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The purpose of this study is to examine metamodeling knowledge and its components, which means
knowledge about model and modeling required for students and teachers for successful application of
modeling in the field of science education based on research literature. For this, we analyzed and
categorized major previous studies on modeling and modeling through research literature methods.
Metamodeling knowledge aims to recognize models and modeling and is the most crucial element to
create a scientific model in scientific modeling practice. The point of view of metamodeling knowledge
proposed in this study is categorize nature of model, multiplicity of model, purpose of model, modeling
process, and evaluation and revision of model. Students should be able to achieve more in-depth
understanding through the awareness of the nature of the model. The development of metamodeling
knowledge can facilitate students’ science learning.
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Rutherford, 1998; Jonassen, Strobel & Gottdenker 2005; Schecker,
1993; Windschitl, Thompson & Braaten, 2008). ¢]Z% Rdls2 %}
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azgketo] dlo] Are o] gkite 913t B7E ol 1
3fj(Clement, 2000; Justi & Gilbert, 2002) A|Z-2 x]4]9] &4 9
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(Jang, Ko & Kang, 2012; Treagust, Chittelborough & Mamiala, 2002)
1 BE AR ok YREe] ShEe muS A7) thel ot
EAlEo R Aztsto] AAISF wdls Fhds)y] o flstal, 2o
B2 A= AAska E51ar It Cha, 2004; Crawford & Cullin,
2004; Gilbert, 1991; Harrison & Treagust, 2000; Grosslight et al.,
1991; Lim, 2005; Treagust, Chittleborough & Mamiala, 2004). }5}
TS B wElo] ofa) AR Ql4akA et Qlou), Tt
W&ol gt mpofja] mdllo] f-gsirial of 7| x|k shYEe] meld
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T-E51o] ZSFAFTE Grosslight ef al. (1991)2 HeldZ] 2]4]0]
ohe gols A om AN kA shse) md ofs) 4
22 W) Sl e mele] R, iRt Bue| A, mele]
54, Heo] M| gl AL mdlo) MRS ARSIt 1L o] At
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e SHolA= o E dLefstA] Q7L (Zhang et al., 2006) HERR
g 240 a4 T RS AEskaL Ut Gobert ef al., 2011;
Griinkorn et al., 2014; Justi & Gilbert, 2002, 2003; Krell, Reinisch
& Kriiger et al., 2014; Schwarz, 2002; Treagust, Chittelborough &
Marmiala, 2002). 25804 dlefez) 2412 3fstof cgt ol
£ 93t "= 9 4(Henze, van Driel & Verloop, 2007)= 715511
olck Tt olEkmE XA s e mel) T R
WA (Krell, Reinisch & Kriiger, 2014)0]7| wj&of 1}s} k52 9ot
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2009; Jang, Ko & Kang, 2012; Yoon, 2011).
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& White, 2005), °|5 =59 Jlwds A8 o 334
Qfof] - =l % €] Sk =t SEloflA] A A aAE W
A, BF9] v 22F ARl HalA] 9 A2 52 7|Eke JFslelict:

ool mell} Halgoleh= §oi7k So| AN Rlojdh= &
o7} ok K, ¢ B, gt B, ol ®d, o9 2l 5o
54 o 2dl e Aot /g Risks o3t il i A

A Review of Model and Modeling in Science Education

T wiAskgic B3 BdlolUt mYYS S Qs 9lo
1SS A et of g Ae-S Alwsh ot 4
£ YO R & BHS LA Ak nebd ekray A
Ao 4 o] Thet Ao} medlt meleol chek o 24 Hjzol
5 Qe A 2 - % 5 - o IAS EYE b A
gAROR o BRle BA o BROR slo] HEHOR 21w
% 1.

ol

M

Table 1. Number of references in a literature review

EERE] drEs
International journal of science education 63
Journal of research in science teaching 17
Science education 13
Research in science education 12

International journal of science and mathematics education

Science and education

Journal of science education and technology
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AL WZsI50] 5714] 319 @A HEsin 1 EXS AAEIITh
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1. HERZER 2|4/(Metamodeling knowledge)z} B3
HEp ey 2|48 mdlat 2elgof tisl QlAlsk= Zle Eikslo
ofg A wdlo] ANGE|AL, off ARG-ER=A]o] thEt ofsjel oA mHle]
-
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Figure 1. Research procedures

White, 2005). T3t HEFRLEIR] 2]4)2 2f5to] of g7 Agsal ofg
Al tEEoi A=Al tiek A)4ef EAdo|w(Schwarz ef al., 2009), S}
Z] 2o} ZEnt opue} mello] ZAof HiRh ekt ol 24] A4
= AT e mdlEy g Bl A[4oltk(Schwarz &
White, 2005).
olefet Mkl A2 HAw Ao WAt o 345
S8 dEshs sl higel oz d7AES vkl ds
AAje] FRAde A=A ook ddsto] medof it vEMlE 4]

I
i

Table 2. Components of metamodeling knowledge through a

A A)(metaconceptual knowledge about models), HER7|E R X
Al(meta conceptual modeling knowledge), HERFEAF
representational competence), EEH [0 mjEZYA(Matrix of
Modelling Dimensions), & <= model competence)Th= 8015
ARg-5FHH Crawford & Cullin, 2005; Krell, Reinisch & Kriiger,
2014; Schwarz, 2002). £3] wALe] REig)o) gk walw-38F2] 2|A]

52(meta-

9] ZHS 7FxsPHA o] 2EO Q1A E(epistemologies of model)
olglal H=27|% 3t Gobert & Pallant, 2004).

literature review

A2 T mdlof By mElo] iy mElof Fa mas 2y o] g7t 9l 4
Grosslight er al. (1991) | 2dle] E5 chopet Wl wele] B wele] 47 9 ghsy] | mee] 4
A Hofgt BAEo 2mol | cofe Ao @mel | AgH myemel mel saby welo] 1A 4
Treagust, Chittelborough & | 50 ' e ol e el =
A =
Mamiala (2002) A mel T5Ha me et saslo] ALl
3
: . A EEE o] thgt BEe] ZHol gt o] A= W
Justi & Gilbert (2002) o sl st sl
Schwarz (2002) welo] 24 welo] 44 welsy) 1 welo] g7t
27 Eol4d A AR
Justi & Gilbert (2003) | 217 FEY
A5
. o AL JeEhf= mdo] 2z o] AA 9 uks | 2yl £
ET A= = = = = = = v = To
Crawford & Cullin (2005) oFsl ) [ S
Schwarz & White (2005) | 10| 34 welo] Bxolt 484 | Bugel B4 Ei by | melo) 57}
wo] HA o] 2z o] Wyl 2 A4
Schwarz et al. 2009) |2 =78 e =3 o] B7} gl 74
izt 71
Sins et al. (2009) mglo] B ndo] 2z mug by malo] @y}
A3}sF EAEZ o Zno OF5} TAFO ZH O 5+ dlo] ©. 9 glo] HAJo] 2%
Gobert et al. (2011) gEIT wAgemAel | et spemel | Aok welel 87 weo] ®AJo] 27
Il ph=])
FEBIER 3o}z welo] copy | muyel B4 353 welo] 5
Oh & Oh(2011) st Alo|A mElo]
A1
Krell, Upmeier zu Belze, & | =2 o] EA] ksl g mdo] 23 e A3
Kriiger (2012) ny 2=
i malo] 2y cheet g FEEEE wd A7
Griinkorn et al. (2014) e 2
Krell, Reinisch & Kriiger | Ay} §&Alo]o] A | mdl} 25 o] 2jo]d wd A3
(2014) gl Ao gt o]
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mEtREE Z)4e] T tigt SEE At ek A A=s
2 et 2|2 digt gojet BeAdE AAS F= 5 I
Ame] #4 71 718 WS AHAA Fe dge sidled,
32 2 =2 Grosslight 5(1991)°] Sict. wERRER 2]4joj2k= &0
S AR AASHA] BUAT, S 2 ofsf =g B7F
5P7] 91t SR WA FR, TRt MHlof AN, HHlo] 57

melo] A B Ak mdle) WS AAfske] miekl T Xlﬁ—J
845 AT Al27E E Aotk ofef o] mERLdT] %49
R4 AR AW A5 FiA FERLER A4 848 FHO
2 3 24 el Hiet 7% nHRIE 4= ISIH Table 2= mERLE
& AAle HFsishal 8o diek & 2AE AR Folrk

Table 20]|4] Hzo] AAtAfnic; Rely} Relslo) o) 9l el
A4S 9 B A4 Qg thEA) WAL Fe e o)
oA gol& thEA| AAEAY Tz 1 SJu|E FESto] LYY

Aol ZIAA ANShE T AAY] a4 F RS AXEIH:
Grosslight 5(1991)& H]323F o] AAES wekRd=g o] -
Hasz mele) w4, mele) 87, mle] WAS BEHOR AN
SEUAE wdls S T 9w WA okl IHRE A7) Eekth
ol Hial} wletrellg) 2|42 wdlof theh 2| A2} Hdlgo] T3t of
sl FARC ANsiEA BH S PEE A otk
(Griinkorn et al., 2014). 237 7142 mdly} wdlgof tfgt w4~}
SrollH TAFES) B Aol SHYSe) Bk ATHE Sl HEEA]
I Q35 ZOJtHNRC, 2012; Schwarz et al., 2009; Valanides & Angeli,
2008). Wb At} ShAjo] Ml melsle Al ofsfski mel
B Aol A-887] fleiide of2fdt AAES Tl FAA e
& AmE Zart Qi o]t Basgdo] QsiA] o] dgtollA] A
et s x|20) e A Rl et A[Axt mEF
gt A4lo2 Tk, o} FAHOR STl 5le) RAR L
o] A K QI Table 3).

Table 3. Components of metamodeling knowledge
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F=A5 olafigl= A2 9Ju|stal(Schwarz & White, 2005, Zhang
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et al., 2006), Ao thofde 7k melo] tiite] SHgt Sd
UeRfo] AlRPEE 7HA1aL Q7] wizell ch/dell thsl d
A7) Sl chee welo] Hasihe A& ok Aol
(Halloun, 2007; Schwarz & White, 2005). Z2lo] gt 2|12 ojula}
= 0 F 7212 w97] it S Bt thg A 74} olc s
S wao] A4 AARIA Slofhe FAe] st Zigislet ol
2, A7, 399] 5t BAEo] ohd S elofof ri(Schwars &
White, 2005, Zhang ef al., 2006). 7L TR0 & SHIEL. ofg] mulo]
2o BAS ek 4 9l ol WS Al Sial ekt
2dlo] 223k Yoo} 3t} nixjuto g SYPEL 7F nelso] 2
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92 st WS, A8t Brhshe S| sekudy <149l
Aol

7 mae) vy

=

BEE Aol FoA B0l ek HaE 4+ gl 1Y W 54
= YERH Zlo)7] wize]] AA|ok= thE AlRHE 7HAIA| FHek ol
5 RElo] 248 mdlo] FSiQIXof e} ¢al, mdlo] 7ix]= 54
oL} G 5L olaeks Ao, TetmgalH Tske 4ok 7|2
7] Qs L 7]EAR1 el Hdle] ZAdof tigt o7t Aldyy
ojof St Gilbert, 1991; Gobert & Buckley, 2000; Justi & Gilbert,
2002), AHATAA P& APAZ0] wEle] WA FRAE A
Shlour I ot Ansh=tl XA ofof] thet FA1A S
AAIEHA Sk A7 itk webA TskmgolA] sy mAte
BT RS Hga o) ojals B2 $iE wel R4S A
o7 olgfgtofof gtk o2fgh A o] At HAE
Bl mule] BAS thae] 87bE Rkt

A e ARt ol AE s S destA U
+= 7F3l(simplification)§t Zo]cH(Gilbert, 2008; Morrison & Morgan,
1999). £ wele Ajd Aol Ae] WE 5HL Eaals Aol
ofJe} offl Zagk ALLS Helsto] o] £0R %S abstraction) 3t
AolckPortides, 2007). o] E& W A7 Aafe] Rulox] 7,
ZH2E B, @4, AE Qnlsks i d(target)’ 1} o] T ie] ofsf
£ 571 SIg A&, st B4, @4 AlE Yuishs 7]Z(base) 3l

Table 4. Nature of model

2 Ajo]e] 7274 §AMol B T3 AN vlgo] 7]Hhe
Lt}(Sins, Savelsbergh & van Joolingen, 2005). A% HE-S 2}
oIt Aol o A, 24, AEkgol dfe) ofe] 71 e s
e FASKrepresentation) gt 7 0]t Windschitl, Thompson &
Braaten, 2008; Glynn & Duit, 1995). 0] z}o1 @AolL} Ao} Za3t
Exolu 24k 7| AZISlSie RS ESR=T, of2ie AlZtst
O} 2P 40F 7140 S8 1% 2 AL FSHI-S(Pibum e al, 2002)
o4 23 ol i mEe BAte] 2483 1 247} o
F2AgBkEAl o tigt 7S SV Edat A4 Alelo] T
£ AuslsH= E(reasoning)©|tHSchecker, 1993). thAlx] e
o] 0} Aol gt shile] AZHS Sskdel Fele el
+ ATFSHquantification)dt Zo]tH(Hestenes, 1987). oA a2
R AH @folu AlE Eofisto] o] Fa3F 84E SISkl
8= E4(analysis)o|th o= UFA] 3l 4(interpretation) © = o]
A, SHe welol welel Azt W APH ARE sl
I TAE 93]+ Ao|thHogan & Thomas, 2001; Morrison &
Morgan, 1999; Vosniadou, 1994). oJ51#] ™ (explanation)-> HE2]
R4S TAS BIsto] ShtS] R4l THE A4S W]
elef s Z=s}= Ao|tkSins, Savelsbergh & van Joolingen,
2005 A8 5, AE2 QT WAL ol A AA| ALY S
ofsfehs AS FOFL A& Rol], SR B Ba) Tty
ofoltiofe] tl ZABHAL Sgsko =M ofoltiolg FABTL
(Windschit, Thompson & Braaten, 2008) &AMS AA| 24 F9ke 4
QIA K Stratford, Krajcik & Soloway, 1998)7} 3£+ Hlo|ct. o]
efet Tdol et ofe] dARSol Hrel mHle] 443 Table 49}
ol AAJetgict. T3t o] AtollA Zh mele] e FE5)] QIet
Y = AlSkersich

olo} o] melo] EAo] that olshS FalA ST A B

2

# o] A &5
7t - B2 #AF] 73 Rouse & Morris, 1986) SANE.0 ARG - _
. =0 A= 7)0)5]
(Simplification) | - E1gh Balof thal B % Qb AAo| TR HAES] TH(Gilbert, 2004) | o Bl WA TS e
=3 Aol Aol el ofH ZQot EAS HalsALy Aldlste] il EMS mal| . . .
™ - o v oY =o'wE w U= 2T Jo= = B A BV A=) Aro]l EWsl EXLS 3251y
(Abstraction) (Chamizo, 2013) S Wl SEE SA4S A

SSYEE A1) AA BAE oY B4

E} <A ARelM WS 4= Qe gl iRk dojF, A7, ARl FAY ofg] FA(dold, A3, =dH)er
(Representation) |  (Forbes, Zangori & Schwarz., 2015; Mendonca & Justi, 2013). FH3AY 0|3t FAES 556t
Letsp]
i cAQ RESS oA 3 e duHos AdEeR o He g S melo| EalEolol 8 T
FE (Zhang et al., 2006) o *%E“?S‘]-_]‘:l ol RS TaA|AL
(Reasoning) | - RO @AFo] of@A| AJ32rEslal PFsh=x]o| el F5ot 7HIE A H‘ﬁz—ﬁ—zﬂ-x],oﬂ Eﬁ%ﬁj\j_o‘ja].ﬂn
(Sins, Savelsbergh & van Joolingen, 2005) = =
gt c 549 HE 71E Ee 48h WA o R Wgl(Hestenes, 1993) HES HE9 g BES fls 4
(Quantification) | - eI} ALZEE Yeol7] SIak B9 HUSKNisbett & Wilson, 1977) Fejz wet et Leh)]
- Aleh FAtl T3t BE o R0 Ball(Zhang er al., 2006) B} i
4 | ’ CFRSO AL 94 1ol 7k &
(An;lﬁsis) < W4 gjAl, R4S F1ol Ael, AJA(Sins, Savelsbergh & van Joolingen, 2005) ;o‘?;%‘} ;LO’T_,E;]’ E‘H_b—‘]ﬁj ij’é]i]o f
Y - A29] =% T H|H(Sins, Savelsbergh & van Joolingen, 2005) = =
a4 SIS WpE wgle] Auke it

(Interpretation)

- Wige50] AJ7bo] mhe wisko] Skel(Hogan & Thomas, 2001)

Tz ey

s

(Explanation)

- W] BEso] Qlabolut A o® ojgH, off wiw|o] Ql=Alof et st

(Sins, Savelsbergh & van Joolingen, 2005; Windschitl, Thompson & Braaten, 2008)

SIS A1) ofoltlolut AEe A|X|s}]

o3| =)oz =0l

L SISL st ofehs TholS Agste]

AL ogA, o 2RA Yehg7]
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Lidlo] FolIAjol| sl A =L, Fshedo] RdlRS A8 o
7H 4= Q= 2P ARl sl geks] ¢l4sHAl Eri(Jang, Ko &

Kang, 2012, Yoon, 2011).
299 topy

4ugsl] e ofe] melo] Efgitie wele] rjopy
g ololep] Sl e el cjed ek dast sick
oupshel mele] clopah 1 Wkl that ofshe BalA Hetd w
~5159] 7|HES ulgslA] E 3l (Boulter & Buckley,
2000), A= ok o] mdlat O ke vagto 24 ekA] e
= e S EAol ek wdle] o] H= @4t of
olt]olE olFlste ¥l =22 37| wlEo|ciBoulter & Buckley,
2000). 53] =Ho] o] 7HA] Froll thet ofslle mE-7HE 25,
7 W3} AR AL Sk59] Fajt Sy o] Q7] wiZo
293l Raghavan & Glaser, 1995; Richards, Barowy & Levin,
1992; White & Frederiksen, 1998).

oA Agst Axt do] mEle wksh 72 Aol disf ojw gt
FALOR LeRi 7ho} ofeith BAS AW 4 Qllel ket 1
Qo] el TAH PHolA ZAL ukgo] ofolriols 45
Qg U 49 G4 melat olo] chet o)1 Al e m

2 2, 39y Hdlg B85k 4 QItKCartier & Stewart, 2000,
Gobert & Buckley, 2000), oJo] el A8 Plolals meale Pt
3t FAfo]| I3t Ao e oiE Al 3osks IS Est
glojo]] =48 To] B 4= rHGilbert, 2004).

(1) #44 Sd| o2 5+

sule] olollA FAe] Zlo] ZEghr], olzieh TS v
EAf} o HATOR Thslo] BUE s 4 olch b w4
(internal representation)’= Etg?ﬂ 2} FAo|| 7] x3810] o=5 4=
= e, HE], QA F2E UEY] sl o AlAIRNe] At
25 B9 = 7;4\011 0|5 ‘A4l Zdl(mental model)’ o]e}al
It Cartier & Stewart, 2000; Gobert & Buckley, 2000; Greca &
Moreira, 2002; Johnson-Laird, 1980). ©]2J3t A4l o] EX]C Ay
8- A4, otoltfo], g elofe Z|Q1AQ1 2|2, FE, A, olsfell
A8t WhEolxl Ao)7] wiZe] WA, SolH, HgAlA, 144,
oA, 294, Hsh] 41 548 Z-=tHGreca & Moreira,
2000; NRC, 2012). 1&u} g4l mEe shAE0] 7EX|aL Q)= AlARE
of) JsA] Ao} ALale] Aol ufek AMEIALL s T(Franco
& Colinvaux, 2000), SHI=0] Tka} 7oLt A|AS FalstA) 3
o 71 %224 (Greca & Moreira, 2002) Mol 4 ThestA 2}
Kol Q17| Tho] BIR7L ol oleionl RS SS el ]E
FItHLee, 1999).

shy AnmLE IAKE SHiSe) Bie] 27kE BRIk SAeor
517] ujszol £0] WolA] g A1 welo] ofjel wHEA] o T4
o= wREolo} 7T}, 24 2314
o]Z¢l AAl Hdls fASAA FHT Aolal, =4 K (material
model), 7i'd = 2(conceptual model), FFE 2 (expressed model)
o] o]2o @ WHEy|E StiDavis ef al, 2008; NRC, 2012). ©]2]

HANexternal representation)’ =
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ok o4 wAfe] T8t S FAlA mdoluy =3 e HolHo
e} 7]doA 22|l AR o) okS ZojFo] SIS BT ast
A e Zoﬁz 4= Qlth= Ao]7] gl&oll(Gunstone & Mitchell,
1998) 94 P% ‘35 mao|tiCho, 2014). o)= 2 Ak
tjat olal|2 ¢Jat WAFO 2(Omek, 2008) TaHa] AL upgro g
A o 34\—% gt 2o s uHSA K Rosenblueth &
Wiener, 1945) AlofjA] 79,_451 Wee S 7t227] gt

o4 X* deRE B8 2UNRC, 2012) Ei= SRS 7}

EW3} s
k5] AR 28] 54 75t 74]o]ckGreca & Moreira,
2000). FetiS SHoA wEllat WHlee wARS] Q] Zhol
AOlEe AFAS) S48 e shtel thelo] B 4= qlck Byl
e s TN ShEel 242t ks bl g4 BYGlym &
Duit, 1995)& T80 2 QIAE: A4l uh 7haste] gt
AR 94 BAOR HHPE TS B8 A0 ofshe Hma
= A Fa1, o7 A mdlo] b (progression)’ ©]tHBuckley
& Boulter, 2000; Redish, 1994; Schwarz & Gwekwerere, 2007; Snow,
1990).
olefet Bol etk EaE mE QoA thE EAre] oAl
HiRof whe} mels #5753 o Utk Chamizo(2013)2 2HC] #3
sl wet 4], W, fla SRS HRsIe] et olof ekt
18 B, AL 71, olulX), BAREY, B, HAngS X
Sl AR B, A7) AlAle] ST Zuo] ds) AFe 4wt
L ARE BEE o, 484 BYL o2 B AHs]
6l A ol Wil 1 715 el thet A2 e ol
A B 7)) B Qs AR R SR dSeis
A3} AP0 AAE A A4Sk Zo]thFrancoeur, 1997). O]HUJ
oA A mdE Ao £33 on|shs ZlolH, Aol
S AA e 295 &4 - s 3 5 ‘3}%‘?& R R
AR 23 E mHz YepfA o E3 3
“E“OPE‘W ] U Alol7lof o 4
ol offtk o]F% ofF] eRfEol Wtk HHle| ERe v
l E}EF shte] W7k o Haeol| 27| = skl o MFE
OPUri Fre e UTHCho, 2014). wEbA HES U 4] 4
B 1208 sjel 472 4 sl 44 4 0 ehis
A B, 90 9 o), dlLisy, QAR A 2 vl6s
=2 RA<&3E <ol EEH(O]_I!_ =5 49l
Tefme) Az mE, 9], S5k, SA%
A9 V15A B, A9 SAYS Ui A Bl
E 231 Boulter & Buckly, 2000; Cho, 2014).

[ {r °
g
gug-
>
2]
[
o
H

@ 494 2w

=l
Ak HA A
CR2 AR Sratal R oAl 3t
gefol] o] = ek o] W2 Aol % % IH oA o]FoIA|=
grojo] Aol wiet 3 g7t ofFoix|7] FQl Q1A vy gf
o} olRold Frojg mdz BRI 4 Ic} ool o U,
Gilbert(2004)= ATk ol 4] ghelo] Ao ulel Bale 33 maly
B 3 B ERFAIL ol TR of7|ofe HaRlelA

o]FojR| = W4E 3| v A waHA mdl(pedagogical model

1' _PJ
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Table 5. Classification of scientific model

Model =7
w4 20 Ay Su
& FA
oo oA mu A =g
(Internal MRS

representation) (Personal or (Mental model)

Nlel sl FAE YA 23

idiosyncratic
T8 wu
model) #4 =d

(Expressed model)

2 AT} Ee o] 99 st B 1 ojake] ate] o] AL8S

£8) Yepd my

PEEL

(Consensus model)

- 5@ mdlo] Fake] AyslA] Ak

<A mao] SR 22 ABlH TR FoE A F3 Gl E

=l
QbollA] £ W AFS
Aol gl olFol W my

Het my
(Scientific model)

- gte] mo] Bjaka}

FEA] 3 FAA AP 5L uef $9US gL
W

o)) ¥A9] Schrodinger Hdl, ofjo]= Hjola]A, WHER)|Q] p-n He
oy g | TP o] SAS ol el Wb ol e 67 S
- el chAlE =
(Historical model) o 2o .
Q& ®Ar F¥E ng o) xle] Hoj md, AEo] AZE mdl M| AERLo| 2o HI
Bxtemal || e | g | P ROl Q4 salo] s el il waabgel 24
representation) HOT 2 Model) HEE ta3lE A2 2y

(Consensus model) (Curricular model)

all) YA}F9] Lewis-Kossel 2@9] dot-and-cross W7

w5 W
(Teaching model)

- 28T 2L sl A|K5l7] Sfal AR sHo] Tata] wadolt olxlA

o)A RS olsElr] Y3 v =Y
o) YAS B WA Aaon Ayshe A

=3 =24
(Hybrid model)

sofe] 7H) gabd mel &
- 718k mEou; JA mEo] B

1‘—2__ ,9‘_31-6]— EJ_E“

Sl mEIY BYE 27}l
% 7K 5450 I ﬁg@

=~ T o=

E‘é

- BE Fofl WARS] Qs ARE AL 8]

w4} st o] A}

l=

Didactical models, 'LE o o1 2
dacogical model 59 E 7 WA 2
e o | - ek i clolelelst WER BASRYHE SUA7171 Sl A8
(WA ) Aoz 23 w3 wy
or didactical model)& 715}t Adariz-Bravo, 2013; Harrison & TFAIAR] A AL AL T Abo] B AA| AlAILF TeHA]

Treagust, 2000; Oh & Oh, 2011).

Table Soll4] 912 FAFS] Wglo] Solt FHE meRe wyA
mEle wE Afelo] 7bl ) EARI Al RS ol rhK] FARS
AgSte] ekl EEE Bl BRE 4 ook ofS B4 Bt
sHste] ‘wHAE mAE FoE 01 = AFUES =274 o),
w84 BAol ueh PAHOR BRY 4 vk

o}, myo| B4

o] HAof tisfiA] o= A& Hdlof| tiel o|sfE ETSto]
ﬂ}-fﬂ—?@ _5”-&2_ _r]ts‘}— tﬂ— J_]-UI—/\O‘joﬂ /\1 tﬂ—_/_\_x o] E_E“A /K—LJ_
Zo] ALES £ Q= OPLH 3= Ao|ti(Schwarz, 2002; Schwarz &
White, 2005). ©]& €3} Schwarz®} White(2005)= Hdlo] 23S
wel A} RS 93t AR, SIS 9 Bag 21xst
el TS A A A ZHOoE Lesiek ole]
SABl0l A 7] SwlelA] mHle] BHS TA|F 0= AR The
3} 7.

() Bge TAL 913 AW
wae Al AAR) HE A4 B AEE o Slof
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0] X
0]2& A4 (connection)d}7] 93t A o|tKCha, Kim & Noh, 2004;
Gilbert, 2004; Oh, 2009). X202 AFHHH, RO z4e] FAo]
21 A} Tl TN cleat Eate] ploR Ueylos
W BRI 2k A s e AR e Eas)
7] §J3F Ao|tiKozma & Russell, 1997). o= gl A o]o] FAMA]
Zuin} QAR AoR EASE Ba) A4 - 4 ALel ULES

22X 4= QltH(Talanquer, 2011). E3F 22 1sHA AN} o]of
ok vy Bl St s Edi® sto] MesiAu ek ofolr]of
= AR 1ere) 2 Vel 93 A0 2(Gilbert, Boulter &
Rutherford, 1998), ol2igt &&l o|o] dra] WS FafjA] ARaLe]
A3} 753l Gilbert, Boulter & Rutherford, 1998). w2hA] &
glo stlEo| Hask 21 Ak T E o] AZAA|F]7] ¢t
Aol

(@) wee el of st Rk
YL melo] (g2 Bl @Y HF, o|ES Hek EBHO
2 o3 understanding) 2 4 17 BEk. o]t Al WAl chat a1
ot 7 FHL S1oh AR ATl SISl AL A %=
= molrl AL ougic SIS AHlo] olsd A muE
FHSE o] GAPL B AL A Tefride] FHL B
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A @A A2 gekslA 844 Odenbaugh, 2005; Schwarz et = 541 @40|HA B3HY 40kS 7fEAE= o AHE Setolth
al., 2009), 2t @idoll sl A& 4= Al EHKGilbert, 1991; (Gilbert, 1991; Halloun, 2007). W4=3H5 3FYollA] WAL 1}8H4]

Gorsslight et al., 1991; Schwarz et al., 2009; Treagust, Chittelborough AR Tt AW s17] e 2L AlA|, AT w4 =t

& Mamiala, 2004). E3} ZEo SIS

o] APAlo] JLAISE A =2 R4 (Gilbert, 2004; Grosslight et al., 1991; Justi & Gilbert, 2003) 4

= e AT 35T 5 A e YAE(communication) o] 4] e Apggitt Eg sPEe| WA AY B o 2k
8% g5 ghri(Boticher & Meisert, 2011; Campbell, Oh & Aot A7 W QPHAFS] Aloko] whE= ol AT 4= Gl
Neilson, 2012; Everett, Otto & Luera, 2009; Kim, 2013; Passmore AEo| et ndlg =3k Hdrgo g 1s} skkof tist Su|E fds)

& Svoboda, 2012). &, Bdlo E2|4

Aol dhel T o= AZtet

5ol Tt e 47 HsA oA Bkl mit 9l

1 SHA
1 oloprlah 71312 AlERRoRA ShEo] ofd TRPIES B 2 4 oA HrHKim & Kim, 2007; Kim ef al. 2001).
Sk 8 v The Al H5ab] Sl thaet WAle) BRle A
o2 HRAT AL Ut 3ol WA ol 4= gl golek. o mdY B

() mAE HEelolA] oW kg 3] 9 AR =% 3] Y of
mRe wohs S0l A4 Bl ot ofolElolE WEAL W Ak wely wele) 3

L E1>

AlEE 4= Qli= AARE0]R} E(Gilbert, 2004; Windschitl, Thompson Auks Awste 1 = AL sHISA 2 aur} 047] 1q1 olch

fu.

& Braaten, 2008)0]| 2L, SMYEL RES FoA] ARLE 3 Ee (Schwarz et al., 2009). E3F HEO] LA T} ARR-S 25}F5}0] 15}0]
AAslAL WA 4= QlckDevi ef al., 1996; Gilbert, Boulter & 129 1l elto] that 2|23} mele] hyo]| gigt ols)s mA} 2]4]9]
Rutherford, 1998; Luisi & Thomas, 1990). E3F &}4lo] Wiz HEo] %93} @ 40]ZTHNRC, 2012; Valanides & Angeli, 2008), =22
A 9 ool thel] thE AREES] Bl =05 REOHA] A1 Aol gk wARe] 2|42 AIFHAOIEHNRC, 2012; Valanides &
THE AFE9 ofoltjolE FfatAL AAl AlAlIClIA Bt At Angeli, 2008). o]&]at TAA WALY] ATk SHAYE0] My 1A
TE Y, AR, 28 AAEKN @S ofo|tiol S 2ARIAL < ofsfisleS 7L ZF mEle] mAbo| tiel] Sh5shes ah, el

SA 71 Fol I BAdS B7FE 4= QA "k olE F9l S olg3l sk T3l E5) 270 7|ukst o2 sHE] Alal
SIS AA1Q] AZRS T2 A7 AESIAY T2 AlEo] £ =38 4 9JuE 1= Zo|ti(Harrison & Treagust, 1996;
G olgletes sAY A9 FelE TEAIZ 4= Qlti(Penner, Passmore, Stewart & Cartier, 2009).

2001; Schwarz et al., 2009). SHYE

AR Rk & RAlsAL A 2

= Aple] e mEE ol o] APAEL 7)Ao wely oA mEe whET, B}
oA S35 flsiA] BHIsEAY 5la1, $A45te] A8l= Ao 2 AA5FITHClement, Rea-Rami rez

TR EM ARLE AAt/dstal A o Qlek olof| o Yo, & Mimez-Oviedo, 2008, Gobert et al., 2011). o]t 7|22 =
a2 SHIEETE opet kAt 9l FelabEel A AAE Aol 2 I A BAFA Sy Ay 2He 7pxste] muly 349
el AZre] s Algsto] 7kt shaAS 7 (development of  THAIE A A5} Table 6).

solutions)& 4> Y== FJETHNRC, 2012).

mdlo] 220 z]419] HEF(development of knowledgeg At A (1) EAZ =mo] melg w14
ojet. w2 vpeba A4S ghEal Bgshal Slsh=t] BzolH, Hha-gollA kA mElo] tigt 282 thE Al it ol
SAgo] ;oA 4] EAdS olsfiskL %XM el =21l =14 E3|4 o]F0]A 4= glrk duksh Tel mule viska Ade
& LA =S molsro] Tk Hie S SFA7] I Tk Y- OAAESE7] Y5 VERH #AMA] =3o] 1(Romberg, Carpenter &

o2 oAl 4= A fErHGilbert, 1991; Halloun, 1996). o]zt Kwako, 2003), 015 FARS- olojz], A|Zkd, Ha|a, B21z0] o]
o2 WstulRol|A W54 2 (educational tool) L] AL clEEARS EZ3517] wjEo|cKGilbert & Boulter, 1997; Gobert &
+ Zlo|tiRaghavan & Glaser, 1995). -2 3514 2|42 & s} Buckley, 2000; Windschit, Thompson & Braaten., 2008), me}A] T}

Table 6. Modeling process

i o 17y 3 oA
N e w9l W FAF — FAFO] 27 — #0] w9] — AL — Qoksl W ouksl — Aol Ak
A :,—Eﬂa El}xé(Brewe 2008) = e b} am =176 i) = = =2u =S U =
ESIRE :
=974t o . = L. . o e _
B e, sy | HE A olal — o el oh B o] — =0} B2t 23] ol
LA Toolkit A20] md] — T Aol 3F go] LA — md] A% AEQoU} BAko] By — A
2TFY 1Y o AA] Fol mElo] A — mdll £ Tlg g A U 273 28 a4
JRinm——, (Windschitl & %]]EL;/\EQ,] g__g__l*) _g]_:)]:Q o A w =
=671 STU= | Thompson, 2013). © o= e
Zxe nds o
1= Z] o
Bk 72]4;(5: oaﬂt t al I @Y W — AFAIY AEY T — el AW B2dY AA — oE 2F BFof| ek vhdt
oW et a, — 5 A Sroly)l = Viva /\24
1992) oflA o7t & w7iA
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o] e SHHE ofshi: MY A%S HFOE ofF 4 9l
shSo] TALS olafeles 17 lalis mARe] s, ware]
o], FAto|| that AHA1A ZZbolgk= Al 717} Ee5lthKozma &
Russell, 1997). koflA] AG3iSzo] sHEo] Aladas e u,
o2 mAN A|ZHE HARS Feste] @xje] Aabge]
W w4k AAE GAeA ik ofrleld Azt mAel % 71
ZA24 Fe| = Qfelo] AAAoZ AT Y& FARS AAl
P o]2kal(Gilbert, 2008)2aL FHe}. ERE T Lolr} 25719 o
A o] = 23lo] ARE AAHoR E3l5le] Aol TS 015}t
= Y& FAS A4l mdlolakal 317]% SHc}(Johnson-Laird, 1980).
oulEA EA} A2bH BAOR TAE ofefat BA BULS 5
Aol £ ARl tiek FAIE ofm|Aeks BE] TR R He
A} e wAlo g 7157 E $cKFranco & Colinvaux, 2000).
o]e} Zro| sRIE0] HHEo] YUo] Eli= ‘AA] meb o AJ7EE] g/\}g
wo] ALE5HA QE Aotk E3F o]g sk AAl HElS RIAES
Sfel e SRR el A S 2l 28, ol 715
2 w4 59l Oili'i 1A AR Aol ek gk el
A1 selo] gk ofafol o] Hael Wl uis A TS of9E
L pdgois A5 clRuAre] AL =2lo] 2a3slt}

L

® 433 22 2dd 33
e 4ol AAS) Aot AIEe) BAS e gl

7V 7T ek, e AAlo] THE WS che Afefol ] e
AL BRI, Al WS ThE AlkSelA Aelo] 4S5
2 ARF5o] WHE A Blep . ole o) AHale) wel
& whEAAL} Sgeks HskPYS Bl ma 3ol et ol
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