Journal of the Korea Convergence Society ISSN 2233-4890
Vol. 9. No. 3, pp. 173-179, 2018 https://doi.org/10.15207/JKCS.2018.9.3.173

ZYold 5% Sl S ALg oY

b

o=, o] o)
byt s, 22| e st o)) as)

pal

RS

H
i

The Learning Strategy Use in a Convergence Flipped Class
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Abstract The purpose of this study was to explore college students’ use of learning strategies in a flipped learning
class, and to examine the students’ use of learning strategies in relation to their achievement levels. The participants
were 33 college students who took an introduction to English education course. The study used three data collection
procedures: (1) students’ performance score; (2) a pre-and post-survey of student learning strategies; (3) a survey
of student perception towards the flipped learning experience. Data were analyzed by using paired samples t-test and
ANOVA. Results showed that the students used different learning strategies in the beginning and the end of the
course, depending on their achievement levels. In particular, significant differences were found among three groups
in terms of time management, concentration, selecting main idea, self-testing, and test strategies. The result indicates
that learning strategies can be effectively trained and developed in the flipped learning environment with the
consideration of students’ levels.
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Fig. 1. Flipped learning course design

4, AT+4A3}
4.1 A AL P}
H o 2y A3k 7] 202 oA
SS9 St A S BalEal gxe] o
o A wol we} sk A Algol| ojwdt xpo] 7}t e}

= Table. 13} 2} 53 35571 994 713
a7} ek, ol @ Ashs E9ed ool o4
$7) el TR £ 922 wolEh wat s
=g} Abee] Aol Qi % FAHOR foluie ¥
B7h ek, ol we SAEe] EYud £
oA o] Al 7H SRS AT, ol ALgE AE

Table 1. The use of learning strategy

Strategies test M SD t p
pre | 355 94
attitude 2.324 021
post | 3.69 90
pre | 329 93
Wil motivation 3.79 .000™
post | 351 96
pre | 308 1.01
anxiety 431 667
post | 3.11 1.07
i i pre | 347 75
|nformat.|on 1619 107
procession post | 356 69
i i pre | 356 79
Skl §elect|ng main _og4 777
idea post| 354 | 76
pre | 343 82
test strategies .768 443
post | 347 77
i pre | 303 99
time 2841 | 005"
management | pogt | 321 87
) pre | 3.37 87
Seff- concentration .186 853
el post | 3.38 89
regula-
tion ) pre | 3.17 1.05
study aids 1.943 053
post | 3.29 97
pre | 348 76
self- testing 385 700
post | 3.50 81

x0<.09, *+p<.01, *+p<.001
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Table 2. The use of learning strategy among groups

Group High ‘ Middle ‘ Low

Strategies M (SD) ! g
attitude (%?8) (?7'23) (%22) 2424 | 091
Wil | motivation (%g% (%gg) (%gg) 4993 | 00074
ey | oy | om | o | OB |
oo | (5 | 010 | (oo | 1B | 29

sa |BEET Gy | @ | o | 1BR| 00°
test strategies (3722) (_37'$) (37172) 9916 | .000+"2
manatg;?ment (%332) (%:232) (.zé?g) 7.742 | 001"

Seff- | concentration (8;33121) (ifll) (2982) 11.948 | .000+2

-

reﬁgﬁ study aids (3832) (13(%95) (%8:71) 2664 | 072
self- testing (%gg) (%352) &;71) 12,081 | .000+"2

=1t significant between low & middle group
2t significant between low & high group
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Table 3. The use of learning strategy in high group

Strategies test M SD t p

pre 3.47 970
attitude 818 416
post| 3.55 934

pre 342 893
Will motivation 3.393 001«
post | 3.69 987

pre 3.07 1.059
anxiety .390 697
post | 3.11 1.119
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Table 4. The use of learning strategy in middle group

time pre 3.12 978

i 2052 | .043+
management | post | 336 | 1.062
pre 3.51 788
concentration 953 343
Self- post | 3.61 841
regula
—tion pre 3.18 1.031
study aids 2.094 | .039+

post | 3.39 1.065

pre 3.58 720
self-testing -.193 847
post | 3.56 834
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Table 5. The use of learning strategy in low group

Strategies test M SD t D

pre | 3.46 978
attitude 2489 015+
post| 3.65 .966

pre | 293 909
Will motivation 2.958 004+
post | 3.22 982

pre | 3.08 884
anxiety -.435 665
post | 3.07 1.066
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