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Family Factors and the Moral Development of Young Children
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Abstract

Family factors included in this study of the relation of family environment to the moral
development of young children were: socioeconomic status, maternal values, mother’s religion
and the quality of the home environment. Forty-one 6- to 7-year-old children and their mothers
were interviewed and observed in their home settings. Results indicated that the quality of
the home environment was positively related to the moral development of children. Mothers
who provided a more stimulating home environment had children who received higher scores
on the Moral Development Scale. Regression analyses indicated that the quality of the home
environment was the most significant predictor of the moral development of young children.
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I. INTRODUCTION

Presently the Korean society is faced with
serious moral crises. Citizens hear on the
everyday news report about all kinds of fraud,
homicides, and organizations of violent groups in
schools and neighborhoods. It seems as though,
many Koreans today are stressing the accumu-
lation of academic knowledge over social justice
and moral values. Therefore, children mainly
internalize instrumental values through which
they satisfy personal gratification rather than
social justice or moral excellence.

In the last two decades the psychology of mor -
al development has emerged as a distinct field of
study (Gilligan & Wiggins, 1987 Gibbs, 1991)
The size and scope of the moral development lit-
erature has grown over the past several years.
Recently many child development scholars have
focused on finding familial and social factors that
is related to children’s moral development (Park,
2001; Na 1998; Song, 1994). However, majority
of the research dealt with elementary, middle,
high school students due to the convenience of
data collection. Even though children make moral
judgments, deciding what is right or wrong on the
basis of concepts they construct about justice and
fairness from their early childhood (Gibbs, 1991),
little research has examined the development of
moral understanding in young children,

Moral Development of Children

The moral development of each successive
generation is of obvious significance to society.

Although moral standards may vary from culture
to culture, every society has devised rules that its
citizens must obey in order to remain members in
good standing(Garbarino & Bronfenbrenner, 1976).

A child’s moral code eventually consists of his
ideas of right and wrong, his convictions about
his responsibilities and about what he should or
should not do or be, and the values and standards
by which he judges the worthiness or unwor-
thiness of his thoughts and actions (Jersild, 1968).

The work of Piaget (1965) has greatly influ-
enced the study of children’s moral development.
He has described certain qualities of children’s
moral judgments during various periods of child -
hood. According to Piaget, the changes in chil -
dren’s ideas about morality and justice come about
through maturation and environmental influences.
In his view, following the rules of others through
a morality of obedience will never lead to the kind
of reflection necessary for commitment to a set of
internal or autonomous principles of moral judg -
ment. In contrast, a relation of mutual respect
gives a child the possibility to exercise his will by
elaborating his own moral rules. On the other
hand, Freud believed that the individual's morality
is embodied in the superego, which is composed
of the ego ideal and the conscience. As the super -
ego forms, the 5- to 7-year-old child internalizes
his or her parents standards of right and wrong.

Hoffman (1988, 2001) suggested that the moti -
vation to be moral grows out of one’s ability to
experience empathy, that is, the development of
empathy forms the basis for the development of
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morality and prosocial behavior. Empathic distress,
in particular, is important in prompting one to aid
another. He described five types of moral encoun -
ters that encompass the prosocial moral domain :
bystander, transgression, virtual transgression, mul -
tiple claimant, and caring versus justice. He also
analyzed parents’ disciplinary techniques and iden -
tified power assertion, love withdrawal, and induc -
tion as the three approaches that parents take.
Children with highest level of moral development
tend to have parents that use induction and avoid
power assertion.

During the preschool period, the child moves
from a moral sense that is based on outside
approval to a more internalized sense of right and
wrong(Davis, 1999). During this period, progres -
sion in cognitive and social development makes
possible an internalization of morality. The pre-
schoolers begin to understand that he is wrong
whether the parent knows or not. Between 6 and
7 years of age they gradually take more respon -
sibility for their actions. As early as 5 to 7 years
of age, children differ considerably in their reason -
ing about prosocial and related moral conflict
(Eisenberg et al., 1999). Eisenberg et al.’s study
(1999%indicated that there is a prosocial personali -
ty disposition that emerges early and is somewhat
consistent over time. Spontaneous sharing in the
preschool classroom predicted prosocial behavior
and empathy related responding up to 17 years later.

Selected Family Factors Influencing
Children’s Moral Development

Quality of the Home Environment

A number of processes, both in the environment
and within the child, support moral development.
The family is the most important institution in
children’s lives. Our society relies on families to
perform functions that are critical to the survival
and development of children, especially young
children. The majority of children in South Korea
grow up in families, and there is no doubt that
this microsystem has the primary influence on
their development. Various aspects of family
influence have been inveétigated for their impact
on moral, cognitive, or personality development.
According to Yoo (1985), the base of personality,
intellectual, creative, moral, and social develop -
ment is determined by the home environment of
a person's childhood.

Kohlberg(1962) suggested that children’s mor -
al development was positively influenced by pa-
rental warmth and negatively influenced by
punishments with hostility. According to Baumrind
(1993) and Powers (1983), the physical and psy -
chological home environment has a primary
influence on the moral development of children.

Song’s study (1994) also indicated that chil -
dren’s moral development is related to the
physical and psychological home environment of
the children. The study found that the moral de -
velopment of children is primarily determined by
the psychological home environment of the chil -
dren. Especially, the degree of communication bet -
ween children and their parents was the most im-
portant predictor of children’s moral development.

Socioeconomic Status(SES) Variable
Socioeconomic status (SES) refers to one’s
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position within a society that is stratified accord -
ing to status or power. Parents’ education, income,
and occupation are very powerful influences on
child rearing. Many people from the lower and
working classes face very different kinds of
problems, pursue different goals, and often adopt
different values. According to Shaffer (1994),
they live in a different world than middle-class
people do. On average, it appears that lower-and
working-class parents are somewhat more critical,
more punitive, and more intolerant of disobedience
than parents from the middle and upper socio-
economic strata (Maccoby, 1980).

Vonnie McLoyd (1989) suggests that economic
hardship creates its own psychological distress - a
most pervasive discomfort that makes lower-
income adults more edgy and irmritable and more
vulnerable to all negative life events, thereby
diminishing their capacity to be warm, supportive
parents.

According to Song (1994), father’s education
was positively related to the moral development
of children. However, the result of multiple
regression analyses showed that father’s education
and occupation had no influence on children’s
moral development.

Maternal Values

Another family factor that can influence chil-
dren’s moral development is parental values.
According to Kohn (1969, p. 18), parental values
are "the values that parents would most like to
see embodied in their children’s behavior - the
characteristics they consider most desirable to
inculcate in their children”. The child who loves

and admires his parents comes to identify with
them and takes their values into the self. Pre-
schoolers show more evidence of having inter-
nalized their parents’ expectations and rules, based
on positive identification (Davis, 1999)

Because parents offer instruction both by pre -
cept and example, we might expect children,
eventually, to adopt their parent’s moral standards
and values. Preschool children show conscience
or superego although it is a very elementary
form. In this period, children identify with parental
values and attitudes, and they learn behavioral
standards and rules of the society from their
parents(Yoo, 1985). Song’s study(1994) indicated
that there was a positive relationship between pa -
rental moral values and children’s moral develop -
ment.

In this study, two kinds of parental values,
self-direction values and conformity values, are
considered. Parents who emphasize self-direction
values focus on internal standards of behavior
suchas freedom, individualism, creativity, and self-
realization. On the other hand, parents whose em -
phasis is on conformity values consider external
standards of behavior such as obedience, and order.

Mothers Religion

Religion is one of the most powerful, deeply
felt, and influential forces in human society. So-
ciologists have exhibited keen interest in the
connections between religion and the family
(Tomas & Cornwall, 1990). A large and growing
body of research indicates that religious com-
munities and belief systems help to shape a
variety of attitudes and behaviors relevant to
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family life : the selection of marital partners,
marital quality, desired and actual family size, the
timing of family formation, attitudes toward
gender roles, sexual attitudes and conduct, and
child-rearing (Ellison & Sherkat, 1993).

The relation between morality and religion is an
enduring area of controversy (Crittenden, 1990).
Oliners, Wilson, and Parsons suggested that
religion is indispensable for maintaining morality
(Green, 1994). Nucci (1993) suggests that young
children develop an understanding of social com -
plexities in the structure of the religious up-
bringing.

In summary, both theory and the empirical data
support the conclusion that parents play an impor -
tant role in their children’s moral development.
This is not surprising because children learn
much about relationships and ways of treating

other people within the familial context.

The purpose of this study is to identify factors
in the home environment that may be related to
the moral development of 6 to 7 year-old children.
Specifically, this study will investigate the rela-
tionships of socioeconomic status(SES) variables,
maternal values, mother’s religion and the quality
of the home environment as they relate to
children’s moral development.

The research objectives for this study are as
follow :

1. To determine the relationships among fami -
ly’s SES variables (parents’ education, income and
occupational status), matemal values, mother’s
religion, the quality of the home environment and
young children’s moral development.

2. To identify what family factors predict the
moral development of young children.

. METHOD

Participants

Participants consist of 6 to 7 year-old children
attending kindergarten and their mothers residing
in the city of Incheon. The investigator contacted
the principal of a kindergarten and explained the
purpose of the study and then the principal sent
consent forms to one hundred twenty mothers
through the children. After receiving the signed
consent forms, the investigator started contacting
the mothers by telephone to set the time for the
interview and observations. Forty one mother-child
pairs were observed and interviewed.

Research Instruments

The following research instruments were used
in this stody : (@) Moral Development Scale
(MDS), (b) Home Observation for Measurement
of the Environment (HOME), (c) Family Back-
ground Interview Schedule and (d) Schaefer and
Edgerton Rank Order of Parental Values.

The dependent variable, children’s moral devel -
opment, was measured using the Moral Develop -
ment Scale (MDS) (Kurtines, Pimm, & Pimm,
1981). The MDS is an individually administered
set of tasks designed to assess the overall level
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of moral reasoning within a Piagetian framework.
The equipment for the scale consists of the
Manual for the Moral Development Scale, the
record sheets containing the stories for each scale,
the directions, verbal instructions, and response
categories, and a set of cards visually depicting
the dilemmas. The five subscales of the MDS are
as follow : (a) Intentionality : clumsiness and
stealing, (b) Intentionality : lying, (c) Justice : fair -
ness of punishment, (d) Justice : utility of punish -
ment, and (e) Justice : eguality versus anthority.
Each subscale contains three items. For each of
the items the stage of moral development is
determined by the child’s moral choice and the
child’s justi -fication for his choice. Moral choice
refers to the alternative the child selects. The
correct choice (i.e, the autonomous one) is
indicated on the re-cord form by an asterisk. The
heteronomous choice is the alternative without an
asterisk. Justification refers to the child’s reason
for his choice. Basically, the scoring for the items
on the scales is as follow : The child is given 2
points if he or she makes the correct choice and
provides a Level 1I justification. A Level II justi -
fication is one that is clearly appropriate for the
that particular story. The child is given 1 point
if he or she makes a correct choice and provides
a Level I justification. A Level I justification is
one that indicates that the child understands the
appropriate justification even though the reason
itself is an incomplete one. Finally, the child is
given no points for autonomous morality if he or
she makes a heteronomous choice, with a heteron -
omous justification, no choice, or a correct choice
with an inappropriate justification. According to

Kurtines and Pimm (1981), an estimate of internal
consistency reliability was calculated for the cross
validation (N=112) and the coefficient alpha was
.83. The test- retest correlation for the MDS was
.82 and the interrater correlation.

The Home Observation for Measurement of the
Environment (HOME) scale, developed by Bradley
and Caldwell (1984), is an observation/interview
instrament that assesses the quality of the social,
emotional, and cognitive stimulation available to
a child in the home. Home environment was
measured by the preschool version of the HOME.
The eight subscales of the HOME are as follow :
(a) Learning stimulation, (b) Language stim-
ulation, (c) Physical environment, (d) Warmth and
acceptance, (€) Academic stimulation, (f) Modeling,
(g) Variety in experience, and (h) Acceptance.
Bradley and Caldwell (1978) reported interrater
reliabilities from six studies in the high .80s to
low 90s, and 6 month test-retest subscale corre -
lations ranging from .45 to .87. Internal consis-
tency estimates based on the Kuder-Richardson 20
formula showed coefficients ranging from .53 to
.83 for the HOME subscales while the internal
consistency estimate for the total scale was .93

The child’s family background information was
obtained by the Family Background Interview
Schedule designed by the researcher. This form is
a modified version from Masud's schedule
(1993). This interview schedule include questions
about socioeconomic status of the family including
parents’ education, annual income of the family,
fathers’ occupations and mothers’ religion.

Schaefer and Edgerton's Revision of M.L.
Kohn’s (1977) Rank-order of Parental Values
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(Edgerton & Schaefer, 1978) was used to deter-
mine child outcomes that mothers identified as
important for their children. The fifteen values in
this measure include six self-direction values (to
think for him/herself, to be curious about many
things, to be responsible for hisfher own work, to
use imagination, interest in how and why things
happen, ability to look after him/herself), six
conformity values (to keep him/herself and his/her
clothes clean, to be polite to adults, to obey parents
and teachers, to keep things neat and in order,
being a good student, good manners), and three
that represent social skills values. Edgerton and
Schaefer reported an internal consistency estimates
of .74 (Cronbach’s alpha) for both the conformity
and the self-direction scales (Luster, 1985), None
were reported for the social skills items.

Data Collection Procedure and Analyses

Data collection began on May 20, 1996 and
ended on June 29, 1996. The investigator con-
tacted by telephone mothers who signed the
consent form. Then according to their area of
residence, the investigator scheduled the home
observation and interview. A minimum of one and

a maximum of four families were interviewed and
observed by the investigator in one day. The
investigator was the only person collecting the
data. About 1 to 2 hours were spent with each
family. After the short warm-up period, the
HOME scale was administered. During this time,
observations for the HOME scale were simulta-
neously carried out. Demographic information was
collected next. During the process of admin-
istering the instruments to the mother, the
investigator paid attention to the child and tried
to be friendly with him/her. The Moral Develop -
ment Scale (MDS) was the last instrument to be
administered at the child’s home.

The data were analyzed using the Statistical
Package for the Social Sciences (SPSS-XII).
Descriptive statistics were used to determine the
basic distributional characteristics of each of the
variables. To examine the relations between the
variables of interest, Pearson Product Moment
Correlation Coefficients and regression analyses
were conducted. Additional supplemental analyses
including t-tests were conducted. A chance prob -
ability level of less than .05 was set to reject the
null hypotheses. All tests were two-tailed.

. RESULTS

Demographic Characteristics of the Sam-
ple

The total number of mother-child pairs who
were interviewed and observed was 41. Forty-six

percent of the children studied were males and
54% were females. The age of children ranged
from 64 months to 76 months with a mean age
of 70 months. The average number of children
per family was 2.0. In the present study 78% of
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the families had two children, 12% had one child
and 10% had three children.

Data on marital status revealed that all the
mothers were married. As far as the education of
the mothers was concerned, 12% of the mothers
did not complete high school while 51% com-
pleted high school. Thirty-seven percent of the
mothers graduated from universities and profes -
sional colleges while 61% of the fathers graduated
from universities and professional colleges.

There was a wide range in the annual income
of the sampled families ranging from less than
$12,500 to more than $37,500. One hundred per-
cent of the fathers were employed 41% were
skilled workers 12% were owners of very small
business or sales and clerical workers 39% were
administrative personnel, small independent busi-
ness owners, minor professionals 5% were busi-
ness managers, proprietors of medium sized
business and 2% were major professionals. Thirty-
nine percent of the mothers were employed.
Twenty-two percent of the employed mothers
worked part-time, while 17% were full-time em-
ployees.

Relations Between Several Variables
and the Moral Development of Children

This section presents the relations between the
predictor variables and the moral development of
children as measured by the Moral Development
Scale. Table 1 presents the correlations between
the continuous variables and the children’s moral
development for the overall sample,

As expected, the quality of home environment

Table 1. Zero-order Correlations : Relations between
Several Variables and Moral Development

of Children.
MDS Scores
Variables Overall Sample (N=41)

Mothers Education A1

Family Income 28
Self-direction Values 06
Conformity Values 06

HOME 40**

Note : **p<.01

was positively and significantly related to scores
on the MDS. Children who scored higher on the
MDS tended to come from more supportive and
more stimulating environments. Mother’s educa -
tion, family income, self-direction values, and
conformity values were not significantly related
to scores on the MDS.

As can be seen in Table 2, mother’s education
was positively related to self-direction values and
family annual income. Families with more income
and mothers with more education provided their
children with better quality care, as assessed with
the HOME. Self-direction values were negatively
related to conformity values. The data showed that
mothers who had higher scores on self-direction
values had lower scores on conformity values and
for their children.

Table 2. Relations among the Variables for Overall
Sample.

1. Mothers Education | —
2. Family Income
3, Self-direction Values| 31° | .30 -
4. Conformity Values |-18 [-12 |[-81** | —
5. HOME 49°° | 44** | 18

Note : *p<.05 **p<.01
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Differences Between Subsamples for
Independent Variables in Moral Devel-
opment of Children

Independent t-test was run to examine the
difference between the mothers who had religion
and mothers who had no religion on children’s
moral development. No significant difference was
found between the two groups on moral develop -
ment of children (see Table 3).

Another independent t-test was run to examine
the difference between the mothers who scored
higher on self-direction values and mothers who
scored higher on conformity values on moral
development of children. No significant difference
was found between the two groups on moral
development of the children (see Table 4). Thus,
there was no difference between mothers who
have self-direction values and mothers who have
conformity values on children’s moral develop-
ment.

Consistent with expectation, there was a
significant difference between the mean MDS
scores of children from families with higher scores
on the home environment (greater than 43 HOME

Table 3. T-Test for Differences between Two Groups
of Mothers’ Religion in Moral Development

of Children.
Mean (SD)
Variable Have No Have tvalue df  Prob.
Religion(N=16)  Religion(N=25)
Moral 15.1 14.6 40 39 .69(NS)
Development  (3.4) (3.3
Scale

Note : The NS means not significant.

Table 4. T-Test for Differences between Two Groups
of Maternal Values in Moral Development of

Children,
Mean (SD)
Variable  Self-irection Conformity t-value df  Prob.

values(N=19) values(N=21)

Moral 147 14.8 02 38 .98(NS)
Development @3B.h (3.5)
Scale

Note : The NS means not significant.

Table 5. T-Test for Differences between Two Groups
of Quality of Home Environment in Moral
Development of Children

Mean (SD)
Variable Higher Less  t-value df Prob.
HOME HOME
scores(N=19)  scores(N=22)
Moral 163 135 299 39 .01**
Development 27N (32)
Scale

Note : **p<.01

scores) and children from families with lower
scores on the home environment (less than 43
HOME scores) (see Table 5). To make two
different groups similar in size, 43 HOME scores
was selected as a standard point. The mean MDS
score for children from families with higher
scores of the home environment was 16.3 for
children from families with lower scores of the

home environment was 13.5.

Multiple Predictors of Children’s Moral
Development

This section presents the findings of a regres-
sion analysis that was done to determine which of
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Table 6. Multiple Regression Analysis : Predictors of
Children’s Moral Development.

MDS Scores

Predictor Variables Betas  t-Statistic Prob.
Mothers’ Education -21 -1.15 26
Fathers’ Occupational Status .16 .83 4l
Family Annual Income A7 94 35
Mothers® Religion -.10 -70 49
HOME 41 2.46 02

R sq 26

F-Ratio 251 .05

Note : Betas presented are standardized betas.

the predictor variables are related to children’s
moral development. In the analysis, all the inde -
pendent variables were entered simultaneously.
The results of the regression analysis for the
overall sample are presented in Table 6. As can
be seen in Table 6, mothers’ education, fathers’
occupational status, family annual income, mo-
thers’ religion, and quality of the home environ-
ment explained 26% of the variance in the scores
for MDS. The F value for the model was
significant. The analysis suggested that none of
the independent variables, except for the quality
of the home environment, were significantly relat -
ed to children’s moral development.

Path Analysis

Multiple regression was used to determine
which of the independent variables were directly
related to the outcome, when other factors were
controlled. Path analysis, which relies on multiple
linear regression, attempts to isolate the separate

Table 7. Multiple Regression Analysis : Predictors of
Home Environment.

HOME Scores
Predictor Variables Betas  t-Statistic  Prob.
Mothers’ Education 38 2.70 01
Family Annual Income 30 2,13 04
R sq 32
F-Ratio 8.94 .001

Note : Betas presented are standardized betas.

Table 8. Multiple  Regression  Analysis : Selected
Predictors of Children’s Moral Development,

MDS Scores
Predictor Variables Betas  t-Statistic  Prob.
Mothers” Education -.14 -78 44
Family Annual Income 15 .89 38
HOME 40 223 .03
R sq 19
F-Ratio 2.83 .05

Note ' Betas presented are standardized betas.

contributions to a dependent variable made by a
set of interrelated predictor variables. Table 7 and
Table 8 presents the results of multiple regression
for four variables.

The results of path analysis are presented in
Figure 1. Mothers’ education and family income
were significant predictors of the quality of home
environment. These factors did not significantly
predict the moral development of children when
the quality of home environment was controlled.
Only the quality of home environment had a
direct effect on moral development of children.
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! .38*
Mothers
Education
Quality of A0* Children's
Home Maral
. Eavironment Development
Family
Income 30*
Path coefficients are standardized betas.(*p<.05)
Figure 1. Path model with a mediating variable.
Iv. DISCUSSION
The data showed that there were no rela- ween mothers” self-direction values and

tionships exist between the SES variables and
child’s moral development. This conclusion is
tentative for the researcher felt that there were
not enough highly educated mothers. Also, the
sample didn't include unemployed fathers and
unskilled workers. There was a positive relation -
ship between mothers’ education and the quality
of home environment. Mothers who had higher
levels of education provided better quality
home environments for their children than other
mothers. This finding is consistent with findings
from other studies (Baharudin & Luster, 1998;
Masud, 1993). The result also indicated that
there was a positive relationship between family
income and the quality of home environment.
This result might be explained by McLoyd’s
study included in theintroduction section (1989).
According to the
relation between mothers’ self-direction values

results, no significant

and children’s moral development was found.
However, there was a significant relation bet-

mothers’ education. This finding supported
Kohn's hypothesis. Kohn (1977) argues that low
SES families tend to value conformity and mid-
dleclass families tend to value selfdirection.

Results also showed that there was no signif -
icant difference between children whose mothers
have religion and children whose mothers have
no religion in moral development. The researcher
dealt with only mothers’ religion. It would be
useful to study the extent of religiosity rather
than mothers having or not having religion,

The data analysis indicated children who
achieved higher scores on the MDS experienced
a more supportive home environment. This finding
is consistent with the literature which suggests that
a high quality home environment has a positive
influence on children’s developmental outcomes
(Yoo, 1985; Luster & Mittelstaedt, 1993).

The five independent variables (mothers’ edu-
cation, fathers’ occupational status, family annual
income, mothers’ religion, quality of the home
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environment) explained 26% of the variance in
the scores for MDS. If more useful variables such
as communication between children and parents,
parental understanding of a particular child’s
characteristics and situation, parental consistency,
family cohesion and concord, peer relationship,
intimacy with a teacher, neighborhood environ -
ment are included, the power of explanation for
children’s moral development will be increased
(Song, 1994; Grusec, Goodnow, & Kuczynski,
2000; Davis, 1999; Park, 2001).

The findings of this study have demonstrated
that the development of children is related to
factors in the children’s ecosystem. Bronfen-
brenner (1986) assumed that environments sur-
rounding the children influence their develop-
mental outcomes. The results from this study were
consistent with this assumption. Children who
achieved higher scores on the test of moral
development had mothers who provided higher
quality home environments,

Although the research instruments are stan-
dardized for use within the United States, the
researcher felt that these are also appropriate for
Korean families. There were a few questions
which needed to be explained more often to
mothers by the researcher. The MDS seemed a
little bit difficult for younger children but children
understood the stories found in the Moral
Development Scale (MDS). Children especially
recognized the stories about lying.

In summary, the study showed that children
who had higher scores on the MDS, a measure
of their moral development, experienced more
supportive home environments than children who

had lower scores. The relationship between chil -
dren’s MDS scores and HOME scores was highly
significant (see Table 1). Mothers’ educational
level, fathers’ occupational status, maternal values,
and mothers’ religion were not related to chil -
dren’s moral development. However, there were
significant relationships between mothers’ educa -
tion and family income with HOME, and mothers’
education and self-direction values.

The potential limitation of the study concerns
the sample, and generalizability of the findings.
The non random sample size of 41 mother and
child dyads may be too small to allow the
findings to be generalized to Korean families
with 6 to 7-year-old children. Only mothers were
interviewed, Findings apply, therefore, only to
parenting by mothers. Similarly, only mothers
residing in the urban setting of Incheon were
included as respondents. The generalizability of
the study, therefore, is limited to similar pop-
ulations. Another limitation of the study is the use
of the research instruments that were standardized
in the United States. Data from other countries
are limited especially regarding the moral devel-
opment of children 6 to 7 years of age. Caution
is needed in drawing conclusions from the study.

Replication of this research with a large,
representative sample would serve to confirm or
disconfirm the results of this study. It would be
interesting to include, as part of the sample,
fathers. Korean fathers are increasingly becoming
more involved in their children’s well being,

This research indicated a significant relationship
between home environment and children’s moral
development. However, additional research beyond
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the scope of this research project on moral devel -
opment of children needs to be conducted to get
a better explanation of this topic. Because our
society is rapidly changing, we need to be con-
cerned about the impact of other social environ -
ments on our children, such as school, friends,
mass media, community, and policies of the gov -
emment.

Although the results of the study suggest little

influence of mothers’ religion in the moral
development of children, studying other aspects of
religion with a larger sample size may yield some
valuable results. For example, the relations of
different
- knowledge about child development, parents’
concerns and goals for the child, and expectations
and aspirations for children could be studied.

types of religious orientations to
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