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Abstract

This study held two objectives. One was to clarify life skill differences between Japanese and Korean university
students. The other was to gain suggestions for further development of Japanese and Korean home economics education.
A survey on life skills was delivered to university students in Japan and Korea in 2008. The survey included 82 life
skills. The participants were asked the same three questions for each life skill: if the life skill was one a participant was
already practicing (“Practice”), if the life skill was one the participant wanted to learn more to improve his/her life (“To
be improved”), and if the life skill was one the participant expected people should learn in Home Economics
(“Expectation”).

The results did not show outstanding differences with the “Practice” rates between Japan and Korea, but characterized
strength and weakness of each country’s life skill “Practice.” Both Japanese and Korean participants mainly showed a
greater desire to improve the life skills they indicated low “Practice” for. As well, the Korean participants revealed
significantly lower “Expectation” to learn most of the life skills.

As a result, this study created several implications for Japanese and Korean home economics education. For example,
one implication is necessity to increase substantively enough class hours for all school levels. Another is promoting the

social understanding for the meaningfulness of home economics education.
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I. Introduction

The home economics class hours in Japan were reduced
when the course of study was revised in1998 and 1999.
There is concern if children can still create truly affluent
lives as human beings with these limited home economics
class hours. Fundamentally,“home economics undertakes
development of comprehensive knowledge that we need for
ourlife as the foundation of “Zest of Living” (Naito, 2000,
p-20). However, it is unsure that children, given only the
limited home economics class hours, can efficiently
develop in order to manage their current and future lives,
and further develop enough life skills to pursuit a better
life.

As well, the situation of home economics education in
some countries reports that the content of home economics
education recognized in Japan is not necessarily taught

.l
Economics™".

under “Home However, Korea has
mandatory home economics education at the elementary
school, junior highschool and senior highschool levels as
Japan does. Are there differences between Japan and
Korea interms of life skills when those countries have
similar home economics education? What kind of life
skillsdopeople have in both countries where they have
already finished their elementary, junior high and senior
highschool education? What life skills are the ones to be
improved in each country?

Therefore, one of this paper’s research objectives was to
clarify differences of high school graduates’ life skills
between Japan and Korea in order to suggest what life

skills need to be improved on in each country. The other

objective was to gain some directions for further

development of home economics education in Japan and

Korea.

II. Review of Literature

1. Home Economics and Technology & Home

Economics in Japan and Korea

Table | shows the trend of Japanese required home
economics class hour change since the 1989 course of
study where the complete co-ed home economics education
started. The 1989 course study (Ministry of Education,
1989) allotted a yearly offering of 70 class hours for
elementary school ‘Home Economics’ for grade 5 and 6
respectively, and allowed junior high school ‘Technology
and Home Economics to offer 70 class hours or more for
each junior high school year. And, whichever subject was
chosen, students received 4 credits, which were 140 class
hours a year in total (I credit is 35 class hours a year),
for their senior high school graduation. This was because
all the three subjects for the senior high school level,
‘General Home Economics,” ‘Life Technology’ and
‘General Life,” were 4-credit subjects. This abundance of
class hours disappeared when the 1998 and 1999 course of
study was put into practice, as illustrated in Table 1.

Korean home economics education seems to have been
suffering from a similar situation. Table 2 shows the trend
of Korea’s required home economics class hour change
since the 5th Curriculum. The 5th Curriculum(Ministry of

Education, 1987) allowed the elementary school subject
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Table 1: Trend of Japanese required home economics class hour change

1989 1998 & 1999 2008 & 2009

Level bject d

evels & Subjects Grades Course of Study Course of Study Course of Study

Horao . 0 0

. L Gr. 6 70 55 55
Home Economics
Junior High School Ist year 70 70 70

‘Technology & 2nd year 70 70 70
Home Economics’ 3rd year 70 - 105 35 35

One of the three subjects
during the senior high
education

Senior High School
‘Home Economics’

‘General Home
Economics’
(4 credits=140)
‘General Home Life’
(4 credits=140)

‘Basic Home Economics’

(2 credits=70)
‘Comprehensive
Home Economics’
(4 credits=140)

‘Basic Home Economics’
(2 credits=70)
‘Comprehensive
Home Economics’
(4 credits=140)

‘Home Life Skills’
(4 credits=140)

‘Home Life Skills’
(4 credits=140)

‘Life Design’
(4 credits=140)

‘Practical Arts’ to have 68 class hours a year for each of
the 4th and 5th grade, and 102 hours for the 6th grade.
The junior high school subject ‘Technology & Home
Economics’ had 3 credits(102 class hours a year) for the
Ist year junior high, and 4 to 6 credits(136 to 204 class
hours a year)for the 2nd year junior high. The senior high
school ‘Home Economics’ had even 8 credits(272 class
hours a year)(Ministry of Education, 1988). However,
home economics education was required only for girls in
junior and senior high schools. Through the 6th
Curriculum(Ministry of Education, 1992), home economics

education became co-ed, but the total home economics

class hours were drastically reduced, especially with the
7th Curriculum. The 7th Curriculum(Ministry of Education,
1997) offers ‘Practical Arts’ for 68 class hours a year in
each of the 5th and 6th grade. The junior high school
‘Technology & Home Economics has 2 credits(68 class
hours a year) for the Ist year junior high, 3 credits(102
class hours a year) for each of the 2nd and 3rd year
junior high. ‘Technology & Home Economics’ has
extended to the 1st year senior high as a required subject,
but has only 3 credits(102 class hours a year).

Most university students, enrolled at the time when this

study started in 2005, were high school graduates who

Table 2: Trend of Korean required home economics class hour change

S5th icul
Levels & Subjects Curriculum

6th Curriculum 7th Curriculum

(1987&1988) (1992) (1997
) ) , ‘Practical Arts’
Practical Arts Gr. 3: 34 ‘Practical Arts’
Elementary Gr. 4: 68 Gr. 4: 34 Gr. 5: 68
School Gr. 5: 68 e 6
Gr. 6: 68 Or. > 34 o008
Gr. 6: 34

5

‘Technology & Home Economics
Ist year: 3 credits=102
2nd year: 4 to 6 credits

=136 to 204

Junior High
School

Ist year: 2 credits=68
2nd year: | credits=34
3rd year: 1 credits=34

5

‘Technology & Home Economics
Ist year: 2 credits=68
2nd year: 3 credits=102
3rd year: 3 credits=102

‘Home Economics’

‘Home Economics’
(8 credits=272)

Senior High
School

‘Technology & Home Economics’
(3 credits=102)

‘Home Economics’
(8 credits=272)
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studied under the 1989 course of study in Japan and the
7th curriculumin Korea. The Japanese 1989 course of
study offered a minimum of 490 class hours for Home
Economics and Technology&Home Economics. Korea had
510 class hours for Home Economics and Technology &
Home Economics. At a glance, it seems that Korea had
more class hours for Home Economics and Technology &
Home Economics through out all the school levels.
However, there is a report saying that Korean ‘Technology
& Home Economics put more emphasis on technology
education”(Makino, 2005, p.79).

It will be left for another paper to conduct a detail
curriculum analysis. For this paper, Table 3 and 4 provide
a brief outlook of Home Economics and Technology &
Home Economics of the Japanese 1989 course of study
and the Korean 7th Curriculum. Table3 illustrates them a
in content of the 1989 course of study Home Economics
and Technology & Home Economics in Japan. For the
senior high school level, the ‘General Home Economics’
content is indicated in Table3, due to the fact that it was
the most chosen subject under the 1989 course of study.
Table4 offers the main content of the 7th Curriculum
Home Economics and Technology & Home Economics in
Korea. The content related to technology education is high
lighted in grey. As for home economics education content,

Japan and Korea both teach about families, food, clothing,

housing and resource management. With these tables, it is
certain that Korea includes more technology-related content
than Japan. Japan does not embrace technology content as
a required element at the elementary school level nor at
the senior high school levels, but only at the junior high
school level. On the contrary, about a half of the Korean
7th Curriculum Technology & Home Economics is related
to technology education. This fact leads to the question if
the technology emphasis in Korea would create obvious

life skill differences between Japan and Korea.

2, Life Skills

The word, ‘life skills,” originates in the health education
field. Aoki (2007) points out two main stream ‘life skill’
origins that were introduced to Japan. One is a health
education program called “Know Your Body” created by
the American Health Foundation. “Know Your Body” is a
comprehensive, skill-based health promotion program in
order to empower students with the knowledge, attitude,
skills and experience necessary to practice positive health
behaviors(Resnicow, Cross & Wynder, 1993, p.189). The
other main stream is the World Health Organization’

sproject, “Life skills education in schools.” WHO defines

Table 3: Main contents of the 1989 course of study home economics subjects in Japan

Elementary School
‘Home Economics’

Junior High School
‘Technology & Home Economics’

Senior High School
‘General Home Economics’

A. Woodwork
B. Electricit
Grade 5 Y
. C. Metalwork
A. Clothing .
D. Machinery
B. Food .
. . . E. Cultivation
C. Family Life and Housing . .
F. Basic Information Technology
Grade 6 . .
. G. Family Life
A. Clothing
H. Food,
B. Food . Clothing
C. Family Life and Housin ) .
y § J. Housing

K. Child rearing

(1) Family and family life

(2) Household management and consumption
(3) Planning of clothing and clothes making

(4) Planning for eating and cooking

(5) Planning housing and house organization

(6) Child rearing and parenting roles

(7) Home projects and family life club activities
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Table 4: Main contents of the 7th Curriculum home economics subjects in Korea

Elementary School
‘Practical Arts’

Junior High School
‘Technology & Home Economics’

Senior High School
‘Technology & Home Economics’

Grade 5

A. Understanding Families & Work
-Family Life & Me

B. Living Arts
-Children’s Nutrition & Meals
-Making Simple Articles for Daily use
-Dealing with Electric Tools & Making
Electric Kits
-Growing Flowers & Vegetables
-Dealing with Computers

C. Life Resources & Environmental
Management
-Management of Allowance
-Cleaning up the Surroundings

Grade 6

A. Understanding Families & Work
-World of Work and Jobs

B. Living Arts
-Simple Cooking
-Dealing with a Sewing Machine
-Making Wooded Articles
-Growing Animals
-Utilization of Computers

C. Life Resources & Environmental
Management
-Resource Utilization
-Beautifying Residential Environment

Ist Year
A. Understanding Families & Work
-Understanding Me & Family
B. Living Arts
-Nutrition & Meals for Adolescents
-Technological Development & Future
-Basic Drawing
-Computer & Processing Information
2nd Year
B. Living Arts
-Purchase & Management of Clothing
-Understanding Machinery
-Usage of Materials
C. Life Resources & Environmental
Management
-Resources Management & Environment
3rd Year
A. Understanding Families & Work
-Industry & Career
B. Living Arts
-Management of Family Meals
-Electricity & Electric Technology
C. Life Resources & Environmental
Management
-Family Life & Housing

Ist Year

A. Understanding Families & Work
-Family Life Planning

B. Living Arts
-Practice of Family Life
-Energy & Transportation
Technology
-Basis Construction Technology

life skills as “abilities for adaptive and positive behavior
that enable in dividuals to deal effectively with the
demands and changes of every day life”(WHO, 1997, p.1).
However, these life skills were developed in the health
education field, and differ from life skills that home
economics education focuses on. According to Aoki(2007),
life skills in home economics are skills to identify new
challenges to cope with in our life and improve and
enhance our life with concrete solutions by looking into
our life structure(p.11). She also mentions that those skills
are to create personal lives as well as society(p.11). There
lated concepts have been also discussed in many
publications of the Japanese home economics education
field. Naito(2000) economics  is

writes that home

responsible for the development of necessary integral

knowledge for life(p.20). Tanaka(2000) notes that through
home economics education we want to develop an ability
to support inter dependently as well as ability to practice
independent life(p.22). Saito(2000) says that skills home
should individuals,

economics nurture are skills for

whether men or women, to live their lives
independently(p.37). There are other definitions for life
skills, such as “independent ability of life”(Yamada &
Takagi, 1994), “not only knowledge and techniques, but
also integrated skills related to life”(Nakata, Onishi &
Saito, 2005), “ability to live”(Torii et al., 2009).

Learning from these concepts of life skills, this study
defined life skills as necessary skills for individuals to live

independently and interdependently, as well as to create

better personal and family lives and society for now and
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the future. The word, ‘skills,” includes attitude, knowledge
and practical techniques. This study also suggests that
home economics education contributes to the development

of such life skills.

III. Research Method

Therefore, a questionnaire was created to conduct a

survey on life skills. The life skills included in the
original questionnaire were brought from an American
home economics textbook “Skills for Life.”” There as on
to have referred to “Skills for Life” was that its title itself
stood for life skills. It was also found that the life skills
defined in this study conform to the elements in “Skills
for Life.” It encompasses abroad range of life skills as it
is designed to help students achieve success for now and
the future(Couch, 2000, p.xxxi). It contains the same
elements the Japanese 1989 course of study home
economics taught, as well as some elements that can be

expanded on in future home economics education, such as

career planning, health and self-concept. In order to make
a questionnaire, first overlaps of the “Skills for Life”
content and the Japanese 1989 course of study home
economics education content were extracted. Then, some
life skills in the areas of career planning, health and
self-concept from “Skills for Life” were brought back into
the questionnaire. A pre-study was conducted with 47
participants to define life skills for the questionnaire in
2005. A few life skills were added because of the
pre-study results. So the original questionnaire had 143 life
skills. They included attitude, knowledge and practical
techniques. Another pre-study was conducted in 2007 by
delivering the questionnaire to 560 participants in Japan. It
was found that the 143 were too many to answer. Then,
an attempt was made to leave only critically necessary life
skills. The 143 life skills were modified to 82 life skills.
The finalized questionnaire included 82 life skills from
13 categories; Decision making and resource management,
Environment and natural

Health

Consumerism and Economics,

resources,  Career  planning, management,
Self-concept, Family, Human relations, Citizenship, Child
rearing, Clothing, Foods and Housing. The 13 categories

were put into three broad groups; “Event”, “Human” and

Table 5: Delivered questionnaire numbers, effective collected questionnaire

numbers and rates and participants’ gender

N)
Delivered Effective collection | Effective collection Gender
Country Males Females
number number rate N.A.
Japan 500 272 54.4% 107 163 2
Korea 600 589 98.2% 290 297 2
Table 6: Participants’ majors at their universities
(N)
Coun Education Life Other Other Total
ry Science Arts Sciences
Japan 132 102 18 20 272
Korea 173 0 163 253 589
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Table 7: Japanese and Korean University Students’ Life Skill Comparison in Event Group

(%)
Practice To be improved Expectation
Life skills 7 5
Ja ‘ Ko ‘ Ja ‘ Ko ‘ Ja ‘ Ko ‘
1. Decision making and resource management
JK |Planning activities and carrying out the plans| 50.4 34.1 ok 434 51.1 * 39.0 21.9 Hkk
K Usmg hu@an resources around you (ex. 471 404 482 443 186 195 .
Family, friends etc.)
K Using §001al services (ex. income assistance, 17.6 13.4 596 455 | wan 636 474 s
health insurance etc.)
] |Making effective decisions 71.3 47.5 K 33.8 41.4 * 17.6 15.4
K |Identifying resources (ex. time, money etc.) 38.2 36.2 50.2 47.2 43.8 22.2 Rk
S Un(.ie'rstandmg wants and values effect your 66.5 65.2 182 287 o 206 105 .
decisions
Average 1 48.5 39.5 45.6 43.0 37.2 22.8 *EE
2. Consumerism and Economics
K Making approprlfite choices in obtaining 493 03 434 462 460 16.1 .
products and services
I Un(lierstanding‘ different 'kinds of ‘illegal 290 16.5 s 526 443 N 66.9 453 .
business practices and their characteristics
ing fi ial i . Bank it
I Using financia services (ex. Banks, credi 24 216 588 46.7 o 607 180 .
cards etc.) effectively
K Making an. effective and fair complaint with 257 306 526 45.0 N 482 312 .
your unsatisfactory purchase
Average 2 31.6 27.8 51.9 45.6 | *** 55.5 32.7 REE

3. Environment and natural resources
JK |Identifying the limitation of natural resources | 41.2 59.6 Rk 40.8 28.5 HEk 54.0 19.4 Rk
JK |Practicing recycling and energy saving 38.6 46.3 * 43.8 41.4 59.6 21.2 ok

Average 3 39.9 53.0 423 35.0 | *** 56.8 20.3 ok

4. Career planning

] |Identifying family contributions to workplace | 36.4 43.1 50.0 41.6 * 47.1 22.6 ok
S |Distinguishing among work, job and career 37.1 49.4 *k 54.0 39.0 Hk 35.7 17.0 ok

S |Identifying the skills employers want 272 37.5 ok 64.7 48.4 ok 29.4 229 *
S Ider-mfymg ways to investigate different job 316 277 618 56.0 346 258 o
options
Average 4 33.1 39.4 57.6 46.3 | **x* 36.7 22.1 *EE
5. Health management
K Unde'rstandmg health problems caused by 599 69.4 o 210 19.4 544 19.9 .
smoking
K Understagdmg dangers associated with alcohol 570 65.9 N 239 229 540 19.0 .
consumption
K ir;derstandmg dangers associated with unsafe 529 555 2.1 26.7 61.0 273 ok
] |Maintaining physical health 56.6 54.5 47.1 39.4 * 39.3 14.3 ok
K Understanding dangers associated with illegal 559 632 X 254 229 574 212 .
drugs
S |Maintaining mental and emotional health 61.0 48.6 *k 46.7 445 29.8 15.6 Hkk
S |Managing stress 58.1 39.9 ok 47.1 48.2 25.4 18.3 *
Average 5 572 56.7 339 32.0 45.9 19.4 | ***

1) Ja: Japan 2) Ko: Korea *REP<0.001  **: P<0.01  *: P<0.05
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“Thing.”

A multiple choice questionnaire was used for the survey.
The participants were asked the same three questions for
each life skill. One was if the life skill was one which
the participants assessed they already possessed and were
practicing. It was defined as “Practice.” Another question
was if the life skill was one which the participants wanted
to learn more about in order to improve their life. It was
defined as “To be improved.” The other question was if
the life skill was one which the participants expected
people should learn in Home Economics. It was defined as
“Expectation.”

In order to discuss the results by referring to the
Japanese and Korean curricula, each life skill was marked
by either “J,” “K,” “JK,” “S” or “P” as Table 9 to 21
illustrates. “J” stands for life skills included as required
content in the Japanese 1989 course of study home
economics. “K” stands for life skills included as required
content in the Korean 7th Curriculum home economics.
“JK” stands for life skills that are overlaps of the
Japanese 1989 course of study home economics and the
Korean 7th Curriculum home economics. “S” stands for
life skills from “Skills for Life.” “P” stands for life skills
from the pre-study.

The questionnaire sheets were delivered to the
participants through their university instructors before the
classes, and collected at the following week classes. The
Japanese participants were 272 university students: 143
from the Chubu region and the rest of 129 from other
regions in Japan. They were either 3rd or 4th year
university students and finished their school education
under the 1989 course of study. The participants in Korea
were 589 university students in Daegu and Kyungu in
Korea. They were either 3rd or 4th year university
students and had their school education under the 7th
curriculum.

The survey was undertaken in March, October,

November and December, 2008 in Japan, and October and
November, 2008 in Korea. Table 5 shows delivered
questionnaire numbers, effective collected questionnaire
numbers and rates and participants’ gender. Table 6
provides the Participants’ majors at their universities.

The application software SPSS Basic version 16 was
used to conduct the statistical analysis. There was no
significant difference between the male and female
participants with a t-test on the population mean value of
the two gender groups in either country. Therefore, this
paper only analyzed and discussed differences between
Japan and Korea.

The researchers are aware of the limit in causal
explanation because the two countries have not only
curriculum  differences, but cultural differences. Those
embedded differences can influence people’s life skills in
each country. However, a comparative study still brings
some aspects for each country to learn from each other
for further improvement. Therefore, this study attempted to
emboss some characteristics of Japanese and Korean

participants’ life skill differences.

IV. Findings and Discussion

1. Life skills in “Practice”

First, a “Yes” to “Practice” rate of each of the 82 life
skills was accounted for, and a chi-square test was applied
to the “Practice” rates in order to compare Japan with
Korea. There were twenty nine life skills out of the 82
that Japan was significantly higher in as compared to
Korea. On the contrary, Korea showed a significantly
higher difference with twenty one life skills out of the 82
(Table 7 -8 - 9). Japan had slightly more life skills with

significantly higher differences than Korea. There was not
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an outstanding difference with the “Practice” rates between percentage of each of the 13 categories was compared to

Japan and Korea. Next, the Japanese average “Practice” the Korean average. The top and bottom three “Practice”

Table 8: Japanese and Korean University Students’ Life Skill Comparison in Human Group

)
Practice To be improved Expectation
Life skills 5 5
Ja ‘ Ko ‘ Ja ‘ Ko ‘ Ja ‘ Ko ‘
6. Self concept
tandi hysical tal
jg |Understanding - physical and - mentall oo | ) || 353 | g7 | ¢ | ang | 222 | e
development during Adolescence
K |Identifying your uniqueness as an individual 62.1 56.2 33.1 34.3 22.1 14.6 *k
S |Understanding and accepting yourself 65.4 53.7 ** 43.4 39.6 16.9 11.4 *
S |Improving your self-concept 58.1 48.7 * 454 41.8 16.2 11.7
Average 6 58.6 53.7 393 359 * 24.5 15.0 ok
7. Family
JK |Building positive relationship with family 80.1 66.9 HRE 294 29.0 28.3 114 | ***
K Unqerstandlng meaning and functions of 537 574 327 287 507 19.5 .
family
K |Identifying different family forms 62.5 75.9 HEE 26.5 16.6 *k 51.1 12.7 ok

Understanding each family has different

.. 52.6 69.4 Hkk 31.6 19.7 ok 48.5 14.3 ok
customs, culture, religions

Understanding the necessity of sharing values,
finance, family planning before marriage

S |Dealing with family crises when they come 34.2 452 ** 56.6 435 Hkk 32.4 17.3 ok
Average 7 53.3 59.9 39.6 30.4 Hkk 40.9 15.8 ok

36.8 44.8 * 61.0 44.7 ok 342 19.4 Ak

8. Human relations

JK |Building relationship with elderly people 55.1 443 *x 46.3 40.7 327 19.2 ok

Communicating effectively to take care of

] 25.0 183 * 55.9 49.7 54.0 372 *EE
elderly people

K |Communicating effectively 63.6 41.1 ok 44.5 49.7 17.3 16.3

S Understa.ndn.lg the  relationship  between 401 598 s 581 316 . 287 16.3 .
communication and culture

S |Making and keeping friends 77.9 68.9 ** 29.0 27.8 * 12.1 8.8

S |Relating to people of different gender 65.1 52.0 HK 40.8 39.7 143 13.8

S |Resolving conflicts with others 54.0 253 HHK 52.9 60.8 * 19.1 21.2

Average 8 54.4 44.2 46.8 42.9 *k 255 19.0 *EE

9. Citizenship

Accepting personal responsibility for being a

K . .
good community citizen

29.4 32.6 55.9 50.8 43.8 22.1 Ak

Identifying that poverty, drugs and social

. . . . 393 51.3 ok 43.4 323 ok 49.6 24.1 ok
insecurity cause crime and violence

Average 9 34.4 42.0 49.7 41.6 *EE 46.7 23.1 *xE
1) Ja: Japan 2) Ko: Korea *REP<0.001  **: P<0.01  *: P<0.05




40 BIRIPHIIIRSIE|X| Vol, 22, No, 4

Table 8: & ¢Z

Practice To be improved Expectation
Life skills 3 5
Ja ‘ Ko Ja ‘ Ko ‘ Ja ‘ Ko ‘
10. Child rearing
JK |Understanding challenges of parenting 27.6 35.8 * 63.2 423 xRk 478 29.0 ok
K Understanding the‘ 1mp9rtance of  health 301 499 | =% | 5009 301 wex | 55 289 s
management for having children
JK |Understanding child development 27.6 222 50.0 479 58.5 38.0 ok
JK |Caring for children 32.7 22.1 ** 1574 49.9 * 47.1 30.7 *E¥
] |Understanding children's learning through play | 47.8 34.1 | *** | 424 46.9 46.0 25.6 ok
K Understanding challenges and dangers in teen 16.4 530 | *+| 379 256 ok | 640 317 .
parenthood
S l(llent%f‘}/{ng special needs for children with 18.4 192 599 453 wex | 574 424 .
disabilities
S Identifying special needs for children who are 11.0 18.8 s | 647 511 sex | 379 346
adopted
S Identifying special needs for children of single 19.9 19.9 62.9 520 o 401 345
parents
S Identifying special needs for children of teen 14.0 178 65.4 492 wex | 375 389
parents
S Identifying special needs for children who are 132 261 | *+% | 640 418 sex | 529 385 .
abused
Average 10 253 28.9 56.4 43.8 *RE 1494 339 *Ex
1) Ja: Japan 2) Ko: Korea *% P<0.001  **: P<0.01  *: P<0.05

categories were examined. It was not possible to look into
details of all the categories in this paper due to the space
limitation. With the same reason, the top and bottom three
categories of “To be improved” and “Expectation” were
analyzed in the following sections.

The  Japanese “Practice”

(58.6%). The

highest category  was

“Self-concept” second was  “Health
management” (57.2%) and third was “Human relations”
(54.49%). All of them were less than 60%, even though
they were the top three. The Japanese lowest “Practice”
category was “Child rearing” (25.3%). The second lowest
was “Consumerism and economics” (31.6%) and third
lowest was “Career planning” (33.1%).

The Korean highest “Practice” category was “Family”
(59.9%). The second was “Health management” (56.7%)

and third was “Self-concept” (53.7%). As the same as the

Japanese top three, all of them were less than 60 %, even

though they were the top three. The Korean lowest

“Practice” category was “Consumerism and economics”
(27.8%), second from the bottom was “Foods” (28.3%),
and third from the bottom was “Child rearing” (28.9%).
Both Japanese and Korean “Self-concept” “Practice”
rates were in the top three. As Table 8 shows, the Korean
“Practice” percentage of “Understanding physical and
mental development during Adolescence” was significantly
higher than the Japanese (P<0.05). This was understandable
because this life skill was included in Korean home
economics. However, Japanese home economics embraced
it as well. This topic needs to be improved in Japanese
home economics. Japan was significantly higher in
“Understanding and accepting yourself” and “Improving

your self-concept.” They were from “Skill for Life.” It is
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Table 9: Japanese and Korean University Students’ Life Skill Comparison in Thing Group

(%)
Practice To be improved Expectation
Life skills D 2
Ja ‘ Ko ‘ Ja ‘ Ko ‘ Ja ‘ Ko ‘
11. Clothing
JK |Identifying functions of clothing 50.7 46.3 30.1 39.9 *k 60.7 19.7 | ***
JK |Planning and building a personal wardrobe 60.3 48.4 ok 37.1 39.9 32.7 18.0 | ***
K Understanding that style, colour, line and fabric 581 174 i 404 438 138 | 265 N
of your clothing affect your appearance
K Understanding that[ culture and tradition have an 135 297 393 48,0 N 532 | 295 | #xs
influence on clothing
JK |Making satisfying clothing choices 74.6 73.7 26.5 23.9 27.9 9.8 | ***
JK |Using garment label information to select clothes | 37.9 41.9 38.2 42.8 66.2 | 24.1 | ***
JK |Cleaning clothes following the care instructions 36.8 443 * 40.1 39.6 68.8 | 24.4 | ***
K E:rﬁ:?gg re?;tr}i‘;; ri;:"‘etc.)Rea“aCh'“g buttons, 1y 6 | 363 375 | 389 662 | 323 |+
JK |Ironing clothes appropriately 50.4 50.4 29.4 35.5 62.5 | 204 | ***
] |Using a sewing machine 38.2 154 | *** | 346 34.6 66.5 | 53.5 | ¥**
S |Taking care of your appearance 71.0 63.2 * 335 32.8 23.9 9.2 | ¥*x*
Average 11 50.4 443 352 38.2 * 51.0 | 243 | ***
12. Foods
JK |Recognition of nutrition for a healthy body 42.6 41.3 42.6 423 66.5 | 25.0 | ***
JK |Understanding the functions of meals 48.5 53.7 39.3 35.8 64.3 | 16.1 | ***
JK |Identifying merits and demerits of food additives | 32.4 24.6 * 47.1 45.0 72.4 | 39.7 | ***
JK |Using food label information to select food 32.7 244 * 47.1 47.0 68.4 | 382 | ***
JK |Applying sanitation in cooking 37.1 31.2 51.8 453 62.9 | 329 | ***
JK |Applying kitchen safety 44.5 36.7 * 44.1 50.6 61.4 | 21.2 | ***
JK |Preparing healthy food 353 25.5 ok 56.2 48.6 57.0 | 34.8 | ***
JK |Setting the table matching to the cultural cuisine | 22.8 16.0 * 52.2 46.3 55.1 | 447 | **
K fl(l)lltll(l)r\:ing table manners appropriate for one's 232 212 559 452 o sag | 390 | #xs
Preparing nutritious snacks 29.4 23.9 50.7 46.5 493 | 372 | **
Identifying merits and demerits of supplements 29.4 29.0 51.5 45.5 66.9 | 32.1 | ***
Cooking regional or cultural-specific food 22.8 12.4 ok 58.1 50.1 * 544 | 41.8 | **
Average 12 334 28.3 49.7 45.7 61.1 | 33.6 | ***
13. Housing
JK |Understanding the functions of a family's home 41.2 55.2 *EE 364 35.0 54.0 | 143 | ***
K Using perASf)nal space as well as handling shared 460 542 N 441 389 441 124 | #xs
space positively
JK |Cleaning and tidying your living space 53.3 65.7 *k 41.9 304 *k 39.7 | 11.2 | ***
K {\c?ident prevention and safety management 415 399 415 469 485 | 219 | #x
inside the house
JK |Preparing for natural disasters 26.1 22.6 * 51.5 53.7 57.4 | 30.1 | ***
Making living spaces comfortable (ex. Adjustin
! lightinz, roon%—terilperature, air circuiation egc.) || 533 392 ) 40l 469 434 1 188 1
Average 13 43.9 46.1 42.6 42.0 47.9 | 18.1 | ***

1) Ja: Japan 2) Ko: Korea *hkP<0.001  **: P<0.01  *: P<0.05
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assumed that other education, rather than home economics,
helped the Japanese participants’ development of these life
skills.

“Health management” was also in the top three for both
Japan and Korea. Korea showed a significantly higher
difference with “Understanding health problems caused by
smoking,” “Understanding dangers associated with alcohol
consumption” and “Understanding dangers associated with
illegal drugs” (P<0.01, P<0.05, P<0.05). Again, this was
understandable because those life skills were ones the
Korean home economics included. However, Japanese
home economics encompassed “Understanding health
problems caused by smoking” and “Understanding dangers
associated with alcohol consumption” as well. These two
life skills need to be reinforced in Japan. Japan was
significantly higher in mental health life skills such as
“Maintaining mental and emotional health” and “Managing
stress.” These two life skills were from “Skill for Life.” It
is assumed that the Japanese participants had gained these
life skills outside the home economics curriculum.

It was characteristic that the other Japanese top three
“Practice” category was “Human relations,” which included
friendship and communication skills with elderly people.
Japan showed a significantly higher difference with all the
“Human relations” life skills except “Understanding the
relationship between communication and culture.” “Family
and family life” in the Japanese senior high school home
economics taught the content regarding elderly people’s
life and welfare, including “Building relationship with
elderly people” and “Communicating effectively to take
care of elderly people.” However, the “Communicating
effectively to take care of elderly people” rate was as low
as 25.0 %. This suggests reinforcement for this life skill.
Further, Japanese home economics did not embrace the
other life skills in the “Human relations” category. It is
assumed that other areas of education assisted those life

skills of the Japanese participants. Further, “Understanding

the relationship between communication and culture” was
significantly lower than Korea. It was not included in
Japanese home economics, but can be developed in the
future.

The other Korean top three “Practice” category was
“Family.” In particular, Korea was significantly higher than
Japan  with  “Identifying  different family forms,”
“Understanding each family has different customs, culture,
religions” and “Understanding the necessity of sharing
values, finance, family planning before marriage” (P<0.001,
P<0.001, P<0.05). This reveals that Korean home
economics  education gave strong support to the
participants’ development of these life skills such as
“Family Life & Me,” “Understanding Me & Family” and
“Family Life Planning.”. Korean “Practice” rate for
“Dealing with family crises when they come” was also
significantly higher than Japan (P<0.01), although this life
skill was from “Skill for Life.” But, Korea “was
significantly lower than Japan with Building positive
relationship with family” (P<0.001). This life skill was in
Korean home economics. This indicates a possibility for
further reinforcement of this life skill in Korea.

Overall, all the top “Practice” average rates were less
than 60%. It is problematic that over 40% of the
participants were not practicing these life skills. This
implies that both Japan and Korea still need to improve in
practice of these life skills.

The “Child rearing” category was in the bottom three
“Practice” for both Japan and Korea. The reason why
“Child rearing” was one of the lowest categories is
assumed that the “Child rearing” category included
understanding special needs for children with disabilities,
children who are adopted, children of single parents,
children of teen parents and children who are abused.
These five life skills were from “Skill for Life.” As well,
most participants in both Japan and Korea were unfamiliar

with those special needs children. The other six life skills



were included in at least either Japanese home economics
or Korean home economics. There were significant
differences between Japan and Korea with some of the
skills. However, most of the “Practice” rates were around
30%. It might have been difficult to expect high
“Practice” rates in “Child rearing” since the university
student participants were not at that stage of life.

“Consumerism and economics” was also in the bottom
three “Practice” for both Japan and Korea. Except
“Making appropriate choices in obtaining products and
services,” the “Practice” rates of the other life skills in
this category were around 30% or lower. They were
“Understanding different kinds of illegal business practices
and their characteristics,” “Using financial services
effectively” and “Making an effective and fair complaint
with your unsatisfactory purchase.” These skills were
included either in Japanese or Korean home economics.
Most participants, as university students, might not have
practiced those life skills in their daily life. However, they
would need those skills for their future life. Both countries
have great potential to further develop these life skills.

“Career planning” was in the Japanese bottom three. All
the Japanese “Practice” rates in this category were lower
than 40%. Even “Identifying family contributions to
workplace,” which was included in Japanese home
economics, was less than 40%. It could be because the
participants were not yet in the workforce. Yet, they need
career plans. “Career planning” is an area to be developed
further in Japan.

Korea had “Foods” in the bottom three. Nine out of the
twelve “Food” skills were included in the Korean as well
as Japanese home economics. Especially, Korea showed
low  “Practice” rates in  “Cooking regional or
cultural-specific food” (12.4%), “Setting the table matching
to the cultural cuisine” (16.0%), and “Following table
manners appropriate for one's culture” (21.2%). It is

assumed that this result was caused by the fact that food
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culture content was taken away from the Korean home
economics textbook when home economics class hours

were reduced (Yoo & Lee, 2009).

2. Life skills “To be improved”

As with “Practice,” a “Yes” to “To be improved” rate
of each of the 82 life skills was accounted for, and a
chi-square test was applied to the “To be improved” rates
in order to compare Japan and Korea. Thirty out of the
82 were Japanese “To be improved” life skills with a
higher significance and only four out of the 82 were
Korean “To be improved” life skills with a higher
significance (Table7 - 8 - 9). It means that the Japanese
participants were interested in improving more life skills.

Next, the top and bottom three “To be improved”
categories were examined. The Japanese highest “To be
improved” category was “Career planning” (57.6%). The
second was “Child rearing” (56.4%) and third was
“Consumerism and economics” (51.9%). Again, as with
the “Practice” results, all of them were less than 60 %,
even though they were the top three. The Japanese lowest
“To be improved” category was “Health management”
(33.9%). The second lowest was “Clothing” (35.2%) and
third lowest was “Self-concept” (39.3%).

The Korean highest “To be improved” category was
“Career planning” (46.3%), which was the same as the
Japanese. The second was “Foods” (45.7%) and third was
“Consumerism and economics” (45.6%). All of them were
less than 50 %, even though they were the top three. The
Korean lowest “To be improved” category was “Family”
(30.4%), second lowest was “Health management” (32.0%),
and third lowest was “Environment and natural resources”
(35.0%).

The Japanese top three “To be improved” categories

were the same as the Japanese bottom three “Practice”
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categories. It can be said that the Japanese participants
showed a larger desire to improve those life skills because
of their mismanagement. On the contrary, the Japanese
high “Practice” categories such as “Health management”
and “Self-concept” fell into ones of the lowest “To be
improved” categories. It means that they were not so
interested in improving those life skills because they were
already able to practice them. It was characteristic that
Japan had “Clothing” in the bottom three. There were “To
be improved” life skills that Japan were significantly lower
than Korea in “Clothing” category because the Japanese
“Practice” rates of those life skills were significantly
higher. Further, it can be also assumed that the result
came from the fact that clothing life skills were not so
emphasized in the 1989 home economics course of study
or in Japanese current daily life.

“Foods” and “Consumerism and economics” were in the
Korean top three “To be improved.” This is attributed to
the Korean low “Practice” rates of those categories. The
Korean “Career planning” category average “Practice” rate
was 39.4%. It was not as low as the Korean bottom three,
but “Career planning” category was Korea’s highest “To
be improved” category. The Korean participants seemed to
be still interested in improving “Career planning” life
skills. The Korean high “Practice” rate categories, such as
“Family,” “Health management” and “Environment and
natural resources,” showed the lowest “To be improved”

rates.

3. Life skill learning “Expectation”

As with “Practice” and “To be improved,” a “Yes” to
“Expectation” rate of each of the 82 life skills was
accounted for, and a chi-square test was applied to the
“Expectation” rates in order to compare Japan and Korea.

Seventy three out of the 82 life skills were Japanese life

skill learning “Expectation” with a higher significance, and
Korea did not show a higher significance with any of the
82 life skills (Table 7 - 8 +9). This result could be partly
caused by the Korean participants’ university majors.
About 40% of the Korean participants majored in sciences.
It is assumed that they did not have a great interest in
home economics.

Again, the top and bottom three “Expectation” categories
were examined. The Japanese highest “Expectation”
category was “Foods” (61.1%). The second was
“Environment and natural resources” (56.8%) and third
was “Consumerism and economics” (55.5%). Again, in
common with the “Practice” and “To be improved” results,
all of them, except “Food” category, were less than 60 %.
The Japanese lowest “Expectation” category  was
“Self-concept” (24.5%). The second lowest was “Human
relations” (25.5%) and third lowest was “Career planning”
(36.7%).

The Korean highest “Expectation” category was “Child
rearing” (33.9%). The second was “Foods” (33.6%) and
third was “Consumerism and economics” (32.7%). All of
them were less than 40 %, even though they were the top
three. The Korean lowest “Expectation” category was
“Self-concept” (15.0%), second lowest was “Family”
(15.8%), and third lowest was “Housing” (18.1%).

Both Japanese and Korean participants showed high
“Expectation” in  “Foods” and “Consumerism and
economics.” This must be because foods are traditionally
home economics content both in Japan and Korea. As
well, recent consumer issues, such as falsifying best-before
dates for foods in Japan, and using non-edible additives in
foods in Korea, seem to have drawn the participants’ high
“Expectation” rates.

“Environment and natural resources” was also in the
Japanese top three “Expectation.” Concern  about
“Environment and natural resources” has been a recent,

great social issue in Japan. Japanese home economics



education started to put more emphasis on this topic with
the 1989 home economics course of study.

“Child rearing” was also in the Korean top three
“Expectation.” “Child rearing” has been traditionally home
economics content in Korea as well as it has less overlaps
with other subjects. Further, it was reported that the home
economics textbooks the Korean participants used had
more pages assigned to child rearing in comparison with
other topic areas, and both male and female students
showed their interest in studying child rearing (Kim &
Chae, 2008).

On the contrary, “Self-concept” was the lowest
“Expectation” category for both Japan and Korea.
“Self-concept” was also in both Japanese and Korean top
three “Practice” categories. Because the participants of
both countries showed high “Practice,” it seemed that they
had a lower desire to improve and learn in home
economics class.

“Human relations” was in the Japanese bottom three. On
the other hand, according to the “Human relations”
average “To be improved” rates, more than 40 % of both
Japanese and Korean participants showed a desire to
improve their “Human relations” life skills. But, they did
not expect to be taught these skills in home economics. It
is assumed that the participants expected other classes, for
example “Moral education,” to teach “Human relations”
life skills.

Likewise, the Japanese participants’ low expectation to
study “Career planning” in home economics can be
explained by their expectation toward “Integrated Studies,”
which often comprises of career planning content. The
senior high school home economics education the Japanese
participants attended only taught the relation between
family life and work. But, the other skills were not taught
in Japanese home economics. This may explain why the
participants did not expect home economics to teach the

“Career planning” life skills. However, the Japanese

ol
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highest “To be improved” category was “Career planning.”
This implies possibility to develop “Career planning”
contents in Japanese home economics.

Korea revealed low expectation in “Family.” With each
“Expectation” percentage of the six life skills in the
“Family” category, it is found that all of them were less
than 20 %, and significantly lower than Japan. As well,
the Korean “Practice” rates of most of the life skills in
the “Family” category were significantly higher than the
Japanese rates, and the Korean lowest “To be improved”
category was “Family.” It can be said that the Korean
participants did not show a high desire to improve the
“Family” category life skills or learn them in home
economics class because they were already able to practice
them.

“Housing” was in the Korean bottom three
“Expectation.” All of the “Expectation” rates of the six
life skills in the “Housing” category were significantly
lower than the Japanese rates. The “Housing” life skills
could be considered as technology education content since
the housing content was taught in Technology & Home
Economics. This might have lowered their desire to learn

them in home economics.

V. Summary, Conclusions and

Implications

The “Practice” results characterized strengths and
weaknesses of each country. Japan showed high “Practice”
in  “Self-concept,” “Health management” and “Human
relations.” But, Japan may need to consider strengthening
areas such as “Child rearing,” “Consumerism and
economics” and “Career planning.” The Korean three

highest “Practice” categories were “Family,” “Health
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management” and “Self-concept.” On the contrary, the life
skills in  “Consumerism and economics,” “Foods” and
“Child rearing” were ones Korea may need to improve on.

The Japanese top three “To be improved” categories
were the same as the Japanese bottom three “Practice”
categories. They were “Career planning,” “Child rearing”
and “Consumerism and economics.” The Japanese
participants showed a larger desire to improve the life
skills they had poor “Practice” performance with. As for
Korea, “Foods” and “Consumerism and economics” were
in the top three “To be improved.” This is also attributed
to the Korean low “Practice” rates of those categories.
“Career planning” was not one of the lowest
“Practice”categories in Korea. Yet, it was one of the
Korean top three “To be improved.” The Korean
participants seemed to have a great deal of interest in
improving their career planning skills. Mainly, both
Japanese and Korean participants seemed to desire to
improve certain life skills when they were not confident to
practice them. Thus, an implication from this result is that
life skill development education needs to be offered
enough in order to support students’ confidence in
practicing the life skills.

As well, Korea had life skills with a significantly lower
“Expectation” in all 13 categories. Not many Korean
participants  expected to learn life skills in home
economics. Behind these results, about 40 % of the
Korean participants’ university majors were sciences. As
well, Korea had ‘Technology & Home Economics,” in
which its emphasis was placed more on technology
education, and the senior high school subject ‘Home
Economics Science’ is only an elective. Further, “though
Home Economics has a long history as a taught subject, it
is not so welcomed by schools and society. And the crisis
of its being welcome is becoming greater and greater as
time goes by” (Yoon, 2005, p.9). The Korean participants’

low “Expectation” unfortunately reveals that they had little

understanding of the meaningfulness of home economics
education. Japan also had some categories where low
“Expectation” was indicated. Therefore, an implication
from this is promoting a social understanding for the
meaningfulness of home economics education. Home
economics educators, in Japan and Korea, tend to be a
minority at school because fewer teachers are allotted to
one school as compared to other subject teacher. That is
why cooperation is required among home economics
educators and related specialists. We, as home economics
educators, are obligated at school, in society, and even
beyond, to appeal that home economics is a necessary
subject to support children’s life skill development and
create a better world for the future.

In overall of this comparison study, Japanese participants
indicated slightly better results with “Practice,” “To be
improved” and “Expectation” as compared to Korean
participants. The fact of less home economics class hours
in Korea can be one of the reasons for this result.
Therefore, it implies that securing a substantive amount of
class hours for all school stages is important. The
Japanese participants for this study accomplished their
education under the 1989 course of study, which had more
class hours than the current course of study. However, if
the Japanese participants were people who had studied
under the current course of study, the results of this study
could be totally different. It can be said that both the
1998 and 1999 course of study, and newest 2008 and
2009 course of study, have a greater difficulty to develop
life skills with less class hours and credits for home
economics education. Only by regaining the much-needed
class hours, Japanese home economics education may
sustain the same life skills as what the Japanese
participants of this study demonstrated. Likewise, Korean
home economics may need more class hours and credits to

improve high school graduates’ life skills.
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Footnotes:

1) The situation of home economics education in other
countries can be found in “Kateika no karikyuramu
nokaizen ni kansuru kenkyu: Shogaikoku no doukou [A
study for the home economics curriculum reform:

”»

Movement in other countries]” by National Institute for
Educational Policy Research(2005) and “Igirisu, amerika,
kanada no kateika karikyuramu[Home economics curricula
in UK, US and Canada] by Nihon kateika kyouiku gakkai
oubei karikyuramu kenkyukai [Japan Association of Home
Economics Education European and North American
curriculum research study group](2000).

2) This study referred to “Skills for Life [Student
Edition] 2 Ed.” (West Publishing Company, 2000, 604p.)

by Couch, Sue; Felstehausen, Ginny; Hallman, Patsy.
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