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A Comparison of Grit, Failure Tolerance and Psychological
Well-Being between Elementary Science-Gifted
and the General Students

Youn, Sang-Chon' - Choi, Sun YoungZf
!(Dasol Elementary School) - (Gyeongin National University of Education)

ABSTRACT

The purpose of this study was to compare Grit, failure tolerance and psychological well-being between
elementary science gifted and general students. The subjects of this study were 48 science gifted students and
70 general students in the 5th and 6th grade of elementary school in Gyeonggi province. The results of this study
were as follows: First, Grit, failure tolerance and psychological well-being of science gifted students were higher
than those of the general students, there was a statistically significant difference. Second, science gifted students
showed higher correlation between grit and failure tolerance, grit and psychological well-being than general
students. Grit of science gifted students had a positive correlation with all sub-factors of academic failure tolerance
and psychological well-being. In general students, there was a positive correlation with all sub-factors of Grit,
academic failure tolerance, and psychological well-being except for the emotion sub-factor of academic failure
tolerance. Thirdly, as a result of the regression analysis on the elements of failure tolerance affecting the Grit,
science gifted students showed emotional factor but general students had behavioral factors. Also, as a sub-factor
of psychological well-being on Grit, both science gifted and general students showed autonomy.

Key words: science gifted student, Grit, failure tolerance, psychological well-being
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Table 3. The #test results on failure tolerance of science gifted
students and general students
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Table 6. Correlation on Grit and psychological well-being
between science gifted students and general students
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Table 7. Regression analysis of failure tolerance on Grit of sci-
ence gifted students and general students
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Table 8. Regression analysis of psychological well-being on Grit of science gifted students and general students
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