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Abstract The purpose of this study was to validate the effectiveness of academic motivation improvement program
for underachieved students. Participants in the program consisted of 14 sophomores and senior. They were randomly
assigned to either the experimental group(n=7) or the control group(n=7). To analysis the effectivness, matched pair
t-test and independent t-test. The programs offered 6times. The results are follows. First, for the experimental group
that took part in motivation improvement program, there was a increase in self-esteem. But the improvement was
not significant. Second, for the experimental group that took part in motivation improvement program, there was a
significant decrease in academic amotivation. Third, the experimental group showed a more significant decrease in
academic amotivation. Finally, the significance and limitations of this study and suggestions for future research were
presented.
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Table 2. Experimental design
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O1 : Experimental group pre-test
O2 : Experimental group post-test
Xt Treatment

O3 : Control group pre-test

O4 : Control group post-test
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session goal contents
- OT, pre—test
Pre-test § ,
9 Seff-Knowledge knowledge own needs and interests

make own life graph
find own pros and cons

Leaming strategy 1

express my goal and vision

2 sel-knowledae. Vision - search for meaning of university and study
e - find own motivation
3 Leamning strategy 2 - find obstacle
find obstacle - find new solution
4 Learning strategy 3 - make a schedule
time management - time management
5 Leaming strategy 4 - setting behavioral goal
setting goal - feedback about behavioral goal
Leamning strategy 5 - learning strategy : notes, environment
6 habits - test-Taking Strategy
Evaluation - evaluation
post-test - post-test
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Table 4. Effects of the academic motivation improvement program 1
group pre M(SD) post M(SD) t o
. self-esteem 34.42(5.65) 37.71(5.12) -1.766 128
XP.
amotivation 42.86(9.91) 29.85(6.39) 4171 .006
Cont self-esteem 33.28(2.87) 34.85(3.72) -1.44 199
ont.
amotivation 40.29(11.16) 45.43(10.88) -1.9%4 0.98
p<.05, p<.01”, p<001™.
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Fig. 1. Effects of the academic motivation

improvement program

Fig. 2. Effects of the academic motivation
improvement program

Table 5. Independent sample t—test of self—esteem and academic motivation

category Exp. t p
self-esteem -3.29(4.92) -0.795 442
amotivation 13.00(8.25) 4.448 001

p<.05, p<01”, p<001™.
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Table 6. Effects of the academic motivation improvement program 2 (subfactors)

group pre M(SD) post M(SD) t o
positive SE 17.71(2.56) 19.29(1.70) -2.294 062
negative SE 16.71(3.72) 18.42(3.74) -1.279 248
Bo. valueless  belief 8.71(2.75) 6.00(1.91) 2175 073
incompetence belief 10.00(2.82) 7.42(2.51) 4.500 004
zero—effort belief 12.86(4.02) 8.14(121) 3.161 020
no-interset belief 11.28(2.68) 8.29(2.06) 3.240 018
positive SE 17.14(1.07) 17.14(1.57) .000 1.000
negative SE 16.14(2.04) 17.71(2.75) -1.868 AN
valueless  belief 7.42(355) 9.71(3.09) -2.151 075
Cont. incompetence belief 10.86(2.54) 10.14(2.54) 600 570
zero—effort belief 11.29(3.35) 13.29(3.35) -1.833 116
no-interset belief 10.71(3.09) 12.29(3.09) -1.868 A

p<.05, p<01”, p<.001™.
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