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Given the noteworthy increase in the number of native-bormn
English-speaking EFL instructors teachuing overseas, this research
examied 6 Amencan EFL mstructors who had taught English abroad
with special reference to their expenence as foreigner mnstructors in their
respective host countries With the use of mterviews as the major
techrique employed, this research was centered on dentifying confhets or
difficulties the research part:cipants encountered as novice mstructors, both
mternal and external to the classroom settings of therr host countries
Research findings revealed that the current participants were not
adequately prepared to cope with new and unfamshiar physical settings of
their host countnes, or to farmhanze themselves with therr new classroom
settings and students Studying the vanous the confhicts which native EEL
instructors encountered, both intemal and external to the classroom
environment, will hopefidly shed light on, and provide a more accurate
portrayal of EFL professionals’ teaching overseas and may provide
possible msights into potential solutions to them. Furthermore, the research
findings were considered and discussed n terms of acculturation theory
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I. INTRODUCTION

In recent years, there has been an increasing number of native speakers of
English from Enghsh-speaking countries teachung English languages on college
campuses and mn private language instituttons These men and women have arrved
in vanous host countries for various reasons and by varous routes Many of those
who come to foreign countries have been known to senously pursue careers as EFL
instructors  However, knowing how to speak Enghsh 1s not considered to be
identical with knowing how to teach English This 1s particularly true for the
majonty of the novice Englsh instructors who expenence significant difficulties
assoctated with teaching English as well as wath adjusting to a new life in a foreign
culture (Snow, 1997} Similarly, knowing how important 1t 1s to understand possible
difficulbies does not always lead EFL instructors to adequately prepare for and find
good means for solving them Many people simply assume and imagine how
difficult it would be to teach Enghsh m foreign countmes without senously
considening and seeking effective or systematic solutions to the actual difficulties
mvolved with overseas English mstruction The researcher who 15 not entirely
unfarmbar with some undesirable incidents mvolving native English-speaking
teachers in his own home country, chose to conduct a systematic mnquiry mto such
expenences through first-hand interviews of native speakers teaching English
abroad Some relevant anecdotes have mvolved cases in which some of the nahive
EFL teachers working in prnivate sectors of foreign countmes have reported that
they were not paid as promised Moreover, some EFL leamers have complained
about things which they claimed that their native English teachers did erther inside
or outside the classroom These kinds of ncidents are common enough to justfy
an mqury into what has contnbuted to such unhappy relations between those
concemed

The situations i which nattve English-speaking EFL instructors have found
themselves, of course, are not exactly the same as those m which Korean EFL
mstructors work, since most such non-native speakers have taught Enghsh m their
homelands Therefore, it 15 not difficult to 1magine that the types of difficulties that
Korean EFL teachers usually face in therr own country may greatly differ from
those that native English-speaking EFL nstructors may percelve or experence
while working n foreign countries However, understanding the problems of
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native-horn speakers of English who teach in Korea may serve to provide Kerean
professors and mstructors of English a better grasp of the work situation 1n which
they wall mevitably be involved even if only 1n an indirect way. This has motivated
the current researcher to embark on the project at hand Gathering mformation on
this matter will hopefully provide the researcher with additional ideas, further
motivation, and other related henefits as a result of this study Given that many of
the present research participants working as native English-speaking mstructors
may not have been well-prepared for beng situated and expected to effectively
teach 1n new and unfambar environments, 1t 1§ necessary to explore their
encounters with regard to such difficulties that they, otherwise, might have avoided
in foreign settings, given adequate traming and preparation for domg so
Entertaming discourses, 1n this regard, which may hepefully compnise investigations
into participants’ authentic voices, percephons, and opinons regarding teaching
English abroad will help Korean English professors and mstructors to realize that
they may well find themselves in a position to actually help future EFL instructors
from BEnghsh-speaking countnes io be able to more comfortably and effectively
work for one of our inshtutions m Korea

The pupose of this study is to explore major difficulties that novice
English-spealung EFL nstructors may commonly tend to encounter when they
pursue the English teaching profession in foreign countries as well as to further
faciitate a better understanding of native-bom English mnstructors, and the
problems they experience by interviewng those who have actually been mvolved
n teaching English in foreign countries As a result of this study, it s hoped that
the basic kinds of difficuities novice EFL instructors tend to have will have been
dehneated for them when they go abroad to teach English, as well as which factors
turn out to cause problems when they are in or out of a classroom This paper 15
therefore intended to help novice EFL teachers who would like to go abroad to teach
English understand what kinds of difficulties they mught have, and to thereby
prepare them to cope with such difficulties as may denve from foreign
environments which may be socioculturally and academically different from their
own
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II. METHODOLOGY

Thus field study used a semui-structured interview as the mstrument employed for
collecting data from native Enghsh speakers who had previously taught English
abroad By probing their personal expenences asscciated with teaching overseas,
the researcher hoped to construct a better picture of commonly-encountered positive
and negative aspects of teaching EFL 1n non-English speaking countries

1 Partiopants

In this study, the researcher mvited native speakers of Enghsh who were
currently teaching EFL courses at umversities wm Korea for wtermews These
participants were all native speakers of English who had had expenence teaching
EFL classes outside the Umted States of Amenica, as the prmary qualification for
participation 1 this research There were a total of six mterviewees These
participants, as stated previously, were all Amencan Enghsh instructors who had
had previous expentences of teaching EFL classes outside the Urneted States The
selected interviewees consisted of five males and one female They were all
eurrently teaching Enghsh at foreign language msututes of Korean universities
across the nation Each parficipant was given a pseudonym to be used for all
purposes of this study Cathy, Jack, Mark, Maunce, Gary, and John Participants’
ages ranged from 24 to 33 vears old participants’ educational majors vaned from
biology to language and hterature, some participants with and without teacher
training or expenence previcus to teaching overseas All participants had worked
toward earming graduate degrees at urniversities n the United States, and had
taught EFL courses outside the Umted States of Amenca for different lengths of
time and in various parts of the world

Cathy was a 32-year-old female with a master’s degree m German and currently
studying w1 a PhD program in language education She had tavght in a German
college for 3 years (duning her assistantship in a German department) and had some
tutoring expenences as well She was awarded a Fuibnight scholarstup to teach EFL
m a high school in Austria for a year two years previous to her participation n the
study She served as an assistant teacher in a high school n Vienna, and was the
only native speaker of Enghsh in that school Teaching m Vienna marked her first
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teaching expenence mn a non-Enghsh speaking country. Because of her positive
expenences and attitude, she 1s planmung to go back to Austna in order to conduct
her dissertation project in the near future She 1s currently teaching Enghsh at a
university in Korea

Jack, who held a double bachelor’s degrees 1n hiology and East Asian languages
and cultures, was a 24-year-old male currently studying m a master’'s program n
law school and also working toward an MBA in business school He was awarded
a ChungHua Scholarship to study Chinese [anguage and culture in China for a year,
under which he was required to teach English in a private high school m China He
did not have any prior traimng or experience pertinent to feachung before going to
China to teach EFL 1n a high school

Mark, who was a 3i-year-old male with a master’s degree mn applied inguistics,
currently studying in a Ph D program m language education He has previously
taught English as a Second Language {ESL) m an elementary school and i an
everung English program for 6 months m the United States before moving on to
a teaching job 1n Saud: Arahia, where he taught EFL courses for 5 years

Maunce held his bachelor’s degree in Enghsh hterature and was 31 years old He
was currently working on a master’s degree n applied lingwstics He had been a
substitute teacher for 6 months prior to teaching abroad He then taught EFL
classes i non-Enghsh speaking countries for 6 vears (2 years in Japan and 4 years
in Korea)

Gary, 35, completed his bachelor's degree 1n English He taught EFL courses in
Japan for 7 years John was a 32-year-old male with a bachelor’'s degree n
philosophy. He had previously taught EFL courses for 6 years in Taiwan Both
Gary and John were currently pursuing master's degrees in language education

2. Procedure

This study employed interviews as the man data-collecting method The
rationale and purpose behind mterviewmg American EFL instructors was to
mvestigate what they thought and how they felt about teaching Enghsh abroad, not
merely because of the obvious impossibility of directly observing “what was on
their minds,” but also due to the mpossibility of observing their behavior which
they had already completed during their overseas teaching expenences which had
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already happened at some earher pomnt 1n tine In other words, the manner in which
these EFL mstructors have orgamzed the world and the meamings which they have
attached to what went on 1n the respective foreign countries was not withun the
realm of observation (Fraenkel & Wallen, 1996, Patton, 1990} The researcher
established a set of prninciple questions to be used as guidelines for the mterview
to be conducted This semu-structured interview format permtted the researcher ta
conduct interviews “guded by a list of questions or 1ssues to be explored, but
nerther the exact wording nor the order of the questions 1s determined ahead of
time” (Mernam, 1998, p 74) In other words, such an mterview format was
employed on the grounds that it allowed the interviewer to appropnately respond
to the situation at hand, to the new ideas on the topic, and to the perspective of
the mnterviewee The questions employed during the mterview hegan with those
regarding the circumstances that had prompted the participants to teach overseas,
followed by other questions concermng their teaching and hiving expenences in their
respective host countnes from both positive and negathve perspectives, and
concluded wath closing questions regarding ther future plans (For samples of
semu-structured mterview guestions, see Appendix)

Dunng the first semester of the academic year 2003, all the interviews were
conducted 1n Enghsh, according to the arangements the researcher made with each
of the mterviewees on an individual basis Every interviewee mdividually
participated i a serm-structured interview conducted by the researcher Each
interview lasted for a varable amount of time (approximately 20-30 munutes),
depending on how much the respondent could recall and contribute from his‘her
expenences of teaching overseas All of the interviews were audiotape-recorded
with the expressed permussion of the interviewees Immechately after each interview
was termmnated, the researcher composed in-process memos n order to cross-
reference the oral tapes This process was used n order to forge links among the
mterview data from vanous sessions as part of an imutial gleamng of the emerging
or recurrng themes from the oral tapes In the process of interviewang the EFL
instructors, one of the mterviews was transcnbed verbatim for the most effechive
explottation of mterview database and out of the expectation that the researcher
would become familiar with his own data while engaged in ftranscribing an
mterview Upon the completion of the interviews, the rest of the audio-taped
nterviews were then also transcribed verbatim in English by the researcher as the
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catabase for the current research

Along with the interviews with Amencan EFL mstructors, the researcher/
mterviewer ook notes on what the researcher found to be important statements or
expenences which the mterviewees mentioned, or on elements which required more
clartfication through follow-up questions while the mnterview was still in sesston
Such nofes allowed the researcher to conduct more m-depth mterviews wath the
respective nterviewees Moreover, the notes contamed descriptions of some aspects
of the vanous affective reactions which the mterviewees revealed durmng the
nterviewing process

3 Data Analysis

As the conversations for each audio-taped mterview were all transcnbed into
written records by the researcher for mclusion n the database, the respective
interviewee participants received copies of the researcher’s findings and tentative
interpretations of their mterview data, as well as the verbatun transcnpts Ths
process was designed as a venfication step for member checks, which 15 considered
to be the most wmportant techruque for establishing the crediahty or mternal
consistency n connection with the trustworthiness and authenbicity of a qualitative
inquiry (Creswell, 1994, Lincoln & Guba, 1985) In other words, such member
checks are performed in order to allow researchers to refer ther relevant interview
data, mterpretations, and findings back to the respective mnterviewees in order to
ascertain whether individual mformants find them to be accurate, convincing and
plausible (Merriam, 1998)

The researcher scrutiuzed a total of six sets of transcribed data and in-process
memos on a individual basis Durmg this process, examining the first set of
transcripts and in-process memos yelded an extraction of subcategores that
emerged therefrom The second set of transcripts and in-process memos was then
examined I order to extract subcategories of data, These steps were repeated until
the final data set vielded cogent, consistent subcategories The six stories told by
the mterviewees and the respective in-process memos composed by the researcher
were all examined together in order to identify further possibly emerging or
recurring categones from what transpired m each set of subcategories already
extracted (ie, locating emerging or recurrent themes or patterns coupled with the
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Amencan EFL mstructors’ overseas teaching accounts) These analyses enabled the
researcher to look o such issues or themes as prnior preparation, teaching
expenience, and the social and cultural encounters as related to difficuities i and
adjustments to lving abroad as foreign mstructors as well as to approaches to
solving such problems Throughout these data analyses, the researcher consulted
with one colleague who had had previcus experience in conducting qualitative
research studies This colleague acted as a peer debriefer Engagements wath this
debriefer provided an external check of the qualitative research process for the
current study The researcher’s consultation with the peer debnefer was frequently
conducted dunng the process of subcategonzing interview transchpts and
in-process memos that pertamed to all of the mterviews as well as dunng
subsequent compansons which were made of all such subcategones agamst one
another Therefore, member checks and other external checks of the research
process were used n order to nsure the trustworthiness of the current findings and
mterpretations made dunng the course of this investigation

III. FINDINGS

1 Qutside-the~Classroom Encounters and Conflicts

One of the most common problems which the current parhicipants mentioned m
terms of teaching abroad related to how to deal with culture shock All Lhe
participants seemed to have entered the overseas teaching environment, equipped
with very hitle knowledge about the host cultures involved This seems defimtely
to have contnibuted to thesr having had a hard time adjusting to ther new hving-,
and teaching environments John commented that “culture shock has to do with
being in a new place, new language, new food, new customs, and some ways of
thinkimg about the world unfamiliar to you I know I had to deal with a lot of
difficulties when I was away from home That just happened to me What could I
do 1n that sitnation? I just felt I could teach all the time in the classroom Solution?
Nothing I could do with  had to put up with everything Otherwise, 1 shouldn’t
have gone there ” Given that culture apparently comes mto play whenever a teacher
18 1n a new, foreign, social, or work environment, current EFL instructors seemed
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to accept the host culture as it was. This kind of problem concerning the host
cultures appeared to stem from the teachers’ existence per se in different
environments, rather than denving from teaching English in classrooms. The
researcher classified these types of problems as those dealing with “outside-the-
classroom” encounters {(1e, problems external to classroom settings) Such an
“outside~the-classroom” type of problem represented one of the difficulties that the
current participants consistently expenenced and suffered from in foreign settings
Let us first look at such problems coupled with therr existence wathin the context
of different cultures, which const:ituted most of the “outside-the-classroom” type
problems which were reported by participants of this study

1) The Cultures with Underdeveloped Infrastructures

It appeared relatively easy for the mstructors to overcome challenges asscciated
with new physical emvironments m-and-of themselves Trying new food, for
example, was often considered to be a benefit of living 1 a foreign country for zll
of the participants on the one hand Different social and commercial structures of
the host countnes, however, seemed to pose enormous pressures on them on the
other hand Although the participants could either find Amencarrzed food all over
the world or bring their own recipes and ingredients, one of the participants, Jack,
complained about a lack of famuliar food 1n a typical way But his complamt was
not really about the food itself, but rather, the way in which dnnking water was
handled and consumed He put it thus way.

Food was fraud T lost lots of weight The thing 15 that 1t’s not only I who
had a problem Chunese people there had problems too, just hke everybody
had problems. Te put it this way, the water came out of the river and came
mto the storage tank for the school When filtered like that it just came
drectly out of the rver when we tumed on the water to pour a glass of
water, and we let 1t sit for a wiule, then half of the glass would be filled with
dirt. It was really bad The food in the cafeteria was just extremely subpar,

even for Chinese pecple

What bothered some of the EFL instructors most was the public water filtering
system, food service system for the region to which they went and, most
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importantly, the way in which the people there perceived these problems If they
had had previous knowledge of how conditions of the systems m the region were,
it would have been much easier for them to have coped with some of the difficulfies
of hiving abroad Almost none of the participants were sufficiently farmihar with the
conditions regarding underdeveloped facilities or weak infrastructures which they
would have to deal with on an almost daily basis

Some of the participants, also had difficulty in dealing with different commercial
systems Maunce pointed out the strange way in which people purchased things
“People n the UUS emjoy shopping at a department store ke Wal-Mart where
products of various kinds are displayed for sale However, for example, when I was
there several vears ago, a small-sized specialized store was a more dommant form
of commercial activity I had to go to a TV-store to buy a TV, and another store
to buy a CD Shopping was really hell” In the host countnes, the instructors felt
it very stressful to move around from store to store when they needed to purchase
their necessities rather than in the way they used to do so at home

2) EFL Teachers as Just “Foreign and Werd”

When most of the present respondents dectded to start their Iives as teachers i
their respective host countnes, they had assurned that the countries n one cultural
belt would share many cultural similanties wath one another However, there
existed huge differences among, for example, Asian countries When the
interviewees were asked about how the people in the host country percerved foreign
teachers ltke themselves, one of the respondents, Jack, expressed the feehng of
“weirdness” with regard to the way 1n which he was 1solated He stated that

Even withm our school among the teachers, the admrustration of the school
began to 1sclate us and putting not necessanly gnpping by 1mposing a
woman on us but by including evervone who has had contact with us They
began pumshing people that were spending too muchltme] with us They
began removing Stil no 1dea! Why?

What Jack reported has a bearing on the 1ssue of systematic alienation
perpetrated by the school, the reason for which he did not know Simular to Jack,
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John also expressed his frustration with his 1mage as a foreigner in hs host
country Is statement presented below 1s typical with regard to the frustrations
whuch the majonty of current participants seemed to share

The perception of foreigners 1s very, you might say, contradictory m a way
because, on the one hand, there 15 this tracitional notion of foreigners as bad
and strange and as the other who 18 just so alien and different that any
contact with and relationship with them 15 not really looked upon as very
favorable So, the parents mught have this idea that 1t 1s good [to] learn
English, but you do nat want to get too fnendly with a foreigner because of
an old cultural idea about what a foreigner 1s like, and what kind of people
they are

John's use of the word “contradictory” 1s, perhaps, very telling, for it illustrates
that he did not quite understand why the two different 1mages concerning American
EFL mstructors coexisted within the host culture Jack taught i China, and John
taught 1n Taitwan Even though they feit simlar feelings of 1solation beécause they
were looked upon as foreigners, there mught be different reasons for each case
China and Tarwan, first of all, have different socio-political systems In John's case,
Jearming English 1n Tawan was regarded as good and there was no “removing” of
the students because of close relationshups with mm He just felt an mwisible
tension 1n the Taiwanese people’s perception of hhm When we consider other Asian
countries such as Korea and Japan, 1t may be that even different and more vaned
images or perceptions toward these Amencan EFL instructors may emerge Two
other participants who taught in these countries did not have much to say about
the 1solation problem, though The 1dea of a foreigner, especially a person from the
U S teactung English, may mean different things m different countnes at different
tumes

3} Conflicts wath Foreign Employers

Some EFL mstructors’ failure to understand the culture of the particular
business environment of the host country also turned out to be a problem which
they have never been able to come to gribs The relations established between
employers and employees in the host counttries displayed a great deal of differences
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to the ones in the US Gary, who had worked for six private comparues over the
course of 7 years in Japan, descnbed one of the mcidents which he encountered.

When we decided to work for the company, we understood that the apartment
15 like a necessity benefit, so 1t was the part of entire package When we
got to Japan, our Japanese boss considered the situation differently We
considered this benefit as part of the package and a part of our business
agreement. But the Japanese boss considered it a more personat thing We
were very offended when he did not return the favor when he asked us to
do something extra such Working six days a week, coming n to work on
Saturday mght

The Japanese boss knew about the business agreement and he did as 1t said He,
however, did not consider 1t as his obligation but his generous offer Here, Gary was
really talling about the "EXTRA” work EFL teachers like him often had to do
When Amencan teachers expected extra pay, it never came In host countrnies such
as Japan, Gary’s unhappy memory seemed to insinuate that the business agreement
both parties entered into suddenly turned mto somewhat a loose one that the
employers construed as personal, contrary to the emplovees’ expected norm that
under normal union rules, minutes spent after work deserve to be rewarded

4) Language Bamers to Commurmcation

Another unmiversal problem which the present research seemed to indicate
pertained to commurnication problems A native EFL instructor has taught Enghsh
in nen-Enghsh speaking countnies. Thus he/she has fo deal wrth commumncation
problems All of the difficulties that resulted from hiving in different cultures would
have been far fewer with more preparation by the teachers in the language of the
host country Most of our mterviewees could not speak the language used n their
host countnes when they went to the country With respect to commumecation with
people 1n the host country, Maunce commented as follows

One of the difficulties was not having clear commumcation, and not really
understanding what was expected of me 1n a given situation
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The statement above seemed 1o indicate that they were not willing to learn the
languages used n the host countries Not only lack of appropriate communication
skills between the host culture’s people and the novice Amencan English teachers,
but also Amencan EFL instructors’ perception on learming their host country’s
language led the teachers to feel a sense of non-belongingness to the host group

Gary add to this the statement below.

I had a hard time getting close to pecple before I learmned Japanese to
commurucate, so I felt 1solated, which T could’ve avoided if I had sensed that

a little earler
2. In-Class Encounters and Conflicts
1) EFL Students' Learning Behaviors in Class

Simular to other nstructors who worked in Asian and Arabic countnes, Cathy
who was only female parbecmpant interviewed pointed out that the classroom
atmosphere was somewhat different from what she had expected

In Austria, many of schools were pnmanly focused on a teacher~fronted or
-centered classrocm In Amenca, I did find in many cases the teachers
were often very focused on the students being the center of the attention and
then asking them questions and having them do I tned to let students
work 1n groups, [ tried to let students construct knowledge and draw
conclustons, so I tended to often assign group work n ended up being
m a cathedral Austiian English teachers [ talked to regarded good studenis
as those who don't talk much i class and who were regarded as good
Listeners. T was peeved over this when I was with my students 1n Austna

Cathy’s comment hinted at the kind of discrepancy in perception hetween native
Englsh-speaking teachers and non-native Enghsh teachers concerning the role
students should play in a language class American EFL teachers wanted theu
students to actively participate and to leam by having fun The realty was that
students rehied too much upon the teacher and put too much of ther energy on
memonzing matenals Simudarly, John also descnibed difficulties he confronted in
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conversation classes, due to adherence to a conventional “rote memonzation”
language learning mode on the part of his students

When [ started teaching, what was stressed to me was teaching n a
commuricative way and trying to develop a learmner-centered classtoom. But
often times what [ encounter was that the way of students In other
words, they were used to, thewr perception of teacher was that he or she
would be the center of the class and lecture One difficult thing was trying
to get them to change therr perceptions about what a conversation class
should be like

2) Knowledge about and Perceptions of Language Teachung Methodology

Most of the EFL teacher participants appeared to approach their teaching mn
foreign countnes without sufficient practical knowledge about language teaching
methodology, or without famihanzing themselves with t  Needless to say, being
a native speaker of Englsh 15 not sufficient qualification for being a good EFL
teacher When asked whether or not any native speaker of English could teach
Enghsh, Gary responded

If you ask somebody the rules of their native language, they can’t say what
they are I thought [ could teach Englsh even 1f I had no expenence teaching
But teaching 15 cifferent, as I see it now

Before some of the EFL instructors left for their host countnes, they took a few
language teaching methodology courses or courses offered in the area of appled
lingwstics However, they did not view those classes as useful According to theiw
assessment of such courses, EFL students did not benefit from ther instructors'
expert knowledge m such courses The staternent by Mark, who taught in Sauds
Arabia, was a typical one

1 was very unhappy with the program that was supposed to have prepare me
to become an English teacher, because when I think about the degree I did,
almost none of what we did had anything to do with teaching in a rmunute
We took transformational grammar, for example, which really had no
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application at all, and we took traditional grarmmar which had a little bit of
application, but the way we approached the subject had nothing to do with
the way you actually use traditional grarmmar

Mark’s statement seemed to mdieate that what was learmed n classrooms at a
graduate level did not apply to real classroom settings m actual practice
Furthermore, Mark's typically representative statement addresses the seemingly
arcane 1ssue of the efficiency of some EFL teacher traming programs m whch
several respondents had studied and bnngs it home to the language teaching
profession

IV. DISCUSSION AND CONCLUSIONS

1 Classroom-Unbound Encounter

Teaching and/or learming m  or even adjusting oneself to any new and unfamiliar
culture 18 not an easy matter for anyone, since most people are not fully aware of
the contents of many other cultures distinct from their own Amencan EFL teachers
who teach overseas confront a uruque problem (Garcia, 1990) In the cases of EI'L
teachers working overseas for a relatively long period of tune, the cultures and
situations with which they come nto contact, and must submerge themselves pose
particular problems when the individual teacher’s culture and the host culture come
mto conflict

Gaven that one of the most common difficulties the participants repiec
encountermg 1 the host cultures was concerned with such physical things .
dnniing water, food, and so on, American EFL teachers seemed to be bothered by
the fact that they were surrounded by such terrible conditions This seemed to be
more than a matter of culture shock to them However, such problems causcd by
the physical environments nvolved would appear to be relatively easy to overcome,
given the participants’ remarks on the pleasure of tasting exotic food, the only
possible exception was the problem with the drinking water, which 15 associated
with the substandard mnfrastructure w the region Most of the participants had bad
to bve m totally different hving conditions 1n their host countnes, compared to those
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mn the Umted States, the infrastructure of which was superior to those of the host
countries, but the research interviewees were still reportedly all eager to learn about
the new cultures despite the physical difficulites afflicted on them From ths, 1t
seems possible to infer that physical adversities did not conshtute major problems
as far as the willingness to understand a different culture was concermned

Simular to the problems that resulted from the host countries’ different
environments, 1t appeared that although most of the participants felt “weird” and
under stress (shown m the case of Maurice) and expenenced inconveniences
mmmediately after they arnved in their respective host countres, when they tned to
go shopping, etc, such inconveruences did not become an endunng problem of
lasting mmportance In a sense, such overseas expenences seemed to add to the
parhcipants’ pleasure of shopmng which was totally different than shopping n the
U S All of the participants later commented on the pleasures of shopping as if they
were tounsts mn the host countries Hence, the inconverences they first felt to be
somewhat strange and stressful tumed out to be invaluable expenences, which
served to faciditate thenr adjustments to life m the host cultures

The ways in which people in the vanous host countnes perceive a foreigner 1s
not necessanly identical or even similar in every case, and may vary considerably
from culture to culture For example, in Asian countnes where people tend to be
very conservative, their perceptions toward foreigners or ahens are charactenzed
not only by exercising moderation i whatever they do, but also by keeping
distances wide enough to avoid any kind of misunderstanding As evidenced 1n the
findings of the study, such perceptions of the host country’s people toward
foreigners sometimes result in the perception of persecution or oppression of the
person{s) by the neighbors or the mnstituttons of the host country The case m
which Jack talked about the attempts of a Chinese school to systematically alienate
hurn from s students may serve to illustrate this point In this vemn, 1t 1s no wonder
that Amenican EFL teachers may have a hard time in interpreting the host people’s
perceptions toward them, unless these foreign instructors fully understand the
mearung of their behavior 1n the form of erther persecution or ahenation In a culture
where an old tradition and 1declogy prevall and where people’s reputabions are
gamned from their exercise of moderation on a daly basis, 1t 15 conceivable thal the
parents of the students do not allow their chuldren to mingle with a foreigner, who
happens to be their chuldren's teacher, outside the classroom The parents
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acknowledge only the presence and necessity of a native EFL mstructor for the
English education of children, not for purposes of socialization Thus, it seems to
be necessary that native EFL mstructors seeking teaching positions in such a
country recogruze this tnicky aspect of a culture, and develop an awareness of the
culture prior to departure,

Gaven that five of the present parhicipants were confronted with language barners
n the host countries, it 15 wnperative that any EFL speaker who mtends to teach
English i other countries should be well-equipped with the language used in the
host country Prior to departure to the host country, prepanng oneself for a
successful hife m a foreign country may be beneficial in several ways first, doing
s0 helps each EFL nstructor to adjust to an unfamihar situation with relative ease,
second, an EFL teacher's command of the host language(s) can be regarded as
showing some kind of respect for the culture and people of the host country Above
all, having a relatively good command of the host nation’s language may serve to
help EFL mstructors cope with the imminent difficulties they may face in a new
land

From the findings, it was revealed that some of the EFL nstructors had suffered
11l treatment from their supenors in a pnivate company, which may have heen due
to the fundamentally different ways of thinking regarding the relationship between
the EEL teacher and his employer in an Asian country The Amencan teacher takes
1t for granted that the residence service he recewves as part of an entire package,
based on the conditions of the contract, while lus Japanese employer may have a
different understanding, and attach a different meaning to the conditions of the
contract, which may mclude requnng tis Amencan employes to work on weekends
Such differing views seem o represent the American way of thinking versus the
Japanese way of thinking, respectively

Two such different ways of thinking may prove very difficuit to reconcile and 1t
may furthermore difficult to pinpomnt why such differences exist It 15 plausible,
however, to lock at this phenomenon 1n two ways mdvidualization versus
“farmuly”~centeredness [n other words, a Japanese employer (as “father”) views s
employee (or “son”) as a member of tus “family” {or company), and may request
that his son do something for him or hs famly Such a request made by the
supentor 1s made without reluctance However, an Amencan teacher will almost
mvanably resist playmg the role of the son of his employer
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Specifically, what the present research found i mterviews with 6 Amencan EFL
mstructors, external to ther classroom teaching experiences, can be explamned in
terms of acculturation which has been defined as cultural change that results from
continuous contact between two cultural groups (Redfield, Linton, & Herskowits,
1936) A typical aceulturation situation occurs when an individual of a particular
cultural group comes mto contact with another cultural group Such close, ongong
cultural contact may lead EFL instructors to adapt to therr new environment,
relying on a vanety of strategies (Berry & Kim, 1988)

In this respect, acculturation s assumed to bnng about changes i these
instructors  Berry and Kim (1988) enumerated four kinds of changes as a
consequence of acculturation First, physical change may take place because the
individuals expeniencing acculturation must ltve 1n a new place, with a new form
of housing, and a different population density, that 1s, a physwcally different
environment Second, biological changes may result from expenencing new food
and nutntonal status, new diseases, and cultural mnterbreeding Third, cultural
changes may occur due to the confrontation of therr onginal political, economuc,
linguistic, and social systems with those of the host society Finally, psychological
changes such as changes in mental health are nevitable as people try to adapt to
therr new environments

What the research participants expenenced 1n new environments can be viewed
as a conflict phase which occurs as the nondominant group expenences stresses and
pressures to change thewr way of hfe Hurh and Kim{1984) indicated that the first
one or two vears of the mutial adaptive phase will be charactenzed by “exigency”
because of a language barner, unemployment or underemployment, social rsolation
such as loneliness, and the general culture shock This phase may become the miost
cntical phase throughout the whole acculturation process

If the nondormunant group or the individuals are not fully willing to change their
way of life, conflict and tension becorme heightened, wiuch leads to a cnsis phase
in which a resolution of the confhict 1s called for As a conseguence of cnsis
resolution, an adaptation phase may occur m which nter-group relations are
stabihzed This adaptation phase does not necessanly result mn an adequate
resolution to the conflict and vanous types of cnsis or levels of any reduction in
stress due to an adaptation may take on a vanety of degrees and forms
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2 Classroom—-Bound Encounter

A couple of difficulties the EFL mstructors reported encountering i classroom
situations were 1dentified 1n this study One such difficulty was denved from EFL
teachers’ adoption of a commuricative approach to language teaching with a focus
on learmer-centeredness, The other came from insufficient preparation for classroom
teaching (or the meffectiveness of prior knowledge regarding EFL teaching)

The advent of commumicative language teaching was a major impetus to the
development of learner-centered language mstruction Providing leamers with
efficient learrung strategies and styles and assisting learners to 1dentify therr own
preferred ways of learming are some of the aims of the learner-centered philosophy
(Nunan, 1988) In order to mmprove students’ communicative skills, EFL teachers
attempted to use a leamner-centered approach i the classroom by getting therr
students involved in diverse activities, such as group work, and so on Amencan
teachers’ use of different teaching methods or styles and strategies, based on the
notion of learner-centeredness, tumed out to be in sharp contrast wath students’
learming styles and non-native teachers’ way of teaching Such a contrast also
became one of the difficulties EFL teachers experienced in the host countnes EFL
teachers’” difficulty 1n the classroom may have been caused either by the students’
not beng accustomed to EFL teachers’ mtroduction of unfamibar language
instructional methods to them, or by their own adherence to ther ongmal
perceptions about what a language classroom should be like

In terms of their readiness to teach Enghsh before EFL teachers left for their host
countries, most teachers seemed not to be prepared Even though one of the
teachers said that he had read some books in order to learn about the culture and
religion of the host country, it was often only from his personal nterest in the
religion of the host country (Islam in Saudi Aratna) Nothing special for the
teaching purposes was done by the EFL teachers As mentioned speaifically 11 the
remarks by Gary, most of the EFL teachers seemed to think that at the begimng
stage of their teaching, it would not be hard for them as native speakers of English
to teach English, even if they had no teaching experience, but the matter of teaching
turned out not to be so simple as they had anticipated One of the participants also
mentioned the degree he had gotten in the area of applied linguistics as well as
some methodology courses he had taken at a college, He thought that such courses
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would help him and his students 1n the classroom, but as his reflections on the
efficacy of the methodology courses showed, it seemed that there was a discrepancy
between what he had leamed theoretically at an American college and what he was
actually able to apply to the teachung 1n his new host country Therefore, 1t seems
both desirable and imperative that EFL teachers be trawned in pre-service EFL
teacher preparafion programs of lugh quality before they start to teach

V. LIMITATIONS

Given the findings of this study, considenng the hmited number of participants
and nterview data, 1t 1s not clauned that the results of this study represent the
actual situation for all of the current American EFL mstructors who teach overseas,
especially m the cases of anyone involved n the profession of teaching Enghsh in
other parts of the world It 15 hoped that thus study wall shed Light on the
development of the EFL field and its professionals who may aspire to teach
overseas in the future Shanng the expenences of the participants n thus research
and further research stucies with more EFL teachers from vanous English-
speaking countries will hopefully help professionals i this field draw a more precise
picture of EFL professionals, and clanfy and provide possible solutions to the
vanous conflicts native English instructors may encounter m foreign settings,
which this research has attempted to delve into
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APPENDIX
SAMPLES OF SEMI-STRUCTURED INTERVIEW QUESTIONS

1 How did you feel about going to a new country when you first decided to teach
overseas?

2 What went through your mind when you first started teaching abroad?

3 To what extent did vou as an EFL instructor find yourself adequately prepared
for teaching your foreign students when you were mn the host country?

4 What motivated you to pursue a career as an EFL instructor m a foreign country,
rather than m your homeland?

5 Were there any confhcts between the way i which you have previcusly been
taught 1 the United States and the way in which you had to deal with
instructton of students wn your host country abroad?
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6 What were your immediate concerns once you had left the classroom each day
1 the bost country?

7 How were your relattonships wath local EFL faculty members of the new host
country in schools or mstitutions you have worked for?

8 What was your impression on the general local public you had met outstde the
school?

9 Ihd you think that your education in the United States had worked well to
prepare vou to effectively teach students i the host country?

dJ Al o]{Examples in): Enghsh
=& 7Hs <ol (Apphcable Languages): Enghsh/Foreign Languages
A 8715 +%(Appheable Levels) Pnmary/Secondary/Tertiary
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