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Constructivist Approach to Early Childhood Education :
Reflections on Constructivist Teaching
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ABSTRACT

The purpose of this article was to clarify the meaning of constructivist teaching and to
improve methods related to constructivist teaching. As a theory of learning, constructivism
is serving as the basis for many of the current reforms in education. Many educators,
however, misconceive what constructivist teaching means. The application of Piagetian theory
to early childhood education was reviewed and analyzed. This article provides the overarching
principles of constructivist teaching in early childhood classrooms with emphasis on
illumination of the misconception. It postulates that constructivist teachers find their own

autonomously selected ways to integrate the principles of constructivist teaching.
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1999). £ fobe] A4 7L ¢8) "oy
AE 227 ¥(hands-on experience)S ALEo]
M sgdte WHozM S0z zabshe
Ao g FEstin destA dolste esle
BHAoR EAStL igo] AMoltKChaillé
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Z7 dojAel FAHA jwa(didactic instruction)
Azsta, @etedd 44 uee ol#
P doid AR myd FERE FA ¥od
e AAHA folEddA 5EE €59
F& 7HElEHd} frolsel ®& Fohid

il /‘15'3}7“1& 5718 & & e FEE A
Fe A2 Holed BA EA HHTA €
o} Wb, AT Y3 wEe oFEd
AN T 24E RFER Fob Atnst
Abxe] o] g x| 2o ZAF frotd
& BEYFE RS A2 7}
H fole LHED Dol diaiN EASF
ool Y7e wAke frokel "ol EXRTR 9
o7l Fx frote RE UdES AR F=

no
 AEE 3

_o,L

o

B o A

2}.1:“— A L

Betol, TS A folel B BE &
ol THAA AR 24 BEo2N £F
S 1 50 ol Aige AN FRol o
2} wrgslok Bk %, BY folel B ol
fob Aol 2B BAS FAN FHD
e 2HA AAolAd, @AE FolslA
ok A ofoltiol 2 Ax 2 Adal A 2
2817, DY folo) B Hol A4 w24
84 A2oln 1 AHo| folo) Add Fa)
of gislci, T4Re WAE folel olol
Solol tisl FAsD 1 olojriol® olso)
W, folo] Mg A&HelA nANE B
We RES S8, YU fole B ol 9
97 EE Qe Aol T $3AQ
dEz Ade & Roloh Az, Eads
2o TEAAE folse 7lERoz @
A4 A3 A8 $5A49 BeR2A Lo
Jan 71880l Sadtin AR &
e A9dez FAHAE A
2, 287} 59 24E 20 olske o
2 %43 A4 JalA AR 727}
$ohe Pagetol o 7% FHFY @4
A fole F01Z 48 188 B oo
PR e B¢ oldE Eole Pl
2EAN AFehe F0, 3 85 el

N
} [ R

£ ¥ jo [o 4

4% 2A distd FEsted g 58
FrEcke 85730 A 4y FoE g

A nete AA#e FHE %} i’l\:} &Rﬂi
BT 94 IFdE foke

8 ARAAN PFo] FIo YAS u}»r:/\]
WA Fololslng BEEo] X o] gl ut
Hell, FAFYA BHAMY AFAME fro}
9 229l 437 Y T FE P
Z2A ANl P9e eI AL gl
Bl A] glojo} slEE A&Ao] ZZRHCh

- 275 -



6 SAEARIE B +% MR

folmssl F47e Yo BY A2 A7
g AWEY, BolE Azxstn Axdte =
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& £ 9l JAAAeE ARG £ 917 HA
£ At3)-Q1A13 Z-S(socio-cognitive conflict)S
Al B¥ste]o} &t ol2|dt ZAFL Fol9
HFe] & FAHYA W glo] dojd F
. 38, folgd Eolg BdA oldlE
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Ae Aolu, B folg9 Eol7t HA &
9 A& glo] &5ARY ded 23 #
derhd 22340l dojd & gl Chailles}
Silvem®] ©]2|3 F4L 259 87t fols
dA =22 4 e FAERE 9l Fe
AT Z fobgo] Ao A4S FAE AL
713k Ao dig HnE AFs7iz ot

FHAEE, FEFIY 7P 184U Re
gEart Aoddte 54U FAoln FEF
9 e AL ot AR A&
T4E & 3lve #74, 4%, =4, g% 52
A&3te Aolth

(Z 0
I

1

o g
(9

A

¢

o

8l
9]

I 7459 25 9219 Az

gaol Ud ol2o2N FHZIE folw
& A dald] Ned Helg ARz

% IF

dou, FAF Y dXee nEHAE g8
A 2e}d T EFoE ANE 4+ ¢

- 276 -



(Fosnot, 1996; Schattgen, 1997). o]&{3} o] f-of
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Britain, 2000). 23 A&AE AFATYE
A9 oujE folEo] dite RE AT HE
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