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(Jeon et al., 2015; Kim, 2010). SF5A1&o)gke FAMELE SFA & e, STl AolE Felgth
WAz 244 Alaedt, gue] AP E, JA2AEY A « taoiet AgAel A|2dged, A&, gy
B WS o #AE P glom Ao 571 2 ARRAE A3
E Aol &%E igre FYEA A4 F=TF o « HEet AYAe] AplEdEgeE Rt Aol B
wreh A 3 wRAET EL ﬁml 1= oA Bl miNasE Felgttt
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H = o 9
A, FA MR, AR, AlEERE 27 4.68+0.957 (Table 2).
5.5040.947, 4.98+0.954, 4.97+0.934, 4.64+1.027, 4.09+1.31 = oﬂ?uﬁ*wo Aukzal EAlo] W Ar|zddgsy e
Aoz YETHTable 1). A (F=13.03, p<.001)oll wa} 23k 2|7t Ao
w *}E‘ﬂ“ A3 gid@Al THEstn e 74-$3.91+0.55)

CHAIRte] s S0 M2 APIZHEESH,
SExI4oE, &S| A0l

B AFARRE oAt 83.6%(122%) 2.2 EAF 16.4%(24
W) 1ot ggen sy AYErle FHe df 32.9%

481), A 2 253%(379), B2 1E 24.7%((36'), BA
s AoA 17.1%@25%) oItk AFFEE 71$A

67.8%(98) o2 71 Bkor, ~x2 AZstE dEA s}

7} B5(3.35+0.35)0] Atk BFER] 73-93.36£0.40) ET} A7)

zAgEHol frelsAl w1 veheth dnby 540 e
A&l AH(Z=-1.74, p=032), ALE7(X=13.96,
o

p=003), NFAA S (X>=43.68, p<.001)°l] we} Folgk 2jo]
7b dem AREEAM A ARt AloA heEEE A
A3 7-96.03+0.66)7F HGS L PALKS.74£0.81) dH o]l
EAAVKS.31£0.10), FHe] ARFE A L3 7-$5.28+0.10)
Hr} skl gko] folsiAl =A UERdTh 3 uield

Bgoleta Azehs A5k 562%82%) % 7wt Aol wEaln Qe AH6.530.57)7F BB ASur
Table 1. Mean Scores of Variables (N=146)
Variables Categories Mean+SD Range
4.7240.76
Intrinsic motivation 4.68+0.95 2.75-7.00
External motivation 5.50+0.94 3.00-7.00
Learning motivation Control belief 4.98+0.95 2.75-7.00
Assignment value 4.97+0.93 3.00-7.00
Self-efficacy 4.64+1.02 2.00-7..00
Test anxiety 4.09+1.31 1.00-7.00
3.49+0.42
Self-regulated Motivation control 3.08+0.44 1.68-4.24
learning ability Cognitive control 3.87+0.52 2.66-5.18
Behavior control 3.52+0.52 2.28-4.92
Learning persistence intention 5.53£0.94 3.00-7.00

Table 2. Differences in Learning Motivation, Self-regulated Learning Ability, Learning Persistence Intention according to

General Characteristics of Subjects (N=146)
Learning motivation Iz Zl:r;rnegfuaﬁl?s Leam|?rg];tepr)](;rc')sr|]stence
Variables ~ Categories n(%) Tor t or T or
Mean£SD Scheffé Mean£SD Scheffé Mean+SD Scheffe
F(o) F(o) F(o)
Gender Male 24(16.4) 4.74+0.89 —0.01* 3.47£0.50 -0.23 5.16£1.12 —1.74*
Female 122(83.6) 4.7140.73  (.996) 3.50+0.41 (.816) 5.61+0.89  (.032)
According to the grades® 36(24.7) 4.63+0.83 3.41£0.46 5.3120.10
Reason for On the advice of others”  48(32.9) 4.51£0.75  6.32 3444042  1.51 5.28+0.10  13.96 bd<
application  To serve® 25(17.1)  5.0120.66 (.009)° 3594034  (216) 6.03:0.66 (003 ¢
In order to get a job® 37(25.3) 4.86+0.70 3.57+0.44 5.7440.81
. . Dormitory® 98(67.8) 4.71+£0.74 3.47+0.39 5.50+0.94
Residential Live apart from one's 0.05 0.75 0.44
pattern own family and lodging” 527) 461056 g0 3.36:0.29 (47 5.44+0.12 (803)
Home and relatives® 43(29.5) 4.744+0.83 3.55+0.50 5.624+0.94
Dissatisfaction® 46(31.5) 4.48+0.68 3.36+0.40 4.88+0.92
f:l;?;?sl Usual® 82(56.2) 4.69+0.67 (2)0317) ab<c  3.35+0.35 (Edgi) ab<c  5.68+0.74 (j%'gf)* a<b<c
Satisfaction® 18(12.3) 5.4540.88 ) 3.91+0.55 ) 6.53+0.57 )

* Mann-Whitney U or Kruscal-Wallis
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p<.001), BHE71(1=60, p<.001)7} o] AL vEhe.
GHENE AIZAAEEHED, p0)I T o

A2 7} LR (Table 3).

Table 3. The Correlations among Self-regulated Learning
Ability, Intention to Continue Learning, and

Learning Motivation (N=146)
Learning Legmmg
L persistence
motivation , .
intention
r(o)
Self-regulated learning ability .79(<.001) .57(<.001)
Learning motivation .60(<.001)
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Sobel test: Z=3.63, p<.001, ***p < .001

Figure 1. The influence self-regulated learning ability on
learning persistence intention and the mediating
effect of learning motivation.
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Table 4. Mediating Effects of Learning Motivation in Relation to Self-regulated Learning Ability and Learning Persistence

Intention (N=146)
Model 1 Model 2 Model 3
: Self-regulated learning Self—rggulated Igarnmg
) Self-regulated learning » ; ability, Learning
Variables " ; o ability—Learning o :
ability—Learning motivation ; ) - motivation—Learning
persistence intention : : ;
persistence intention
B(SE) B 0 B(SE) B ) B(SE) B o
-0.05 -0.15 -0.13
(Constant) (39) (0.58) 0.22)
Control variables -0.78 0.33 0.37
Gender ©0.11) .04 467 (0.16) 13 .037 (0.15) 15 .016
0.02 0.09 0.76
R fi licati .03 .54 A1 11 .0 141
eason for application (0.04) 7 (0.05) (0.05) 9
0.03 0.42 0.40
P I relati d . . <.001 31 <.001
ersonal relations (0.03) 03 557 (0.09) 33 00 (0.08) 3 00
Independent Self-regulated learning 1.39 0.32
variable T (0.09) 78 <001 0.98(0.15) 45 <.001 (0.22) 15 139
Parameter Learning motivation ( 00142; .39 <.001
R? 64 46 51
Adjusted R? 62 44 49
F 46.93 22.83 23.56
p <.001 <.001 <.001

Sobel test Z=3.63, p<.001
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The Impact of Self-regulated Learning Ability on Learning
Persistence Intention in Freshmen in Nursing College: Focusing on
the Mediating Effects of Learning Motivation
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Purpose: The purpose of this study was to examine the effects of self-regulated learning ability of freshmen in
nursing college on the learning persistence intention, and to determine if their learning motivation meditates the
relationship between them. Methods: The study design was based on descriptive research. Data were collected from
146 nursing freshmen studying at a university in D city from June 5, 2017 to June 7, 2017. Results: There was a
positive correlation among learning persistence intention, self-regulated learning ability (r=.57, p<.001) and learning
motivation (r=.60, p<.001). Also, it was found that learning motivation was positively correlated with self-regulated
learning ability (r=.79, p<.001). According to the Sobel test results, the learning motivation had a complete
mediating effect (3=.39, p<.001) between self-regulated learning ability and learning persistence intention (Z=3.63,
p<.001). Conclusion: Therefore, this study suggests developing a learning motivation program to improve
self-regulated learning ability and learning persistence intention of nursing students during their freshman year.

Key words: Self-regulated learning ability, Learning motivation, Learning persistence intention
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