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Abstract

This study reflects the regional context of Northeast Asian countries 

embodied in US-North Korean nuclear tension. The researcher uses the 

methodological inquiry of practical theology to analyze the political af-

fairs and intertwine with religious education. The ecology of religious 

education to dismantle the threat of ethnic and racial discrimination 

such as white supremacy supports a shared pedagogy between students 

and their teachers in the narrative of Jesus to challenge all forms of 

oppression as the democratic presence of God. 
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I. Introduction

The United States President Donald Trump’s “fire and fu-
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ry” remark toward the North Korea regime leaded by Kim 

Jong-un provokes the military tension on the Korean 

Peninsula and triggers the North Korean nuclear threat to 

US territory through often testing nuclear weapons and in-

tercontinental ballistic missiles to arrive at the West Coast 

in the United States. The researcher has a basic idea to see 

the diplomatic circuit of North Korean dictator Kim Jong-un 

and US President Donald Trump to swing between the North 

Korean unclear threat and its US nuclear counterstrike with 

more comprehensive perspective of practical theology rather 

than Western rules as white supremacy in the political sys-

tem in Washington, D.C. Especially, the researcher recog-

nizes the comprehensiveness of practical theology to be ap-

plied in the political discourse about the nuclear issues be-

tween the United States and North Korea. Such compre-

hensive flexibility of practical theology will be the academic 

and practical chances to exchange the political discourse 

and the practical dialogue of religious education.

Bruce W. Jentleson, who is professor of Public Policy and 

Political Science at Duke University, notices that President 

Donald Trump’s foreign policy as the “America First” ap-

proach globally makes regional issues in Asia more prob-

lematic(2017, 10). He argues that Trump’s economic and as-

sertive nationalism will make Chinese Xi Jinping take the 

position of “the champion of free trade” among Asian coun-

tries(2017, 11). This means the loss of the United States’ 

global influence in these regions. Furthermore, through the 

military alliances between the North Korea, China and Russia 

in Northeast Asia, there is a high-risk factor that the United 

States may lose the golden time to protect very serious 
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threats of the North Korea’s nuclear program and inter-

continental missile systems(Kahler, 2017, 27). As an Asian 

religious scholar in the regional context of such nuclear 

threat’s reality, the researcher encounters existentially the 

seriousness of Trump’s foreign policy as the America First 

approach in the similarity with “white supremacy.” That is 

the survival issue and reality of many ethic and racial gen-

erations in such Northeast Asian context. As the 66th United 

States Secretary of State Dr. Condoleezza Rice’s remarks, 

“North Korea’s nuclear program was a global, not just a re-

gional, issue. Its treatment of its own people offended not 

just the President but also our country’s commitment to hu-

man rights,” the researcher has a basic mind to approach 

the North Korea’s nuclear issues as the foundational princi-

ple of democracy such as human rights rather than an as-

sertive nationalism as pseudo-alternative of white suprem-

acy(2011, 37).       

The researcher as a religious educator in such Northeast 

Asian context finds a dialogical common ground between 

political affairs and religious education in George Albert 

Coe’s historical sentence, “Religious education alone takes 

account to the whole personality, of all its powers, all its 

duties, all its possibilities and of the ultimate reality of the 

environment”(Coe, 1903). That has the distinct feature of the 

twenty first century’s reframing structure of progressive edu-

cation to include the practice of social engagement for re-

constructing society and government in the meaningful pur-

pose of religious education(Osmer & Schweitzer, 2003, 84). 

The main concern of researcher is the dialectical ecology of 

religious education to undo the racial and ethnic processes 
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of white supremacy and to encourage the “principle of reci-

procity” among participants as the ideals of democracy and 

then to realize “the socioethical ideal of the democracy of 

God” on the basis of the Christian faith(Moore, 2007, 11; 

Osmer & Schweitzer, 2003, 87). Especially, the frame of ref-

erence of “White Practical Theology” suggested by Tom 

Beaudoin and Katherine Turpin(2014, 259) may be a scaffold-

ing setting of practical theology for “methodological inquiry” 

to analyze the “cultural privilege of whites” and a “white dis-

cipline” embodied in Trump’s foreign policy as the America 

First approach. The researcher thinks that Beaudoin and 

Turpin’s methodological frame is the reference of practical 

theology to intertwine the academic and practical gaps be-

tween political affairs and religious education. In addition, 

the researcher understands their methodology of practical 

theology as an adequate formulation to universalize the 

“cultural homogeneity” of white supremacy for instituting the 

ecology of religious education to undo the threat of “race 

and racism” and to form “religious identity” for Asian people 

in their context(Beaudoin & Turpin, 2014, 267; Mercer, 2017, 

2). In other words, the ecology of religious education to en-

courage personal and corporate theological reflection in or-

der to dismantle the threats of racial and ethnic discrim-

ination of white supremacy recognizes brave challenges of 

our learners and their teacher’s endeavors to open the ex-

pansion of their religious identity formation in a shared peda-

gogy between students and their teachers in light of “the nar-

rative of Jesus to challenge all forms of oppression”(Jennings, 

2017, 64; Mercer, 2014, 98). 



                     Moon Son ┃ Creating Change in the Ecology  113

II. The Other Side of the World: China as an 

Uprising East Asian Country

The regional issue in religious education has some special 

meaning. The representative book to deal with the regional 

issue of religious education is Richard Osmer and Friedrich 

Schweitzer’s book, Religious Education between Modernization 

and Globalization. The subtitle of that book is New 

Perspectives on the United States and Germany. In that book, 

Osmer and Schweitzer(2003) describe the transformative prog-

ress of two countries the United States and Germany in a – 

transitional era from modernization to globalization. In other 

words, the regional issue of both countries constitutes of the 

main stream of that book. They emphasizes that “religious 

education stands in an interdependent relationships to its so-

cial contexts,” since the main goal of religious education is 

closely related to “a common goal of promoting the 

well-being of our societies and the human community as a 

whole”(Osmer & Schweitzer, 2003, 5). In this aspect of reli-

gious education, the researcher has recently interested in 

the regional issue between Korea and China. The foreign 

relationship between both countries adds the dynamics of 

such meanings with the relational issue of the United States 

and Japan in Korean peninsula. Chinese students among 

foreign students to study in Korean universities consist of 

the most population. Recently 800,000 Korean peoples live 

in China. According to 2007 statistical analysis of Korean 

World Mission Association, 14,905 Korean Protestant mis-

sionaries worked in 168 countries. Among them, Korean 

missionaries working in China was recorded at the 1st rank 
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as 2,640 peoples among them.   

Especially, the recent foreign issues such as joining the 

Asian Infrastructure Investment Bank(AIIB) leaded by China 

and deploying the Terminal High-Altitude Area Defense 

(THAAD) system in Korean peninsula promote the multi-

lateral relationship between Korea, China and the United 

States. In fact, many Koreans have many concerns about 

Chinese foreign leadership of Chinese President Xi Jinping. 

China and the United States are the big two countries in 

foreign and economic affairs. In the depth of geopolitical 

tensions between China and the US and between China and 

Japan, President Xi is carrying out strongly his “anti-corrup-

tion campaign” as Chinese domestic agenda(Feng, 2014, 27). 

And his personal popularity and confidence is very high in 

China and other foreign countries. Thus, any people antici-

pates cautiously toward Chinese democratization. However, 

professional political scientists recognize that President Xi 

remains the stereotypical pattern of “a pragmatic Chinese 

leader” and does not change “the course of China’s grand 

strategy of a ‘peaceful rise’” which is shaped by foreign poli-

cy of “Chinese ‘self-righteousness’” to maintain a real “competitor” 

in relation to the United States about world affairs(Feng, 2014, 

27). Chinese political scientist Zhu Feng(2014, 27), who is 

Professor of International Relations at Nanjing University in 

China, analyzes that the “territorial disputes in the East and 

South China Seas” with “China’s military modernization” and 

its expansion is in relation to the concrete realization of 

“Chinese ‘self-righteousness’ mindset” rather than a direct 

challenge to the United States’ central role for the liberal 

world order in world affairs as a “new Cold War”.  
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Even President Xi Jinping’s personal popularity and his 

political confidence are very high, it is not easy to antici-

pate the transformative change in Chinese political affair, 

since the Chinese political leadership maintains its tradi-

tional pattern of closed framework. The United States’ influ-

ential political scientist Susan Shirk, who is Professor of 

China and Pacific Relations at UC San Diego and former 

Deputy Assistant Secretary of State under President Clinton 

administration, analyzes the oligarchical structure of the 

Chinese Communist Party(CCP). Especially, the leadership 

election process is very conservative and closed. Generally 

speaking, in China, the political decision making is de-

termined by the Politburo Standing Committee and the 

Military Commission. According to Susan Shirk’s political 

analysis, Chinese “leadership competition” is covered by 

“wraps”(2008, 52). For example, the hottest political issue of 

“the Seventeenth Chinese Communist Party Congress in fall 

2007” was who becomes a successor of President Hu Jintao 

(Shirk, 2008, 52). Many people thought Zeng Qinghong, who 

was a right-hand man of former President Jiang Zemin, as 

Hu’s successor. But the Central Military Commission did not 

appointed Zeng, who served as vice president, in its number 

two position, since he was very old(Shirk, 2008, 52). Of 

course, we are able to recognize that China currently experi-

ences “the explosion of information” through “market-oriented 

and Internet-based new sources”(Shirk, 2011, 2). However, the 

Chinese Communist Party controls the public through its 

strong media regulation devices and monitors “the actions of 

subordinate officials” in the local governments through recog-

nizing the openness of media “as a watchdog”(Shirk, 2011, 5). 
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In this Chinese current circumstances, it is important how  

we construct the project of religious education to apply reli-

gious educational practice in the foreign relationship between 

the United States, China, South and North Koreas. The re-

searcher explores the potentiality of heterogeneity for the 

context of religious education in the perspective of these 

countries’ foreign policy. 

III. The Communication with Heterogeneity:

    The Narrative of The Greatest Showman

In the film of The Greatest Showman(2017), Barnum ex-

perienced big despair that his circus performed building was 

fired by the protestors. The music of “From Now On” was 

sung for a new start from deep despair by his circus mem-

bers and him. The researcher wants to see this film in the 

perspective of the theory of communication. This part of 

that movie shows the success of communication between his 

members and him as their leader. The success of communica-

tion means to arrive at some consensus in their thoughts and 

ideas(Littlejohn, 2017, 4). The researcher thinks that a degree 

of consensus among the members of that community makes a 

decision whether or not their communication succeeds. Even 

though some protestors broke the place for their show, in 

the scenes which we have seen they do not fail in their 

communication. Such behavior means the successful ex-

change of their ideas or thoughts. 

In other words, the status of interdependence among the 

members of that community is very positive. Barnum’s com-
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munity maintains a series of “interacting components”(Little 

john, 2017, 42). We can recognize that a series of mecha-

nism regulates their members’ behavior, even though their 

community’s heterogeneity is very high. This means there is 

a larger system to include Barnum’s community. What is 

such larger system to include Barnum’s community? The re-

searcher thinks that it is our generation to be emotionally 

persuaded by that movie’s diversity. Our generation recog-

nizes the heterogeneity which the narrative of that movie 

emphasizes. In my mind, Barnum’s system exists in our gen-

eration’s perspective to favor such difference and diversity. 

And such system’s sustainability can be remained. 

In this movie, we can find the way to manage the con-

flict between Barnum’s members. Any communication patter 

can resolve some differences effectively. Sometimes the con-

tinuity of communication may deepen the conflicts between 

members, since their differences are emphasized. However, 

that movie shows well that the foreignness successfully con-

sists of the solidarity of their community(Littlejohn, 2017, 

240). Here such foreignness can be understood in the per-

spective of a new potentiality of that community. We can 

recognize that any foreignness motivates the potentiality of 

our community to enhance such productivity through that 

movie. This relates to expansion of human self in the con-

text of religious education.  

VI. The Condition of the Self for Human

    Development
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The formation of human self to be effective in the sacred 

and secular worlds is a recent concern of religious education. 

Human development is the natural phenomena. Psychologists 

used to study the process of human development. The con-

cept of postconventionality means the highest stage of hu-

man development. Modern people usually experience the 

process of development from the pre-conventional stage 

through the conventional period to the postconventional 

level. When we study the process of human development, we 

focus on the transforming process of the self. Here, human 

development means the growth of the self. In other words, 

that means the development in the structure of the self, 

that is, the structure of human consciousness. 

How do human development and the Trinity connect with 

each other? We can find the possible relationship between 

human development and the Trinity in the Bible. The Bible 

says, “So God created humans to be like himself; he made 

men and women”(Genesis 1:27). This Biblical scripture shows 

the structural similarity between human development and 

the Trinity. The social doctrine of the Trinity shows well 

mutual indwelling and reciprocal interpenetration based on 

the principles of cooperation and equality between three 

Persons: God the Father, God the Son(Jesus Christ), and the 

Holy Spirit. The moderate feminist scholar such as Sallie 

McFague, who is Professor of Vanderbilt University in the 

US, argues that the traditional names of the Trinity are very 

male-oriented. So, she suggests to use the neutral words 

such as the following: Creator, Redeemer, and Sustainer in-

stead of the Father, the Son, and the Holy Spirit. Like this, 

the social doctrine and the feminist perspective of the 
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Trinity reflect well the principles of cooperation and equal-

ity in the divine entity. At the same time, these principles of 

the Trinity provide the meaningful insights for human 

development. That means the transforming process in struc-

tural pattern of human consciousness. 

Robert Kegan focuses to study the structural pattern of 

human consciousness. He argues that human consciousness 

experiences the five stage orders and its developmental pat-

tern has the helix shape in the sensitive relationship be-

tween subject and object. The shape of helix means the dy-

namic transition or transformation in the human devel-

opmental process. The first order of human consciousness 

means that of children between the ages of two and six. 

Their thinking is fantastic and illogical, their feelings are 

impulsive and fluid, and their social-relation is egocentric. 

Next, the children between the ages of seven and ten have the 

characteristics of the second order of human consciousness. 

Their thinking becomes concrete and logical, their feelings 

have time-enduring character, and their social relation re-

flects “a separate mind and a distinct point of view”. The 

third order of human consciousness reflects the psycho-

logical characteristics of adolescents. Their thinking is ab-

stract, their feelings shows self-reflexive emotion, and their 

social relation reveals the loyalty and devotion to any people 

in the community or some ideas(Kegan, 1994, 29-32). 

The adults in the fourth order of human consciousness 

have “a self-evaluating, self-governing system”(Kim, 2001, 

275). Their consciousness has “a complex or integrated sys-

tem”(Kegan, 1994, 92). They emphasize “the continuous cre-

ating and recreating of roles” rather than the strict adher-
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ence to our social roles(Kegan, 1994, 96). The fifth order of 

consciousness has the quality of the multi-self which is 

multiple and interrelated. In this order of consciousness, 

some people recognize the co-existence of difference and 

conflicts between each people, group, community, and 

society. Kegan applies such co-existence of difference and 

conflicts within human mind to a kind of “conflict reso-

lution” in the postmodern society such as the following: 

“Postmodernism suggests a kind of ‘conflict resolution’ in 

which the Palestinian discovers her own Israeli-ness, the 

rich man discovers his poverty, the woman discovers the 

man insider her”(1994, 320-321). 

The transition from the first order to the second order is 

realized by the durability of the human self. The children 

between the ages of seven and ten can sustain more durable 

characters in their thinking, feeling, and social relation than 

the children between the ages of two and six. The transition 

from the second order to the third order means the ex-

pansion of scope where the self of the third order can use 

more comprehensive resources such as thinking, feeling, and 

social relation to constitute human consciousness than that 

of the second order. For example, adolescents usually have 

broader comprehensibility in thinking, feeling, and social re-

lation than the elementary school students. The fourth order 

and the fifth order of human consciousness divide the de-

velopment of adult people into two sides of characteristics. 

The subjective character is remarkable in the fourth order 

and the inter-subjective or multi-subjective character is in-

fluential in the fifth order. The fourth order of human con-

sciousness has the sustainable ego boundary. And the fifth 
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order of human consciousness accepts the place for others 

within her or his ego boundary. That means the co-ex-

istence of the self and others in her or his ego boundary. 

Therefore, in the fifth order of consciousness, the thinking, 

feeling, and social relation with paradoxical patterns are 

possible.  

The Trinity also has the paradoxical pattern. The coex-

istence of the oneness and the many is possible in Three 

Persons of the Trinity. The Oneness is not the Many and 

the Many are not the Oneness. However, this paradox or 

mystery is possible in the Trinity. Three Persons in the 

Trinity have each distinguishing entity as the Father or 

Creator, the Son or Redeemer, and the Holy Spirit or 

Sustainer. However, three Persons can sustain the unity. 

Here, we can find the coexistence of the unity and the 

diversity. Sometimes, when we encounter the new life cir-

cumstances, we experience severe embarrassment. But, our 

selves have the mystery over our consciousness. They have 

the surprising capacity to overcome some barriers of our 

circumstances. The researcher thinks that it is the surprising 

and mysterious capacity of our selves. He sincerely hopes 

our class provides the moment to vitalize the mystery ca-

pacity within the self.   

V. Designing the Transformation of Human 

Self in the Ecology of Religious Education

Human self asks for some transformation in the sub-

stantive encounter with the world. For Kegan(1994), the 
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meaning of curriculum can be understood as the cultural 

contents which human self in the world is encountered with. 

He distinguishes the modern self and the transformative self 

through the way to construct “difference and conflict”(307). 

The modern self has the completeness and wholeness of the 

meaning. It means “our own way of looking at and relating 

to the world”(308). Any person who has the modern self 

does not try to change other person’s perspective. That per-

son tries to explore a comprehensive view in order to solve 

difference and conflict. It explains the distinction of the 

modern self. 

The transformative self has the different view about dif-

ferences and oppositions with the modern self. Usually, we 

used to find differences and oppositions in the other person 

rather than in each of us. However the transformative self 

understands differences and oppositions in the other person 

as a part of our whole narrative to construct our own 

being. In other words, the transformative self utilizes differ-

ences and oppositions with the other person as some 

chance to “recover our own complexity”(310). Likewise the 

transformative self has the capacity to lead us to see “our 

own oppositeness” in difference and conflict with the other 

person(310). 

The transformative self has a new organism of “trans-sys-

tem or “cross-form” to move a core of self from subject to 

object. Such system can be understood as “multipleness” 

rather than “completeness”(Kegan, 1994, 313). The trans-

formative self has some dynamic to “relativize systemic 

knowing” and then makes us move beyond the limitation of 

our wholeness(317). The transformative curriculum therefore dis-
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tinguishes the normative goal and the descriptive goal. The nor-

mative goal depends on the wholeness of the curriculum of 

the modern world. But the descriptive goal recognizes the 

multiple possibility of the curriculum of the transformative 

world. Therefore the adult students to have “self-direction” 

need to challenge “the assumptions of wholeness, complete-

ness, and the priority of the self” in the encounter with the 

transformative curriculum. In the end, the relation with the 

other person transforms a single system of our self into “our 

multiple selves” to recognize our own limitation(Kegan, 1994, 

351).  

The transformative model for expanding human self in 

religious education may be understood in Mary Elizabeth 

Mullino Moore’s “Relational Teaching.” Moore(1998) is a 

representative Christian educator in the United States and is 

a current Dean of the Divinity School at Boston University. 

She often came to Korea and delivered her lectures at 

Yonsei University. Her relational teaching as narrative method 

is precisely explained in her representative book, Teaching 

from the Heart: Theology and Educational Method. In that 

book, she describes the narrative method as some “passions” 

to connect person and event, the cultural and religious sto-

ries, and the stories of person and the earth. She recognizes 

the educational meaning of narrative teaching in seeing hu-

man life in the relationship between “the parts” and “the 

whole”(131). To see the parts in relation to the whole means 

to understand our lives in theological and faithful re-

organization through the Biblical texts or stories. Especially, 

she emphasizes the importance of narrative teaching as “a 

significant mode of human communication”(132). Moreover, 
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Moore supposes the organic and web-likely interconnected 

view of the world. It becomes the precondition of narrative 

communication about the relationship between the world 

and human being. Likewise, narrative teaching has some dis-

tinction to generate educational and “moral imagination” in 

our natural lives or many Christian communities rather than 

make “cause-and-effect way”(138). 

The role of imagination in narrative teaching is to provide 

our learners with “artistic experience”(Moore, 1998, 139). And 

educational imagination promotes the primitive perspective to 

connect the human and natural words(139). That means the 

link of theology and imagination through the stories. She un-

derstand the main distinction of narrative thought in some 

natural connection of action and consciousness. Here con-

sciousness means comprehensively the human thinking, feel-

ing, and willing. She emphasizes that narrative thought is dif-

ferent with “logico-scientific thinking” such as “description, 

explanation, and verification”(140). Therefore narrative teach-

ing promotes the lineal and organic link between personal 

consciousness and the social reality, since human conscious-

ness reflects imaginative and individual awareness and expe-

rience of the world with “a form of indirect communica-

tion”(141). And Moore understands the importance of narra-

tive teaching as an essential channel for human growth and 

the initiative dynamic to form and transform the world(1998, 

142-143). Likewise, narrative method generates the trans-

formation of human consciousness and the reality of the 

world through both organic relation of human and the 

world with a mode of indirect communication to promote 

artistic experience for our learners. Especially we need to 
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know the distinction of narrative teaching to solve a sensi-

tive tension or conflict to be generated between religious 

differences in our public environment. In this aspect, 

Moore’s educational model can be applied as the device of 

religious education to transform the distinctive resources of 

heterogeneity and difference into a new potentiality to re-

formulate human self in our public and secular society 

where the harshness of racism is. 

VI. Conclusionary Remark 

Some article of any newspaper reporting “President 

Donald Trump said Tuesday he’s not looking to revive the 

much-criticized practice of separating migrant children from 

their families at the southern border. At the same time, he 

suggested the policy had worked to deter migrants from 

coming into the US, although he offered no evidence to 

support his position,” shows that the topos of space is 

closely related to the issue of racism(The Korea Herald, 

April 11, 2019). 

I recognize that Robert Corrington’s hermeneutical world 

of “Naturing nothingness” to eliminate “false plentitude and 

the carver and shaper of forms of betweenness” has prag-

matic utility to construct the ecology to diminish the issue 

of space in racism(Corrington, 2017, 125). It brings to mind 

James Fowler’s idea of “conjunctive faith” to be the clearing 

away of the line “between ‘us’ and ‘them’” to reconstruct our 

common symbol and myth in light of radical decentralizing 

love of Jesus Christ(Fowler, 2000, 54). Furthermore, the tran-
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scendental “traits” of naturing nothingness to move beyond 

the spatial boundary of “Being” as “within and without” may 

provide the potentiality to liberate the self in a closed uni-

verse(Corrington, 2017, 125-126).

Especially the encompassing mode of nothingness as a 

“presence of God” may guide the “road to freedom” to dis-

mantle the ego boundary working as the initial point of all 

spatial traits and a hard foundation of racism in light of the 

“Spirit of God”(Vanier, 1998, 122-123). Therefore, we natu-

rally reconsider Jesus’s statement as the principle to over-

come racism, “I tell you for certain that a grain of wheat 

that falls on the ground will never be more than one grain 

unless it dies. But if it dies, it will produce lots of wheat. If 

you love your life, you will lose it. If you give it up in this 

world, you will be given eternal life”(John 12:24-25, CEV). 
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한글 초록

인종주의 극복을 위한 종교교육 생태의 창조적 

변화에 관한 연구

손 문 연세대학교 겸임교수( / )

이 연구는 동북아 국가의 지역적 쟁점을 성찰한다 특히 북한의 핵 문제에 . , 

대한 미국의 대외정책의 기조에서 연구가 시작되는 동기를 탐구한다 연구자는 . 

주된 연구방법으로 탐구에 기초한 실천신학의 방법론을 사용한다 이 분석은 . 

정치적 쟁점과 종교교육의 복합적인 관계를 연결하는 접근을 선호한다 여기서 . 

복합적인 관계란 정치학의 사회과학적 전제와 종교교육의 규범적 가치를 학제

간 대화의 방법으로 접근하는 관점을 의미한다 이러한 관점에서 종교교육의 . 

생태는 백인 우월성에 관한 인류학적이며 인종적인 차별의 위협을 무력화하는 

교육적 목적을 지향한다 특히 연구자는 학습자와 교사의 공유적 페다고지를 . 

지지하며 하나님의 민주적 임재라는 관점을 통해 예수 그리스도께서 억압의 , 

환경에 도전하는 내러티브를 구성하는 연구의 목적을 실행한다. 

《 주제어 》

동북아 북핵위협 종교교육의 환경 백인우월성 공유적 페다고지, , , , 
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