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ABSTRACT

The study investigated the effects of reading intervention to enhance reading fluency for children from low-income

families. The participants were 20 children from low-income families who are in grades 1 to 3. To qualify for participation

in this study, all children had to score below 30 % ile on the Receptive vocabulary Test of the Expressive and Receptive

Vocabulary Test or the Word reading fluency of the Korean Language-Based Reading Assessment. Participants were randomly

assigned to the intervention (n=10) or control (n=10) group. The intervention group participated in the individualized

intervention program using the guided repeated reading and the corrective feedback strategies. The results showed that

participants in the intervention group performed better on reading fluency than those in the control group after participating in

the intervention program. Specifically, guided repeated reading with corrective feedback strategies produced significant

improvement on generalization to unpracticed passages as well as practiced passages. The results of this study suggest that

guided repeated reading with corrective feedback is effective for enhancing reading fluency for children in Korea. Further

study is needed in order to develop language-specific reading intervention.

Keywords: children from low income families, reading fluency, guided repeated reading, comrective feedback, intervention
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Table 1. Demographic information of participants
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A LR A 591
El o 7:0 1 19 10-25 75 10-20
E2 o 6:11 1 12 <5 68 30
E3 k3 7:1 1 26 >25 80 20-30
E4 @ 7;7 2 24 25 92 70-80
FARG ES o 8:4 2 31 >25 72 <10
(n=10) E6 o 7:10 2 14 <5 70 <10
E7 of 8;1 2 27 >25 82 10-20
E8 L 7:8 2 17 5 64 <10
E9 o 8;7 3 21 5-10 97 60-70
E10 4 8;6 3 27 25 100 70-80
Cl k=3 7;5 1 15 5-10 60 <10
2 ks 7;0 1 21 10-25 52 <10
C3 L 6;6 1 22 25 73 50-60
C4 5 6;7 1 20 10-25 78 80
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Table 3. Phonological rules for intervention program
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Table 4. Content and structure of the reading fluency intervention sessions
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Table 5. Descriptive statistics for intervention and control groups
on passage reading fluency abilities at pretest and posttest
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Table 6. ANOVA results on passage reading fluency
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Table 7. Descriptive statistics on passage reading fluency
abilities at pretest and posttest for intervention group
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