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Abstract The purpose of this study is to understand the mediating effect of grit in the relationship
between academic achievement satisfaction and Academic Engagement of middle school students. To
this end, a survey was conducted on 575 middle school students in Changwon, Gyeongsangnam—do, on
academic achievement satisfaction, Academic Engagement, and grit. This research was carried out by
hierarchical regression analysis was conducted to understand the correlation analysis and mediating
effect between major variables, and The significance of the mediating effect was verified by the Sobel
test. As a result of the study, First, correlation analysis revealed a positive correlation between academic
achievement satisfaction, grit, and Academic Engagement. Second, regression analysis showed that both
consistency of interest and perseverance of effort were partially mediated between academic
achievement satisfaction and Academic Engagement. This means that academic achievement
satisfaction not only directly affects middle school students' Academic Engagement, but also has an
indirect effect through grit. Finally, In order to increase the academic enthusiasm of middle school
students, learning counseling plans such as education and counseling plans to improve academic

interest and develop various learning motivation improvement programs were discussed.

Key Words : Academic achievement satisfaction, grit, consistency of interest, perseverance of effort,
Academic Engagement.
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Table 1. Correlation coefficients of main variables

1 2 3 4
1. Academic achievement 1
satisfaction
2. consistency of 193 1
interest
Grit
3.perseverance of 919" 449" 1
effort
4. Academic Engagement | .430" 359" 344" 1
Mean 3.4 2.7 2.8 2.5
SD 1.20 .64 .58 71

#* p<.0]
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Fig. 2. The relationship among Academic achievement
Satisfaction, perseverance of effort, and
Academic Engagement.
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Table 2. The results of hierarchical regressions
v DV B se B R’ F Sobel’s test
Academic achievement  Consistency of ;5 0.02  0.193%sx 0037  25.267wks
satisfaction interest
i Academic achievement Academic - =
Con§lstenc3' of satisfaction Engagement 0.255 0.021 0.4k 0.185 148.74 9w 43905
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Academic achievement Academic - =
Perse\grame ¢ ST, i 0.255 0.021 0.43wxx 0185 14874Gwr
effort
Academic achievement Academic 0.221 0.021 0.37 3k
satisfaction En ment 0.251 109.33 1%
Perseverance of effort sageme 0.319 0.042 0,262
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