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The Influence of Ego-Resiliency on School Adjustment in Children :
The Moderated Mediating Effect of Stress by Self-Concept
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ABSTRACT

This study examined the moderated mediating effect of stress by self-concept on the influence of
ego-resiliency on school adjustment in children. The participants consisted of 278 4th-graders, who
completed self-report questionnaires designed to assess ego-resiliency, school adjustment, self-concept,
and stress. The results indicated the following: First, stress mediated the effect of ego-resiliency on
school adjustment. Second, self-concept moderated the effect of stress on school adjustment. Third, the
mediating effect of stress on the influence of ego-resiliency on school adjustment was moderated by
self-concept. The mediating effect of stress was statistically significant when self-concept was positive,
but was not statistically significant when self-concept was negative. Methods to improve children’s

school adjustment are also included, based on the results of this research.
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(Table 1) Correlations among the variables

Ego-resiliency Stress Self-concept School adjustment
Ego-resiliency 1
Stress -32%"F 1
Self-concept 53%H* S31*F 1
School adjustment S -20%* 56" 1
***p < .001.
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ego-resiliency and school adjustment

Model 1 Model 2 Model 3
DV: School adjustment DV: Stress DV: School adjustment
B SE B t B SE B t B SE B t

Ego-resiliency .58 .06 .51 9.80*** -28 .05 -32 -552"** 34 .07 30 5.26%*F

Stress

-37 07 -29 -5.08***
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Step Variables B S.E. B t R? AR? F

(Constant) 3.41 .03 116.02%**
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Self-concept 53 .05 51 9.85%**
(Constant) 338 03 113.36%**
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Stress x Self-concept -35 -.09 -.18 -3.69"**
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(Table 4) Significance of the simple slopes

Self-concept B S.E. t LLCI ULCI
M-1SD 17 .08 20 -15 .18
M -19 .07 2.83%* -31 -.06
M+18D -39 .09 -4.38*** -.56 -21

**p < .01 ***p < .001.
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(Table 5) Moderated mediating effect of self-concept by stress

DV: Stress
Variables
B S.E. t
(Constant) 2.61 14 18.50***
Ego-resiliency -28 .05 -5.52%%F
DV: School adjustment
Variables
B S.E. t
(Constant) 1.50 26 5.81%%*
Ego-resiliency 30 .06 4.66%**
Stress -.13 .06 -2.00*
Self-concept 39 .06 6.71"**
Stress x Self-concept -31 .09 -3.40**

*p < .05 **p < 01. ***p < .001.
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