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The Effects of Teacher's Self—efficacy on Children’s Sociality : The Serial Multiple
Mediating Effects of Job-satisfaction and The Quality of Teacher-Child Interaction®
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ABSTRACT

This study examined the effects of teacher’s self-efficacy on children’s sociality through the
mediating effects of job-satisfaction and the quality of teacher-child interaction. The participants in this
study consisted of 27 teachers working at child care centers and 71 children(4-5 years old) in their
charge in Seoul and Gyeonggi-do province, Korea. Data were analyzed by means of a Hayes’s
PROCESS(2012) program to identify the serial multiple mediating effects and the relationships which
exist among the various factors. The present study found that teacher’s self-efficacy had significant
indirect effects on children’s sociality through job-satisfaction and the quality of teacher-child
interaction. These results suggest that a higher level of teacher’s self-efficacy leads to greater
job-satisfaction and better quality of teacher-child interaction and this in turn has an influence on

children’s sociality.
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(Table 1) Participant characteristics

Participant Variables Classification Frequency(%)
20~25 9(33.3)
26~30 12(44.4)
Age
31~35 2(7.4)
41~45 4(14.8)
1~5 19(70.4)
Teaching experiences 6~10 4(14.8)
11~15 4(14.8)
Public 12(44.4)
Work place 2(14.8)
Establishment
Corporate 4( 7.4)
Private 9(33.3)
Teacher
Grade 1 14(60.5)
(n =27) Certification
Grade 2 12(39.4)
College 18(66.2)
University 7(25.4)
Education level
Graduated school and above 1( 4.2)
Others 1( 4.2)
Under 9 hours 2( 7.4)
9~10 hours 22(81.5)
Work-time
10~11 hours 2( 7.4)
11~12 hours 1( 3.7)
Married 22(81.7)
Marital status
Single 5(18.3)
4 19(26.8)
Age
Child 5 52(73.2)
(n =11 Male 38(53.5)
Sex
Female 33(46.5)
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(Table 2) Descriptive statistics for main variables
Variables N M SD Range

Teachers’ self-efficacy 27 3.78 0.56 1-5
Teachers’ job-satisfaction 27 3.14 0.17 1-5
The quality of teacher-child interaction 71 3.17 0.52 1-4
Children’s sociality 71 2.11 0.45 1-3
(Table 3) The correlations among variables

1 2 3 4
Teachers’ self-efficacy 1
Teachers’ job-satisfaction 24* 1
The quality of teacher-child Interaction S 35%F 1
Children’s sociality A45%F A40™F A49** 1

*p < .05 *p < 0L
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Children’s sociality

Teachers’ self-efficacy

283 .067 451 4.199 .000

F(1, 69) =

17.632, p =

.000, R*= 203

Teachers’ job-satisfaction

Teachers’ self-efficacy

A52 075 236 2.015 .001

F(, 69) =

4.062, p = .048, R?>= .055

The quality of
teacher-child interaction

Teachers’ job-satisfaction

Teachers’ self-efficacy

375 161 240 2.328 .022
459 103 456 4.433 .000

F(Q2, 68) =

15.852, p

= .000, R*= 318

Teachers’ job-satisfaction

Children’s sociality

Teachers’ self-efficacy

238 103 244 2.313 .023

The quality of teacher-child interaction .173  .074 277 2.329 022

A58 072 252 2.174 .033

F@3, 67) =

11.902, p =

.000, R?= .347
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s3] 39123

WAL-fol 45AE A, WAL

T EAAC=R %,]—5]_39\013%(1:(3 67 = 11.902,
p < .001), o] 2o A& 347% 2 VEFL

o FAA R fro} bS] tgk AR TEE
T BAoE fFostA oM (0 = 244, t = 2313,
p < .05), dAfrol 45284 Ax PHog &
oS B = 277, t = 2329, p < .05), WALE S
A= Ao FoJBlATH B = 252, t = 2.174,
p < 05). °o|& AFHHEo} wAk-fof Faat

& 2 a2 aAE ] BETE fok Al

.240%
—

The Quality of
Teacher-Child
Interaction

sag N\ T

Children's
Saciality

Job-Satisfaction

B asgres

Teacher's C = 451" (¢’ =.252"%)

Self-efficacy

*p < .05 ***p < .001.
c: AAEH ¢ AHEYY

(Figure 2) Model of serial multiple mediating
effects

Aresro 4 5 wEme Wikl 43489 do| vehe
S| @skE A, AR SRl frob ARl Al 2ol 2Rl a3E HASe7] 16k Hayes(2012)
n|x)E GEHL = 451, p < ()01)1-11:} EAR=R 7} 743k SPSS w22 Z 213891 PROCESS®]|
9} WAL-Gof A5 ALS Bl S o) wAl A BARRY 71353 4 78 %= Bootstrapping
F5go] fob AR mAE GeB= 252,  PHES AHESt 242 AAEHITE Table 5¢f
p< 0010 AobAAT BAA0R felelgly]  ANE HAT N ARE vnd ai
el FEuj) BFPo] AR Ee Ao ve Hefo] AFUSEE AAH fof AR
wrh o Wee] mihE H5E s AAg The ARAM AT 05 £3ehA] @71
A g FEA<Q] A= Figure 290 AA ol R ERIE frolstithB = 036, 95%
314 Bias-corrected CI = .003~.101). °|& WAl %

W}}i A frob AR ZE BACA AR gde] eE ARUEE 0] 2obA
(Table 5 Indirect effects among variables by bootstrapping in the model

Bootstrap 95%
estimates Bias-corrected CI
Path
B SE B(?otstrap with
Bias-corrected
Tez?chers: self-'efficacy — Job-satisfaction — 036 o3 003 101
Children’s sociality
T el by
Teachers’ self-efficacy — Job-satisfaction — The quality 010 006 002 030

of teacher-child interaction — Children’s sociality

Bootstrap = 5000.
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