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Abstract The purpose of this study was to explore the moderating effect of learning strategy levels on
the relationship between academic grit and career development competence perceived by high school
students. The sample for this study comprised 573 high school students, and data analysis was
conducted mainly using reliability analysis, correlation analysis, K—mean cluster analysis, hierarchical
regression analysis. The results of the study showed that the learning strategy levels moderated the
relationship between academic grit and career development competence. This study suggest it is
necessary to provide grit enhancement programs coupled with learning strategy levels in order to
facilitate career development competence. The future studies need to explore the literature review for
logical relationship between academic grit and career development competence, the qualitative
approach for drawing on the theoretical models among the related variables, and the relational
research to explore mediating or moderating effect of the individual backgrounds and related variables

on the relationship between academic grit and career development competence.
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Fig. 1. Research Model
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Table 1. Correlation between Variables

Variable Career Development  Academic  Learning
Competence Grit Strategies
Career Development 1
Competence

Academic Grit 441" 1
Learning Strategies .589™ 594 1
wkkp < 001,
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Table 2. Learning Strategies Profile

Groupl Group2 Group3
strategies (Lower) (middle)  (upper) F value
(n=53) (n=352) (n=156)

cognitive strategies 2.59 3.96 5.35 458.183™"

metacognitive strategies  3.10 4.43 6.08 606.065™"
resource management 383 419 308 4.656"

strategies

wp < L01., #xxp < .001.
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Table 3. The Moderating Effect of Learning Strategy Level on the Relationship between Academic Grit and Career

Development Competence

. . R? F Multicolinearity
2
Step Variable B B t R £ change change Margin of Error
1 Academic Grit(A) .375 441 251217 194 134.593™ 194 134.593™ 1.000
Academic Grit(A) 177 .208 11.601™ 645
2 .290 115.316™ .098 77.597" '645
Learning Strategy Levels(B)  .435 .390 20.808™" o
Academic Grit(A) -.141 -.166 —-1.265
.073
3 Learning Strategy Levels(B)  .021 .018 141 .300 81.062™ 011 9.174" .073
.025
A X B 141 675 3.029™

#=xp < 01, #xxp < .001. Durbin—Watson 1.804
Dependent Variable: Career Development Competence
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