s &3kl A] A2l Als
The Journal Korean Academy of Sensory Integration
2014 Vol, 12, No, 1

Frzs
54 0 2 dAqs gur|hh AR s FA D Frbo et TAuHE $Jste] AAA 13S AAIs

occupational therapy 2] A
2ARE, GA, BAET, FA9Y U e BRE B,
R E

Aol A EI7E QAT

o
AR AT AT N ZARE BET 4 UL Aol

FAo] ¢ oksAAA &, AAA 1, Stk A=

=

A "W : 20009 o] &R E 2014¢ 6Y7FA] PubMed®2} Ovide] g|o]ejH|o]AofA] school or children and
B gols Agalo] AusI] % 1471e] AFE HASIAT, BES F9) charel

AL, b A (14, 4%) 01 ATk, A ES 6~8A1(35.7%) = 71 W3k
AL, TR 5~TAI9F 5~124](14.4%) 0] At SAF A 227] H 22K} AR5 FH68.8%)°] 7H WAL,
SAEPH O ™R Z(71.4%)7F 7V Wokth H7let BA4243) Beery—Buktenica Test of Visual—Motor
Integration (14,9%)7} 7} @oral, the-2 Bruininks—Oseretsky Test of Motor Proficiency (11,1%)©] it}
Sh7|Hh AP 7] FA Aol thet £ Auh AlE S, Sy 7IE, 3 o a7 &5, =0, A4

A5 & stur| AAA =] FA, WA, B7H= Bl digt 2AE viskin. ol gt
o]

1. k| 2 deke mAcka Hskth(Bagwell, Newcomb, &
Bukowski, 1998).
obE-L BH AL Foto] A4S G5, A BAHESE gl AR ofets & W of

ol UiE JUE S, AT B, cawA g I EOLE oAk, FAR, PR G GE 2

BANE 714 vheol, olF B Hobd, Asiy, b BHASE 2A e Hehl, A 71 % e

A BT Bl et Agsde e 1EEE 5 o ieBaens, Back, Vool i, &

(2u)4L, 2007), 1B S ogo] N4, Apsle,  Murphy, 2008). EIL AN wE], 271, oAb

A4 Hicko] 7]ofake Za st sholalT B 2 9l o & 15 g, B Aol ofEedt 22 ot A

v e AUk StAEe] ofd A3l ofpe wy B O1StEE ltHErior, 2001).

3} A u PAEI 41719 A, AbslE A g obgo] hAyEiol Folstelwl mAll 54 S 2
WAIARE: ] (whitenam—hae@nate com) || ¥ 0] $7t= 2014 W% Mgt =8ts] At x| o] Q3] o] Fo S,
A4d: 2014,07,22 I AAFL: 201408 11 I AR L: 20140829

5‘71,_711:1} ZI-‘O’];] _go]/ t]{]— ;”).;724 ‘771- 25



Q1 oA s, A7) B 3 A2 A 9
&S =Y 5f|of 3Ith(Case—Smith & Holland, 2009).
B A} Ao ok ofelit 4T HoiZ A5t
H AR 2 Yol H7F 2 %XH Sh= Zlo] 7H oA
|&H(Rens & Joosten, 2014) 2| FAM= Sk
obF 9] oy THI9F 11 9 W EES T ¢ s
& 4 Sl ol flsf ALE] 7]5, T, 719t 2271,
ys T, AS S5 o, A7 =5 71, Ad/AA

A o] 58 zalel sHEA H|gHEZR Q] ZAE AA|T

o

t}(Frolek—Clark, Polichino, & Jackson, 2004),
American Occupational Therapy Association (AOTA)
o] 100%7] WA % o}% AAARE Fol, §of, oF%,
Ray 9 5ol AV, elRIe, shaol g
AMBIAE A F3H= Aoth(AOTA, 2007). 87] obs
o St P FRT BAYIE Bl ]
w27 ol thet 2Avo] AT, 28|z 1
Aj¥(2010)0] B, oA sk 7]8F 2R &
o eixprl 7] dlEol A1AzA et % ARl

gt g14o] %ﬂ——%oro% E4me A UAE W ok e

F'_
IJ 2+ XlﬂA 8y é =y ‘07}5%@ ogo}ﬁu}
Sty A, st 7|k 2 5 o] SAYHY a3E &
ofx 117} trt,

1) Z&7|&

(1) obeS o s AYANEE AAstL adtE B
gk At

(2) Foj= 22 =&

26 HFFFEYAEEEIA Vol 12, No. 1, 2014

2) HiX|7|E

(1) AR A+

2) A4 A+

3) dAEH Xt M

20004 o] ZHE] 20144 647 3457 2kl o]

o[eHo] 20| THH =wThe EZsT, Hlo|EH|o]
A5 PubMed®} OvidE ARESFQAL, 2014 69
school or children and occupatlonal therapy2] M
&ol5 AHEske] AMsESITt. PubMed H|oEfH]o] 2o
A A golz A8 A, G18a7le] o] F4E|s)
o Algd 255 vige® 22719 A7 AR AL,
02 92 T F 719 QTR HEH2 AP,
Ovid dHloJeHo]xofA HA oz HMF A},
107497 A+7F A=, 20 dE, T8 AES

)

d

]

A 1062171 2] A7t AQlEal, 25 29l & 19749 A
T7F A= S AE 2 F A 7]l whet
10719] 55 AQdstlar, = vl 374 A=
Alelste] F 67119 A7t 2= A, AN (2L
g Dol AAIsEIT,

AreTre] 24 $£&FL  Arbesman, Scheer2}
Lieberman (2008)9] E&of wlel E431ch 14719
AT 5 FAS dixdt A™ed [4o] 37
(21.4%), T2 o] ofd = et Bl AH Sl H—’,\—%
o] 47(28.6%), TY “LF APAARSHAMDA Q]

o] T7H(50%) &=, TH i AFAARSHAMIA ﬂ‘_rw} 7}
& WUATGE 2).,

7|8 XMEx| = iy Ol

o

147 B AT F O A Y oREE T
2 OGN 15 B0 £T% 2 ALE 5P 24
7t 9l oFBL 674(43.0%), HAEE, HIE, Qv A4
RS 242 VAT 10|k, T Ak A7t 2

N(14.4%) 010t i A7-9] i RS AvEd
6~8A1E R gt A7} 570(35.7%) = 71 ek

—



B 1. oy A7 XA Ak H 2

Pubmed Ovid
Research result [ 6183 I 10749
Publizh & d'l-lPliﬁIﬁbﬂ 5737 studies were excluded 10621 studies were excluded

428 studies were excluded
Crther themes @ 155
Cither participant 1 54
Review study : 51
Survey: 36
Qualitative study : 30
Before 2000 ; 23
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ABC—Community: Aberrant Behavior Checklist—Community, ASD: Autism Spectrum Disorders, ASQ: Conners Abbreviated
Symptom Questionnaire, AT: Assistive Technologies, BOT—2: Bruininks—Oseretsky Test of Motor Proficiency, CFQ : Client
Feedback, Questionnaire, COPM: Canadian Occupational Performance Measure, CP. Cerebral palsy, DD: Developmental delays,
DS: Down syndrome, DTVP: Developmental Test of Visual Perception, ETCH: Evaluation Tool of Children's Handwriting, GRTL
. Get Ready to Learn classroom yoga program, IEP: Individualized education program, LD: Learning disorder, MHA: Minnjesota
Handwriting Assessment, MR:. Mental retardation, OSELA: Observation Survey of Early Literacy Achievement, OTSBC:
Occupational Therapy school—based consultation, PDMS—2: Peabody Developmental Motor Scales—2, RCT: Randomized
controlled trials, RTI. Response to Intervention, SFA: School Functional Assessment—Version 3,0, SPP:. Student Performance
Profile, STEPS—K: Specialized Teaching and Enhancement of Performance Skills for Kindergarteners program, TAS: Teacher
Awareness Scale, ToP: Test of Playfulness, VABS—C: Vineland Adaptive Behavior Scales—Classroom Edition, VMI
Beery—Buktenica Test of Visual-Motor Integration
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Abstract
A Systematic Review on Effects of School-Based Occupational Therapy

Jung, Nam-Hae, M.S., O.T.
*Dept_ of Rehabilitation Science, Graduate School of Inje University

Objective : This study was conducted to determine effects of school—based occupational therapy through a
systematic review

Methods : We systematically reviewed studies published in PubMed and Ovid from 2000 to June 2014
using keyword 'school' or 'children' and 'occupational therapy'. Fourteen studies were selected, The
level of evidence, participants, assessment, intervention area, method and effects were analyzed
by reviewing full text.

Results : The most group and age of participants were normal child with fine motor difficulties and
6~8 years old in selected studies, The most target area of intervention was handwriting, fine motor
and visuo—motor integration (68.8%) and the most method was direct treatment (71,4%). The top
on the assessment was Beery—Buktenica Test of Visual-Motor Integration (14,9%) and next was
Bruininks—Oseretsky Test of Motor Proficiency (11,1%). Effects of school based occupational therapy
were founded in the visual motor integration, learning skill, level of participation, fine motor, play
and behavioral problem,

Conclusion : This systematic review provides evidence concerning the participants, intervention,
assessment and effects of school based occupational therapy. It should be used for basic data for

the research and practice of school—based occupational therapy.

Key words : occupational therapy for children, school—based occupational therapy, systematic review
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