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Exploration of the Core Competence Factors of Special Education Teachers

that are Required to Form a Warm Education Communities
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Abstract

The objective of this research is significant because it derives the core competency factors that members
of education communities must have in order to form warm education communities through investigating
the perception of special education teachers. To achieve this, 352 special education teachers and teachers
working at special education institutes were asked to record three of the most important factors out of a
total of 18 factors that members of an educational community considered to be required in order to form
warm educational communities. IBM SPSS Statistics 23 was used to analyze the collected data. First, in
oder to examine the demographic characteristics of the educators surveyed, frequency analysis was
conducted. Second, frequency analysis on the factors that special education teachers considered to be most
important to form a warm education communities was conducted by teacher experience and type of
education institute they worked for. When analyzing the research results of main factors that special
education teachers considered to be important by teacher experience and type of education institute they
worked for, responsibility was confirmed to be the most important factor. The second most important
factor was communication and the third most important factor was responsibility and trust. In summary,
the research confirmed that if mutual trust between the members of an education community can be
established and if problems can be solved through cooperation and through open communication, and if
each member of the community serves their role responsibly, a warm education community can be formed.
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0-10 years
11-20 years
over 21 years
special schools
special classes

Division
Total

I.9
Career of teachers

<Table 1> Characteristics of the special teachers surveyed
Affiliated school
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<Table 2> Capability configuration factors of the school community members

No. Configuration factors No. Configuration factors
1 belonging 10 consideration
2 owner spirit 11 respect
3 devotion 12 caring
4 sense of responsibility 13 affection
5 cooperation 14 shared vision
6 communication 15 autonomy
7 emotional fellowship 16 democracy
8 understanding 17 promoting physical environment
9 trust 18 safety
. AR 24 m. o4 Z3f
BoATlN FHE AR 9l3to]
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<Table 3> The top core competency factor according to teacher career

No. Configuration factors I?I_IO year;o 11\11 20 yea‘f/i o;er 21 ye;f 5 N Total %

1 | belonging 31 134 6 7.8 5 122 42 11.9

2 | owner spirit 15 6.5 8 10.0 4 9.8 27 7.7

3 | devotion 5 22 4 5.0 0 0.0 9 2.6

4 | responsibility 40 17.3 8 10.0 5 12.2 53 15.1

5 | cooperation 18 7.8 2 25 2 4.9 22 6.3

6 | communication 33 14.3 9 11.3 6 14.6 48 13.6

7 | emotional fellowship 14 6.1 9 11.3 1 2.4 24 6.8

8 | understanding 13 5.6 0 0.0 3 7.3 16 45

9 | trust 18 7.8 11 13.8 2 4.9 31 8.8

10 | consideration 9 3.9 4 5.0 3 7.3 16 45

11 | respect 19 82 12 15.0 4 9.8 35 9.9

12 | caring 1 0.4 0 0.0 0 0.0 1 0.3

13 | affection 0 0.0 0 0.0 0 0.0 0 0.0

14 | shared vision 6 2.6 3 3.8 0 0.0 9 2.6

15 | autonomy 2 0.9 1 1.3 3 7.3 6 1.7

16 | democracy 5 22 3 3.8 2 49 10 2.8

17 | promoting physical environment 0 0.0 0 0.0 0 0.0 0 0.0

18 | safety 2 0.9 0 0.0 1 24 3 0.9

Total 231 100 80 100 41 100 352 100
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<Table 4> The second core competency factor according to teacher career

. 0-10 years 11-20 years over 21 years Total

No. Configuration factors N % N % N % N %
1 | belonging 11 4.8 3 3.8 1 2.4 15 43
2 | owner spirit 16 6.9 5 6.3 3 7.3 24 6.8
3 | devotion 1 0.4 0 0.0 0 0.0 1 0.3
4 | responsibility 31 13.4 9 11.3 2 49 42 11.9
5 | cooperation 31 13.4 7 8.8 9 22.0 47 13.4
6 | communication 32 13.9 19 23.8 4 9.8 55 15.6
7 | emotional fellowship 14 6.1 3 3.8 2 49 19 5.4
8 | understanding 18 7.8 4 5.0 3 7.3 25 7.1
9 | trust 17 7.4 10 12.5 8 19.5 35 9.9
10 | consideration 11 4.8 2 2.5 4 9.8 17 4.8
11 | respect 15 6.5 5 6.3 4 9.8 24 6.8
12 | caring 0 0.0 0 0.0 0 0.0 0 0.0
13 | affection 2 0.9 1 1.3 0 0.0 3 0.9
14 | shared vision 4 1.7 1 1.3 0 0.0 5 1.4
15 | autonomy 12 5.2 4 5.0 1 2.4 17 4.8
16 | democracy 10 43 5 6.3 0 0.0 15 43
17 | promoting physical environment 0 0.0 0 0.0 0 0.0 0 0.0
18 | safety 6 2.6 2 2.5 0 0.0 8 23
Total 231 100 80 100 41 100 352 100
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<Table 5> The third core competency factor according to teacher career

. 0-10 years 11-20 years over 21 years Total
No. Configuration factors
N % N % N % N %
1 | belonging 10 43 2 25 2 49 14 4.0
2 | owner spirit 6 2.6 2 25 3 7.3 11 3.1
3 | devotion 0.4 1 1.3 0 0.0 2 0.6
4 | responsibility 25 10.8 11 13.8 5 12.2 41 11.6
5 | cooperation 24 104 11 13.8 4 9.8 39 11.1
6 | communication 25 10.8 6 7.5 8 19.5 39 11.1
7 | emotional fellowship 12 52 3 3.8 3 7.3 18 5.1
8 | understanding 19 8.2 8 10.0 1 2.4 28 8.0
9 | trust 28 12.1 9 11.3 4 9.8 41 11.6
10 | consideration 16 6.9 9 11.3 3 7.3 28 8.0
11 | respect 22 9.5 8 10.0 2 49 32 9.1
12 | caring 0 0.0 0 0.0 0 0.0 0 0.0
13 | affection 5 22 1 1.3 0 0.0 6 1.7
14 | shared vision 10 43 2 2.5 2 49 14 4.0
15 | autonomy 13 5.6 2 2.5 0 0.0 15 43
16 | democracy 6 2.6 4 5.0 1 2.4 11 3.1
17 | promoting physical environment 22 1 1.3 1 24 7 2.0
18 | safety 1.7 0 0.0 2 49 6 1.7
Total 231 100 80 100 41 100 352 100
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<Table 6> The top core competency factor according to affiliated school

Special schools

Special classes

Total

No. Configuration factors N % N % N %
1 | belonging 31 12.4 11 10.9 42 11.9
2 | owner spirit 21 8.4 6 59 27 7.7
3 | devotion 9 3.6 0 0.0 9 2.6
4 | responsibility 35 13.9 18 17.8 53 15.1
5 | cooperation 12 4.8 10 9.9 22 6.3
6 | communication 33 13.1 15 14.9 48 13.6
7 | emotional fellowship 20 8.0 4 4.0 24 6.8
8 | understanding 11 44 5 5.0 16 4.5
9 | trust 23 9.2 8 7.9 31 8.8
10 | consideration 11 44 5 5.0 16 4.5
11 | respect 23 9.2 12 11.9 35 9.9
12 | caring 1 0.4 0 0.0 1 0.3
13 | affection 0 0.0 0 0.0 0 0.0
14 | shared vision 5 2.0 4 4.0 9 2.6
15 | autonomy 6 24 0 0.0 6 1.7
16 | democracy 8 32 2 2.0 10 2.8
17 | promoting physical environment 0 0.0 0 0.0 0 0.0
18 | safety 2 0.8 1 1.0 3 0.9
Total 251 100 101 100 352 100

<Table 7> The second core competency factor according to affiliated school
. Special schools Special classes Total

No. Configuration factors N " N ” N %
1 | belonging 9 3.6 6 5.9 15 43
2 | owner spirit 16 6.4 8 7.9 24 6.8
3 | devotion 0 0.0 1 1.0 1 0.3
4 | responsibility 28 11.2 14 13.9 42 11.9
5 | cooperation 30 12.0 17 16.8 47 134
6 | communication 43 17.1 12 11.9 55 15.6
7 | emotional fellowship 14 5.6 5 5.0 19 5.4
8 | understanding 20 8.0 5 5.0 25 7.1
9 | trust 27 10.8 8 7.9 35 9.9
10 | consideration 14 5.6 3 3.0 17 4.8
11 | respect 18 7.2 6 59 24 6.8
12 | caring 0 0.0 0 0.0 0 0.0
13 | affection 2 0.8 1 1.0 3 0.9
14 | shared vision 3 1.2 2 2.0 5 1.4
15 | autonomy 13 52 4 4.0 17 4.8
16 | democracy 11 44 4 4.0 15 43
17 | promoting physical environment 0 0.0 0 0.0 0 0.0
18 | safety 3 1.2 5 5.0 8 2.3
Total 251 100 101 100 352 100
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<Table 8> The third core competency factor according to affiliated school

. Special schools Special classes Total
No. Configuration factors N % N % N %

1 | belonging 11 4.4 3 3.0 14 4.0
2 | owner spirit 7 2.8 4 4.0 11 3.1
3 | devotion 1 0.4 1 1.0 2 0.6
4 | responsibility 26 10.4 15 14.9 41 11.6
5 | cooperation 32 12.7 7 6.9 39 11.1
6 | communication 26 10.4 13 12.9 39 11.1
7 | emotional fellowship 10 4.0 8 7.9 18 5.1
8 | understanding 24 9.6 4 4.0 28 8.0
9 | trust 27 10.8 14 13.9 41 11.6
10 | consideration 21 8.4 7 6.9 28 8.0
11 | respect 26 10.4 6 59 32 9.1
12 | caring 0 0.0 0 0.0 0 0.0
13 | affection 5 2.0 1 1.0 6 1.7
14 | shared vision 7 2.8 7 6.9 14 4.0
15 | autonomy 14 5.6 1 1.0 15 43
16 | democracy 8 32 3 3.0 11 3.1
17 | promoting physical environment 3 1.2 4 4.0 7 2.0
18 | safety 3 1.2 3 3.0 6 1.7

Total 251 100 101 100 352 100
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