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Influence of Parental Attachment on Learning Flow:
Mediating Effects of Parental Academic Expectation and Optimism
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Abstract  The purpose of this study was to analyze the mediating effects of parental academic
expectations and adolescent’s optimism in the influence of perceived parental attachment on learning
flow. The subjects of this study were 184 middle and high school students in Seoul. The results of this
study are as follows. First, academic expectation and optimism showed significant full mediation effects
on the relationship between parent attachment and learning flow. Second, there was no statistically
significant difference in the difference between the indirect effects of academic expectation and
optimism by the bootstrapping method. Based on the results of this study, it was found that the healthy
attachment relationship with the parents increases the parent's supportive expectancy, improves the
optimism for the youth, and improves the learning commitment for effective learning. Finally, we
discussed the role and expectations of parents and adolescents in promoting the learning commitment

of adolescents.

Key Words : Attachment, Learning Flow, Academic Expectation, Optimism, Adolescent

*This paper was supported by the Sahmyook University Research Fund in 2019.
*Corresponding Author : Mi—Kyung Seol(ohcross@naver.com)

Received May 7, 2019 Revised  July 2, 2019
Accepted July 20, 2019 Published July 28, 2019



3

-§gets) =T #1078 A7

§j_

214

~~
NS T = T oo B R =
T W oS uuuuax%7zﬁauaﬂﬂ% oA T o )

N = T oo - ) o o T T X wRT R
TEPSTEIEIEgEg Il EFE EPTEZIRPRIEREIRY 213
SN SN - e SO S S R Y
%ﬂﬂ#EW#PW%%@%@@% ﬂﬂoﬂh%ww_ﬂmwﬂﬁﬂﬁioa:#M %,wuaa

0 = N ©° 0 w %O —_ it o T . oo =

2 M 9 7 X o TP o TR = X X oo 9T g ™

e SRS S R wwwaMQM%ﬁa@amwam.mww
gﬁiﬂﬂﬁéﬁﬂ%%o_hE@%é g ¥ L LB TR BT g B
A = ol Mo o B oo o= NIk =T T E P T T oW L
SHFEEEEo zEIEE. PEaREERoRoctuxfiiiizs
= X - : T A E =N W R XA o T W4 F2H S -
ERRINE R "PEpPleiciewyEr  wE LY
ﬂﬂuiﬁ?uﬁmﬂwmﬂm@zor%aﬁiﬂ Eﬂﬂ%éﬂ%ﬁwﬂoaﬂﬂﬂﬁ%zﬂ%ﬂ@g
o BTy  ®RE LY T o % mW#Av?iwodrﬂﬂ@ﬂrzEﬂ%%ﬂma%
%%%@Mﬂﬂﬂﬂﬂ%%%Mﬂ% wﬁﬂgh_w@%lkﬂ.%@ﬂigufgz@_zz
& Sl S g T 3 x B x & T o,
ﬂml%mﬁa|x]ﬂWﬂﬁoEmﬂn_tuEdraT1uEﬂ.duﬂﬁﬁumoEWMoﬂH.HmoLx@%%.Qﬂ&%@
o @%HV%ﬂ%MﬂH%E@&2mﬂ%@%ﬁo:#%]zruMi%%maﬂiﬂé]
ol = XXX =% X ﬂﬂTq}ﬂ[aﬂ_%Ni%@.]&. n_Alxn_rm,ulw_.1§2 @7%
AT R A S R 9 TR op B o LK Mo g RS TP g E
ﬁoH%EMWMM%%%@ZEiﬂﬁﬁéﬁﬂ@@mgwgl%ﬂgiﬁ@wnﬂ
W oty T s o X 2 W o O %0 = o or B T o
.zawﬁurxﬂl}é],1HEL@:TMH%@A RN e S
orﬂommu_w_mﬁiJOHZZ71rLoueMo1_,_A|_1_mﬁ g om0z I ° ur ,Eﬁﬂ}wx], NS

w T w i R TR R = & = s x P H
sl ﬂg%%ﬂlwviﬂ;ﬂ@%@wg%a%ﬁaommwh%mmﬁem@%%@ﬂﬂ
SR SR A - A o RNy S Ao

. TR BT TR o X THFT oM =
o % oak m®r W o) o o o o AT BY HH 3 ﬂa_

»

SKTHRFFE LT A

B oo E o -

Lt = MW R W T E o T oMo B %o o B R ,

NHTLHMMOMAQ? _%umﬂu,]quno%fuzlqu 9 WR W T KT H P

= moE e R R e g R A s

&0 2 eHar o mE T X =T Y E e O I O e IO -

I [ N R I S T e e I TP S

%ﬁ@n%mﬂﬂ,w RN R - SemEtiengd

B T Q R ® T Fo o W g Xgl g A = o PR oo Koy T MR R KK

TaglaTa g p e SR e mE o T I U SR YR

T m T 8T eTTE BYR R PRGBS T e aPRar CRR N

ﬂajxjtﬂ_go@% %@ﬂ%%@ﬁﬁ%ﬁ&ﬂﬂ Wm%&mkﬁw_ﬂﬁﬂ.mﬂﬁﬁmwﬂﬂ

T g TS S o~ Ml P S e T EREE A
) PEatET g EsY o m <@g PR 0y G I
i %ﬂﬂ%%ﬂm«?& %%M_dﬂmxﬁoﬂu?@%%% .@E%ﬂ%w«?%ﬂﬂﬁ%
X T T o HoN s IS Cp— TR~ s S e o R
C FERadsezh %Mo%%lﬂrﬁﬁﬁﬂomw%ﬂ%mMmLmEi%M?ﬂ%u@
A og e e PP s EXS i wErE R o I - B

= A= C e A I ] n A N N - = o A

cﬁﬂ/ﬂﬁudﬁimuiAmeﬂﬁ EZT]WuﬁoeTiﬂﬂﬂLﬂlﬂoﬂﬁumﬂﬁﬁﬂﬂﬁobmmmgaﬂrm\moﬂ

e Rl U =< = R W —~ —~ _.ogm ok R = _ B S o 0 0 i

PEpririir DenFoteiiarcoffiraaiiuday!

oL U = ok R A L S P R A R el w - = T = LB o o®

T & oo B R o G el read s v g d I B

TN TR EEN oy ﬂ%%%%iAmume%ma.a,{muwwii%uﬂ_m SEE

Aok AT A T ooy e w E%]Aajwm%%%ﬁaﬂﬂmEﬁo%%%ﬂ%%ﬁ%d_’ﬂw

—_— —_ = -} J— ~ X . !

T s Fm @@Aﬂ].zx:f_%xo%ahq[o%mﬂ ﬂﬁdroz.#,nmw o % ok

of B ™ fac) © £ R X o X g X

zn ﬂﬂmﬂﬂuﬂﬁ X ay} m © K o A = [N RN S TR A -~

aﬁoru.ATiH%aLmiuwarome_:19maﬁlgﬁo%mﬂ%7oﬂiﬂ%W%
QT T D ﬂMMZdr;o_ﬂ%mﬁ_/mﬂ_.mhm_igaﬂ_.ﬂﬂﬂLﬂﬁuﬂnmﬂoEﬂﬁ
0 o o = o of FH ST

79 o

A H

=0
==

& AT

75



ok

"

o .

HAl thA]

AS

f

9}9] o2zl 7]

ki

201

SH|

M F8

7]
=

the

o]
A

<
T

2

7ok ol

S}
5}
oF

34

o) Ak 7V ke Atk

]

3 e

ool g

i

U

& By QAo E nehe

A70] Q3= Abeol el

s
)

A1) A}

2=

s

I

% A

Aalo] Apg 7}

p
L

¢}

=y

#o] gir}

F ~E27} obd Aw]

&)

o)

o)

B

p
L

t}. Csikszentmihalyi

ug

g

B

o49] B, FAH)

st

o Age) Bl neh Nz AuelEron vy

it

el
Bt
Tor

ol

B

1

ellM AFH A 4

=t
5)

E7} AR A

=]
£

)

It

=y o)t 914

o]
AT

nhEhs 10 & A gl o

1%

#

N

t}. Campbell 3F¢171d19] F4 8482 XA 74

v g

o
)
S|

@_
7 A9l

e
bt

B

= o

]

37
2y

Al
T

=}
R



o, Ahde] dabe] ofmy)

3

=g 3] A] A0 A7
T

ki

27} Ahde) 4

216

H

=]

i)

1y

N
=

4 o

ERUEERE

S

gfakar A4

N

i f-moke] of Aok 71, 12 aL

o]

A7171

el

e 7]

HTH39]. o]7]

&

U @554 2 g 5o

52lo]
7} v om

[¢)

YA

5}
&

3k
Aol 4 A

}

ks]
pi

Aol Al AR e
Al h?

=

)

u}

I

ol

Yy

TAHCE Fig 1ol AASAT A7

HA

A

ps

7hd 2. F-E-AP 3t of

w
o
ok

28
m.-l
c 3
-
@ @
S =N
g X

Fig. 1. Research model
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Table 1. Descriptive statistics of research variables

Variable M SD Sk K
Parental attachment 3.80 57 | —.53 | —.02
Father 3.74 64 | —.78 | .47
Mother 3.86 54 | =57 | .27
Academic expectation 3.51 53 | —.24 | .35
Father 3.51 .54 | —.25| .33
Mother 3.50 .54 | =32 | .50
Optimism 3.34 .67 —-.09 .30
Learning flow 3.45 .60 .01 —.11
Harmony of technic and challenge 3.44 78 | —.06 | —.10
Harmony of action and consciousness| 3.50 90 | =56 | .11
A definite goal 3.77 87 | —.43 | —-.10
Specific feedback 3.93 71 | —.13 | —.64
Focus on the assignment 3.60 74 | =10 | —.34
Control 3.07 | 1.01 | —.29 | —.41
Loss self—consciousness 3.24 84 | —.24 | .07
Time sense distortion 3.74 .89 | —.36 | —.46
A self—directed experience 2.84 97 | —.01 | —.48

Sk=Skewness, K=Kurtosis.

Table 20 AAE S k. Adol uf2 2}l & At
A} Gsto] AR} fofslA YkAde] =2 Flo
2 YEPa(F=6.00, p<.05), Stul S5 2 FA| g0 w}

£ F0 47 WiEe Aol BAHOR felah

Sleh. A5 ol w2 Afol% Awnw U 571 51 o

=

Table 2. Differences in parental attachment, academic expectation, optimism, and learning flow by general

characteristics
Variabl Parental attachment Academic expectation Optimism Learning flow
ariable M(SD) F M(SD) F M(SD) F M(SD) F
Gender
Male 3.76(.56) .64 3.46(.59) 1.35 3.47(.62) 6.00%* 3.48(.56) .58
Female 3.83(.58) 3.55(.48) 3.23(.69) 3.42(.65)
School
Middle school 3.75(.61) 1.03 3.46(.52) 1.04 3.24(.70) 3.46 3.41(.58) .54
High school 3.83(.52) 3.54(.54) 3.43(.64) 3.48(.62)
Number of siblings
1 3.80(.58) .99 3.44(.53) .16 3.31(.41) .03 3.42(.59) .16
2 3.83(.56) 3.51(.52) 3.34(.68) 3.47(.62)
3 over 3.69(.57) 3.51(.57) 3.35(.76) 3.41(.59)
Number of friends
Less than 5% 3.71(.52) 1.43 3.48(.50) 21 3.12(.69) 6.82: 3.42(.57) 42
6-7" 3.90(.51) 3.48(.49) 3.34(.59) a<c 3.39(.59)
More than 8° 3.83(.61) 3.53(.57) 3.51(.64) 3.49(.63)
Economic class
Upper® 3.90(.49) 5.65%% 3.58(.48) 2.93 3.40(.66) 1.23 3.50(.60) 2.07
Middle” 3.66(.57) a>b,c 3.39(.51) 3.24(.60) 3.31(.57)
Lower® 3.51(.83) 3.38(.82) 3.24(.92) 3.53(.66)
Academic grade
Upper® 3.81(.47) .82 3.49(.53) A1 3.35(.65) 48 3.67(.51) 17.50k:%
Middle” 3.74(.58) 3.53(.53) 3.39(.63) 3.58(.60) a,b>c
Lower® 3.86(.62) 3.49(.55) 3.27(.74) 3.10(.53)

Note. Alphabet is the result of post—test by scheffe.

##p<.01, *+:p<.001
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Table 3. Correlation coefficients among research variables

(N=184)
Variable (1) (2) (3)
(1) Parental attachment 1
(2) Academic expectations Nt 1
(3) Optimism 2Tk 2k 1
(4) Learning flow 21w L2 Qkkk AR
#xp<.01, #+p<.001.
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Table 4. Factor coefficients of measurement model

Potential Measure ;
variable variable B B CR | AVE
Parental Father 1.00 .94 97 | 94
attachment  |Mother Blwrk | .90
Academic Father 1.00 .99 .99 .98
expectation | Mother 94w |94
L. Optimism 1 1.00 .87 .92 .85
Optimism T
Optimism 2 1.03#%x .79
HTC 1.00 .61 91 | .52
HAC 1.25%#x .66
Definite goal 1.05%:x .57
SF 69k A7
Learning flow [FA 1.2 s 77
Control 148k .69
L-SC 1,328 75
TSD 1.2 1% .65
S—DE 1,578 .76

HTC=Harmony of technic and challenge,

HAC=Harmony of action and consciousness, SF=Specific feedback,
FA=Focus assignment, L—SC=Loss—self consciousness, TSD=Time
sense distortion, S—DE=Self—directed experience,

CR=Construct reliability, AVE=Average of variance extracted.
##kp<.001.
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Table 5. Path coefficients of Modified model

Path B B SMC

Parental attachment — Academic expectation |.68##x| .75 | .570

Parental attachment — Optimism 22k |26 | .069
Academic expectation — Learning flow 21k |24

184
Optimism — Learning flow 29%x |31

##p<.01, *+:p<.001
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Table 6. Indirect effect of modified model

Path B 95% CI
Parental attachment H(Academlc expectation — 14 | 05~97
Learning flow
Parental attachmgnt — Optimism 06 | 02~.16
— Learning flow
AB .08 |—.05~.23




il
el

K

o)
3

of o

AA7}

)

A

ssle] ofz

L

L

l—g]_

7_'

spgos

=
=

ik A7 A3

]_0

%
Fo

oy
o

~

=
20

©

)

SAL

ol

] 374

"

A

o
l:lh'j—]l— =
-

A7 HehH31],

Foll A= ol

717t

1

ol
<

Ao 2 JeR}H17], o] A ugt 7=

L

EERR R EEENE

4]

wk
=
A%

Sk
<1

ted

thako = 3 ATH[25]90
£3

2 Aol Aol 2H

=)
o

=

sk
Azt weol

Ik PR B Q

}
O
P

xe]
o

aF

&H7]

*

SHA A A
Tk o2} 23,43], stulAEHA 8- 1
al A

AL Qlo][44—-46], A

A}

Hamde] Aol

LN
-y
a

HH

]

= g A1)}

A B fA}

[e]
T
e
=

@
T
T
i

ﬁ;
=

Xjo
=
=
o

L

L

A

2y

0

)

I~
=
o
&
Bo

o

Ao vep} o) 274 51917]

7} 9

i

w7

]

2
4

1

Sh

1

A
L
[

9]

A7, TSHo®

Fol7} 1w, o]
R

o

A

s

Jol7} verd ow 7y

A7171 4]

et Q714 02 7))

S

L

she] 27]

=

Axvje} ztolE BATH35]. o]HH FR—xhq 7k
95% 2 F Gl A 2

7

SRRl

171t} b

i

°
<

l—o]

A

el olep]

gl o]e7} dieh

L
L

17 eRd, Sl

S

AR} oM, el

d

Z
~

al

%

St o)
Az stesigl

o

A}

olulo.
peg

2y

AR, 2 ATrellAe

b, s-rLete] wA7}

L

L

714

=



222 =g =wA #1004 A7E

Zre] AT (r=71)7} w5 A HEREARE, o=}
JdES oz 3 Adl s ofsk A
(r=.31~.37)7} Uehdtla Baste] 2 a9} zjol 7}
UATHA8]. A AT7} o=} AadnkS: o= 519
710 YRt 2ol 17k 21317 98] el w2 A
WAFE AEele] Horoyy B Ao A Jahay
(r=.72)7} AT (r=.72) FetollA]

b3

>~
&
3

O,
.
>
_>|J_4‘
©
X
®
5

o =79

O
welX, e 1y Aot} A7 thake] Ao )

AAE F4 A7k Wad Aoz welrh
A, o] she Hert 4ol Ee Puol 9

e Ao ehdrh, Aaeizold o

el
FEQS APYARE FelSPl FTHIIE Ao
]

-l 1=}
S =t T
B 2 qIr} RuejRolt Si9l/I, dabgel 4 4 1el
2 FolRk o)k EhA fgkort, ShEel
Frelabil ebdrhs ol A SRS e Eslo]
]

[e)

e H
T AR Fuste] oAt ofd
4 Fme) 7)o}

o 1
Fegel e B SR gEHoR vtk )
il

]

AE olelgh F-iEg netate] nt Pl X

12
l
ofy

-

= =
4, Aadse] Bm—ah 7he] of oLt Tk =
o] LyEo] o R HEskE =t ¢laL, 24 A
ek A3 5 8l 1ok 7}
ki3

AR AHEF ATl vl

REFERENCES

[1] Y. S. Lee. (2016.5.3.). Only study time, Efficiency
dripping. Kookminilbo http://news.kmib.co.kr

[2] C.O.Yu, G.J. Park & S. H. Kim. (2015). Analysis of
the Structural Relationships among Sports Activity
Participation, Self—resilience, Academic stress, and
Adjustment to Life in Middle School Students, Korean
Journal of Sport Pedagogy, 22(2), 109—126.

[3] J. A Kim & Y. W. Hwang. (2014). A Meta—Analysis on
the Internal and External Factors of Learning Flow.
Korean Journal of Youth Studies, 21(8), 49—78.

[4] 1. B. Suk & E. C. Kang. (2007). Development and
Validation of the Learning Flow Scale. Journal of
Educational Technology, 23(1), 121—154.

[5] S. 1. Park & Y. K. Kim. (2006). An Inquiry on the
Relationships among Learning—Flow Factors, Flow
Level, Achievement  under On—line  Learning
Environment. The Korea Association of Yeolin
Education, 14(1), 93—115.

[6] M. Wong & M. Csikszentmihalyi. (1991). Motivation
and academic achievement: The effects of personality
traits and the duality of experience. Journal of
Personality, 59(3), 539—574.

[7] 1. B. Suk. (2008). Analyzing Characters of the Learning
Flow. Journal of educational technology, 24(1),
187-212.

[8] J.S.Lee. (2009). The Relationship between Metacognition



dadEe] SR Hol

1ok

To
FEEQ

B
=)
pr
o
o
4r
o
o,
)

A71ojsh el wAET 223

and Learning flow of High School Students: The [20] J. Nakamura & M. Csikszentmihalyi. (2014). In Flow

Mediating Effect of Self—Directed Learning Ability. The and  the foundations of  positive  psychology.
Journal of Korean Teacher Education, 26(2), 277—295. Dordrecht: Springer.

[9] J. H. Lee. (2010). Analysis of the structural [21] M. H. Kwak, Y. H. Kwak & M. N. Ko. (2018). The
relationships among self—determination motivation to Structural  Analysis of Relations among Parent
learn, metacognition, self—directed learning ability, Attachment, Teacher—student Relationship, Learning
learning flow, and school achievement. Korean Motivation, Learning Flow for High School Students.
Journal of educational research, 48(2), 67—92. Korean Journal of Youth Studies, 25(11), 209—229.

[10] S. I. Park & Y. K. Kim. (2006). An Inquiry on the [22] A. B. Nickerson & R. J. Nagle. (2004). The influence of
Relationships among Learning Flow Factors, Flow parent and peer attachments on life satisfaction in
Level, Achievement under Online Learning middle childhood and early adolescence. Dordrecht:
Environment. The Korea Association of Yeolin Springer.

Education, 14(1), 93-115. [23] E. J. Kim. (2015). A longitudinal study on the

[11] W. K. Shin & W. L. Kim. (2018). The Mediating Effects relationship  of adolescent’s parent attachment,
of Achievement Goal Orientation in the Relationship self—esteem, anger and stress. National Youth Policy
between Parental Attachment and Learning Flow Institute, 26(4), 239—266.
among High School Students. Korean journal of youth )} g g [ee & J. I Cha, (2018). The Effects of Parental
studies, 25(2), 91-111. Attachment and Experience of Flow in Major of

[12] H. J. Kim. (2012). The Structural Relationship among University Students on Career Decision Making
Teacher—student Relationships, Learning Motivation Self—Efficacy. Jounal of educational Research Institute.
and Learning Flow. Doctor's thesis. Sookmyung 20(2), 219—235.

Women's University, Seoul. [25] C. K. Oh & A. L. Jung. (2015). The Relationship

[13] S.J. Yune & S. H. Kang. (2012). The Effect of Family between College Students® Attachment and Academic
Strength, Peer Relationship and Self—Determination Achievement: The Mediating Effects of Self—Efficacy
on Learning Flow Perceived by Middle School and Learning Flow. Korean Journal of Youth Studies,
Students. The korea educational review, 18(3), 235—259. 22(12), 57—179.

[14] J. Y. Yoo, M. S. Choi & S. Y. Choi. (2010). The [26] J. H. Jong, H. H. Chung & G. S. Lee. (2009). Effects of
Structural Relationship of Class Climate, Family Parental Achievement Pressure and Junior High
Challenge —Support, Learning Motivation, Self—Directed School Students® Test Anxiety: Perfectionism and
Learning Ability, and Learning Flow Perceived by Social Support as Mediators. Korean Psychology
Adolescents. Korean Educational Psychology Association, 6(3), 377—393.

Association, 24(3), 707-732. [27] J. H. Lee & J. Y. Lee. (2009). The Relationship between

[15] Y. J. Kim & J. H. Park. (2012). The Relationships Academic  Stress and Suicidal Ideation among
among Learning Presence, Learning Flow, and Adolescents: Mediating Effects of Relationships with
Academic Achievement at the Cyber Universities. Parents or Peer and Cognitive Errors. Korean Journal
Asian journal of education, 13(3), 143—170. of Counseling, 10(2), 1113—1126.

[16] S. H. Kang. (2012). The Mediating Effect of School [28] M. F. Scheier & C. S. Carver. (1985). Optimism,
Adjustment on the Relationship between Family coping, and health: assessment and implications of
Strength and Leaning Flow in Middle School Students. generalized outcome expectancies. Health psychology,
Secondary Educational Research, 60(4), 937—961. 4(3), 219.

[17] S. G. Chae & H. J. Shin. (2016). Influence of Parental [29] M. E. Seligman. (1995). The effectiveness of
Pressure and Academic Self—efficacy on Learning Flow psychotherapy:  The  Consumer Reports  study.
. Testing the Mediating and Moderating Effects of American psychologist, 50(12), 965.
Self—determination. The  Korean  Journal  of

Rehabilitation Psychology, 23(3), 615632, [30] A. Qarr. (2013). Positive psychology: .The science of

happiness and human strengths. London: Routledge.

[18] S. J. Lee. (2010). The Path Analysis of Teacher—

Student Relationships, Class Climate, and Learning

Flow on Academic Achievement in Elementary

Students. The Korean Society for the Study of
Elementary Education, 23(4), 207—2217.

[31] H.S. Kim & Y. C. Noh. (2012). The Mediating Effect
of Resilience on the Relationship between Parents
Attachment and Peer Relationship in Upper Grade
Elementary School Students. Korean Journal of
Counseling, 13(4), 1751—-1765.

[19

Y. J. Joo, A. K. Chung & H. R. Choi. (2012). Prediction
of Learning Flow, School Flow and School Support on
Satisfaction and Learning Persistence in Engineering
College. Journal of the Institute of Electronics
Engineers of Korea, 49(1), 30—38.

[32] S. T.Moon, M. H. Kim & H. S. Kang. (2014). Effect of
Intimacy with Parents, Optimism, Learning Motivation
on School Life Satisfaction in Perspective of Middle
School Students. The Korean Journal of Community
Living Science. 25(4), 435—4438.



224 3=r§EI=wA #1004 A7

[33] J. Y. Kim & J. Y. Lee. (2007). Effect of mother's
optimism and reinforcement on child's adaptability in
school: with child's optimism as a mediating variable.
Asian journal of education, 8(3), 115—146.

[34] S. H. Lee & H. H. Kim. (2012). The Relationship
between Parents® and Adolescents® Optimism: The
Mediating Effects of Parents® Achievement Parenting
behavior. Korean Journal of Child Studies. 33(4),
51—68.

[35] H. I. Cho. (2013). The Analysis of Relationships
between  Academic  Optimism, Learning Flow,
Academic Stress, and Academic Achievement of High
School  Students. Korean FEducational Psychology
Association, 27(4), 783—803.

[36] J. S. Lee & J. H. Lee. (2011). An Analysis of the
Structural Relationship Among Teachers' Autonomy,
Optimism, Teaching Flow, and Subjective Well—Being.
The Korean Society for the Study of Teacher
Education, 28(1), 66—90.

[37] J. R. Campbell. (1994). Developing cross—cultural/
cross—national  instruments: Using cross—national
methods and procedures. [International Journal of
Educational Research, 21(7), 675—684.

[38] M. H. Oh & Y. O. Jang. (2007). Difference in
Adolescent's Academic Motivation by Family Strengths
and Parent's Expectation Styles. Journal of Korean
Association of Practical Arts education. 19(4), 57—74.

[39] E. H. Kim & M. S. Lee. (2015). The Structural
Relationship among the Perceived Expectancies of
Significant Others, Academic Emotion Regulation,
Learning Flow, and Academic Failure Tolerance of
Elementary  School  Students. Korean Education
Inquiry, 33(1), 39—-56.

[40] J. Ok. (1998). Relationship between Attachment
Security and Depression in Adolescence: Focusing on
the Mediating Effect of Perceived Competence. Ewha
Womans University, Seoul.

[41] M. F. Scheier, C. S. Carver & M. W. Bridges. (1994).
Distinguishing optimism from neuroticism(and trait
anxiety, self—mastery, and self—esteem): a reevaluation
of the Life Orientation Test. Journal of personality
and social psychology, 67(6), 1063.

[42] H. S. Shin. (2005). Testing the Mediating Effect of
Coping in the Relation of Optimism and Pessimism to
Psychological Adjustment in Adolescents. Korean
Journal of youth studies, 12(3), 165—192.

[43] J. H. Choi. (2015). The Relation between Parental
Attachment and Depression-Anxiety-Suicidal Impulse
Adolescence — The Mediating Effects of Self—confidence.
Korean Psychology Association. 2015(8), 455.

[44] Y.J. Hwang & H. Y. Min. (2012). The Effect of Parental
Attachment on School Adjustment Perceived by
School—Age Children: Self—Perceived Competence as a
Mediating ~ Variable. Korean Home  Management
Association, 30(2), 65—73.

[45] Y. A. Jang & J. U. Park. (2013). The Effects of
Adolescent's Attachment with Parent and Peer on
Their Leadership Life Skills Focused on the
Mediating Effect of Self—Efficacy. Korea Institute of
Youth Facility & Environmen, 11(4), 189—200.

[46] E. K. Bae & J. Y. Woo. (2014). The relation among
academic achievement, leadership life skill, and peer
relationship according to the level of attachment of
elementary and middle school students. The Korean
Journal of Rehabilitation Psychology, 21(2), 299—317.

[47] Y. Zhu, J. Y. Park & Y. E. Chang. (2017). Effect of
Parental Attachment on College Life Adjustment by
Chinese Students in Korea: Focused on Mediating
Effect of Dispositional Optimism. The Korea Contents
Society, 17(2), 82—95.

[48] K. S. Kim & K. H. Kim. (2009). The Effect of Parents'
Educational Expectations and Parenting Attitudes to
Parent—Child Attachment among Female Adolescents.
The Korean Academy of Psychiatric and Mental
Health Nursing, 18(1), 51—59.

A F A (Goo—Churl Jeong) PRl

-2002 29 AAIHSh L Al Ttk (E
SHAL)

-20109 8¢ : FJddighul o
st} (58 BhAL)

- 20119 3¢9 ~ @A) e
Ae et Fage

: SRR L A S, st

A, AZAS G

- E—Mail : gcjeong@syu.ac.kr

&
e
El
Ho

El
oz
afl

vy

ol
it

A 1 Z(Mi—Kyung Seol)






