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The Learning Motivation Improvement Program in Children with
Attention-Deficit Hyperactivity Disorder(ADHD)
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Objectives : Motivational factor is a unique contributor to the typically poor academic performance of children with
ADHD. However, few study has directly intervened learning motivation in children with ADHD. We conducted this
study to explore the direct effects of the learning motivation improvement program applied to children with ADHD.

Method : The program was designed in order to increase an interest-inducing educational intervention, an academic
skills integration, a basic learning activity (reading, writing, and math), and children’s self-esteem. We conducted the
program twice a week (total 10 sessions) and assessed learning motivation, learning attitude, self-esteem, academic per-
formance, and problem behaviors of participating children.

Results : After the program, teachers reported improvement in learning motivation. In addition, parents notified sig-
nificant reduction of problem behaviors. Children reported improvement in a few domains of learning motivation and
learning attitude.

Conclusion : While learning motivation is regarded as an important factor in education, there have been few studies
considering this issue in both educational and psychiatric fields. The learning motivation improvement would be needed
in both field in order to reduce the deficits in academic performance in children with ADHD.

KEY WORDS : ADHD - Learning Motivation Improvement Program * Academic Achievement.
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Table 1. Summary of each session

Session Skill training Time (minute)
1 Introduction 60
2 Attention 60
3 Memory 60
4 Planning 60
5 Reading | 60
é Reading Il 60
7 Impulsivity 60
8 Arithmetic &0
9 Competence | 60

10 Competence Il 60
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Table 2. Comparison of variables between baseline and after-

fraining
Baseline  After-training
(n=6) (n=6) t
M(SD) M(SD)
Motivation-child
Self-efficency 18.17( 6.82) 24.00( 5.80) —2.958*
Intrinsic value 22.00( 7.40) 235 (802 -.850
No test anxiety 8.00( 4.15)  2.00( 3.69) ~1.225
Total score 48.17(11.51)  56.50( 9.52) —2.570
Motivation-teacher
Task completion 10.33( 5.00) 14.67( 5.60) —3.525*
Mastery 13.00(1.55)  17.00( 3.10) ~5.4777
Competitive task 5.00( 2.83) 7.17( 2.23) ~5.398"
preference
Cognitive skills 583( 1.94) 7.50( 3.40) —1.274
Total score 34.17( 9.10)  46.33(13.19) —4.174"

Attitude-child

Academic achievement 27.16(12.66) 32.33(11.76) —2.764*

Peer 13.17( 4.58) 13.00( 6.03) 115
Teacher 39.50( 7.01) 39.50( 9.35) .000
Total score 79.83(19.81) 85.16(24.00) —1.595
Self-esteem

Generdl self-esteem 16.17( 5.67) 21.33( 7.74) 2.059
Social self-esteem 18.83( 6.88) 26.50( 8.50) —1.792
Home self-esteem 27.67(11.05) 30.17( 6.99) -.745
School self-esteem 19.83( 3.17) 23.83( 7.55) -2.070
Total score 82.50(15.66) 101.83(18.35) —2.346
Academic achievement

Total score 51.50( 4.04) 52.67( 4720 -.739
Conners’-parent

Total score 16.83( 4.88) 12.33( 585) 48817
Conners’-teacher

Total score 14.00( 8.34) 12.00( 7.60) 1.777

* 1 p<05, T :p<Ol

AHez v gl pole oFitH(Table 2).
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