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Fo)HAA ) W-57dol(Attention Deficit Hyperactivity Disorder,
[ADHD])= 7] shel7l 714 dubd oz vehs Ao}
AAA ol 2 A 19801 At 2~6% (Korean Neuropsychiatric
Association, 1998)°14] alivith S7HE3 Wof 2011 AAFAAL
B7hel ®Hare oJakH ADHD Hwhs w2 204 o]ah= of
48,0007 0.2 YERRTE 11§ 2e S AAC] 59.3%, TS
8 7.6%, LS 6.1% %2 St o 817 ADHD H7¥]
S AHEkan lom, 2007AHE 2011974 A7F 4.4%
9 F71HES HtHHealth Insurance Review & Assessment
Service, 2012).

ADHD= A ARbeiAI AL g 744 el HFehA] Fahe
59 ol yehta, 7iks] o AkEle] QA FEbAY HE
SHA & ol o2 YePdti(Biederman, 2005).
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7] Wizl WARES 2719 ADHD sHAelA ghe w3
£ aljof stk 28wl WS, 257 7jYgo] o] Fo|AA
kom HA4A717kA] ADHDZF A|45% o(Greene, Beszterczey,
Katzenstein, Park, & Goring, 2002), S tlaA] F45,
528 Aal, el 9 SUFER olojx] FAA st
I BF QI Aoy, whe x}E7S 7IAA) P ck(Klasen, Miller,
& Fine, 2004). 1# 22 ZFwAke] 9|8t ADHD shAe] 4

I w5H A% 9 27| X7 A= ADHD sHA39] A
9} stw -G FQ3 Y-S & 4 UTHKang, Kim & Yang,
2011).
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2 H3u¥3 QItHDaniel & Wiener, 2002). RHd, WA} &FAal
o] BiI=s} oJdte] thgh FSE Q14E 7H Al Qlil ADHD &
24 SRS gt 34 HEE FHohe Afols 99 9
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A Pah= A=29 w5 (Lee & Kim, 2006) 2% ADHD
A 3Fe] deow At ST B ALY AeEEs T
ato] F5sh PFelx] AR 7RE s FHA AdAdsto]
oF &tHLee, 2007). ©lof wel 258w e AMwAk: Sud
oAl ADHD M-S /el §7 tholof sh= oles
= 7HH, & AEHAE A3ska Qo SRR SF
ADHD el o5t A 3olvt w2 FA] A2k f
S B=3 Ado|thPark & Hwang, 2013).
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(Kim, 2005). AR} 7HQIZIQ1 AJ gFel]
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2002). WA A= 1 Fel whEk s wlellA] wAkele
Ao Ag FAC s A WA= FEo] thEAl YERY
H(Kim.D, 2002), ADHD 8he] w&2 ZAolt Za3k Hel
o7 g Zlojt wbA ¥ A= 2l S S
ol wARS] o - 2l E A wAF A|=/do] ADHD dH¥el 1
S8 FA AWt JIFE vA= A Doty FEw ALY
°of Qo] wAREe] Bt A=2]?1 B%=® ADHD M-S w53t

=7
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A A9 ArE et

o AR - 81 EAA, A4 33 ADHD S w7
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‘ Teacher’s characteristics ‘ ‘ Teaching methods
Personal factors Internal locus of control
Outcome
‘ Intrinsic factors
External locus of control Educational intervention
for ADHD

Role factors as teacher

. + Efficient leadership type
Extrinsic factors }7 « Task-oriented leadership type
* Harmony-oriented leadership type
* Inefficient leadership type

Leadership type

* Classroom intervention
* Instructional intervention

<Figure 1> Conceptual framework of this study
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o o7 =3
o4 M7 ® %A
£ AFolA= Glasser (1998)2] ABjo]&o] A U854
Bode wake - EAY AR fEe slelsla, A& 7357 918+ Parkd} Kim (2004)0] 7R3t W2EA
7} W15 zke] ##A4F) ADHD 3H8e] w3 FAe] v Ao EAREe] dish Fehe wha ARESISIth o] HE:
FEFQJAE ] $e AEd AT tHFigure 1). sk 7fiQle] GupitE APAE FASH=A FAse TR T 12
TFoR Ho] 9lom, 474 likert HEE AHESIL Stk WF
oL CljA} A HEe) A W 12480 Al 2855 E s
AE wWol sk Ae® Haklet Park 7t Kim (2004)2] A
B A= D, K, YA &A1 Y A1HS Edkels dut oA Cronbach's o+ WAEA 700]%0H, £ AF-eA] AL
2580 F 695700 FoA Jo7 XA 147) SduE HO % Cronbach's ¢+ WASA 812 FAHUTH
24 stk 147) el glwrt F S-S 9det
Qo A HA g AFEH e st AHEs 5 F A o 2|75 A
wg Zo] oals kel oAl 255 o R AEE £ B ool A= Glasser (1998)2] Agjo]&of A3 912 %4
stoitt tldAbEolAl A4l A A ADHD el tist i e SA387] 98ko] Park¥} Kim (2004)0] 7123t 9754
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Ak w2 oL} ADHD O #3578 7M1 gl A & 7)olo] AvhikE 1S EAlsheA] Sk TR % 23
S Egegold wssta 9on WSl = wAkR A Baow wo] glom 47 likert }EE AMEkI gtk 94
gatedey 2 Aol 23k aidate S A P9 A Ao M4 W 23-9280H, A7 2&4E 94
AAsk7] $18 G* power 3.0°AE 95% HAY FTolA FAE wol sk Zo®E 33iT) Park ¥ Kim (2004)<]

2 AA A Kol .05, medium FE2] effect size .15, &
HEF 147). AR wFeEy B SHoR Qs
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oA Cronbach's o+ &%A 810]glom, ¥ Ao %
AFEl Cronbach's o €14 TA14d 88% A=Ak

o ALY AEA 3

2 AFelME wAK A B 73S 57938171 $18tke] Halpin
(1959)°1 Wdst =4 WF7]% AEA|(Leadership Behavior
Description Questionnaire [LBDQ])E Chae (1992)7} &%
of BtA 774 - Retsto] ARESt AEA Q] = ARl digt 5

s I ARSIt o] AEAE AP Azt ARl
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53 AR AT 74 £ e @ 1Y sHFE G
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wAte| - S X=Y ROl siFI| FoHE

oIS st WsX Sl DiXl= Fet

4>

7} Fatolakl A9+ 278 AT AXRE Kl &k
Bk Chae (1992)9] A7olA A=A #3 %
A9 Cronbach's a= .88 & UEITE & ATofA] FA}
ZA| Cronbach's @+ .90, 319" Cronbach's o+ <]

FHA AEAA 78 79, AdsAA ARG 73 900k

(Table 3).
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2 AT mAke S8 FAE S fletd
Dowdy, Patton, Smith®} Polloway (1997)7} A|AISF w52 Z =)
23S Park (1999)°] ®WIQket A& ¥E S, Kim.H (2002)°]
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Z Yepgon B oAto|A AR AA| Cronbach's o= .90,
S 9 S Cronbach's e WAE FA 81, w54 A
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FE Uolrr] 918 SPSS 20.05 ©]Esto] thet
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HAE AT, UREA] Ao WE ADHD 389 1
TAE Fotslr] f18ko] ttest, AW 5ol wke AT
Foli= one way ANOVAE AASHS 1, FAIR R
Sk 2pol7} ol W AL Scheffe test® A3}
ol WAk 9] E A, AEA £3 9 ADHD A9 wH
A FAE Fetaty] flete] B xEAUAE It L
o] -9 SA1’d7 ADHD 889 w2 FAZe AT
uletsl7] $]5ke] Pearson correlation coefficientsS Y33t
WA A EA 5383 ADHD A9 wSE FAEe] #A
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Multiple Regression AnalysisE T3tk xS FAHS
THNE FAap] S8 RS ASa s
ZF ] AR EE Hokow, 1] Y AEs &
3| Histogram¥} 3|7 ¥®3} 72}e] Ayt PPEXEE S48
o} Fxpe] =938 FAbE 71| A TIATE EAlE

3k 7Pd& &Rlsl7] 918 Durbin-Watson SA1%-E =78k

LA H3go] WEHEA Felskglon, T
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)
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it

2 A Fodst AwAE 72.5%, HRARE 27.5% ATk L
O] 404 o]Ao] 54.7%, 2941914 3441 22.8%, 3541014 39
Al 13.0%, 29A4] ol8H= 9.5% Stk FuE 284 ok wARR
o FTuE 7R wAPE O B3, FuE VR aARE B
24.3%, 7151020.8%, 183l 7FEE I 9.8% wolATE ATl
gk shdehelo] HlE2 68d 24.2%, 48hd 19.3%, 38
16.8%, 5319 13.9%, 28hd 13.1%, 13 12.7% ©ldch
HHE Art BFE o]Fd & Aol Q= WAk

ADHD 9} &
56.5%, o] = WA= 43.5% % JERGon] RE e ok
73] Qi A 68.2%= Usith

AAAQl wE2 FAME Fuel wAAHAA folet
ztol7} QAT 21l A FAM = dAgo] B
5 1A A 97 g =& EAHS Ho|x glon, ¥
WolAE FaE Z2HA] o= WAl vl s 7H WAl A
At AL ARG A 10d 23] AES 7H mAb}
T ] =& 2ol= Rola vk W FAE W

2780 A 3 w|Rke] Heto] 3w o]/ Fwkel| wls) o =
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T 2747 0% yehgon, AA HiE 27802 YEt

(Table 2).
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WA FAelA A FAELE w54
AZE Jebgtom, sheleliow waldd FA
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o 3 e

7F Jepstont 914 FAd
£ HolA| F3FH(Table 3).
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<Table 2> Descriptive Data of Internal-External Locus of Control, Leadership Type and Educational Intervention for ADHD

Variables Classification Min Max Mean=+S8D n(%)
Internal locus of control 1.0 4.0 2.934£0.37
External locus of control 1.0 33 2.18+0.34
Task-oriented leadership 2.2 4.7 3.61£0.45
Leadership Harmony-oriented leadership 1.9 5.0 3.74£0.50
Total 22 4.5 3.63+0.40
Efficient leadership type 98 (38.4)
Task-oriented leadership type 40 (15.7)
Leadership type Harmony-oriented leadership type 36 (14.1)
Inefficient leadership type 81 (31.8)
Total 255(100.0)
. . . Classroom intervention 1.6 4.0 2.74+0.49
Educational intervention . . .
(ADHD) Instructional intervention 1.4 4.0 2.82+0.50
Total 1.7 4.0 2.78+0.46
<Table 3> Correlations between Internal-External Locus of Control and Educational Intervention (N=255)

Internal locus of control

External locus of control

Variables

r(o) r(o)
Educational intervention .25(<.001) .03(.461)
Classroom intervention .23(<.001) -.03(.686)
Instructional intervention .23(<.001) .08(.235)

<Table 4> Educational Intervention according to Leadership Type

(N=255)

Educational Intervention

Classroom intervention

Instructive intervention

Mean=®SD Mean=*SD Mean=®SD
Efficient leadership type 2.99+0.44 2.98+0.46 3.01£0.49
Task-oriented leadership type 2.73+0.42 2.66+0.46 2.80+0.46
Harmony-oriented leadership type 2.8240.39 2.7340.42 2.91+0.49
Inefficient leadership type 2.54+0.40 2.50+0.45 2.57+0.42
H 18.224 17.417 13.782
p <.001 <.001 <.001

=S WSS X| 20(3), 20144 8
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ZzHZ 9
<Table 5> Predicting Factors on the Educational Intervention (N=255)
Predictors B S.E g t jo) T VIF R F 0
(constant) 1.82 28 6.44 .001
Internal locus of control 15 .08 12 1.98 .049 .86 1.16
External .locus of control 14 .08 .10 1.73 .086 .94 1.07 200 125 <001
Leadership type dummy d1* 43 .07 A4S 6.52 .001 .66 1.51
Leadership type dummy d2* .19 .08 14 227 .024 .81 1.24
Leadership type dummy d3* 28 .09 21 3.25 .001 77 1.30
VIF : Variance inflation factors
T: Tolerance

* Dummy variables (Leadership type: d1=Efficient leadership type, d2=Task-oriented leadership type, d3=Harmony-oriented leadership type).
The base group represented by the overall intercept is inefficient leadership type. Dummy variables are coded as (1,0,0) for efficient
leadership type, (0,1,0) for task-oriented leadership type and (0,0,1) for harmony-oriented leadership type.

519 BEeh o) Ait PPEEC Bitol 0 FHOR B & 2¥hs WA, AULEAHC] e AP} Bol Akgaln,
o AL 21 9o BASI. Ea 376l B5H AN E AR 39 v)Rke] WA} Bo) AMgehs
AHresiduals) 7He] A7VFTRA} EAFA Sholok sh= 71 Ao U, ol & E7E ALES Kim 2012)914 @
& E1817] 9% Durbin-Watson EA%0] 209602 29} 77k A4 53 ojalal @A, ArgAHo] e wm FRE!
& FAolmR oAk ARAY) Stk A BB & A FA) 55H BAE o AF%’SP?&E}% At} 914
Qoleh  HQEE ERSE o) Auwel WE vET  aglth 7eln mAdAee] BesE AD wxw =
A EAZ} QEAE ool A, 218 tolerance) o] W9 wAZEo] AL A &) Ao w io} ADHD S5
S 93 AT o)8= 2 A0 7 YEFFTHVereb & DiPerna,

7F 0310912 0.10]% ]33, AP (VIF) = 1.07-1.51
2 712 108 ¥A got FYE= BE e tsaA
de EAIE 2A g % T Ark FFREARE 2A ] A
P33 FAEAN FEASS 125 (p<00) o2 YeRt 379
e FAHeR ol %94"6}922‘34 AE R 200% 2

2004). skAITE, w27 o] ADHD A2 57} gAY
AN Ith= 23K Weyandt, Fulton, Schepman, Verdi
& Wilson, 2009) % 310 WA tfst 35 Al&Z 0 A
7} BQ3k Zlo g Az}

LERRT oA A 9] 89 7] ADHD 3HA9 wSF FA9 AxE=

3AEAe] A9 2d YEEFe] SR AN f AAA R Ht 2,784, SFARINE WA FA Hit 2.74
el A4 7=l mags AxAel nle] & AxA A, W5A FA B 202807 IAIES wA EA R
T8 (5-45), AFAAE AEY FH(s-20), FYD THA v 5y FAE o ol ARgsta itk ey dAFe
AEA FB(4=14) ©OZ WFH FAE & she Zo®E Y 2 H$3 A4S Holn) 7 QE wed FAF AMgE 1
etk 544 Folde A BAN(4=12)°] 2255 S Aes ¢ 4 ATk KimH (2002), Park¥} Hwang (2013)<] <
9 =

A FAE A= Ao 7 YEPgtHTable 5).

il

A}, 25A A Bt wA8 FAE O el Ahget
o

T2
= o ddatel Atk Aaks BSiTh o) Park (2013)
= 9] o] Aol AFst e} o] E2]A A FARTHEE w5
A =, AW T FA, T A, 28 TS}
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Purpose: The purpose of this study was to identify the predictors influencing on educational intervention for
Attention Deficit Hyperactivity Disorder (ADHD) after analyzing the relationship among teachers' internal-external
locus of control, leadership type and educational intervention for ADHD. Methods: A cross sectional study design
was conducted with 255 teachers in three schools located in D, K and Y city. The data were analyzed by t-test,
one-way ANOVA, Pearson correlation coefficients and multiple regression using SPSS 20.0. Results: Internal locus
of control showed significantly positive correlations with educational intervention for ADHD. Efficient leadership
type, harmony-oriented leadership type showed significant differences in inefficient leadership type on educational
intervention for ADHD. Significant factors of the educational intervention were efficient leadership type,
harmony-oriented leadership type, task-oriented leadership type and internal locus of control that were explained by
20.0% (F=12.5, p<.001) of educational intervention for ADHD. Conclusion: Based on the findings of this study, it
is necessary to have teacher's efficient leadership type focused on ADHD symptoms. Teachers need to enhance
their positive domain of internal-external locus of control towards students with ADHD to increase the
effectiveness of their educational interventions for ADHD.
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