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The growing trend of students going overseas for
study at an early age is one of the remarkable
phenomena of Korea and is imposable to ignore.
With the ascendancy of Korea into the international
market place, the number of people who leave the
country for various business reasons is growing and
the number of children who accompany parents to a
foreign country is also growing. The number of
parents who raise children while pursuing a
graduate-level degree in a foreign country is also
increasing. In addition, many Korean students are
going abroad at a relatively early age either with or
without parent to enhance English skills or to obtain
“better” education (Ministry of Strategy and Finance
2006). As of 2006, nearly 30,000 Korean school-aged
students were reported to be studying abroad, a
number that is 20 times higher than that 10 years
ago. Along with the increase of those who study
abroad at an early age, there are also more students
returning to Korea after study. In 2006, about 18,500
students came back to Korea, the majority of which
were elementary school children (57.4%), followed by
middle school students (26.4%), and then high school
students (16.2%).

A considerable body of research focusing on
international students in western countries (Berry &
Sam, 1997; Furnham & Bochner, 1986; Gerner,
Perry, Moselle, & Archbold, 1992; Hanningan 1990;
Jung, Hecht, & Wadsworth, 2007; Searle & Ward,
1990; Ward, 2001; Ward & Kennedy, 1993) and
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Korean students (Han, Ki, Kang, Park, & Mariam
2002; Kwon & Yi 2007) who have stayed outside
their “home” country during part or all of their
developmental years indicates that most experience
difficulties in living in a foreign country. As they try
to adapt to the new foreign cultures they could
experience various acculturative stresses due to
changes in cultural environment. Acculturative stress
can prevent students studying abroad from adapting
adequately to their host culture (Sam, 2001). This
can add further complications to the already difficult
process of transition from the home culture to the
new one of the host country. Until the students
develop a new set of socio-cultural skills that will
enable them to deal with the new cultural situation
of the host culture, they may experience a sense of
loss and deprivation in peer relationships, confusion
about roles, values, feelings, and self-identity (Bochner,
2003; Zapf, 1991). Being unable to cope with the
new environment, they may feel helpless, and may
develop such symptoms as anxiety, depression,
homesickness, loneliness, disorientation, and frustra-
tion (Dodd, 1998; Jung et al., 2007).

In most cases, the problem does not end there.
Many students who return home after studying
abroad are likely to go through hard times readjusting
to the home culture. Namely, they may experience
re-acculturative stress also known as reverse culture
shock (Gullahorn & Gullahorn, 1963; Gaw, 2000;
Martin, 1986; Sussman, 1986; Thompson & Christofi,
2006). Re-acculturative stress is the stress experienced
in the process of readapting to the home culture
after an extended stay abroad (Martin, 1984, 1986).
Also known as reentry shock, it refers to the case
when a returnee student learns that their self-
concept or cultural identity is not the same as it used
to be when they left the country. This experience can
cause psychological stress to those returnees (Sussman,
2002). Back in the home culture, returnee students
can suffer from depression, grief, identity-confusion,
frustration, and restlessness (Chamove & Soeterik,
2006; Kanno, 2000). Korean returnee students were
also reported to experience stress back home such as
reverse homesickness for the host country they left
behind and want eagerly to get away again (Choi &
Han, 2008; Kang, 2001; Kim, 1999; Lee, 1997). Some
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Korean returnee students also tend to have negative
feelings toward family and friends (Kim, 2000). In
most cases, returnee students have been inevitably
affected by the experiences of a foreign culture and
thereby become a rather different person (Schaetti,
1996), while friends and family back home expect
them to behave as before (Sussman, 1986). Family
and friends who have no such experience are not
likely to be as interested in sharing the experiences
abroad as the returnee student wish. In many cases,
friendships probably have changed, too. Since old
friends are not as willing to listen to the returnee
student’s experience outside, developing new friend-
ships seems more important. For Korean middle
school students returned from study overseas, an
important part of adjusting back to school is being
accepted, or reaccepted, into a personal peer group
(Jeong & Joo, 2003). Research indicates that a majority
of Japanese (Enloe & Lewin, 1987) and Korean (An,
1985) returnee students who have difficulties in
making new friends experiences readjustment
problems in schools. Very often, the Korean returnee
students are ostracized, and in some extreme cases,
even bullied (Kwon, 1997). The returnee students’
overseas, cross-cultural, experience can become a
source of frustration and stress in the re-acculturation
of home. They suffer from loneliness and from feeling
that they have lost their identity (Tamura & Furnham,
1993). In fact, about 10% of Korean returnee students
fail to readjust to school and leave the country again
(Korea Youth Counseling Institute, 2006).

Compared to the reasonably low level of re-
acculturative stress for adults, the readjustment
process for younger students poses much greater
challenges (Cox, 2004). For young students, the
problem of reentry may be exacerbated when they
return while they are still in the process of
developing a sense of identity. Since they have stayed
out of the country during the critical period in
which they are to acquire those socio-cultural skills
specific to the home culture, they only naturally
experience more re-acculturative stress back home.
They may also have fallen behind in acquiring the
language of the home country and other related
subjects. This can pose a significant challenge for
Korean returnee students in adapting to the school
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system (Kim, 1996). Other research on Japanese
(Furukawa, 1997) and American students (Werkman,
1983) indicate that a majority of returnee students
have some sort of readjustment problems, ranging
from minor problems, including different rules in
school, anxieties over making new friends, concerns
about home language proficiency, to more serious
ones like “school phobia?”

As described above, research shows that students
studying abroad often experience certain types of
cultural adjustment problems and acculturative stress
in a foreign culture. Researches also suggest that
returning from a foreign country can cause equally a
strong re-acculturative stress upon the returnee
students. As acculturative stress can complicate
returnee students adjustment process in the host
country, re-acculturative stress may negatively affect
the readjustment process in the home country. Some
researchers (Chamove & Soeterik, 2006; Westwood,
Lawrence, & Paul, 1986) suggest that re-acculturative
stress is more severe than the initial acculturative
stress. However, the literature is not consistent with
regard to the relationship between the returnee
student’s acculturative stress in overseas and the re-
acculturative stress they experience back home.
However, some research focused on Japanese returnee
students argue that individuals who have adapted well
to the host culture tend to have a severer reentry stress
than those individuals who have not adapted well
overseas (Sussman, 1986). If this is the case, students
going abroad for study and planning to come back
should be discouraged from adapting well to the host
culture. In opposition to that finding, Adler (1981)
claims that Canadians who have adapted well to the
host cultures have a smoother reentry than those who
have not. If her claim is right, students planning to
study abroad should prepared for a smooth
adaptation to the new culture in the host country.
Although the acculturative stress of the Korean
returnee students experienced in the host country can
affect re-acculturative stress back in Korea, the
relationship between them and the scope of impact
the acculturative stress has on the re-acculturative
stress is limited. The current study contributes to the
ongoing research on the impact of acculturative stress
on the returnee students’ readjustment.
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In the process of readjustment to the home
country, returnee students have to take on not only
the role of a student in the same age group, but also
the role of a person who has returned from a
different culture (Furnhan & Bochner, 1986). In
order to evaluate returnee students’ readjustment to
the home country, it is vital to consider both the
social and cultural aspects of adjustment. However,
there is limited research aimed at the readjustment
of Korean students returning from overseas study,
and a majority has focused on school adjustment
without paying adequate attention to the cultural
aspect of readjustment. The present study evaluates
the Korean returnee students’ socio-cultural readjust-
ments through school adjustment and re-accultu-
rative stress. Previous research on Korean returnee
students’ readjustment focus on the returnee students’
individual variables such as gender, grade, personality,
and length of stay in the host country and the
relationship with school adjustments (Jeong & Joo,
2003; Kang & Lee, 2005; Kim, 1999; Kwon, 1997). As
we have described, more Korean students go
overseas at an early age unaccompanied by parents
and return home in the various developmental stage.
This in turn may affect the level of the acculturative
stress they experience in the host country but also a
later readjustment back home. In the present study,
variables such as the number of parents accom-
panying them overseas, age of returning, and
acculturative stress they experience in the host
country will be considered along with the returnee
students’ individual variables to predict the socio-
cultural readjustment back home. The research
questions are as follows:

1. What are the levels of returnee students
acculturative stress in the host country and
the re-acculturative stress back home?

2. What variables affect the returnee students
school adjustment and the re-acculturative
stress back home?

METHODS

Participants

Data were collected from 259 Korean returnee
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Table 1. Characteristics of Participants

Variables Groups N (%)
Gender Boys 135(52.1)
(N=259) Girls 124 (47.9)

Lower elementary (grades 1-3) 52(20.1)
Grade Higher elementary (grades 4-6) 85(32.8)
(N=259) Middle school 70 (27.0)
High school 52(20.1)
Number of Par- 0 (study alone) 48 (18.4)
ent Accompanying 1 (one parent) 43 (16.5)
(N=254) 2 (both parents) 163 (62.5)
USA 124 (47.8)
Canada 29(11.2)
Australia & New Zealand 26 (10.0)
(%’inggggfswy China 36(13.9)
Europe 33(12.7)
Japan 3(0.1)
Others 8(0.3)
Less than 1 yr 43 (16.5)
Lyr -less than 2yrs 56 (21.5)
Length of 2yrs -less than 3yrs 49 (18.8)
Overseas Stay
(N=248) 3yrs -less than 4yrs 29(11.1)
4yrs -less than Syrs 21(8.0)
More than Syrs 50(19.2)
Younger than 6yrs (preschool) 9(3.6)
6-8yrs (lower elementary) 68 (27.0)
3\%2 %gftum 9-11yrs (higher elementary) 46(183)
12-14yrs (middle school) 83(329)
15-17yrs (high school) 46 (18.2)
Lessthan I yr 125 (48.8)
lyr-less than 2yrs 54(21.1)
Length of Stay in 2yrs less than 3yrs 39(152)
Korea
(N=256) 3yrs-less than 4yrs 14(5.5)
4yrs-less than Syrs 11(4.3)
More than Syrs 13(5.1)
Father’s Educa- High School or Lower 6(2.3)
tion Level College or Higher 119 (46.3)
(N=257) Graduate School or Higher 132(514)
Mother’s Educa- High School or Lower 27(10.6)
tion Level College or Higher 167 (65.5)
(N=255) Graduate School or Higher 61(23.9)

students (135 boys: 52.1%, 124 girls: 47.9%) from
Seoul and the Kyonggi region in Korea. In general,
Korean students studying abroad at an early age are
students who resided outside the territory of Korea
for more than six months for the purpose of
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academic performance (Korean Educational Develop-
ment Institute, 2006). In this study, participants are
those who have studied more than 6 months in
overseas schools and returned Korea. The partici-
pants consist of 52 lower elementary graders (1-3
grades), 85 higher elementary graders (4-6 grades),
70 middle school students, and 52 high school ones.
Table 1 shows the characteristics of the participants.

Measures

Participants were asked to complete a questionnaire
measuring both the experience of living abroad, as
well as the experience of returning home. The
questionnaire included measures of acculturative
stress in foreign country, school adjustment and re-
acculturative stress at home, as well as demographic
items. In this study, returnee students’ socio-cultural
readjustment is assessed with school adjustment and
re-acculturative stress. It represents the ability to
overcome the re-acculturative stress they experience
back in home culture and establish a close
relationship with friends and teachers, as well as
satisfied with academic achievement.

School Adjustment Scale This is a self-report
measure used in the Korea Youth Panel Survey
(2006) to assess students school adjustment. It
consists of 9 items reflecting students’ perceived
pressure of academic achievement (e.g. “I am very
worried about my performance at school”), their
relationship with school friends (e.g. “I am getting
along well with my school friends”) and teachers
(e.g. “My teacher cares about me?”). It uses a 5-point
Likert-scale response format, ranging from 1 (not at
all) to 5 (very much), with higher scores reflecting
greater school adjustment. Among the 9 items, 3 items
were coded in reverse. This scale was used with
Korean students studying abroad at an early age (Son
& Kwon, 2008) and there Cronbach’s alpha was .90. In
this study, Cronbachs alpha of this scale was .78.

The Acculturative Stress Scale In the present study,
acculturative stress is defined as the various kinds of
stresses returnee students have experienced in the
host country due to changes in cultural environ-
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ment. The Acculturative Stress Scale for Interna-
tional Students (ASSIS) was developed to measure
the acculturative stress of international students
(Sandhu & Asrabadi, 1994). The original ASSIS was
translated into Korean in a shortened form in the
previous study with Korean students studying
abroad at an early age (Son & Kwon, 2008). This
scale consists of 14 items dealing with perceived
discrimination (e.g. “I was treated differently because
of my appearance”), homesickness (e.g. “I missed
my country and people I used to live with”),
perceived hate (e.g. “People made fun of my cultural
background?), fear (e.g. “I felt that my country was
safer”), stress due to cultural shock (eg. “I felt
uncomfortable adjusting to new cultural values?),
and nonspecific (e.g. “It was difficult to communicate
in the host countrys language”). Participants
reported on a 5-point Likert-scale, ranging from 1
(strongly disagree) to 5 (strongly agree), with higher
scores indicating greater acculturative stress. The
authors reported Cronbachs alpha to be .90. This
scale was also used with Korean elementary school
students studying abroad and the Cronbachs alpha
was .88 (Bang, 2008). The Cronbachs alpha of this
scale was .88 in this study.

The Re-acculturative Stress Scale  The re-acculturative
stress in the present study is defined as various kinds
of stresses returnee students have experienced back
home as they try to readjust to the home cultures.
The acculturative stress scale (ASSIS) was modified
to measure the participant’s re-acculturative stress
upon returning home. This consists of 14 items
scored on a 5-point Likert scale (1 = strongly disagree
to 5 =strongly agree), with higher scores reflecting
greater re-acculturative stress. Due to the modification
of the scale, an exploratory factor analysis was
conducted to establish the construct validity of this
scale, utilizing a Principal Component Analysis.
Following varimax rotation, two factors were extracted
at the eigenvalue one or greater. All items except one
load .55 or more on at least one factor. One item
loads on both factors and only the highest factor
loading was considered. A first factor contained 11
items and the range of factor loadings of the eleven-
items was .59-.79. The items include, for example, “I
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was treated differently because of my overseas
experience’, “People made fun of me because I am a
returnee’, “I felt uncomfortable adjusting to Korean
cultural values’, and “It was difficult to communicate
in Korean”” A second factor consisted of 3 items and
the range of factor loadings of the three-items was
.55-.73. Example items of this factor are “I missed
the country I used to live in and people in it” and “I
felt that the country I used to live in is safer than our
country”. The Cronbachs alpha for factor 1 was .92
and factor 2 was .41. Factor 1 was associated with
intrapersonal stressors and factor 2 was related to the
environmental aspect. According to Sandhu (1994),
students from different cultures experience distress,
and such distress can include factors involving both
intrapersonal problems and environmental and
cultural matters, which, in general, interact and
combine with each other. A Pearson correlation
analysis between each item and all others was
conducted to investigate if the items within the
identified factors should correlate more closely with
one another. The result showed that items of the
factor 2 were closely correlated with the items of
factor 1, so the factor analysis was repeated with a
forced one-factor solution. This solution explained
46.93% of the variance and the range of factor
loadings of all the items except one was .46-.82. The
Cronbach’s alpha for the entire re-acculturative stress
scale was .90.

Statistical Analysis

The data were analyzed with a Statistical Package for
Social Science (SPSS version 12.0). Simple descriptive
analyses (e.g. frequencies, measures of central tendency
and distribution) provide a demographic segmen-
tation of the participants and the level of cultural
stresses they experienced both in host and home
cultures. A correlation analysis was used to examine
the relationship between the variables in the study
and to avoid potential problems of multi-colinearity
within multiple regression analysis. Hierarchical
multiple regression analyses were performed to
examine variables that affect the returnee students’
school adjustment and re-acculturative stress at
home.
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Table 2. Bivariate Correlations among Variables

N=248
Item 1 2 3 4 5 6 7 8 9
1. Gender 1
2. Grade -.01 1
3. No of Parent Accompanying -08 - 24 1
4. Length of Overseas stay -.08 -1 7% 53w 1
5. Age of Return -.08 T8 -36%x - 14x 1
6. Length of Stay in Korea 01 28 21 -.01 - 20%x 1
7. Acculturative Stress -.09 28+ - 158 -.08 3l -.04 1
8. School Adjustment 07 - 42 A7 .05 -38+x  -07 =27 1
9. Re-acculturative Stress -01 -03 -03 20% .03 -07 30 =24 1
‘p<.05,"p<.01
RESULTS significant (p <.01). The number of parents accom-

Returnee Student’s Acculturative
and the Re-acculturative Stress

Most participants reported a low level of accul-
turative stress in adjusting to the culture of the host
country while studying abroad in the past (M = 1.85,
SD = .63, where 1=strongly disagree, 5= strongly
agree). During the stay abroad, the greatest cause of
acculturative stress was homesickness (M = 2.6, SD =
1.24), followed by communication difficulty (M=
2.3, 8D = 1.07).

The re-acculturative stress of participants upon
returning to life in Korea was fairly low (M =1.93,
SD = .65), but higher than the acculturative stress.
Even though for the participants readjustment to
home culture does not seem to have been a serious
problem, the re-acculturative stress due to the
reverse homesickness for the host country (M = 3.02,
SD =1.25) was higher than the average on the 5-
point scale.

Variables Relating to School Adjustment
and the Re-acculturative Stress

Pearson correlation analysis for the variables was
performed to examine the relation between variables
in the study while avoiding potential problems of
multi-colinearity within multiple regression analysis.
The results are presented in Table 2. Regarding
school adjustment, 4 of the 7 variables emerged as

panying overseas was positively correlated with
returnee students’ school adjustment (r=.17, p<
.01). Returnee students’ grade (r=-.42, p <.01), age
of return (r=-.38, p <.01), and acculturative stress
they experienced in the foreign country (r=-.27, p
<.01) were negatively correlated with the school
adjustment. Length of overseas stay (r=.20, p <.01)
and acculturative stress (r=.30, p <.01) were positively
correlated with re-acculturative stress. In addition,
two-way multivariate analysis of variance was per-
formed to investigate whether there were any
differences in school adjustment and re-acculturative
stress by gender and grade. The results revealed no
gender differences in school adjustment (F =-1.73, p
>.05) and re-acculturative stress (F=-.02, p>.05).
There was a significant main effects of the grade on
the school adjustment (F=-21.31, p <.001) but not
on re-acculturative stress (F=-.51, p >.05). There was
no significant interaction effect between gender and
grade on the school adjustment and re-acculturative
stress. In post hoc analyses, school adjustment scores
of lower elementary graders (M =3.70, SD=.51)
and higher elementary graders (M =3.51, SD =.58)
were significantly higher than middle school
(M =3.07, SD = 49) and high school (M =3.08, SD =
.49) students.

Hierarchical Multiple Regression Analysis for School
Adjustment and Re-acculturative Stress

As the final analysis, hierarchical multiple regression
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Table 3. Hierarchical Multiple Regressions for School Adjustment and Re-acculturative Stress

School Adjustment (N=236)

Re-acculturative Stress (N=239)

Variables B 5 B 3
Gender .04 .04 .05 .04
Grade -21 -38xx -02 -03
No of Parents Accompanying .08 11 -.10 -12
Length of Overseas Stay -03 -.09 11 29
STEP 1 Age of Return -03 -.06 .02 04
Length of Stay in Korea -.02 -01 -.06 -01
R*(Adj.R%) 20(.18) .07 (.06)
F value 9.63#xx 2.72xx
Gender .03 .02 .08 06
Grade -20 - 35 -.06 -.09
No of Parents Accompanying 07 10 -.09 -.10
Length of Overseas Stay -02 -.05 11 29sxx
Age of Return -.02 -.03 -03 -01
STEP2 Length of Stay in Korea -05 -01 .04 01
Acculturative Stress -14 - 18+ 29 32sxx
R’(Adj.R%) 22(.20) 15(13)
R’ change 02 09
F value 9.26%%x 6.03%x

p<.05,"p<.01,""p< 001

analyses were performed using gender, grade, the
number of parents accompanying the students
overseas, length of overseas stay, age of return, length
of stay in Korea and acculturative stress as independent
variables and the returnee students’ school adjustment
and re-acculturative stress at home as the dependent
variables. Before doing the regression analysis, the
residual analysis was performed through the Durbin-
Watson coefficient on the process of regression
diagnostics. As a result, the Durbin-Watson coefficient
was close to 2, and the self-relationship among
residuals did not exist. The multi-colinearity problem,
expected when the range of VIF gets higher than 10,
did not appear either. The independent variables were
entered in two different steps. The returnee students’
demographic variables were entered in Step 1, and the
acculturative stress experienced in the host country
was entered in Step 2.

As shown in Table 3, gender, grade, the number
of parents accompanying the students overseas,
length of overseas stay, age of return, length of stay

in Korea, entered in Step 1, accounted for 20% of
variance in school adjustment (R2=.20, F=9.63,
p <.001). In Step 2, with the addition of the accultu-
rative stress, the amount of variance explained by the
variables increased to 22% (R’=.22, F=9.26, p<
.001). Controlling returnee students’ acculturative
stress in Step 1, the school adjustment was signi-
ficantly predicted by grade (5= -.38, p <.01). In Step
2, adding to the acculturative stress, the grade (8= -
.35, p<.001) still remained a significantly higher
predictor of school adjustment and the acculturative
stress (f=-.18, p<.05) also turned out to be a
significant predictor of school adjustment.

As for the returnee students’ re-acculturative
stress, such variables as gender, grade, the number of
parents accompanying the students overseas, length
of overseas stay, age of return, length of stay in
Korea, entered in Step 1, explained only 6% of
variance (R’=.06, F=2.72, p<.01). Among the
variables entered in Step 1, the returnee students’
length of overseas stay was related to re-acculturative
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stress. The longer the length of overseas stay, the
returnee students re-acculturative stress was higher
(=29, p<.001). However, when acculturative
stress was entered in Step 2, it turned out to be more
critical in predicting re-acculturative stress (8=.32,
p<.001), and the length of overseas stay (£=.29,
p <.001) was still found to be a significant predictor
of re-acculturative stress. With addition of acculturative
stress, the amount of variance explained by the
model increased to 15% (R2= .15, F=6.03, p <.001)
of the variance of re-acculturative stress.

CONCLUSION AND DISCUSSION

The number of Korean students returning from
overseas has increased in the age of globalization. A
considerable body of research focused on western
culture participants and Japanese returnee students
suggests that these returnee students experience not
only the acculturative stress in the process of
adapting to the host culture but also the re-
acculturative stress upon returning to the home
culture. However, the precise relationship between
the acculturative stress and the socio-cultural
readjustment of Korean returnee students has not
been clearly explained.

This study examined the Korean returnee
students’ acculturative and re-acculturative stress also
investigated to what degree the acculturative stress
along with other variables of interest can predict the
socio-cultural adjustment back to home country.

Results from this study suggest that Korean
returnee students experience a low level of accultura-
tive and re-acculturative stress the same as research
on Japanese returnee students reported (Enloe &
Lewin, 1987). The results of bivariate analysis indicate
that the returnee students’ school adjustment is
significantly correlated with the school grade, the
number of parents accompanying, age of return, and
acculturative stress. The re-acculturative stress is
positively correlated with the length of overseas stay
and acculturative stress. The gender of the returnee
students is not significantly correlated with either of
the school adjustment and the re-acculturative stress.
Gender does not seem to be related with returnee
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students’ readjustment to the home country. However,
such a result is not consistent with some research on
the school adjustment of Korean returnee students
(Kang, 2001; Kim, 1999). Yet since these previous
research focus primarily on higher graders among
elementary school students in the returnee classes,
further research is needed to investigate the gender
differences on the returnee students’ readjustment
back home.

The hierarchical regression results for the
returnee students’ school adjustment imply that the
grade can be considered as the only significant
predictor after controlling acculturative stress. This
indicates that the older the students are, the more
difficulties they go through in adjusting to school
life. This accords well with the findings of previous
research on school adjustment of Korean returnee
students (Kang & Lee, 2005; Korea Youth Coun-
seling Institute, 2006; Ministry of Strategy and
Finance, 2006). With regard to the returnee students’
grade, a multivariate analysis of variance shows that
there are significant differences in school adjustment
between elementary school students and secondary
school students. The returnee students’ age of return
was significantly related with school adjustment in
the previous bivariate analysis. However, when the
age of return is taken into consideration together
with the grade in the hierarchical regression, it was
not a significant predictor of school adjustment. This
may indicate that as the returning age becomes
higher, the difficulty in adjusting to school also
becomes greater. It is inevitable that older returnee
students attending secondary schools upon arrival to
Korea have more difficulties than elementary level
returnees in readjusting to the school setting. In the
competition to get into the best high schools or
universities, the returnee students often face negative
consequences of the overseas experience, primarily
due to the lack of home language skills and
differences in curriculum between the host and the
home country. However, the findings indicate that
returnee students’ current grade is more critical to
school adjustment, regardless of the age of return. In
addition, the grade of returnee students may
represent the age at the time of return since there is
quite high correlation between them.



Socio-cultural Readjustment of Korean Students Returning from Overseas

The acculturative stress is also one of the
predictors of school adjustment of returnee students.
This finding implies that returnee students who have
experienced higher level of stress adjusting to the
new culture of the host country also experience
more difficulties in school adjustment back home.
This finding is inconsistent with the result that
Korean returnee students with lower adaptation
ability to different culture show a higher level of
school adjustment (Kang, 2001). However, this
particular research focuses on the elementary school
students in the returnee classes who stayed in the
host country with both parents, and the adaptation
ability is measured using the tendency to go back to
the host country. Further research is required to
investigate the relationship between the returnee
students’ cultural adaptation to the host culture and
school adjustment back home.

In line with the suggestion of some research
(Gullahorn & Gullahorn, 1963; Uehara, 1986), the
findings of this study also indicate that returnee
students’ length of overseas stay can be considered as
significant predictor of re-acculturative stress. As the
returnee students’ stay in a foreign culture becomes
longer, it is highly probable that they become more
integrated to the values, attitudes, and ways of life
there. Accordingly, they report a higher level of re-
acculturative stress upon returning home. In addition,
many returnee students who have spent most of the
developmental period in a foreign country may not
have learned appropriate communication skills and
ways of interaction specific to Korean culture. That
can cause problems along with other re-acculturative
stresses. Much research on Korean returnee students
report similar findings (An, 1985; Kim, 2000).
However, the most powerful predictor of the
returnee students’ re-acculturative stress is the
acculturative stress.

The findings reported here suggest that returnee
students who had adapted well to the foreign host
culture in the past tend to experience less difficulty
in readjusting to the home culture than those who
had not. This indicates that the returnee students
who had adapted well in a host culture experience a
low level of acculturative stress and have a high level
of self-esteem (Phinney, Chavira, & Williamson,
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1992). This self-esteem, may help them to effectively
cope with difficulties as they readjust to the home
country as students and people with different cultural
experience, thereby making the readjustment smoother.

This implies that measures to help returnee
students’ successful socio-cultural readjustment should
take their initial overseas adjustment experience into
consideration and incorporate effective training
programs for developing skills necessary to
overcome the acculturative stress they experience
abroad. In addition, schools but also society should
also be aware of the cultural challenges that Korean
students returning from study abroad bring to both
themselves and the society. This suggests the need
for further research in the development of policies,
programs, and training that address the readjustment
of the returnee students adequately but also take the
cultural experience into consideration to make
society fit all the diverse cultural backgrounds.

The present study contributes to the ongoing
research on the impact of acculturative stress of the
returnee students on the readjustment back home. It
also provides some useful insight into the socio-
cultural readjustment of Korean students returning
from overseas, but there are still some areas to be
improved through further research. The participants
who consented to participate in the present study
and retuned the completed questionnaire are mostly
successful returnees who did not experience a severe
acculturative stress in the host culture. This may
mean a bias in the data. Many returnee students who
did experience difficulties abroad and returned
home early did not complete the questionnaire and
could not be included in the study. It also seem
desirable to conduct a longitudinal study which
follows up a group of students studying abroad from
the early stages of planning, through the overseas
experiences, to the readjustment back home. Finally,
it would also be useful to investigate the impact that
returnee students make on the family relationship,
school system, and society as a whole.

REFERENCES

Adler, N. J. (1981). Re-entry: Managing cross-cultural



96

transitions. Group and Organization Studies, 6(3), 341-
356.

An, L (1985). A study on returnee students’ life adjust-
ment. Master’s thesis. Ewha Woman’s University,
Seoul, Korea

Bang, J. (2008). Relations between acculturation, self-
esteem, and school adjustment of elementary students
studying abroad at an early age. Master’s thesis. Seoul
National University, Seoul, Korea

Berry, J. W, & Sam, D. L. (1997). Acculturation and
adaptation. In J. W, Berry, M. H. Segall & C.
Kagitcibasi (Eds.), Handbook of Cross-cultural Psychol-
ogy: Social behavior and applications, 3, (pp. 291-326).
Boston: Allyn & Bacon.

Bochner, S. (2003). Culture shock due to contact with
unfamiliar cultures. In W. J. Lonner, D. L. Dinnel,
S. A. Hayes & D. N. Sattler (Eds.), Online Readings
in Psychology and Culture. Retrieved March 1, 2009,
from http;//www.ac.wwu.edu/~culture/Bochnerhtm

Chamove, A. S., & Soeterik, S. M. (2006). Grief in
returning sojourners. Journal of Social Science, 13(3),
215-220.

Choi, I, & Han, M. (2008, July). Study abroad and re-
adaptation of returnee students in Korea. Paper pre-
sented at the 20" biannual meeting of the Inter-
national Society for the Study of Behavioral
Development (ISSBD), Wiirzburg, Germany.

Cox, B. J. (2004). The role of communication, tech-
nology, and cultural identity in repatriation adjust-
ment. International Journal of Intercultural Relations,
28, 201-219.

Dodd, C. H. (1998). Dynamics of intercultural commu-
nication. NY: McGraw-Hill.

Enloe, W, & Lewin, P (1987). Issues of integration
abroad and readjustment to Japan of Japanese
returnees. International Journal of Intercultural Rela-
tions, 11, 223-248.

Furnham, A., & Bochner, S. (1986). Culture shock: Psy-
chological reactions to unfamiliar environments. Lon-
don: Methuen.

Furukawa, T (1997). Sojourner readjustment: Mental
health of international students after one year’s

foreign sojourn and its psychosocial correlates.

International Journal of Human Ecology

Journal of Nervous & Mental Disease, 185(4), 263-268.

Gaw, K. E (2000). Reverse culture shock in students
returning from overseas. International Journal of
Intercultural Relations, 24, 83-104.

Gerner, M., Perry, E, Moselle, M. A., & Archbold, M.
(1992). Characteristics of internationally mobile ado-
lescents. Journal of School Psychology, 30, 197-214.

Gullahorn, J. T, & Gullahorn, J. E. (1963). An exten-
sion of the U-curve hypothesis. Journal of Social
Issues, 19, 33-47.

Han, ], Ki, Y, Kang, Y., Park, H.,, & Mariam, S. (2002)
A study of guiding adjustment of students study-
ing abroad at an early age: The problems of the
studying abroad policy and suggestions. Korean
Journal of Youth Studies, 9(1), 199-220.

Hanningan, T. P (1990). Traits, attitudes, and skills that
are related to intercultural effectiveness and their
implications for cross-cultural training: A review of
the literature. International Journal of Intercultural
Relations, 14, 89-111.

Jeong, J., & Joo, E. (2003). The characteristics of school
adaptation of middle school students who returned
from the western countries. Korean Journal of Psy-
chology, 15(2), 329-351.

Jung, E., Hecht, M. L., & Wadsworth, B. C. (2007).
The role of identity in international students” psy-
chological well-being in the United States: A model
of depression level, identity gaps, discrimination,
and acculturation. International Journal of Intercul-
tural Relations, 31, 605-624.

Kang, R. (2001). Intercultural experience and socio-
psychological adjustment of the children returning
from abroad. The Journal of Korean Home Economics
Association, 39(11), 175-191.

Kang, R, & Lee, ]J. (2005). A study on analysis of the
education and right to learn of the returned stu-
dents from foreign countries. The Journal of Cur-
riculum Studies, 23(3), 289-307.

Kanno, Y. (2000). Kikokushijo as bicultural. Interna-
tional Journal of Intercultural Relations, 24(3), 361-382.

Kim, C. (1996). A study on returnee adolescents’” adjust-
ment and self-esteem. Master’s thesis. Seoul Women's

University, Seoul, Korea



Socio-cultural Readjustment of Korean Students Returning from Overseas

Kim, H. (2000). The effects of stress, coping strategy, self-
efficacy, and social-support to the adjustment of chil-
dren returning from abroad. Master’s thesis. Choong-
nam University, Choongnam, Korea

Kim, M. (1999). A study of school adjustment of children
who returned from abroad. Master’s thesis. Sook-
myung Women’s University, Seoul, Korea

Korean Educational Development Institute(2006). Edu-
cation statistics & Information. Seoul: Korea National
Center for Education Statistics & Information.
Retrieved March 1, 2009, from http:/www.kedi.re kr

Korea Youth Counseling Institute(2006). A study on
returnee adolescents’ adjustment. Seoul: Korea Youth
Counseling Institute

Korea Youth Panel Survey(2006). Retrieved March 1,
2009, from httpy//www.nypi.re.kr/panel/jung_question

Kwon, M., & Yi, S. (2007). School adjustment of
Korean adolescents studying abroad at an early age
and related variables. The Korean Journal of Human
Development, 14(3), 43-63.

Kwon, S. (1997). An ethnographic study of returnee stu-
dents’ elementary school adjustment. Master’s thesis.
Korea National University of Education, Cheong-
won, Korea

Lee, J. (1997). A study of home adjustment of adolescents
returning from abroad. Seoul: Jibmundang.

Martin, J. N. (1984). The intercultural reentry: Con-
ceptualization and directions for future research.
International Journal of Intercultural Relations, 8, 115-
134.

.(1986). Communication in the intercultural
reentry: Student sojourners’ perceptions of change
in reentry relationship. International Journal of Inter-
cultural Relations, 10, 1-22.

Ministry of Strategy and Finance(2006). Report on the
students studying abroad. Seoul: Ministry of Strategy
and Finance. Retrieved March 1, 2009, from http:/
www.mpb.go.kr/kor/administrative/policy/

Phinney, J. S., Chavira, V, & Williamson, L. (1992).
Acculturation attitudes and self-esteem among high
school and college students. Youth & Society, 23(3),
299-312.

Sam, D. L. (2001). Satisfaction with life among inter-

97

national students: An exploratory study. Social Indi-
cators Research, 53(3), 315-337.

Sandhu, D. S. (1994). An examination of the psycho-
logical needs of the international students: Impli-
cations for counseling and psychotherapy. International
Journal for the Advancement of Counseling, 17, 229-
239.

Sandhu, D. S., & Asrabadi, B. R. (1994). Development
of an acculturative stress scale for international stu-
dents: Preliminary findings. Psychological Reports, 75,
435-448.

Schaetti, B. E (1996). Phoenix rising: A question of cul-
tural identity. Perspectives. Washington D.C.: Global
Nomads International.

Searle, W, & Ward, C. (1990). The prediction of psy-
chological and sociocultural adjustment during
cross-cultural transitions. International Journal —of
Intercultural Relations, 14, 449-464.

Son, S., & Kwon, M. (2008, July). Adaptation of Korean
students studying abroad at an early age and related
variables. Paper presented at the 20" Biannual
Meeting of the International Society for the Study
of Behavioral Development (ISSBD), Wiirzburg,
Germany.

Sussman, N. M. (1986). Re-entry research and train-
ing: Methods and implications. International Journal
of Intercultural Relations, 10, 235-54.

.(2002). Sojourners to another country: The
psychological roller-coaster of cultural transitions.
Online Readings in Psychology and Culture. Retrieved
March 1, 2009, from http://www.ac.wwu.edu/~cul-
ture/

Tamura, T, & Furnham, A. (1993). Re-adjustment of
Japanese returnee children from an overseas
sojourn. Social Science & Medicine, 36, 1181-1186.

Thompson, C. L., & Christofi, V. (2006). Can you go
home again? A phenomenological investigation of
cypriot students returning home after studying
abroad. International Journal for the Advancement of
Counseling, 28(1), 21-39.

Uehara, A. (1986). The nature of American student
reentry adjustment and perceptions of the sojourn

experience. International Journal of Intercultural Rela-



98

tions, 10, 415-438.

Ward, C. A. (2001). The A, B, Cs of acculturation. In
D. Matsumoto (Ed.), The Handbook of Culture and
Psychology (pp. 411-445). Oxford: Oxford University
Press.

Ward, C. A, & Kennedy, A. (1993). Psychological and
socio-cultural adjustment during cross-cultural tran-
sitions: A comparison of secondary students over-
seas and at home. International Journal of Psychology,
28, 129-147.

Werkman, S. L. (1983). Coming home: Adjustment of

Americans to the US. after living abroad. Interna-

International Journal of Human Ecology

tional Schools Journal, 5, 49-62.

Westwood, M. J., Lawrence, W. S., & Paul, D. (1986).
Preparing for re-entry: A program for the sojourn-
ing student. International Journal for the Advance-
ment of Counseling, 9(3), 221-230.

Zapf, M. K. (1991). Cross-cultural transitions and well-
ness: Dealing with culture shock. International Jour-
nal for the Advancement of Counseling, 14(2), 105-119.

Received April 4,2008
Revised June 18,2009
Accepted June 18,2009



