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(Table 1> Learning styles according to grade and preferred nursing specialty (N=724)
Learning style (frequency(%)) s
Diverger Assimilator Accommodator Converger P
Ist grade 63(43.7) 16(11.1) 55(38.2) 10( 7.0)
2nd grade 108(49.1) 25(11.4) 66(30.0) 21( 9.5)
d . .
Grade 3rd grade 72(39.3) 25(13.7) 69(37.7) 17( 9.3) 12.296 197
4th grade 72(40.7) 12( 6.8) 76(42.9) 17( 9.6)
General ward 122(48.4) 18( 7.1) 92(36.5) 20( 8.0)
Preferred Intensive care unit 42(32.3) 14(10.8) 59(45.4) 15(11.5)
nursing Operating room 62(50.0) 10( 8.1) 42(33.8) 10( 8.1) 22.397 .033
specialty Health teacher 41(40.6) 16(15.8) 35(34.7) 9( 8.9)
Others 48(41.0) 20(17.1) 38(32.5) 11( 9.4)
Total 315(43.5) 78(10.8) 266(36.7) 65( 9.0)
Aol A% zAFo| 454%F 7 ETh wg SL£TTo| alo)= CE(F=4.166, p=.002), AC(F=3.440,

pil

Ao w22 7 concrete experience,
Zreflective observation, RO), ZAA ast

abstract conceptualization, AC), 2= % active experimentation,
P! Y

p=.009)+ AE(F=5.668, p=.000)oIM && Zel7h gigiom,
ZRH ez AwRE CE AF7F M B S B9
ojom 177470]9a ol IFEY 16.037 Rk FFHA

AB)9 474 EFRTR FReel Az FAo wEt Aol E9th AC AFoldE IFEY 167493 A8AF 15143
7 QEAE BAT Ao <Table 2>7 2k A S5E el felst Aol7k UEhEa, AE REelME dRAECl
T Aol AE HFY HoAF AolE  EFF=3.125, 16.1240% 7V Egen ol 739, Asd A% 47
p=.025) Uux &Rl Aolzk vehdx] itk Ab frol@ Alolg HeRdT,

3 AgZeld AE A59 Aol 23hd 14.88%°] 38hde

15758 F2shA Rl ZksHS0| MBsHs S Wy
soby shEmEmel ol Yl shA] SGRE ARl
93 o7t glE Aoz vehdoh MIske el <Table 3>ofl UERE Higl o] tpdatEo] dFsh= %
<Table 2> Learning modes by grade, preferred nursing specialty and teaching method (N=724)
Learning mode (mean(SD))
CE RO AC AE
Grade
Ist grade 17.24(3.26) 13.84(2.77) 15.24(3.73) 15.55(3.37)
Ind grade 17.22(3.22) 13.79(2.89) 15.80(3.58) 14.88(3.07)
3rd grade 17.26(3.25) 13.31(2.53) 15.97(3.71) 15.75(3.21)
4th grade 17.60(3.11) 13.58(2.91) 15.67(3.63) 15.64(3.09)
F(p) 567(.637) 1.318(.267) 1.141(.332) 3.125(.025)
Preferred nursing specialty
General ward 17.71(3.20) 13.65(2.67) 15.54(3.53) 15.19(3.21)
Intensive care unit 17.22(3.59) 13.05(2.62) 16.08(3.64) 15.98(3.19)
Operating room 17.32(2.74) 13.83(3.02) 15.65(3.63) 15.27(3:21)
Health teacher 17.02(3.04) 14.00(2.74) 15.92(3.43) 15.50(3.15)
Others 16.88(3.32) 13.67(2.96) 15.47(4.16) 15.39(3.14)
F(p) 1.760(.135) 2.045(.086) 690(.599) 1.405(.231)
Preferred teaching method
Lecture 17.74(3.02)a 13.63(2.75) 16.09(3.50) 15.03(3.03)c
Group discussion 16.03(3.64)a 13.33(2.76) 16.74(4.02)b 15.18(2.99)
Laboratory training 17.21(3.36) 14.293.13) 15.34(4.07) 14.57(3.37)d
Clinical training 17.30(3.17) 13.52(2.77) 15.14(3.57)b 16.12(3.31)cd
Self-directed learning 16.41(3.45) 13.5__9(2,72) 15.92(3.87) 15.16(2.86)
F(p) 4.166(.002) 1.028(.392) 3.440(.009) 5.663(.000)
Total 17.33(3.21) 13.63(2.79) 15.70(3.66) 15.42(3.19)

abcd: Scheffe test
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CE: Concrete experiences

RO: Reflective observation

AC: Abstract conceptualization

AE: Active experimentation
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<Table 3> Preferred teaching method by grade, learning style and preferred nursing specialty (N=724)
Teaching method (frequency(%))
Group Laboratory Clinical Self —directed x° p
Lecture ) . . L )
discussion training training learning
Grade
Ist grade 42(29.2) 5( 3.5) 17(11.8) 74(51.3) 6( 4.2)
2nd grade 94(42.7) 11( 5.0) 22(10.0) 78(35.5) 15( 6.8) 47.238 .000
3rd grade 90(49.2) 6( 3.3) 11( 6.0) 61(33.3) 15( 8.2)
4th grade 69(39.0) 17( 9.6) 8( 4.5) 56(31.6) 27(15.3)
Learning styles
Diverger 137(43.5) 11( 3.5) 34(10.8) 108(34.3) 25( 7.9)
Assimilator 28(35.9) 9(11.5) 22(28.2) 13(16.7) 25913 011
Accommodator 107(40.2) 14( 5.3) 13( 4.9) 112(42.1) 20( 7.5)
Converger 23(35.4) 5(7.7) S(1.T) 27(4L.5) 5(7.7)
Preferred nursing speciality
General ward 103(40.9) 13( 5.2) 17( 6.7) 96(38.1) 23( 9.1)
Intensive care unit 58(44.6) 6( 4.6) 6( 4.6) 49(37.7) 11(21.3) 8.666 927
Operating room 50(30.4) 8( 6.5) 11( 8.8) 46(37.1) 9( 7.2) i |
Health teacher 38(37.6) 5( 5.0) 11(10.9) 40(39.6) 7( 6.9)
Others 46(39.3) 7( 6.0) 13(11.1) 38(32.5) 13(11.1)
Total 295(40.7) 39( 5.4) 58( 8.0) 269(37.2) 63( 8.7)
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Learning Styles and Preferred Learning Methods
of Undergraduate Nursing Students™®

An, Gyeong Ju"

1) Assistant Professor, Department of Nursing, Catholic University of Daegu

Purpose: The purpose of this study was to determine learning styles and preferred learning methods of
undergraduate nursing students in Korea. Method: Data was collected from 724 nursing students at five universities
in Seoul, Busan, Daegu, Daejeon, and Gwangju. Kolb's Learning Style Inventory, a self-report questionnaire was
completed. Result: Learning styles of nursing students were diverger 43.5%, accommodator 36.7%, assimilator
10.8%, or converger 9.0%. Learning styles were significantly different related to preferred future clinical practice
area and grade. Furthermore, active experimentation(AE) learning mode was significantly different by grade.
Concrete experience(CE), abstract conceptualization(AC), and active experimentation(AE) learning modes were
significantly different preferred future clinical practice area. Preferred learning methods were lecture 40.7%, clinical
practice 37.2%, self-directed learning 8.7%, laboratory practice 8.0%, and group discussion 5.4%. Preferred learning
methods were significantly different by learning styles and grade. Lecture was preferred in diverger and
assimilator. Clinical practice was preferred in accommodator and converger. Styles Conclusion: This study
suggested that nursing education should be applied to nursing students after examining learning styles and preferred
learning methods. In conclusion, nursing educators should help to develop various learning modes for student's
balanced learning capabilities.
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