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QAT ot agold FATelAY FAM0R WAL S Aol S ngd wol e A
HESh o A Adel 932 oAtk ael sl A A0t RGN RAES had A9 A%
g 570 gl 24T F e Q4E AFHLA AT, olF Aao] g Ael] BN AFES AAY
$HS Boo 2RH02 BATORA et 499 A QAR FEHL ol 4T AWL BF, 1 onE ¥
Ao 22 e A0l B0 2k U9, A5, 4, G 4000 Y A QAIIKD
24, 9%, TURYeR B2 5 dow, 2 AW Rzol tha oolE RS, ¥ a7 A s o
oA o QA A= Ao JH3} AAste] HoH Q40| Fo|t EAd ot %}% o, 428} glg5ol A
WA 9oe AR ol B8] AP gerenel oe Golel A assh oule BASRCHEH 2 2l9))
1
[. &

58 52 AAIgtet ARt hEstEE ) ALg oA ALE Yo RA Y 98-S AFHoR FYsta
Aole] ZAEd s Fdd ks 98 7lgsd 7198 & i SR, 2015). 48 w&o] zhe= o3l
SHEA oo <+ 3t & AEo] 3t shpol die ARTLE 2He 5o AMA Ao AHsta 9l
gt 2015). YARNS ZE -TjiH ST EAol Shpake] 3 oAl BAgAQ A,
TS Aof sk A A Qb So] 8oz Zgsle] B 8 g5 7|9 @Al WS gtk
ZoltHAA S, 2019). AHY, S5A7t °8F sk s FHelAY E7|ske Ao digte] thkdt o iEe] A|7)E]
L Ak ghrake] 4e8k sy Aoy Salrl ol vk ALg Y SAol A =8t shrell ek skt
o A el $AHeZ WHI FAVE glgo] HuFHu e ¢, 2017).

F8F Bota e BAH Ao (affect)= 3 Sy AF Aol A4 Jas X, £ Alee HHA
o]7] wlio] ¥ 48t A yolxR| ¢kS Folgt: el Wi A mek F3 syl o]FA e
o)l whekHanmila, 2000, 55 elN He)H g2 @S 22 B0l B T W B gl A
o]th(Mata, Monteiro, & Peixoto, 2012). 3] A& thF+ ATE FolA wet Ao gt dFEL 3 &
ol ANQle] ZAAA vk Aot F/H+9} e a9l By} AF4o Yo FEd =2 A8 5 9
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o #ReAM wE B FaAdol v F4EI thDeBellis & Goldin, 1997, 2006; Goldin, 2000, 2002;
Gome hacon, 2000). Goldin(2000)= HA= ej7h 8 FAE sfdsy &2 A dds 7= A
AL e s QA SHe S vtk AR Flstglen], EFda MAEQ019)0 ATlME 5
g ZAeE ol EA AR gl Aol AAY HE FEe] veddz EA dd 2o A8
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of ol H7]& dta a7k H7)e drks Aotk webd 423} 3
o e SEAvith tEAAR, 3 Sy AgelA ke v
oA F8sA d8d Y= Ay AT 5 glojok drth(Salovey et al, 1995).

P& T A 7l HEHAT FES §A s uAE FoF FHdA BEe Jow o
B0 Eolm(lzard, 2009), ANUA A7t 5718 FEFAY Al ® s Vs om A4 HA] 4
< VRItH(Schloglmann, 2005). FE24 o2 Q17te] AT Aba &5 AAZ 74 a4z HFHd A4
A, HE7F AubEel HojH a2 BRE I, 97k 3 ATE ABA717] S181A
AoA Zvie) A4 urt Bastn 59 chFennema, 1989). ol#]eh Wetel A, A8, 1AF (20209 ¢

= et g7t vier QAo AHH TS vAE WMoz, o = S AA i
B oA SA% dehta, o= AodEs 248 5 gle gl dAd Wi 2= o 2 v &9l
= o1 <) G1 X

1229 =g Z2AA

N T L R
|

1% o oy o

oS rir

1

N

fuf
o,
o,

lud
ox
o
N
ASH
>

] 2 % 9k

olo] ¥ Aol dE 4ol BB Yok A 9 Y ATE WO £5 Sl ve 4
o9 g 228 EH3H, o9 JI5H FHIA JvE FAa uaA ik o|F Astel WA, et 4ol
ATES A7 BAL BN APEoN d4HoR dRE Q45S FE5uA AT, A2% BAL
E93 A48 15S widel e B B4 RAN A7) ofelg MEAD 2 B, o] 5 A
AspalE B0l drk 53 23 w% AFIA ek el Aot Shd ik Astel ATAvic Aol
ol ARl GAHele & F b Fo LAES FE] AN Ao FEee o] 184
o olet & 4 Atk EF 0T LAES NAATEIAE oWT Agoz JoHn B8Y F YA
A 25 49 J9g 2skn o) B gl B
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DeBellis®} Goldin(1997)& 149} AAl AAE Ay

A AAAE e 4ol S

&oto] drstala,

o] gton o2 Asd <F II-1>3 2t}

s dshs FHoA Agshe <l
Ho] $rkDeBellis & Goldin, 1997;

o]

<E Il-1> AFoM CtR D

et Aol= g

U= olEr Heol iy

175} Qo] Aole] 4BRAZ

Goldin, 2000; Schoenfeld, 1992). W} A2l 74d
sz viek QoA Fbsto] elzte] v
Statgel ofsf vhgE A
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g Ao® LA
& Adstr] flsto]
o 1 Aol E o9A
dew 74

A% a2} we} 4o
DeBellis ] o
o7 AR Al g 24 94 el e 24 el LIE R 22
1
002 | Gold: Aelel et Ao oA GFE 118 5 9 EEERER
" 3 AAZ kol A Aojahs 4o | mUHHoR Ho] 1 A
. A g A9
2003 Goldin Jol S8 s
4 golo] thAl e MA & ol | A9 Ao FEoly
201 Goldn QAE sholA Aoleke e | AelE B (RUE)
(7h918] 1A e] wheke
2006 DeBellis Aol g e x e ahs) QA g a/EE
& Goldin 1 ot A9 A Aole B3 Ao
o]ﬂo] D]/]Eial
2007 Goldin 71l o Aolo] #7] HUEY
7]
71l thgk Aol
2008 &SCG}IEH W 7% 42 wUHY
)
Goldin, Aelof g
o | Bodken & 0] CCEECERE: U
o Qoo v A i Ao AT
orner
- Aslof ohet Qs 39| oA
2010 Goldin Sl et e o Sl
Goldin,
011 Epstein, ool oA Qdes MAH F e Aele] RUHHY
Schorr, & A E <Htell A Alojahs A< B2Ue st 49
Warner
2014 Goldin Aelo] tigk 1Aloll gk Ao ele] RUeE g g4l
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7] 349 OE?X}C o] A% wEl Ao ME(KE TT-1> #1)S Goldin(2014)e] 4 ‘Aol vigt 4
of ‘Aee] tigt <Xl uigt A ‘Aele BUHHY FA'E vFo2 T2 A wEl ERsEE
<E M-2>9 2t}

<E I1-2> olEt Folo Yol(FH) T=E Tefshy| ¢zt g E

el o
712l dist
399
| Aolol it

EER
| Aelo] wat |

4elsh
CEES

EEE
¢Ek
| ;EERE

7494011 i3k o (Goldin, 2003, 2004, 2010, 2014)= WEF Aolo] Mdoz FE3] AAHAE=H A4l ol
5k 7+4’(DeBellis & Goldin, 1997) 18 3k 718 (Goldin, 2007; Schorr & Goldin, 2008)& Ael9] 3 a4
(Aol 71l Hzste] MES FAAAT gl vjgk Fof Fx= J}Q}EH 8 qlom ‘Aol A
2 WY (Goldin, Rosken & Torner, 2009) Al “Aolol w3t Ao’ 22 & 4= 9t}

Goldin(2014)¢] <38t gtgol A XA SHT HoA ZH Aol <] *‘E’gr%ljr Hdeste] wer g9 MdS
TR Ao B £ e ‘Ao gig <A Eﬂfﬂ AoV ‘Ao thAl JFE mA 5 e AAE R
A AlfghE Ao, AAA Aol ok 7 ARG tigk g FoE H|szgh Weto A thgstAl A E ol
gt o] F Ao tA IS vF F Qe AAE okHelA AlofEs Ao (affect about and within
cognition that may again be about affect)= 53 5 FHAoNA AA <} A7}t A8sh= AA F2E HE )
dur & o FAHeR AEsta v JoR otHn)

Aele] BUERS BAE RUEHYS FAS 2 44 S0 A4S 23 Yl olst vz
o oo R, Aold mUHY, BUEHYsHE 4o S A gk vEE o9 Aol gout
4olg BUHYsD A AoR 244 5 TP Jrke AL % 5 Atk |9k 2ol HEk Aol
e e 234 f4sel MsAR, Aol U Aol Aol dg Aol diF Ao, Fe Aol
bl GEe TA 5 gl A4 dgelA] Alofal Aol Sl Ade WEh AolE Fgeks WA Zvoly

£ e B5@ Pgeld ¢ & Uk

Goldin(2002)& Wt Aelol thal “golol i A<l Aele] R, BUHYoR P9 1 442 4
o) ofeh Al 4214 43 Aok el eihe abilty of hunen 0 hande)©.: A o 3l
oo tal gle] mUE Y 2, Yelel BUEY, Aolel RUHY A’ Sl Mgt 2o] vt oo
MHom P23 ANHE UG, E, BAGE Solol FHE Bas Ak, £ %46 AR Di
A WS g% e A Gol s £5 S A 4PES 2t Y904 Lae SHom 93
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A g AAE BUHY, ‘A Stk 244 Y95 SalA Ao tik A oln) AqF ZHdA g

2. Wt 9 840 BT AT

A= GAA AHE A AF &5 (Flavell, 1979) < e A A2 dedt olsR He v
(Brown, 1987; Garofalo & Lester, 1985), ‘PllE} 1A'= oS o =3k 91917} 49 Aoy Ae ZUE
(H)ste B, AN S oA9A FEEFR 14/]3}5 ZABrown, 1987; Flavell, 1979; Garofalo & Lester,

1985)3 o), 478k grFol A Wy vhokdt ‘AR 7L ghFolA aTHoR FA8dE F JLE AHE B
Uesti, xdsty Mdeste 83 + dvpe SN Foshes Aol £3 wKoA HEg A7t F5HoR
groleta ol wheta & 4 Slrh

st WEl Aot FARE Adoz  wEREA (meta—emotion), WEFF-E(meta-mood)”F 4t Hooven,
Gottman} Katz(1939)= ™EFAEE el 1A ¢} Haet Aoz riu weztgo]l tAAA (S, Fre )&
1ok 7)o th3t 7] & (feelings about feelings) .2 ‘543 74 (EF)ol gt F529 2}ZH(awareness), A
et A4 A4 4 A5 BA4S ZA87] (emotion coachmg)i At old A= H
S % DeBellis¢ Goldin(1997)¢] 1+4% Wit Ao /HdelA 74 wueest 24 244 ol sk
3 FEH7 R gk Webres A Ao gk A, A i el g ASA0 dow

A 0}‘+ HFS-o &lx] ¢k A2 (an interested yet unreactive witness) (Goleman, 1995)% Ao 7] %=
ot tHHannula, 2001). =g} ejob et vepree 7149 A2tE Adata 9lom old| tjste] weH:

2o From R
rlr o}L 2 ol

= E o
T el digk 22t ol glof zkale] el diste] A&AQ S Ze AoR o] HAd = HE 1A
7go] Wws| EgtEtial Hkth(Hannula, 2001). Hannula €](2007)&= gt Aeje] wepd Zde] dis) g A
ofu Wetge gE Exﬂ’é}ﬁ FAshe ST ol Y, 449 A% xgetia g6t
Hannula(2001)= vF-9] HWEF==(metalevel of mind) L vF3o] 3k 243} A2 FAFH L AbaLg =7

U 959 Azt B, AH Aol A9 BUEsn 2P P45 <
BEe e A6 g A7), 244 AR e QA), A4
i ol 27t S B 24 T 4 ot 200, 0
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g 714
3ol 75?;6}% #44 AN 243
- 0
78 s Ao A HEE Eot WE7H
° 4
oeld AHE Azeln 4Hoz AHstHE AR HA Q1A
’ 0
ek 914
the detel A o
3
A9 29

(22! 11-1] ot2e| olEl $=Z(Metalevel of mind) o Al(Hannula, 2001, p60)

S, Gomez-Chacén(2000)> =8t shroll A x|} A 9)9| ’gi%}ﬁloﬂ th3k A Aol A e ukga)
7ol 719l tigk dwol sbwsttha st el i Wee AW gloy HE AoE A4 Bt
(evaluation), #4742 ¥ @ (expression), #4749 ZH(regulation) 18]3 A< &-&(used of emotion) & T3}
%At} DeBellis® Goldin(2006)2 HEl A& ejoll gk o], Aojel] g AR digk 12|31 AR el A] <]
4o, UIR19) A9 weks mEdhelA 18 /T’ = AYE T3 4o MAAQ BUEHY ol Aot v}
o, A8 g A(2011)2 Gomez-Chacén(2000)2 DeBellis®t Goldin(2006)2] A& 7|Hte.2 Wl & <je]

s oo RUHY, 749 W7t A Zé gole] &83 o] v 714 PR BRE vk AUt BF
%(20181— vlEef Aol& ‘I wA A AN EAl OHﬁZM] A L= JoJH QA4E Abo] EE Q1A
A, AYH QAF AolY duAgd dg A 0w A, vEk A wey rsor AY #E B
UEE, 971 A, BE 2 Bokth Malmivuori(2006)& HIEF Zt]oﬂ il A7) 2, A7) AR, Beld 2ds
AABH A7t A7|e ol A7l Fash it BT 53] FoH 2-S Asty] gste
FH(active) 287 A4F A (automatic) Z8olgh= MdS AdsATt Aol AEH =

O

o

ZHS AQHoR 2
FE9 Gt AAY Pe& Aojshe A F=W FRE HokeEdH o)A T Ay 9ae] Yojiy]
Aol #& Aol stk sisith Asd - S5AE FIA AL Sl =7 HojA vheE oA F
OF WUHEI, Al AHE A Ho R Prieta 2dste gido s HE 944 Aol A7 o] 7
i &4 Axd A3 dudn o 3 g #Hste] g s 1% S Gk
g SEAeAl e Fv AYE Adst 9¥S et AR U4 188 gFa diEse A2
BAz g ALE FAske FHEY TS v vk F& QA sk Ao IS LA o]
35 2a, 58 Egtolu; T et dAFE FANQ ANE FEIC wEhA HE3 ARE HoHolu dEgH o
2 dsstets T8 AHoH Y (affectlve competency)S 2+e Aol F3EtE & AYY 8L 3y dF
oA Aos gHHoR AgsheE YR, SU|AS 2 Py FEE OE F e THOR oy F
olo] A5 Fdo] &-gerhyaA 3] @Hﬂ?ﬂ, 2010).
xq,]xa Q20N AL Ao NE 1 FAAL FolE = gt} Saloveyd Mayer(1990)= 24213} Efel9)
RS BUEHS, 744S sy, ojgd ARE &8t A4alg Aluel P5S dste THOE AA
X]ng_‘ Abstsitt. AA Ao A7) A BRle] RS Wrksta A gl S xdsi Aba, &
2 A 4 ¢ FYAE FH8] Al 2AE &Esta dEs AFshes Aotk olF 3 Aol A4, F
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23 22 AA #AE EXste Wi AA Ao MUV AP ¥ £ 9l ke e @
3 AFES X% 351tk o] Salovey$t Mayers 199090l A¢talE AA 259 a9 47A AA
of <lan Hd, AAY 24, AN T8 A /A G9E FAste] Adsidoer, 1 2AF g wkdA
4, 19 oldlleh B, A9 &4, 19 914, Hrkek HoR FEST Salovey 9(199)E 7%

(feelings)?} 74 (emotion)S EYHH, H7l, 2dse= Ao WEAHA 7£‘> 1S Alotsta, AN A
Heixte] #a ATE =33 TH(Trait Meta-Mood Scale, TMMS). TMMSE AA A5 FA2 Al 7FA
A 3 845 48] g8 1ot AeR I A 7 8A4E A fﬂ“?& Fol(7i%le] A e] g3

Be FoE 7&olerh), BEARAE oFsty THse $H), 35 (reparr, 7S 24
‘ﬂx“jlo] 88 A 8o tHFitness et al, 2005). °]& Edf 7421 Z:”é% Ll 0}3’— H e
s diste] AR} Ao, sQle] Rpale] el £E A9 3 73: E
AU FAA A4S AR A& A&staAt sk 09 Al A2l
AL FH3E d =g "vta 3Hth Swinkelset Giuliano(199%)+= 341 < X}Z.L(mood awareness)f_’ A4 9]
718 dElel dig Fo(attention)Zt  SFGTH AAM A2 T R AHeRE, AAY EUYHE(mood
monitoring) ¥ 4A19] W3 (mood labeling) 2 A3 E 4 Atk AA ZYUHHL 7|ES WAdsHA &lstn

X —E
o2
2

Fl

AEahs Aoln, AAe YU 18e Adsta BReE S9L wath o2 Bl A 44, ¥44 4
o, ZER AOH WE W ¥ RS FFsm, I A, B AR, ANF A B w2 B
AR e,

m a4+ 2434 9 =9

L vietg oo HoH g

228l sho A Ao 247} oA @49l 3 < FA oY AH At S mHE 2d QA9
218l H A (DeBellis & Goldin, 1997, 2006; Leder & Grootenboer, 2005; Lester et al, 1989; McLeod, 1992),
s Atso] Mz F7Fskdth McLeod9t Adams(1989)7F <=8k Al sl delA 774, 2y, )
oA aglo] Fagh A4S drta Y ow, ofo] et Ao gk AT A McLeod(1992)= A
ARA 74, A, 9EE, DeBellis®h Goldin(1997)& 7HA/&2/EY S5 AStstdA o] 7ut

_1

5

i)

lo o 1 o o
X to lo
N
N
18
i)
rL

LU
=12 rlo o2

o,

o

T =l
s 2y o

(o3
>
&
EL
32
o

o = o2 m
ol
o

QL

92
r

=
=2
>,
rir

=
i ox
of
-

ol
T Lo

QL
b
[
N
‘2
vy
ﬂ N
L 4

¥ m g T o
o rr Y,
yu]
ui o 12
sk
Jot
o
10{_:
A
%0,
o

3 2 dz x4 o 2
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il 2o dheteth McLeod(1992)7F Hlet Aoje) A4 Q48 74, B, A
eBellise} Goldin(2006)¢] 7FA1& F7lste] BFatom, o] ¢ 3 usolA el Ao djsh
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3 < Hn

ol
o >
ol
UH\J

o 441 N g Prosg o

fuf
o o
1o
oxl i
1o
)

fr o

o BN (o o
fo rly
fu o R 2

B
o o



366 B
5 .
‘ &
- )
il Lot 3
[28 1] e} Ho| M3 FHof WEYI

2. ¥gt Aelel ot ofn

b 2rE 11101 %]o]

ik eist pste) o

AT
& <& M-1>3 o] et A A2 A e ool 7y
wof 2gd 5 ddrky Eo

RUHPH 22 P9E

a



ot o e Bl A 249 oo g 367
<E IlI-1> M AFollAM FESH OEt Ho| 7Y 24
| 72 | AT2 | | ek A9 Ad 2 75 | | 2= | | 27 |
DeBellis & AR HUE Y
Goldin(1997) Ao 24
A7 7t A T A7t
Gomez-Chacon #3928 14
(2000) AR x4
AR &g
P Ao Az 37}
Ti‘ Hannula(2001) 449 BUHS 24 h
o DeBellis & A [ i
'ﬂ:rL e S ] o] © 2] °
Hop Goldin(2006) Aete HHd 3
Malmivuori 2714+
(2006) 7124
gele] BUE [N B 27
A48, v el W7t 4 )
(2011) A 24
gele] e
F9(2018) AE, e, ZUEE, Bk A, EE, (37
I -
Salovey, Mayer, TUHY A g
Goldman, Turvey 37t ES
& Palfay(1995) z4
g}s} | Hooven, Gottman AR A, 8
o & Katz(1995) 7+ 3% (coaching)
a7 Swinkles & AR =R
Giuliano(1995) ek AR)=E)
Fol —  RUHF
el 4 kA
Salovey & Ao &8
Mayer(1997) A9 ol3|
AR 24
vlef gejo] g 9k F R FEE A g EFA018)2 AAA, AH aihEY FH EAY
dEglol 28 Alolo HA®E BACNA 1 Adte] FRE wriA Txﬂﬁﬂﬁx}«] &) QAo A&HE A
A% elvlahs Abold A BolF Akgalel dek Aol NS TR FA Az AdE 5
et Be1E BeCERHY Godn014o] FSlol g AoF, Belol et Aol gt Hof, Bele] Bl
95 2z Aola ole Asle) Aol ARk A b 498 BF R 4 dew of gl ur} £
Ao Al Sl A4 280 A A B 2 449 A5 AT & A & ATANS
ERAQIE BT FAF Al sl sl A FRsE BolE Aolo] 4EAEAE AHE AAen
A& EE e Re 5}%1}7} st AN =7 Hzo Ao AW 2AAL saAt AAeA @&
I dE agE ARG AR Holth o & Fo] AFYE o] Yolxld (awareness), ‘AF4lo] Bt
g BT AN AL, B4, AA22t] ofmA ST AEs 4 (Passons, 1975), ‘Shtel A4 %
HOoRA ZAalolv BRI A" "331, 4, A, AA, AL A g A T oY 7W Fqel disi A
Zysta Agshe BN (AR, 19%), ot ® \aE nhgglol, v AFES Aw-917](here-now)el A +
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In this study, in accordance with the research trend that the learner's emotions expressed positively or negatively in
mathematics learning or the learner's beliefs and attitudes toward mathematics learning affect the results of mathematics
learning, the learner's emotions and affective factors are analyzed in the learner's own learning. A power that can be
adjusted according to a goal or purpose is needed, and I tried to explain this power through meta-affect. To this end,
the meaning of the definitional and conceptual factors of meta-affect was explored based on prior studies. Affective
factors of meta-affect were viewed as emotions, attitudes, and beliefs, and conceptual factors of meta-affect were
viewed as awareness, evaluating, controlling, utilization, and monitoring, and the meaning of each conceptual factor was
also defined. In this study, the conceptual factors and meanings of meta-affect in terms of using them to help in
learning mathematics by controlling them, beyond the identification or examination of the characteristics of the affective

factors, which are meaningfully dealt with in the field of mathematics education.
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