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Abstract

The purpose of the study is to review research in concept, measurement, effect, and
influence factor of teacher efficacy. Through the review of previous research, the study
shows that the concept of teacher efficacy is likely to be situation—specific rather than
teacher characteristic. And the study represents that the measurement of teacher efficacy
is related to the development of measurement instrument and the extraction of construct.
The effect of teacher efficacy concerns the relationship between teacher efficacy and the
student's academic achievement and affective traits such as motivation, interests, and
attitude, and the relationship between teacher efficacy and teacher. And the influence
factor of teacher efficacy concerns the influence of job environment related to teacher.
The four things mentioned above are discussed in detail based on the previous research.

Key words : Teacher, Teacher efficacy, Collective teacher efficacy, Research in teacher efficacy,
Teacher education
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