Journal of Digital Convergence ISSN 2713—6434 / eISSN 2713—6442
Vol. 18. No. 10, pp. 51—58, 2020 https://doi.org/10.14400/JDC.2020.18.10.051

12 A% Shed 9
A 444 el Yt
@)

A= ’
Dddistal wekshy Rugs Cuejoi st w2

The effects of Flipped learning on Korean Language Speaking Skills
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Abstract  This study redesigned the Korean speaking classes to foreign undergraduate students as
flipped learning classes and verified their effect on speaking—related emotional variables. In addition,
international students' perceptions of what experiences are needed to improve speaking efficacy in
Korean were examined. For this purpose, the 'Creative speaking' subject for freshmen was redesigned
to flipped learning class and operated for one semester. To analyze the effect of speech—related
emotions, a paired t—test was conducted on 26 foreign students’ pre—post scores of speech efficacy and
anxiety. Also awareness of experiences needed to improve speech efficacy was surveyed and content
analysis was conducted. As the result, the speaking efficacy of students after flipped—learning has been
significantly improved. This means that flipped learning classes for the Korean speaking are effective
for the positive emotions of foreign students speaking Korean. In addition, international students
perceived that Korean speaking efficacy can be improved by practicing speaking in Korean, learning
with Korean colleagues. Based on these results, several discussions and suggestions were presented.
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Table 1. Study subject

Nationality Num. of people Male Female
Vietnam 17 6 11
Indonesia 5 3 2
China 5 4 1
Japan 2 - 2
Germany 1 1 -
Total 30 14 16
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Table 2. Composition of research tools

Research . Reliability
Variables(Num Question contents (a)
1 (When speaking in Korean, I --)
of Items) Pre. | Post
- Believe that I can speak well
- Tension can be controlled
- Can speak as planned
- Speaking plan considering the other
person
Speaking |- Speech plan according to purpose 308 | 773
Efficacy(10) |- Speak after understanding ’ :
- Using verbal expressions
- Effective nonverbal expression
- Speak specifically
- Adjustment considering the reaction of
the partner
- Be aware of mistakes while speaking
- Heartbeat or cold sweat
Negative |- Voice trembling, shortness of breath,
perception and tightness
and - Can't rectify mistakes and panic 484 1.784
symptoms(6) |- Nervous and unable to answer
questions
- Can't remember what to say
- Be aware of the other person when
Audience speaking Korean
consciousnes |- Difficulty speaking with 2—3 people | .686 |.818
s(4) - Difficult to speak one—on—one
- Difficult to speak in small groups
What do you need to gain confidence in speaking Korean?(1)
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Table 3. Learning modules’ design for flipped class

Num. of | Pre—Class In—Class Post—Class
WK | learning | (On-—line |Pre—study| Feedback, key lecture, Students’ problem solving activities that apply (Preparing for next
module Learning) |confirmation| guide for students’ activity what they learned class)
1 _ _ B OT on the subject and e Introducing yourself with pictures Lec 1 pre—class
flipped learning * Student needs survey, MBTI test learning material
e Various introduction expressions, workbook
9 M1 Lec 1 o1 Lec 1. Introducing activities Lec 2 pre—class
pre—study yourself « Self introduction (1 min) manuscript preparation, | learning material
Recording, uploading
* Inter—student feedback on self—introduction
Lec 2 . N i Lec 3 —class
3 M2 ¢ 01 Lec 2. University life video . .. . . e K pre=c aA“
pre—study * Roleplay script writing, acting, recording, learning material
uploading
. * Determining the presentation topic for each
Lec 3 Lec 3. Writing a speech < . p . P ¢ Lec 4 pre—class
4 M3 re—stud o1 outline team and making an outline learning material
p v ¢ Draft presentation €
Lec 4 Lec 4. Preparing e Survey planning, implementation, analysis, and Lec 5 pre—class
> M re—stud o1 resentation upload learning material
p Y p ¢ Video letter from the university campus g
. * Contextual play (consign, ask, compliment): Midterm exam
- Lec 5 Lec 5. Effective . L . . . .
6 M5 01 . script writing, practice, acting, Recording, preparation
pre—study conversation .
uploading
7 - - - Midterm exam -
3 B B _ Feedback for midterm * Create Excel graph and survey PPT Lec 6 pre—class
exam * Creating a subject presentation PPT learning material
. . * Write, practice, & present a speaking outline
9 M6 Lec 6 01 Lec .6' Speaking watching about watching a movie Lec 7 pre Cla,SS
pre—study movies 2 : : : learning material
e Submit draft manuscript for final presentation
¢ Presenting the team survey results
. « » Lec 8 pre—class
Lec 7 Lec 7. Survey and * Research and upload “Insa” terms of young X N
10 M7 02 R learning material
pre—study presentation people
¢ Submit second manuscript for final presentation
Lec 8 ¢ Argue for the topic between teams Lec 9 pre—class
11 M8 regfstud 02 Lec 8. To argue ¢ Peer evaluation after the discussion learning material
prezstudy e Submit draft PPT for final presentation
Lec 9 . . .
12 M9 pre—study 02 Lec 9. To report * Speaking articles, story, experience to others |Lec 10 pre—class
- . " " . learning material
Lec 10 . * Team discussion: Strategies for good topic e
13 M10 N 02 Lec 10. To discuss . € g P e Submit final speech
pre—study presentation . .
Final " 5 fon (3min) outline, manuscript,
14-15 - - - Final topic presentation mal topic p.resentdtlon i and PPT file
¢ Peer evaluation, self—evaluation
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Table 4. Results of pre—post difference analysis

Variables (n=26) M SD df t
pre 2.98 44
Speaking Efficacy 25 | —5.148xxx
post 3.50 42
H H pre 3.02 A7
Negative perception 95 1.958
and symptoms post 2.87 63
: pre 2.71 .62
Audience 95 986

consciousness post | 2.60 73

sk p<,001
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