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Abstract This study proposes the Field Oriented Capacity Upgrade Program, an educational model
for improving clinical practice of occupational therapy. The effectiveness of the self-directed
learning ability and problem solving ability of students was compared by comparing the proposed
educational model with the traditional teaching method. The research method was divided into the
experimental group who participated in the model education and the control group who
participated in the lecture class, and conducted similar experimental studies using the
nonequivalent control group pretest-posttest design. In addition, the study participants conducted
a preliminary and follow-up survey of a total of 135 students who participated in the education
over three semesters. As a result of training using the proposed learning method, the experimental
group improved self-directed learning ability and problem solving ability by 22% and 18%,
respectively, compared to the control group. This study developed and proposed a new
teaching-learning method to improve clinical practice of occupational therapy, and it is meaningful
as a basic data of teaching-learning method to improve the ability required in various jobs.
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Table 1. General characteristics

o Male, n(%)
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Table 2. Improvement of Exp. and Cont. group

Group Pretest Posttest Improvement
Exp. 3.3:t0.57 4.3t0.60 29.1%
Cont. 3.6£0.67 3.8:0.62 6.3%
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Table 3. Improvement of two group

Posttest
4.1#0.48 28.4%
3.6+0.56 10.1%

Group Pretest
Exp. 3.2+0.71
Cont. 3.3+0.46
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Table 4. Comparison of Self-Directed Learning between two Group

pretest posttest Difference
Variables Group t(p)
M+SD M=SD M=SD
Exp. 3.2+0.71 4.2+0.62 1.0£0.78
learning process 5.23***
Cont. 3.6+0.73 3.9+0.68 0.4+0.71
Exp. 3.4+0.72 4.3+0.65 0.9+0.82
learning evaluation 4 .99%**
Cont. 3.7+0.78 3.9+0.70 0.2+0.70
Exp. 3.7+0.72 4.3+0.69 0.9+0.85
learning motivation 5.43***
Cont. 3.3+0.73 3.9+0.64 0.2+0.75
Exp. 3.6+0.69 4.2+0.70 1.0£0.72
self- concept 6.50%**
Cont. 3.3+0.74 3.8+0.67 0.2+0.67
continue of learing Exp. 3.0+0.74 4.2+0.73 1.1£0.81 p—
activity Cont. 3.410.73 3.7£0.74 0.3:0.77 ’
Exp. 3.4+0.74 4.3+0.60 0.9+0.85
use of resourses 5.27%xx
Cont. 3.7+0.79 3.8+0.66 0.2+0.73
making of learing Exp. 3.5+0.80 4.4+0.66 0.9+1.03 .
environment Cont. 3.8£0.75 3.9:0.70 0.2+0.68 )
",.05, “p{.01, X001
Table 5. Comparison of Problem—- Solving Ability between two Group
pretest posttest Difference
Variables Group t(p)
M=SD M=SD M=SD
Exp. 3.2+0.66 4.2+0.78 0.9+0.90
problem clarification 3.05%*
Cont. 3.4+0.74 3.7+0.62 0.2+0.74
Exp. 3.4+0.60 3.8+0.96 0.4+1.05
information gathering 4.73%%*
Cont. 3.3+0.47 3.5+0.61 0.5+0.64
Exp. 3.2+0.66 4.1+0.79 0.9+0.90
analysis skill 1.87
Cont. 3.3+0.56 3.7+0.66 0.4+0.67
Exp. 3.0+0.59 3.9+0.85 0.7+0.93
divergent thinking 4.17%%x
Cont. 3.1+0.59 3.5+0.59 0.1+0.78
Exp. 3.4+0.62 4.2+0.76 0.9+0.88
decision making 3.99%**
Cont. 3.5+0.64 3.8+0.66 0.3+0.65
Exp. 3.1+0.61 4.2+0.75 1.0£0.92
planning abilities 4. 42%%*
Cont. 3.4+0.52 3.7+0.67 0.3+0.68
Exp. 2.9+0.66 4.0+0.83 1.1£0.90
execution & risk taking 4.93%**
Cont. 3.1+0.61 3.6+0.57 0.4+0.69
Exp. 3.1+0.59 4.1+0.74 1.0£0.95
assessment 4.55%**
Cont. 3.3+0.57 3.7+0.59 0.4+0.70
Exp. 3.2+0.70 4.1+0.79 0.9+1.01
feedback 4.34%x*
Cont. 3.3+0.57 3.7+0.64 0.4+0.71

*0(.05, **p(.01, **p(.001
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