 35} mo] gt Ble] 519 g o1X|A Ald, HAA A,
744 248 EGSIE, 240] olgle Aol RASE HES
3 ol FRHeE AmE 4 orhs AolA AP By
w22 agle] ANE $Al] SiF B2 B8o) siseit &
van Aalderen-Smeets ef al.(2017)2] &} o] dFH HYL E3
S ool o B B Alnle 4 ks Aol B AR
wEolE B 4 Slhs AEE
QHH, ICT 7|9 R Qlsf teftt =qes 283t '+ 4
o] Al7|EIL glos], ofo] T wAh elage] Aol a7
I ek &, 1 A 3ol A “technology” ] ZH-&-2 T oA} W4
48 Wzste EREA] dale] 1A Ao] oz, aTHoR
B W9l ak@ AR AAET ol ek ol
ICT o} tigt TA} 1EAIe] Algo] Q75| B T%of 9o}
NE o 7148 B8 4 s oo weo] apHri(Le,
Longhurst, & Campbell, 2017). &4 0|23t ICT &-go| S5}
HFE Bol o ARR BIE RolAlo] dajHE ol a7}
Fua] ololA) Yskon], WA 714 e ST} sl A
Flof 2 kS HolA] itk Ak=(Lee, Longhurst, & Campbell,
2017) B a5-0] 3 TpAoflA] thefet =to] 2 Kol thsf
o AR SAo] Washe A,

E31, AFES] ICT 92 ek it A9 BAdHE aaprt
QL TRk HIAIES HrHR(additive) 02 Al EE= Aolw FolE
7129 ek glo] Bl AR A5l ofsre) wee] slofsio
Q1A A, wleR-Q1A| 2] B]A|, wiA| 4 H]A| F(Davis & Lin, 2000;
Gunstone & Champagne, 1990)2 23510} WAYA| A 3512 ),
I awph AN AIE UEAl Ekgl7] dizolth
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