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The purpose of this study is to identify factors associated with effective peer-assisted learning (PAL) for Corresponding author

nursing students. This review examined studies on PAL in nursing education. The literature was searched Sujin Shin

using terms including ‘nursing & peer assisted learning,” ‘nursing & peer learning,” and ‘nursing & peer College of Nursing, Ewha Womans
teaching.” Potentially relevant research on PAL was identified, and 12 studies were determined to meet University, 105 Helen-building, 52
the inclusion criteria. This review includes five qualitative, three mixed-methods, and three experimental Ewhayeodae-gil, Seodaemun-gu,
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Students of the same age were most commonly the subjects of PAL, as indicated in six papers. PAL has
been suggested to affect participants’ knowledge, self-efficacy, confidence, and anxiety. The findings indicate
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Figure 1. Flowchart of study selection.

Tahle 1. Characteristics of the studies (N=12)
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'% Total of 2,051 studies screened
:n.:f + 15 Domestic studies
g + 2,036 International studies 724 J_—'-I'
66 Studies excluded for duplication
+ 1 Domestic study
- \ - 65 International studies 1. %ﬂi!-%o" [H@- ?_I-—é ol ,?'.ﬁ__rl_o_l %%F
1985 Studies screened - = - _ _
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8 - 1,971 International studies —— - _
@ ’ 13} At} B A tojA] XA Iohs] =gskss vk 715 o
A 1,946 Determined irrelevant from JJ- EE]—' - = ] 1 L—'EH O}Oﬂ o= o TH e e L::r—L
| e and absiracts % 7P viA 2T AT 1993dEe] SEE o0, 20059
+ 12 Domestic studies _ - B _ _ N
I A 2 - 1,934 International studies OI:C,’: ﬂﬁlﬂ’ ;E.]X]’ %7]'5_]‘1—‘:— Z/‘ﬂ% ES’iE} = 121—04 %ﬁﬂ"ﬁ‘q]
39 Studies screened - _
= = = = =
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3 i . " _
% 37 International studies 27 Records excluded as follows C‘f]_—:F-»E— 34, A=A CE—Z{-U\EJZH% 0]%—?‘_]‘ ﬂﬁlﬂ' 1»‘?’;]_0]91_1—_7, 5HL
« Do not report outcome (n=18) Ho == o N
— > - Non-original articles (n=4) ;‘5—_]34 ﬁ?@ﬁ]‘ﬁp_ﬂi 3\1_’\__.‘ L%}HOP%}%E 0]—8—6‘]—%1—4: ﬁ:[LEH/g_Z]'
A4 « Literature review (n=2) = =1y o = 1 o == =
« Review article (n=3) _04 ':—‘Eﬂoﬂ/ﬂ‘x___‘ 91]-‘ HE r%]/\o]———i Qr 1__:1:L7]- 11He T= O]TS)J\-]
3 Studies included in qualitati .0 S A= =]
9] 71 HO 7FSA Aro &2 (o=}
% and quantitative synthesis L, 1Ee S o ST
i = =) =] [e) =]
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Variable Category No. (%)
Publication year Up to 1999 1(8.3)
2000-2004 118.3)
2005-2010 5 (41.7)
2011-2015 5 (41.7)
Study design Quantitative
Pre-post experimental 3 (25.0)
Cross-sectional 1(8.3)
(Qualitative 5 (41.7)
Mixed methods 3 (25.0)
Study participants Undergraduate students 11191.7)
Nurses 11(8.3)
Type of PAL Senior-junior 5 (41.7)
Same grade classmate 6 (50.0
Interdisciplinary peer group 118.3)
Type of course Theory course 2 (16.7)
Clinical practicum course 7 (58.3)
Skilled lab 3 (25.0)
Measured outcome variables” Perceptions: peer teaching-learning experience 3 (25.0)
Effects of PAL
Cognitive domain
Knowledge 3 (25.0)
Critical thinking 118.3)
Affective domain
Confidence or self-efficacy 4 (33.3)
Anxiety 1(8.3)
Motivation 11(8.3)
Attitude 118.3)
Psychomotor domain: clinical performance ability 1(8.3)

PAL, peer-assisted learning.
a’Duplicated response.
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Tahle 2. Summary of articles included in the review (N=12)
No.  Authors (year) Research design Subjects (no.) Type of PAL Uutcor;?fe\é::]nahles Conclusion
1 Brannagan et al. (2013) Mixed methods 1st year SN (179)  Clinical lab - Self-efficacy belief (-]  The use of peer tutors did not affect

3rd year SN (51)

2 Cheon (2013) Pre-post experimental  1st year SN (234)

design - Exp. (117)

- Cont. (117) weeks

3 Chojecki et al. (2010) Qualitative study 2nd year SN (10)

Clinical instructor (2)

4 Christiansen & Bell Qualitative study 1st year SN & 3rd
(2010) year SN (54)

3 semesters

Video-aided peer feedback
Fundamentals of nursing 5 (+)

Pediatric clinical education
58 days

Peer learning partnerships
Professional practice
for 6 months

- Clinical knowledge (-) self-efficacy or cognitive development
in first-year students.

Peer assessment using a video was
effective in enhancing students’

motivation.

- Learning motivation

- Learning attitude (-)
- Self-efficacy (-)

Peer learning could be considered for the
first year of nursing education to help
decrease anxiety.

Peer learning partnerships have brought
both affective and cognitive gains in
terms of increased self-esteem, the
development of nurturing
relationships, and a heightened sense
of readiness.
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Tahle 2. Continued
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No.

Authors (year)

Research design

Subjects (no.)

Type of PAL

Outcome variables
(effect)

Conclusion

5

10

12

Christiansen et al.
(2011)

Iwasiw & Goldenberg
(1993)

Loke & Chow (2007)

McKenna & French
(2011)

Owens & Walden (2001)

Park & Shin (2015)

Parkin (2006)

Saunders et al. (2012

Qualitative study

Pre-post experimental

design

Qualitative study

Mixed methods

Cross-sectional

Mixed methods

Qualitative study

Pre-post experimental
design

1st year SN & 3rd
year SN (75)

2nd year SN (50)

3rd year SN (14)
2nd year SN (16)

3rd year SN (105)
1st year SN (112)

SN (270)

3rd year SN
- Exp. (24)
- Cont. (25)

Tutor nurses (11)
Tutee nurses (13)

4rd year medical
students (35)

4rd year nursing
students (24)

Using a video-recorder
Practice in the skills
laboratory

Surgical unit classmate
Adult nursing course
for 9 months

Maternal & child care
Ist semester, 10-week
course

Clinical practice

Laboratory (over a period
of 3 years)

Video-based PAL with SP
for 2 weeks

PAL of peer nurses
(3 months)

Interdisciplinary PAL

- Knowledge (+)
- Performance (+)
- Perception (+)

- Perception (+)

- Anxiety (+)

- Knowledge (+)
- Critical thinking (-)
- Confidence (+)

- Confidence (+)
- Perception (+)

Four themes on the role of senior students
are identified: "observe and guide,"
"supportive attitude,”" "identify with the
patient," "focus on theoretical
knowledge."

Implementing peer teaching as an
interactive strategy where each student
assumes the roles of both peer supervisor
and supervisee may maximize learning
benefits.

Peer tutoring program enhanced
students'learning skills, critical-thinking,
problem-solving abilities, &
communication skills, and strengthened
their motivation.

Peer teaching enhances development of
self-confidence and reflective practice
for peer teachers, and can reduce anxiety
and enhance practice opportunities for
peer learners.

The use of a peer instructor is for enhancing
skill learning and decreasing anxiety
associated with psychomotor testing.
The benefit of reducing anxiety related
to skills testing may produce more
competence and confidence.

PAL employing video recordings is
expected to be utilized as a teaching
and learning strategy in a simulation-
based nursing practicum with greater
frequency and longer duration, given the
positive effects observed in this study.

To have a successful peer education
program, the scope of the peer education
program and the peer roles should be
clarified, peer time should be available
and accessible, andpositive motivational
techniques should be present.

Both nursing and medical students
reported improvements in their
confidence. The sessions described
provide opportunities for collaboration
between medical and nursing students
in the planning and delivery of teaching
Sessions.

PAL, peer-assisted learning; SN, student nurse; Exp., experimental group; Cont.,

-0 t(Iwasiw & Goldenberg, 1993), Saunders et al. (2012)-&

control group.
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