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Abstract The purpose of this study was to investigate the effect of behavior type of dance art
instructors in elementary dance education on class satisfaction focused on mediations of flow and
perceived competence between commanding and positive reward types. A total of 453 questionnaires
were analyzed for this study. For the analysis of the data, SPSS 18.0 version was used and double
mediation model operating in serial, proposed by Hayes and a bootstrapping method were used. First,
instructor’s commanding type and positive reward type were statistically positive effect on class
satisfaction. Second, the indirect effect of instructor’s commanding type, and positive reward type on class
satisfaction through the flow was statistically positive significant. Third, the indirect effect of instructor’s
commanding type, and reward type on class satisfaction through the perceived competence was statistically
not significant. Lastly, the indirect effect of instructor’s commanding type, and positive reward type on class
satisfaction through the flow and perceived competence was statistically positive significant.

Key Words : instructor’'s commanding type, instructor’s positive reward type, class satisfaction, class
fiow, perceived competence
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Table 3. Instructor's behavior types of model Fit of
exploratory factor analysis

Positive
. . . Commanding ~ reward
Factors Questionnaire Behavior type Behavior
type
Commanding Behavior 866 .030
type2
) Commanding Behavior 848 —.006
Commanding typel
Behavior type ~ Commanding Behavior .829 —.001
type3
Commanding Behavior 790 .035
type4
Positive reward Behavior ~.006 908
- type2
Positive  , iive reward Behavior
reward .051 .823
Behavior type i typel i
Positive reward Behavior 023 804
type3

Table 4. Class Flow, Perceived competence, Class
Satisfaction model Fit of exploratory factor

analysis

Class P_e:;zzl
Factors Questionnaire Satisfacti Flow

compe

on

—tence
Continuing Involvement2 .880 .217 .233
al Continuing Involvement4 874 213 181
Sati;:iﬁo Continuing Tnvolvement3 ~ .859 212 .200
n Continuing Involvement1 .835 .210 .190
Continuing Involvement5 811 .260 .330
Continuing Involvement6 785 135 .332
Perceived Perceived competence4 273 .837 .260
combeten Perceived competence2 .296 .835 194
fe Perceived competencel .208 .825 .335
Perceived competence3 144 .819 331
Flow3 .240 .298 .827
Flow Flowl 273 .255 .815
Flow2 .299 .296 811
Flow4 .326 .348 751

=]
2.5 A#AIAATAS 2 AF=
A L 2 S 2 el el

o
o1 qitie] Sl AS 2 - ok o, A el
24

EAZE 8T 2 A e whitoll tea ] i
AE gl AoR Btk &3 Age HSS 4]
Cronbach's a' & o] &3le] F&381ch 1 Ay

Table 59 #t}.



Table 5. Correlation analysis

Reli—

ability factors 1
Commanding

915 Behavior type

904 Posmvg reward 584k 1
Behavior type

924 Flow —. 148 340%x 1

926 Perceived = _ 150 2004 6565 1
competence

953 Class Satisfaction —.310%# .402#x 611 535%x 1
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Table 6. Result of Commanding Behavior Type

Effect LL95%CI UL95%CI
Total A-B .2319 .1550 .3136
M1 X—MI—Y 1613 .0979 2378
M2 X—>M2—Y .0114 —.0114 .0368
M1&M2  X—>M1—M2—Y  .0592 .0228 1034

number of bootstrap samples: 5000

Fig. 2. Result of the Model
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Table 7. Result of Positive reward Behavior Type

Effect LL95%CI UL95%CI
Total A-B .2305 1681 2971
M1 X—>M1—-Y .1588 .1005 .2269
M2 X—>M2—Y .0193 —.0005 .0416
M1&M2 X—MI1—M2—Y  .0525 .0180 .0936

number of bootstrap samples: 5000
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