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Jeon, Young-Joo. (2010). An analysis of the characteristics of communicative
English classes using COLT. English Language & Literature Teaching, 16(3),
339-363.

The purpose of this paper is to investigate how the English classes in secondary schools
in Korea are in terms of communicative nature. After literature study, COLT parts A
and B were used to analyze three kinds of English classes: a common class type taught
by a school teacher who had won 1st prize at TEE contest, a team teaching class taught
by NNS and NS, and a model class taught by a pre-service English teacher. Their
communicative English classes were videotaped and transcribed for analysis by COLT.
The results of the study revealed that students participated in the classes mostly as a
unit and, therefore, did not get many meaningful chances to speak English. Second,
creative language-use opportunities were barely found during classes. Third, the group
work seemed to be prepared before the class, not to be done during the class. Therefore
it is likely to be learned from memorization rather than meaningful communication.
These results suggest English classes in schools be more communicatively oriented for
successful English learning. Further study should be conducted in order to make
English classes more communicative to help students communicate their genuine
messages in English and to help teachers teach English efficiently.

[communicative English class/=COLT observation scheme/TEE(Teach English in
English)/classroom observation, 2JA}AEFA o] FA/COLT FIHZF
7RI 2 A= Fo] FH/nATY #F]

" COLT+: ‘Communicative Orientation of Language Teaching’®] 2Fo] =, AL AEA Aol
5419 BT BAL Ao ATH Erolt). o ERoIHE o F COLTE o4 AHE
3+ 7o)
=2 AN -

TR QTE 20104 SAYE AT AR AK e ATHAL.
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2010 tul @A FAO)Ql ool digk 7]EAR] XA FEHES
AAZ17] fste]l oAtaETA Y] Fol®E sk o] FA(TEE: Teach
English in Englishy 2A|S =g =2 dta v} oS Joj= 7t=2xax} &=
e Aol FHAA ug folE Y SRR sk 3o
A st o ShAtEe] FA4H dA|ekal rh(delxl, 2008; HHE<d, 2008;
Bostwick, 2001; Mora, 2006; Willis, 1981). Jol2 Zast= Jo] =49 HA=
AT A 9] Jo] =S 9 sheld(Baker, 1993; Bostwick, 2005; Krashen, 1985;
Long, 1985; Jeong-won Lee, 2008), A A SJAFAEZFA o] £¢S . e
Fol oA dvid 78 Wk A=Al diE o] Foxl A= BA
2T}

T Q)= Mulatel] oJaf Akl g-Eubeke] o] FelAE L8]

x

IEFFA AR wEgel AGHYONEE, 1976), UA FH/NE
AAWA EHNGA o] T2 oA HYth oF AAH FAl
web] FEAAFA AEHALMT GAREFA BFHCLT), AT dofs

yg&s 3 7tExAE 29 alS(Immersion Education)®} CLIL(Content and
Language Integrated Learning)7}+] 470 32 21t (Mehisto, Marsh & Frigols, 2008).
st AGe dAaEFA wewe ARES AGHAE, 791995

TAY EUNG meel HEUS dtel WHem dAE @eA,
By mege RRg 58 LolA Hol} oArEse g BEm
s oAtaBe] B 4% F¢ol stuw @FN FHI oFoAu

Aol td Hiel Wasthn AT
At el SudAFeM  #WYE WeR=E sy e
A LEFA 4l B4 TAH D@ wWeke] tig vt wmal Basi
B2 oJo] 4o of BasAS AHE  F(Savignon,

==

it
>

o
d
&

o]
2001), oj® Fo] xAg ono] oJALAT AJAA el gk Ad A=t
H A o] Fo]zJoF shU(Li, 1998; Spada & Fréhlich, 1995; Thornbury, 1996). %
s gARE FEY 5AS Wgst agaE 55 A&ste] A
g ] JALRETA FHelgta dARE dix FYEel dvhd
OAMAEFA WSH(CLT: Communicative Language Teaching)oll 4134 =
7hedll Ba 1 RS Ftol B gt Q.
2 AT dA A RTTH P Y &

g COLTe] A =S ol&st] AZHA F39 & A8 Bzt gt
I A HAAlE de dolart Y AddiEel
THY FEoR WHHE F I ghue] wjEzE FAuARY] 2

AT Gof dolwl B g
shgk & EAste] A7) Jrbe AAE Bz g mpx et
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F=Ho=w A A A& woktHAllen, Bialystok, Cummins & Mougeon, 1982;
Breen & Candlin, 1980; Canale a& Swain, 1980; Littlewood, 1981; Munby, 1978;
Widdowson, 1978; Yalden, 1983). ©3l# 1990 thol= 83 &4l
S*W(content-based teaching method) .2 2 WaFo] HEEHA  &Julofvt
e & GrEETA wege s S5 fdl, grAETA 9
et A Ao} PAe 2HE& = RS s ATTHAllen & Carroll, 1987
Day & Shapson, 1991; Harley, 1989; Harley & Swain, 1984; Lightbown & Spada, 1990,
1994; Spada, 1987; White, Spada, Lightbown & Ranta, 1991).

2000 thell Sl M= YAt ETA w5 AS vA] I JEA R
AR BA= FA9ol sabE AbolollA Al7lwaL Qlvk. 19820 Apilo]
&3t “The ‘what’ of second language acquisition” =4 Ao 2] &&ol
A ETAY AAA E Fol EFEHoJoF  dtie A
137 (Larsen-Freeman, 1982)2 &dh, s A AAY} <o ddAwk w=z
2d Best dvn g Adga FA gelugrel Pyl
gl t}(Larsen-Freeman, 2003).

olsh o] oAtaBFA el Jolwgel A
glod, =2 getelde A e wEl UMY wews HolubA
AR ET A Ao FAE s &=, £ o xlske e
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(Allen & Carroll, 1987; Spada, 1987), 1
AR AFeke B Buela w4
Boumz oAnFE FA WA, <lof 3
A 2FFA BEUE HEde Aol u)
Spada & Fréhlich, 1995).
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Aol odo] Fhol HAA of"A o]Fofxa JYEA
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i 2 T Edutas Agel e} g2 7ol
o fEd A3s T eeAE &

N

o

0, N
Kl
i

|l 2

oy e

o K
&g o
32
o

©
[e5]
o

=2 fo Ly et © ekl
un & o2 1 E R

_E
s
Lo,
il
S
=

z
i)
xQ
io
9
H
o
-

off z2

gk 2%, Ao
2 Jh2rE 9 th(Llong, 1980). 1960Withe] ¢ #H#IS

Hol EA7E AZI=EAa 19709 et 1980 Y] =y wE
ARt ST 210E AT A A4S ¥ JIri(Spada,

2oy &M
flo = ro 1o & >

Lo N ot il Bl )y @ R ope e
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1984).

EA el A29lo] Sz WP o 2= Flanders(1970)¢] A58 B2,
FLint(Foreign Language Interaction)®4]%, TALOS(Target Language Observation
Scheme)®*1%, FLIAS(Foreign Language Interaction System)¥®2], COLT
(Communicative Orientation of Language Teaching)#41% S©] 2lth

WA Flanders(1970)8] A48 AW wAReE sHAZEe] A eAgS
dFste] BAetE o 1960 Flanders7t FHES Ediw ALt
T FALETE dol 7Y HE AEAA F AdrF FAsI] ARE-E
sttt Flanders7b 7Hek 328 FATH-S Moskowitz(1976)7F ¢l=7o] ¢
A AEsles 7 Besk o] FLint iAot o] & ou] g o uAbE2]
TH FAETE &Esto] dn] Fojulrte] FHAIAS HEE U 5](2010)=
FLint Aol H]do] & BT EFstHA, wakel shae] whsirh
Raolg g =A A% 7hsetRg, o Aol AL
FHE Mdsted &3 Juws = dutar k. a9E B uAt
5319 1024 == Fob+ Aot wAbe] stell = Awshr) 7 7HE
ol yEhwtow,  wARe] xAjFA dbstel= AR AlEEtr],  AAEH,
WwAZSH7I7E w2 WEFE HQITa gyt WARY HAAJEA dEle =
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Ulman¥} Geva(1982)cll <l&l 7i, Alckd iz T tolt) o]

T":‘L'—l H
wAEel W AR wwoz HgHch wAH TALOS WAL
Ao R £9& wASE WARE, dojH 2, Aol T 5 B4

Z  u\}
[e}

71538k WRelth AAA W mAA
WA e EA dF, Pv ol AY
sk Aot

FLIAS: Sinclair®} Coulthard(1975)¢] wA w8} 4] A AE Boulima(1999)7}F
WAEste] wAE o)mo] FelA Y doAE EAAAClH FLIASE 91419
BA-r2q 2% oA e @7, 5 AA(Lesson), T91<9=%(Transaction),
]

T Aol FLIASE 83 A= 714138](2007)0 2J3fA] o]Fo] M=,
Fstul 18hd $ge dl 7HA fFPo2 o] st ol et

] 2 AFL JdEAE AFe. 59

FLIASE 53 % 2494 7P ®@o] U2 fdo] T-8SsS #Fd9 =

T o
FRe dAREFA 449

2890S weHA, dAl a9 o
s AU GAsHA Estal UdSS TG

COLT+= 1980 SJALARTZFA S 49 AF-& wdstr] Hs&) /Mdd 4
ALt 53], COLTw olEHo=my ATz F9 o FolA
Ao G5l do "W #de] Jrin ATH S842ES B4 o=
HFsel 7] witoll, A o] FAR = il drby AT AH 5EAS

xgtslal JeEAE FH o2 HoJFEtHAllen, Frohlich & Spada, 1984; Bacon, 1997;
Spada & Fréhlich, 1995).

. QAN AEESEA =T COLT 24

GAAREFA £ BAEQ coLTE AR sy dAaEFA oo
S 43 Allen, Frohliche} Spada(1984)&= 2JAtAE T4 ol ovd
Z2HE gFolol iy, REWER o|Fojx= ATFES FAEL WAL
184 de AES Bol sta, L FgHoR AgHA X Ao
Ao E AHEE 7]3E o] o] b= frqjolofof drhar vk EIF 99
FAG Aol dig Fd= wakeh ARl o] Fold 4 glojof dral
Urglth = oAt EFA gol F4el obd Afe SHEEe wApL
dPAH o Fyoltt off Ao Be A Bula SAEC] Sl oA
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owg el glom e & ASolw S AokH dof Felm g
SEs e Ae St

Thornbury(1996)=  JAARETA oA WAL= A A 2GA3 <)
3|
“

A& dok v, FEint vh7r] Buhs o] wepaa} sk Wigel =

= A I o7ld "t = AudA qBES] s Vv T
ARE St os AlFEE AEE wsh oA AETA Y
S7olgtal warh Li(1998) Egk AtanE T Fdolw s Eo] Ao R
el Fojstal, REdES FE R dojE FofHom Agsid
St FA B IS AHF 738 /I dE FAYS JEA =g
aAel dolA A 9= wAE &gsta, o] FARv= vl 2HE&

I

S o] AARTTA Y SAolga st

olof tiall COLT #41S &3 YAATTA F9& Axd A2 A4
AL ETA FHE o= Al aaRt dAo R FxyE e Adst
oujel 7t oA AFTEF HHS ol FH thFojx ol g
gt} (Rutherford, 1987; Rutherford & Sharwood-Smith, 1998). -
COLT #A4E&2 olggl FAFES  Hes FAEolth 5
COLT(Communicative Orientation of Language Teaching):™= =L ©o]&ol|A] &3j
Fol, A ARTTA FYel oAusiof sh=rtel] tiE 54 Welal olelgh
5450 F9dA g AddHa derkE dHele F9Ed B
A2 EFTA FHS BAss agde ¥F EE Holk Fws
Frohlich, 1995).

2 Aol A NS COLTE &85 A-ell= o] ¥ 1I(2009), Soujin Park(2008),
InJae Lim(2002) =° <71 Ak 53] ©]WRI(2009)> COLTE &85}
a

d71% Fofvkae] 59 6 2= =29 o, OF,

i)
>
™
o,
)
rlr
ko
=

3t S B4 e AA Y JES BAsEA, REdss
THOE e AR EFTAS o FHol EE A Adgrtel st
&gk oS A7Idt) 11 olf & ShEAtEC] EEEE At EaoE NI
ARESEAL Qlal, ShEAbEe]l AREARl Ho] &kl wolXi, EEdE
ol s xdsted osdtA g fEluE St EAA JAJE S3t
kst oARARTE T|diskeE Aol digh oS Al7|gith o] %W (2009)°]
AT COLTE gojntSddA] == ¢S Hds] FAsgloy, giiie
So] HA Al A= stul A oA EHAHow HIgHTln o AXE=

= o
NAEEFH FPEe A BF obH g0l
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ol e Mol @l dojuxlsl dojwl mx dolaald] o
QPR folw waete] HelFold. UA @ 4K sqaee o)
ZFE AR AR 48k she] Sl A2l

WA F5 @99 9o #42
18

WSR2 A E wgFe vkt Qo Y Adrs
AAe] AAIAEe] ol AYsHE GAREFH Fol Tl U
B91E 24T B ohieh, @A A bed AAREFA Fof 59
WEe lmstel FRaad @tk Wad HIl fdel ok, 9
AUl G @mAle e @RSl BHSE ot
W WEHAA AREFY Fol Fgolgn AGF FYo]
sel Qui} SRR Sedel A e BAs ml gtk
A mAls ATt el 30t 2wk WAl dojaatA, shelo)A
o] 5} ol s W
ohy)
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=l QoA WS 5%E el

2) foiml sAbshe] FH5g

2010714 H=o] RE %% Ql
CIEIIE 4 SeRnA S o g R S R A
ol WAL wjAEo] gkl A
(L5875, 2009). 53] ol#g FHFHS AAlstarat sk olf7t vt
AT TA ol FHolekE HAA oA dAYT4
Aol tiFo R glol oA AETA FYe A= A
selsl= AL wk=A] ZQ3dtKSoujin Park, 2008). dlE o] 9
HEUARE AsollA AR AA g vl 29409 o] Aol
HAH ALY e E AFA7E wokth ol AAl FHS Algstal
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nEel St @A JARETA do] w9 Awelis duwAbEe
SARETA dol o] ofgAl o]FoHaL Sl dEsltt ol &
APl AR Gol = BAE M HeedEs E
THE WE BASG A A 2349 oS oR Ha
ek x| 2ol FH-stv Gol AR E ettt Sl 37Est o9
gk 3ol glom, TOEIC 4A4& 9455dolth 9 Al 7kA] F=<dol thgt
s vEat g

X1
4 g4 £ AL
& 2 WA} Yol g of| H] WA}
FARYA A WA} 9l A WA+ o AR T A
SR 321 203 28 3
T 44 2009.12.3 2009.4.17 2010.4.2
S A QAT 50 ¥ 50 ¥ 50 &

+ Ay Al S ]lel Wiske] COLT Part A9k BE Ab&ste] 7id
THe 7 g cyvans BMAT B oAknesal e 2
TAIE dofstaal, b ]l ortaE AxE ARtE] fsiA Frohlich
5 (1985)°] AHE-EE V1S AEste] Ak A RE AAbEIH.

COLT 452 Part ASt B F 74 o= 745 Atk Pat A
3Ha BN FE2E FHER T
He A Zlolth. Part B
d FEER FAH] Jdenz,

=1

maolsh A2ddo] 50 HE AT RN =
7 GEolA ol FolAl= o] FEAES FAUd R SF3lrkFrohlich, Spada
& Allen, 1985).
1) COLT Part A

Part A= oA dout dla=g ¢ %9 J9A 74, £ g,
S B Sol wE A @R BRsl AW el AAH9
g o] JhHol & SRS wa deA HelErth 74 4 E%3



#HE FES HHS & 5 3 ARF £ Aol BEF Ed Fole oE
ZAR AloA, 7 AIRRe] gjiol A 1Edk ghgo] B W o] Fo] HEAE
Ala, ol WEER Ateth o]Re 5719 ¢ JHom yyo] Frh 1)
gAlEol el Fodst= WS YERYE  participant organization, 2) 7t

=8k T FAE A5 content, 3) WAL}

£ Ko} content control, 4) A E0]
THeZ A=A E YERAE student modality, 5)
2 UehE materials7t JTHEE 1 #F).

Bl 2y
N
olr

Felel A Abg s

i
il

2) COLT PartB

Part B iAol A= Ao G50l Faks vA= FaAE 848t Ads
o Qe AT 2HE T witol, nAoA o]Foixl tisrt o
A= gt A4S o= AE wkdstar dER] HoErh o] A2 7719
sl g oz o] ok 1) Hxole AME AEE YER= use of target
language, 2) 15 7ls3 ©S QEtE HES A, 1o @S EghA
AEE 8Fst= AES sheAE WERNE  information gap, 3) 3t
A&EEE A E3H=AE YEeRN = sustained speech, 4) 1o Aol o3k
Hhg-1A], Aol el g wh3-Q1AE e reaction to form/message, 5)
WAR SFAo] o] st tis) oW A ®kE-sk=7FE HERY = incorporation
of student/teacher utterances, 6) 2}Ao] 35 Hd=ajA WA AlZsl= discourse
initiation, 7) o] thEd Ao} 2ol uwAle] oA AokEo] = BEE
YERJ = form restrictiono] QITHR= 2 3Fx).

ox ot
Lo K

v. d1f &4

1.COLT PartA & S¢t ¢ &5 7o &4

e

1) 74 g5 FAx 4

HA A 7AYol A —}F%‘ 45 HoAdxRso] ofdA FAHO A=A
BAF B ol X 29 #Zul ¥ 2= AA 5 oA FAAE NS
HojFa oy ol ZAIeox HoF5o], nAtel A HAE AR O
g we mgw veht Aok



348 Ao *
X2
4 5 AFEF FF(Participant Organization) (%)
Whole Class Group Individual
T-S/IC S-S/IC Choral Same task Same task

HAA WAL 44.09 0 20.14 23.56 12.21
Eh=k! 60.42 3.20 8.20 22.28 5.90
o H| WA} 82.50 0 0 14.00 35
*T: teacherE 7}g]7]1™, S: StudentE 7he]7]=dl olwl= 7091 &HA(Indiv.)e] 3l&

d@ETh C8F Chorale by HAS] wstE weith T-S/IC0 AP FEE
olFo7bA A A wmE AE A dsAgste Adg-olth s-s/C i
stgol the ApE shelu QA A diow dEde o A9E wdrh
Choral: 7AA7F 4 & o|Eo7bdAA AA| NS A5 A

SAE HAG g Bigo] Aol WekE o] wet sk

2) FelA ol AE Wg

T2 oAy 7HA g Es oFA " dE 50, A FdelA
A AHoF & ﬁLE 1Y S AHstE FE(Manag. Procedure)o] $1aL, =)ol A
A5 = = Woly S AYstes 4% Ak T3 EES 547]

45 = =
A B W A PSR A AT A9 Ao, e,
ofF wE AtEAaA 5 = 9]
el ol ol SuolA oj@A A gl
e Mg FoIA %a,ﬂA,%%,ﬁﬂﬂ%ﬂw-Eﬁ
2He Fu OMREd dgw @A gl og 4%
oulaAbe] glelA 7080%= WM vhehom, umx F gfelds
olmrh: A ueEmAR, 4YE e AASD e FAG Bart
“ﬂ@ﬂ-%%%ﬂtﬁﬂ% FegelA el ge B, @RwA
gelA vlad spgel QATelt FHeA doluks WY A vgol
S o3 Slb(arow) W, T FUEE AREA U UEE e

21t (broad).

o[r{
2
2
o X
>,
o

X3
<4 W& 74 (Content) (%)
Exclusive Combination

Manag. Language Other Topics Form + _

Procedure Form Narrow Broad Broad
HA WAL 19.80 25.98 27.20 12.77 14.25
e A 20.80 4521 2.00 12.71 19.28
of| B] LA} 6.30 70.80 0 15.70 7.20
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0
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FHAA FEE g0l 7158 EF(Student Modality) (%)

Modality

Combination

L

S

R

W __ Other

LS

RW WS WLR

21 WAL 12.56
E| 22.47
o|¥] LA} 28.70

kil
€l
=

=)

10.85
38.18
18.20

10.11
0
3.48

28.9
0
0

30.10
29.15
32.14

0 7.48 0
0 9.90 0
0 17.48 0
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guAozm thojol & mAlZl §7] wEel wAel 3t
2 vtk oAl wAE QlE AR S Aol

A oEeta @w ABHUL. 58 doldgmue AHuAs Yed
SAE B Abge] £e sglud, Ase] BE Sl 4A¥ dods
sde AN Wevel /AR FHEe} gla, Abge] Aut e st
Solshm (49T, 2009), i @ge] o] £l AFZ 2 FYY ARE
ol AH8E Aol 4B F Qo W,

X 6
79 1A 2 RS (Materials) (%)
Text
Minimal  Extended Audio Visual Video  No material used
A4 WAL 3232 23.21 14.21 11.05 19.21 0
g9853 0 22.40 0 28.31 12.87 36.42
o B A} 1756  34.72 2.81 2451 20.40 0

go] ol AE AL

EA4S 7HAa b= T4 it E A
Frohlich 5(1985)°] AlAI3E RESE ouis FT4lozw 2y
Yl-&(content)e] =3, FAl AAFAIF FRIA, wAE FAEte] IAHA
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A WAL 23.41(1) 24.71(2) 0.42(1) 0(1) 0(1) 7
HEA 25.71(2) 27.04(2) 0(1) 19.42(1) 7.83(1) 7
o H| WAL 27.42(2) 14.38(1) 0(1) 18.72(1) 9.48(1) 6
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PEHRAL QA wAbEe] AgE] ALRES, ALEFY &
R - PERRCE o

27 A A BAER A ¥ 2 29E AAsnA 9.

1) sAke] W 45 Ag #A

* 8
A At AN nALe] W 4328 £4
Target Language information gap sustained speech
request information
L1 L2 pseudo request genuine request _minimal __ sustained
Bl 0 255 104 20 77 48
=3 255 124 125
% 0 100 86.7 13.3 61.6 384
9
o] FejYollA e B8t F5ag BY
Target Language information gap sustained speech
request information
L1 L2 pseudo request genuine request minimal  sustained
IRt 10 218 79 32 80 62
H =3 228 111 142

% 44 95.6 71.2 28.8 56.3 43.7
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e ALY SN mALe] w3 4328 B4
Target Language information gap sustained speech
request information
L1 L2 pseudo request genuine request minimal _ sustained

IRt 8 185 62 15 72 21
H =3 193 77 93

% 42 958 80.5 19.5 774 22.6

A el el make] wab} g BEelel o= ofFold AL
¢ F ok ole AT ol Wyshe gol FATERSl dF AFL
WU L AN Ak ol £AE o2 AYHEA e w4
277 "ol A ZALEE @ﬁPﬂ ojetd SHek T8 WAHS - 584%7} ale il
WAE 3o amt Bes 49% gelz ARgt HE (2 g Wl
5, 2009)

A4 vl ARE 9FsE AR sk g T oAA IR
dsts AvEd, 4 f3 EF w2 HNES Rol: S 4 5 stk
Abge) Bol 4G F3lo] 97) AAE WAk Sl oS AFed
47 Uil obd, Al olob]E WY F gt RS ¥ F UE HE
Ak A AEs weldol @tk BEl AEES S wabe et
S5 9] wshs = (discourse competence)E 712 T a9 Edlo] & S gl
aEt WA E U8 Akste AEE $RE A @t Ane nd

X1
HH ALY oA Ao B3 43538 B4
Target Language information gap sustained speech discourse
giving information ultra- initiation
L1 L2 predict unpredict minimal _minimal
LIRSS 5 145 72 24 80 2
H = 5H 150 9% 82 0

% 33 96.7 75 25 97.6 24
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x 12
o] dEFlA A &3 F5F8 £Y
Target Language information gap sustained speech discourse
giving information ultra- initiation
L1 L2 predict unpredict minimal __minimal
FlRst 2 102 27 58 52 21
H =3 104 85 73
% 1.9 98.1 318 68.2 71.2 28.8
x 13
qH| ALY oA e @3t 4338 B4
Target Language information gap sustained speech discourse
giving information ultra- initiation
L1 L2 predict unpredict minimal  minimal
= 5 70 18 62 79 42 1
=3 75 80 121 1
% 6.7 93.3 225 775 65.3 34.7

FrEdel FoA e Wstes FEH 3
= & aAtel o3k o5 Thsd ARE 25 Aol didets
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wsh(ultra-minimal)7F BrTh R ALe] Folz oA oA Ak
3l=(form restriction) =, &Ao] thEE o] 2ol wAfe] osfA Ay o]
AdE AS$7E Btk 2ga o]E Part A oA 7P B £4 @% Hoxt
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3) SAe Wael TIE wAbe] Wk B4

ta

Wabsh shael wapel dia) ol| WSS molE=AE ARG Avbe g
Faz=y

&* 14
aaatel SYIA DAL WS B

Reaction to incorporation of student utterances

clarification elaboration
Form/ message correction /repetition/ paraphrase/ comment/ expansion/ _request  / request
25 98 12 27 13 49 7 9 3
123 120
20.3(%) 79.7(%) 10(%)  225(%) 10.8(%) 40.8(%) 5.8(%) 7.5(%)  2.6(%)

3x 15
Yojuize] de A Yol A S 4
Reaction to incorporation _of _student utterances

clarification elaboration
Form/ message correction /repetition/ paraphrase/ comment/ expansion/ _request  / request
12 93 13 20 21 30 7 6 5
105 102

11.4(%) 88.6(%) 12.7(%) 19.6(%) 20.6(%) 29.4(%) 6.9(%) 5.9(%)  4.9(%)

3 16
A ALY FHNA WAL ¥ES F4

Reaction to incorporation of student utterances

clarification elaboration
Form/ message _correction /repetition/ paraphrase/ comment/ expansion/ _request  / request
3 78 0 18 3 12 40 17 20
81 110
3.7(%) 96.3(%) 0(%) 16.4(%) 2.7(%) 10.9(%) 36.3(%) 15.5(%) 18.2(%)

A el sl EF o] FAETE o] &(message)ol  th I
Hhgol Btk 1 T dHube] FdelM Aol Fel tiEt vhgo] wWoke=d],
T2 GARIE TS s A G dEbgeH, v Mo
°] 7] (comment) €} <=4 (correction) S Wol AR&SIGITh 53] RuEE Ui §
7t REdE FEHY QRE Wole Adfv Adel #AE &M, S &
T, fAtaE A Wl Fdo]l JAE - UF g do] FAol
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