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A WA H26H H25

2]3k St5ate] FHARI Q1A o] Sl FEFE W

& Grabowski, 2002). WebA Stgol FFE VA= T S0 #F B2 APdFE0l o
T2 FHAR] QA F83% AFHQeE &83t3 Uth(Lyke & Kelaher Young,
2006; Nie & Lau, 2010; Nijhuis, Segers, & Gijselaers, 2007; Pintrich, Roeser, & De Groot,
1994; Trigwell & Prosser, 1991; Wolters, 2004). A TAEL S5 AY s58% S O
sAe] 2BHQ o] Sl S Folol GFE MAE HOB Busta on, u
S 545 #A9 AEAY AAF, o)A, DA BHL 28] AN FEAT o
G 5 AUl R AE RASEAD T A2l Al Wﬂolaﬁ ﬂ%}z
SATH(Ames, 1992). ol T SHAe] FRA B3 4]
84 Ee 9 T2 BAE P 0 T ANIE ANE 4 ) EH%':O]EP.
o3 i~z}4 Y 9 Askel B SHAsE TR0 AN £ 4
Aeld @ 5

= A3l g AAAY A7 Bol Ol—roixlxl %ottt 5

A7 ojw g GATHE FPL | A5AA 9 Ayt EJEHEA 0 W A= BA

o= A o] th(Ames, 1992; Koszalka, Song,
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HeAle) QLAo] Skkel AAUE, & AVl 2ske ekl 83 49 sl ol
b MALA AT BT, & APl WA S PAAL APE

ak)oﬂ RS
TEA 2) g5 F
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1. shSXAte| 0| CHet 2lA{n st

5ALe] Fgo gk Ql4o] g ofw o =
A ZFoll dholtiAmes, 1992). ololl #& AFE SHAE0] AvtAd 4 4
TE HyHAA A, 2011; o)AE, 7N, 2016; Entwislte & Tait, 1990; Nijhuis et al, 2007,
2008; Ramsden, 1992; Trigwell & Prosser, 1991)5-E, A2 0.2 A L A5 5434
2o 49 F2AQA ZH(o]AF, 2014; Jang, Reeve, & Deci, 2010; Pintrich et al., 1994)°]
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o ol2717k1 FHASHA ol FlA gk oA F Fol, £Yol o
Belslo AHA01NE tsto) £9¢ A e
T BERG AGRA 34502 JPS AL slos ua

Hxe 9Fs EAs5taA e, 411]7]'7‘101] i3 d2)(Cox & Whaley, 2004; Xiang,
Chen, & Bruene, 2004), A9} 855 BEZAF FH(Kember, 2000; Kyndt, Dochy,
Struyven, & Cascallar, 2011; Pintrich et al., 1994), A Fol= AX(FAEH, 2009; =2,
2012; Eccles, Adler, Futterman, Goff, Kaczala, Meece, & Midgley, 1983; Wigfield & Eccles,
2000) 5ol g3 #Ho] e Ao= yEyith
ol % We ATFEC] Y T2 FHY 5 SH i gFA Ae] FFo AA
= At T WA, St Sl g 42 st A
ABF, & FsAAd dFS A= AoE A gt oAl 2, S5t =S o 9A
o Fofsh= A= do Aolrt drke Aotk tixF
o= gFAe] FHel et 14 g AA WA A2 eEe] HHAAS AR R
gk AFEo] Ut} A7) 2 E<5(self-regulated learning)S SH53 FH3}Y T3 HT-S 3
© HMoloR SFAIt Axw /HIT EXE 9] At AAH, 5714, FFHoE g5
Ao HIFHoZ HAsl= AL L3rh(Pintrich & De Groot, 1990; Zimmerman &
Martines-Ponz, 1990). A7) 228k 2] 3§ 2t G5} gEHAgolA Bashe Ar|zd
Ago g FAEEH, g5V FEAAE 7193t oldfatr] AT AAAH, A9 JAAE
A", A4, 2487] A7 2AAAE, S5 AF3H o2 FYs] s =83 AL, g
s 3y 0}*’ EV\Oﬂ 293 =52 AL 58 Tty A x4
128k o] gk )14 ] Aol 7}
< A7|zdAE &89 Aol & ek TAF L
ﬂ"x}/l JJ_“:'FLH%“’] Jd'L é(relevance)l—]' A o3t QA2 (Entwislte & Tait, 1990),
A 2 Sh5EFe] B7i(Kember, 2004), 3HA FHA ok 3hA o] 24 (Kyndt et al., 2011)
o] S5Ake] A 9 2AA AT &3 #He] e AR HuHT ok &EF St 9
Al 228 FA 9} o] Q== IA|(Pintrich et al., 1994) HA] E5Ae] A7 24 A
g 283 FAHHY #HHo] e ALE et oef o] APATEL F5Ae] AH A
TUY SEAAY e SHI Ar|zddS 2310 AAE YWl skt
=3, S5 £l dd d4L g £99 A "l #dol e AoE YEg
o 4 & £, dFHA Y NHA(FLE, FHE, F&4)0 d 4, dolkol g Q4 T
52 A9 #Rol v T2 HMUSE AFE YTHFAY, 2009; W54, 2012; Bong,
2001; Britner & Pajares, 2001; Wigfield & Eccles, 2000; Zhu, Chen, Ennis, Sun, Hopple,
Bonello, Bae, & Kim, 2009).
A, 2l FH9Y WA Fad S5 A F shbe FAAS Aot 7]
oA AN ABHE Sedel HeA7 A% S S S1A(Shin & Chan,
2004) 5 TETh frARE AdoE FARAESHMY, EF, 2011), dFALAE S, 204,
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A WA H26H H25

2006; Shin, 2003), WEAEJHFDF, L4, FUD, 2008)9] &7t ALH7 = gk &
2l ] Heol A o]t ol Tl ekl AFHE HYstn A&7 £
st she = AEEE ), 294, 2006; vy, =89, 2011; Shin, 2003)& ek
W] 3 AeE, 28Rl ol Uid B, TEEEE 3 BHo] Fol AFH

e

fo
i
e

W& ZEIH ARE 1 E I A S, 207, AR, 2010, FIF, AL, v,
2009; vy}, =&, 2011; Martinez, 2003). S5ALe] SR &AL 2819 w89 433
AHH o7 ARHE Fa3 5o Wog upHd wet o]F 2T 5 & Wl I
AFEo] o] FolA gt TPl et A2 BHFtA o] & AW HA HATL Q14 E F-&
A, AR 9 AN Fol FAALG A FAARJ] FFE WA= A2 YERTHAYF &

R4, 2007).

AFE ne} o] Egate] FHdl o
2 202 Yehta e, olge o
.

oF sh=Aloll tE AAES AlTs € & Aok

2. AMSEAte A0 CHst elAat st&

FA S| WMo A oG Qo] FFol FAHH TS HA =AY #HEF A= BA
ot} A3 ATE AR 248 kwg 3H44(2004)2 FA SEAEL] A E =l
€ 78 F8%1 e A, & ‘=R FEFA Y t3l) SAHCRE IAEt L Folshe
Spgatel HA As Aol B v ok F3A uld 28kl G A F5AE
of FAo] Tk AXFH =AT, AF8<E, AE ol =] AE HEERPOE EAT 0|43
o} HAN(2016)9) AF= 22 FA FHl &l AV 0, {84, SR Era
vz ) AZHO R el FosiH, o] A} gFALY] g Lol gt o]} EolzitkeE

ANE B3ty

Gentry$} 555 (Gentry & Gable, 2001; Gentry, Maxfield, & Gable, 1998; Gentry &
Springer, 2002; Gentry & Owen, 2004)2 gFol F&& X & FATGEAY] FHod e <
4 AR skl AAATES BASAT, T AT Aol 5719 el B &

Qo] d_AZE Fv(interest), =7 (challenge), A8 (choice), 2|7 (meaningfulness), &+

A A7) &5 (academic self-efficacy) s AASIAT o] Q5L a5 Al AHH 9
FS HAAY SFErlo FFS vA= 802, FATAE 3 2 4 FAY

] 1ok = 2 AE°|thRenzulli, Leppein, & Hays, 2000; Tomlinson, 1995). ©]<} #AH
AYATES Qo8 B o33 2ok WA, R WA Q19 Erp ek Bk, o] 4
< FEE AR ANT w fAH T P SEAFAA FRE A Ha, GUhelA w2
94 wom, ZAANHE 8o FFE mAtes AF7E AAEJL(Barron &
Harackiewicz, 2001; Lee, Sheldon, & Turbarn, 2003; Pell, 1985; Schiefele & Csikszentmihalyi,
1995; Tobias, 1995), ‘=X7F3} Ao} o] Fajol| thaf A4l ol AHY =H&
2w o GAl3] Zqsteq UAFQd SHE A i, AR oR A FPAH

>
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2elel el eHolA SEALR| ol thet elAo] A | =Rt 28, +2ZR|IEAL St4F ol o|x|E YE

==

4e vAtE 237 TE5 A H(Turner, Meyer, Cox, Logan, DiCinto, & Thomas, 1998).
AR, Ao FalA= St Belo] sl 8 9 IS dYste Ar|FEHe R &

&Y 5 98 ¢ 840193 =3 0 WA $717t F7HE 3 ) 4A7F 2o 4 drka

| a
B 1% 3 )tk Camahalan, 2006; Cordova & Lepper, 1996; Young, 2005). WA, <oju] &= 4
o] AAst= JHNA FaAH HHd JNFoR, S Hld AEd dA 429 ZAsE

Al e Foder Furt Fhsta, o) ¥ SYAHE wA JEdt Ruma gt
(Breton, 1999; Dods, 1997; Sorbal, 1995). PFA|Bto.2 842 27| G573 FH, Ao ¢
g Foll srgell #HE E50E AU Y& W 5L AHE BAte AF AT} AAEHAU
tH(Chemers, Hu, & Garcia, 2001, Zimmerman, Bandura, & Martinez-Pons, 1992). ©]¢} Z-&
oy A7 245 SR, S5V £YS T Jdoa A £ Foll A-E =4
e A, A48 #HEo JE AAE FEHOR 5T
I FHA FYH AT EehE AT o S5 A S557] B dgAAE 74

f
&
%o
o
£l
ro,
>
e
£
u
o

AE AZA A=A Lotry] ste] SJolA AAE T
A 7HA 8Q1E X33 253, FHAL g 27 AASEH 2534, TS oY
O Z 3= My Classroom Activities (MCA; Gentry & Gable, 2001)= SFl(interest), =47+
(challenge), A& A(choice), 71 (enjoyment)?] Y] 714 8218 X3t T7olH ZF 3171¢]
Bgog FAE ol gty 3 Gentry2 Owen(2004)S 158449 F¢jol gk Q1S dolr
7] 93 MCAS} HI5=3 2918 E3H3F Secondary Student Perceptions of Classroom Quality
(SPOCQ) E=7& T3ttt o =7 71E9 25, TS 9 MCAS 23, &7
(interest) 2} &7 &(enjoyment)©] F3E o] EH](appeal)2.210] HAL, 1 9] =X 7H(challenge),
A&l H(choice), 2]T](meaningfulness), FYA A7) & 57 (academic self-efficacy)©] EFH= o]
& 34709 T HEog o]FojRnh

MCA$} SPOCQ<E o]-&-3to] dutshAl 9 GAIEHAY, shd 71 A 2t dol] tigh 14 Aol
£ B3 ofy AFE9] AT} Gentry, Gable¥} Springer (2000)= YWHSHAY} G| stajo] 4
Aol thal vl A4S BRltheE 23S R 24U Gentry?} Owen (2004)9] AFolA=
SR ogr] 81oA FATHS (AP, advanced, honor class) FAIEHA o] T FHH L
2 FPE d4sta gl A& YElth Gentry, Gable®} Rizza (2002)= MCAE 0] &3 ¢
TollA 258 E0] FEART £HE& O VUL, 41, AHAo] ginta Qlste] dhd
o] SHATE JH|, EA%, AHA S FAA A S Bte AHE AANEAT A

Z HAFE Gentry, Rizza®}t Gable2] AF2001)NA= AlZ A

& o &7 th(enjoyment) Q1A 3A T & & 0] F A (interest)

SRzbe] Ynta sk Qo AlEA Y SR EL EX7F 7 F(enjoyment) HollA =
BEAHH 02 QAstty Ry}, vpA 9O 2 | Gentry, Rizza®t Owen

(2002)2 159 AFE B3 258w, T8 FASo] =AY ded tis) Jdst= A
o} WAL Q14 ARV YAEA] dthe AFHE BRAFUT &, 1A FHE A8 E e A

=
o 7+ 890& S&o] agfste] T4, AP SA R A o] Wolgol= AL M tE
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OBz Ao ANPES 2, BAsel Fdol 4 g3t

rir

Aol Ta3the Ago] o] Fo

™

s

T3 MCA 35S o] &3 Yang, Gentry$} Choi (2012)9] Aol =9 Uk %
S G Foshe A 1 P Ui A AolE GolR A =T, FA
WS B S 1), EAZ, EA% WolA G FAERT FHH 0= AXE Y
=5 ¢ F AAL FAEHA ﬂﬂ?ﬂr el 1FIAAS tdeR G Chaeot
Gentry(2011)8] ATFNME FARLEE W A So] Uut Aol v]3) TH7, Mg, on
899 B £ HFE B 7w HNA AR uSS A3 Hebsjor & 247 F
AAA| AAIEHTE ol FAITEAY] S FHo] e Pl RS HRE o)}
Uee HAFE A%E, AFY T2 Z2I8S A2d u duk s e £U3 o

A Adstsfof sl g FAHL 2
o]¢} o] FAnKEY oM o 2 FH& AlFstr HoH A £ gt 14

3 BUE e AT} o) FolA T, ol B HYOE Y A §/1% & 4HE AL
F 9 Were TUHGOL, of ZAETE v el S54al A Sae Feel
U QA AL BHF ATE AL ol T} Itk MebA B ATNAE SRl 5

ol tigk Qo] 224l dh&e AR(AV|2EAE F8)F ARG AE 2 F4AE 9

< AR g o, gt AT HA W 14 AEE Gentry
2} Owen(2004)°] AAIS+ Sr](appeal), =% 7 challenge), A1E1H(choice), 27](meaningfulness), &}
A3 A7) &5 7 (academic self-efficacy)S &3zl st

Gentry 9} Owen(2004)2] SPOCQ AAT-olA AA g vRe} Zo|, B AFoAE 24249 aRle
g3 2ol Y3t Tul= Y] interestS)t enjoymentE BT XSt Z O 2A, ofH
Aol g #A, 7, EA%, 718 T s AL o= A Eo| od FAU 5
Mzsie AR 5o AT & e 1 WS g I L vy = st
TR o] 5ol glof FUHAR w¥ S AT e AR, &, ShgolAY o], B4,
Yol 53 A= oujoltt, N AL Y Axg 2l gg TR Agd 5 Qe
kS B3t} oul= A Q1 abell ojw gt oo dup Fadirtel BAH ZOE
H--= A 23} ARl owzte] AZAFS YEhE Jideltt. npARto g §9H A Asihe
g #HE EA A EBE VIG5 Qo] FH 22xE AAF AR A=E wEt

I 47t Hi
1. HPOHA

2 dFoe AeterEa 2adl SAnSs HFE £ T 13hd~158u 23hd
A 4347 0] A3t o5 BT A9 FuFEmAA wALS] F2S ol X2
of Zoldt SAERE S 189 779H(17.7%), 281 8378(19.1%), 38 604 (13.8%), 15
3t 13hd 118%(27.2%), LS8t 231 96™(22.1%) ©IATh. AT FoiAke] sy, 3,
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2elel el eHolA SEALR| ol thet elAo] A | =Rt 28, +2ZR|IEAL St4F ol o|x|E YE

—= =] TTHOTI (=}

<HE 1> 70Xl IPEHUN =4

T2 W =) W E-9.(04)
S %f%ﬁ 250 59.0
58k 184 41.0
=1 77 17.7
) 83 19.1
hd %3 60 13.8
Tl 118 27.2
i) 9 22.1
g o 244 56.2
o 190 43.8
A 434 100.0
2. ZAIET

gEA Fol te A4S Y] Y3 B AT B83 =FE Secondary Student
Perceptions of Classroom Qaulity-Korean version (SPOCQ-K; Chae & Gentry, 2007)°]t}.
SPOCQ-K+ % 5/ &0(&w, =2z, A9, o, 894 Ar|asdh), 324 3, gAE
Az FAHY oy & AT 22l 1534 % &% L%ﬂ’b"ﬂ AAE 23
W sto] AREEIATE £ AHAE BHetr] sk, A8 9 FAnK HETE3He] &
o] B4 & B3I, Cronbach’s a% % 3 =72 /\]EL-_—% ﬂ?_lé‘]-ﬁat} B A= F
28709] E&o] AHEHERI FA A= , 22 % AE == 863014 9218 A Vb
o g dig 4 HE 74 F "‘ﬂ‘:—”« > Zﬂf\lﬂoi At
<HE 2> =oj Ojgt eiap &

TS X R

HO
%0

Hel a7 B AFgs
Foleo] interest®} enjoymentE EFete] F0|, B, 4% 55 FY
57 g ojujoltt. £ FA Lol tiF AL 24, HE= (o ve 7 918

B abolagoA ZnEe Y85S wsiyth
Blgpol|Afe] Zlo|, dolw, B S A= o] FUHAl wEE
7 BeE she AR (A vhe Y Tl ANE FAIEe] ofg AR ERE 5 907
stk AZ43ich
3 A9} Sgo] g5k ZIRIAl drht ojn) gl 8 kA|9} A

Al
2
N
N

oJu) =0 (o Y= £ 28l & &S A Al & AAN2 6 921
& A%iTh
& AdY, & 85 F=T F s A
A (d: o] £YAZ FEH AP U7l B4 e FAE TRE 4 866

=% HF4h
A e A4 18 £
57 A= (o U o] $942

al S 22 AAehe AR
AN AREE 47 olalE 4 AITh

2L ol
>m
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A WA H26H H25

T 53 AR S B4 AROA Base] At 2 Be ds
RE e 2Z5H) A PAE e 24H = =
s X zAA 68994 838, FExAAL 522014 73608 Uehgth 7t Ar|zdd
234 9 AZEE <x 3>9 AAEAT

AN ZARHAA R A, AF2A A Bd 2R F 27RYOR FTAEEFUA
_]

i)
>
N
BN
)
2
i)
QL
* W
(£
o
o &

e rf

ekl a5 =g A=
5T WES W, ek A (o Ue s7E
EE W8S o o981 gt

7B A3 A2E ARE AAsta TS A (4
Aust ve TR WES Wt orl € Y AT oA 3 689
AENZA Y48 B

SEUE-2 A ol F A=F WS 24E o] WAE

=eHos 74, AR shs A (o Y= 7
T ARt 7% R ES AR 8% HgEe
NEE T=th

AA=H

ol

3 738

Kl

24 (o b= 372 9 7P 238 Wge 7198kl A 3 838
FAATh
e @ o FoEHR w8 e sl A (A Ue
W&ol ofguigts ALsiA FHeTh
3hg AR Befsta AAIZ Sl ARke FARske ek
(el W7t AgR T2 RS ARt
S0l g2 ed v £3o] @ F YE AYES aHoR
5288 F8shs A (o Wb 2 22 Yol Jed o= 2 522

ArllA Eol 8t

3 714

3 736

re
re

TN FYAASE FEA7 @ 8] B AR F ol GIAA H5E FA
° SeUee o Sa ol
£ BAZNSAG. $AASAAE T s LBl §TRYE £ At 9

$ 206 A AE HEz
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2elel el eHolA SEALR| ol thet elAo] A | =Rt 28, +2ZR|IEAL St4F ol o|x|E YE

o AdEEE F9 B ¥ 2l FFAAS S,

STIAE AEIGS B G5 A8 Ade HAEH AT & AL GTIAA,
AT BAE AASE FHAZ FHHAUG. AF o), FHL 1379 343} BB A5 Y
Sgol4] B0 gu), Al GElst B3, AA) LS B3 5L H&W Fol o AE
shol Wzke] ANMES JAR AYs7), 4 B2 &9 A WA 27 5 AL SolA A7
A WH, Ag T 5 Ut A ATIAG. FYES AAE FAR Fol, FIY A
A, GFEIA, BEAR 5 R HERL AFHES 27D,

) & AT F TEHA Y 3 59, 33, JR Fopo] £ A
3 g g 7p £RFol3 BRAH Y, SN 9] 5-10% olfe] S o A% 7
Ag AT

=

eekel FADKOA Aol Feol e A4, A7 ZAAF B, FHAGIAE A
371 9130 20153PAE 1817] LRIl Fol Fo HEAE YO el Lerel HE
& NS AR 208 A oF 10-15% JEQ

=

2 ATAE £ B A A4S SPUACE sl terd gl ATl
o BAE R FYHYS] W), AFEAG] Hek WA Fdo] B A4 FH9lWE 5
AucloR, AAzEAgT YERIAGY HANAL A7) FEWAOR S FTHT
2HE AAST B ool BiE A9 NS B0 shof SRR} 5
ARG A4l o] SAALAE WIS £ SN AT U €A % 3
9 AT 4988 Yo7 49 2 AARR)E BT FTARL 9o 5
ol U 24 SAAAES 45 Bl 9omE AATYPYE A3
2 AT BARAS 93 SPSs 20.0€ AHE3AT.

1. 944t ZHa}

a7 Aed
A W] 397

HOlE9 7|EEAE ol <F 4>9 2l o 3t Q4 AA| FHFL 5
Ak 70010tk 7 8219 HEFS AW RA Fr]7} 427(SD=71)E 7}
7ol 3.57(SD=80) .2 7} gttt

ANzAALE F ANZAALS A PFo| 241(SD=77)E 7} w1, msbaekol
3.36(SD=51)2 714 =Stk &, ASerrint 22l YAng 2NN SFAEE A
A3} ofolt]o] & HHEZ 0 2 9 $HA 7|Ydter x-S Fe
s, St U182 olslar] Sl A% A4 AZe 8L AASAY, ARES FY
she Aashehe 71 “‘Ol Fgahe azi »}wt}. 83%5@_@%
o] 2.99(SD=62)% 7}%

d

NL &
1-r
JE
Y
ich
rzi
J;
P
S
.J;
L’)
_\,L
ol
Al
¥ rlo
a
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A WA H26H H25

FUNHE PFS 129.48(SD=.54.56), T4AL A HHL 3.99(SD=1.01)SAth.

S92 JIETA 2

<H 4> A0l
9 Hel M SD
ol dig A4 A 3.97 0.70
e 427 0.71
N bRy 4.04 0.79
T T 2 B 3.90 0.80
Agd 4.04 0.79
gdd A7 &84 3.57 0.80
kil 241 0.77
017 24 Bt 3.36 0.51
z23} 3.26 0.56
A7\ 287 Z214] 3.14 0.67
=3 3.49 045
iRl A ZEE 2.99 0.62
=88 3.13 0.65
A= 129.48 54.56
TFA &Y AL 3.99 1.01

AT W Y] FBBAE <FE 5> AAFHAT FH A a9 M-S A=A
3

Aekel ahg) wgle] Amsl, 2243, 297 Aeks} p<ol FEOIA 215904 3849] WSlol
o fold 4Be Yo, YsedAte a9l Wlel LR, ANRY, EEEEA
e

p<01 FFA 210014 6009 Bl o]2& ol FHS BAth T2 4
e 12 349 WA AAdRZE fFoFd Aol YA ¥AY @ AdaE EA

of thgh <14 sk9f Wl AT A Fo3 Fo] UEhHA ¢A
U ue %1% B0 U(r=.063~.174), TRAELYA A= FL FHES EATH=.586~.704).

<H 5> HAFHQI Z10| A
2

1 3 4 s 6 7 8 9 10 1 12 13 14 IS
1. Q1A

2. BN 866"

3. %) 906" 662" -

4 EAZ 8" m”t o8t -

5. 9] 987 7497 800" 7917 -

6. e T R A A T R 'V A1 S

7. A4 11471547 069 059 1147 119

8. Aus 3847 2867 3677 3807 3767 3250 anT -

9, 223} 286" 259" 256" 2487 2687 2617 2967 5477 -

10. 202 247 2467 1907 2160 377 2157 2657 3877 59T -

1. =4 3637 3117 3457 3307 3267 3300 2107 5207 6007 438"

12 Am 2047 3167 232" 2607 2657 2517 2677 3837 5477 s4”os097 -
3. 5% 3687 2877 3370 3787 3367 3360 2177 4407 4257 404 396" 3417

14, FYHAE 1197 063 112" 1747 076 1337 -094° -037 001 018 -014 090 058 -
15 57344 704" 5867 6767 6517 638" 6357 064 2897 160" 1627 2317 180" 303" .131

"p<01, 'p<.05
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Tor

6>3 2t

3t

Ade <

o]
G

L]t

o

—_
1o

A=

§—l_

2 YRS T 114, p<.05; [.384, p<.001; [-.286, p<.001; (=244, p<.001). o] &

K

el
ojn
oR

A

Fo| woba

o7

AzFel o m(5=228, p<.01; [=-215, p<.05), Bu3}
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The Effects of Students’ Perceptions of Classroom on
Self-regulations Strategy Use, Persistent Intention, and
Achievement in a Context of Online Science Gifted
Education Program

Sunghye Lee
KAIST Global Institute for Talented Education

Yoojung Chae
KAIST Global Institute for Talented Education

This study examined the effects of students’perceptions of classroom on self-regulatory
strategy use, persistent intention, and achievement in an online Science gifted program.
The sample included 434 middle and high school students who participated in the
3-months online gifted program. Participants volunteerly surveyed on their perceptions of
classroom (appeal, challenge, choice, meaningfulness, academic self-efficacy), self-regulatory
strategy use, and persistent intention. Student achievement data was collected from
online learning system. Multiple Regression was conducted to analyze the effect of
students’'perceptions of classroom on various dependent variables. The results of this
study showed that (I) students use of rehearsal strategy was positively related to
academic self-efficacy among the sub-variables of students’perceptions of classroom and
the use of rehearsal strategy was negatively related to challenge; (2) the use of
elaboration strategy was positively related to challenge and meaningfulness; (3) the use of
time management strategy was positively related to academic self-efficacy and the use of
resource management strategy was positively related to challenge; and (4) students’
persistent intention was related to appeal, challenge and meaningfulness, achievement
was related to challenge.

Key Words: Gifted student, Online gifted program, Perceptions of classroom, Self-regulated
strategy, Persistent intention, Achievement
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