oA goluge A 9
2 7 A5k

ol §w
(9 o] o) 8F2)

Lee, Byungmin. 2001. English Education in Korea as an Academic
Field: For Its Carnival. Korean Journal of English Language and
Linguistics 1-1, 119-143. The main goal of this paper is to examine
the current English education practices in Korea in the broad
context of research and academia. Furthermore, it attempts to
uncover why English education has not been well established as a
field of science in English-related departments and consequently
what has been neglected and what issues should be dealt with to
increase understanding and to create a more interactive relationship
between the university and society.

First, the author deals with the influence of “folk science’ views
in the field of English education by touching on some widely held
perceptions and issues. Second, by dealing with the alienation of
English education and examining the phenomenon of seeing
English education as a secondary field of science in English related
departments, an attempt was made to reveal underlying
epistemological dualism rooted in Asian cultures. Third, the paper
deals with a critical issue related to English education: Exposure
and Time. By reviewing and reinterpreting some of basic and
fundamental literature with respect to language learning, exposure,
and time, the author raises a new issue in English education and
proposes new interpretation and an alternative more relativistic
viewpoint; he also investigates what should be done to improve
English education on the basis of research and science in order to
deal with the needs and problems of society.
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The essential distinction of public research universities has
been to serve as the engines of discovery that have helped
the people . . . deal with the intractable problems before
them. (p. 17)
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discovery and research agendas that are both basic and
applied, theoretical and developmental, initiated by investigators

and defined by users. (p. 25)
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Foju L aAe] HIAAE AdE @ 4% FH
. =YY gREorE EXsirlite o2 OHOM %ol
TR J45101 gt oA Bt Qoluke 24, &
AE B 2L AP gFolxgten, OH off tﬂ%sﬂ—t—
01 Fo] ojyzg}, AojEe) tE R Bolsd FoluK X
& A A dRojAR AN F ) gk (B2 P 2000).
ﬂ?ﬂOi ChomskyE EUIE 3= w59 Ao)ghe -7 1zt
A AdFHes g A7 d7AE Wt o a3y $g
f&ol ZHAT e AFEE oA #7189 BES AR 2D
é-{%*ﬁ FAY golste] 7[F A LA Joluagolgte FAE

) mimAd AREYS wde 2 Wesh wEEd 9o
QAR AR WMol ¥ + Utk A4EYS wee @
&3 ol2A BRAn A7 ddel 334E Holus, 2]
T9E YA FARS S¥e ARE A48 9459 NFe ¢

I e Aotk AA AM2x AL AAEA o|FoR AFHY
WGe PEFRGoM o] 9HY qﬂ_mﬂ e BaRgEe 9
ZF Ee] AEHolx AAHA Wd dojgde s #4e B
do7|7le] FEFYtT B F Urh

Hdutzoz ogoljst 9 Fojad e ATE Ful A=Y AF
yee Age FEPNDL, £ I NG FAE F43ke dHo B
Ae Bk dEtd f8e deE wEAY L S A
A2 5 YE AR AFHHES Again AFoRe =A%
e dole Bade /A Bgch 2R =8 d7 uAdS H#AS
33 ZANE Aste B YAME AMEFY Pad Gaige uw
BA R JFAEAA o]0 9o Buxm & F ok
a AYo) B HEHT ) 2 AT thite]l £23 YuE 71A
ot strte) e B AR Y7 mwlo] pExA E

FA ARG F= U

oA dFa e A47 @AY {F7)FQ dBPE ZA
23 dave 53] Fojus FokllA oY 71A dFE dde=
vy Qo 22g dolve o 7tA o } ARG, a2 Feo
shu= A3 AbglAgol ZFol® olBEHA UAEo] zEla
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ANt (Lee 1995). thA] W3ldH, 87t tdFe &
A& oA9A B AJ7} 3z EAAA 2 W& H
© ZHH FAH £, BAIHA &4 *—17;
Por. A7 ARl X 2ol dH HuHolxm IAHHOZ HUYXA
E2A9, I J&o] AiEHARAE FHPFH Ho‘ﬁ of dgt =9l
HZE& 2HA B o e gAFoln A A 4AS 1
o] g} (Kuhn 1970).
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A3 AFHA 77 SIEHHA X FFEC] AR AE
TaHA LRI ECA dEgHE ke Holoh = 7 A
a8 Jde BAHES 222 Fourln glen 2 #
Z ol “folk scientists Sl 2l3|A =x oz APFT Yt
Zolt}. o]ad dle B sHR|Q ALoA FolE = gluh

dg 59, o]JF(000& FHYR HH FgN FSA
(Konglish)ell tisjx o5} 2] AFstx Utk

oMt o ofX
M do to

Mr = 0 X d¥

o]x 7 ojAg gof, ‘Korean English(3t=2] @) & FE=
&3] ‘FEYA g REY. T X PolE rtEA = AL
gEolztd JA2etr dotsl i =EstAR, o yrt
Al ol Ao watAY AMY FEUVA o]d o E Tt

FujE 7] AAelt “AEH A £ E3 4ol have a lot of

f

stress to reheve.) ' “I want to solve my stress.”2}3. L3}
A Fe ok o 8@ 2F7 dolde AL ARH A
7t W go] &, FFTs AT Fol AAR AR A
o] vt & el aY, fErt FEA wAs Ho
SEHQ olfrt Goi7t faMNT S B EHe] osio]
o} (FRAYR, 20008 748 219 109)
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Z-2 2l ‘I have a lot of stress to relieve’&}i @
of @& e Eo] ‘1 want to solve my stress’'Zfa 2
2l g Rl faMEes FHFolth EE
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OE d=, 2 x50 27y 71&E& 208 u), ‘I have
three family members'slll B3} Alo]l ‘I have three
families’g} 11 @aled 2AE S TdHo| A as Aot}
281 29e A5E AY AAE 98y T Bed g o
q% 448 ¥ 4 dEv) 92 98D A9 28y oA 29
FRdE 2 7HA £A43-0] Atk

A, o714 @ Korean Englishe #dd F9ierp? aglxn
of gt=xdEe] 1 have three families'1} ‘I want to solve my
stress.’2}al L7t sl EAolth 1AL 19 Mugz
HEo] FaAMetriEtE, Fx9EC] Folg TFdie FH A
TL“’“‘X—?OE Uebd #utel gle #FASE olsfsfordity. 1l
=< 29 Ag(mistake)7t obgl, FAFFHAFAAM YEebD

w4y R

uto] Qe QF(error) i HpokdtE Aol thA] @EE S}
st FEYAe A9 ‘FAol(Interlanguage)’ ] ohE FEoltt

(Selinker 1972; 1992).

AR o2 AW E u, 5T BN B dojmKeA oF
€ 7439 el wEMes ¢ He oz Bt adn
a8 2FY AUE FHotr 7] A mFole w1zt e H
Fol g WmB7IE B4t} (Lado 1957)2. &)k B 60t H]
WEAS B3 AFEFHES 7|HeE, o FHE ol UdAAFSH
Aol BdHoln ZEHolge A4S ZA HAT E£F 359
FAANA FgH27E E3lste B8 Solle dod 54E HAa Q)

= FAo] 70dd ¢t 80 E AXHA wolEo Y. g B
< A7 AHES FIA qEAU wEUE doje B 2FE
F1 e, dAFRHANA HE & Qe FAS AF ST QA2
A}t (Corder 1967, Dulay/Burt 1974; Ellis 1982; Pienemann, et
al., 1988; Eubank, et al., 1995).

A

oed ZWolN UMW, FIYAYE TE FIE B
= Be Foiag) A0 B2e e AN ASE Fo)
gdolztn ¥ 4 o, med IR A290 $S5TFA B

*Lado(1957: 2)o] 9)3}H, “individuals tend to transfer the forms and

. meanings and the distribution of forms and meanings of their native

language and culture to the foreign language and culture."
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™, ‘folk science’?] HEFL HfZ o]
Bz

FojmFo] olAx ookt HFyFggez MESIHA F
7HA] oheFst AFF o] ASolE BTt Jojufolete dFe
2yd EA YA Rt 5738 olFE FAunSHH'E E
HAAZIRG = ‘FojusH ety Bl @42 F& olf
3 2 7HA ol fFE thol A Fotriizt gt

ANZ, 218 4L 7 7HAL s
= 429 o]EHAH FHy WA #AHo] Ut} (Belcher 1994;
Casanave/Hubbard 1992; Lee 1995). Belcher(1994)= wl=ojlA| €]
o HEAAES] FY=ES A% SFRVE AFEHAA 28] A
g date o8 7HA Blxel A dFATh dE S0, o=
& F5 Aol oA S8t AAH =S 2UWA F
13 Az 2 &5 o|EFT ke =FY FAE AdYsia, o
&3 ANAAd= AYdE s 5ol 39 71gA g5
g AFstn Aok 2T =Y FAL WE WA disiA 2
F AXRnF7 AHINE AR o]& FY=FolA FHEE I
3t 98438 =2o] ol)ahy Zolt}h Belcher(1994)0) ¢j3td, &7
A Fo distdAe AL 3 #AYE =80 =RLEA JMXE
dFweoH F v ‘mAAstn BT ‘FE Ol dvke AZold
i, ¥ 03 Axages] AR FE48telw o Y&o] IAE
o2 3l AEEY EHI digdd gotel dthe AZolAnh

FHdrete &8 &5

o

=, 3 2opol Feppopln BFHE FREE0) B
o Rzslor @ BRetolr] WEel, o]& FAAEL o=
o8 AANTE AL P HsA Bt FUFYAL 7ol
S 28y o) 3 dRdge S84l e HEE 270
g Bfm Yt Fole Holm o& S tRE Az 2
olsh e Y glojof Bk olE WA Pelck

SlPLE olej @ e S vl o oSS HetRE ¢
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A3 $E&A08 EE FARKES dEtRe YA vEde &
€ nFEe XTI dWAFIE FHol vt Bk AUiFL
2 o]g dojgte] EozA U 7IXE ¥, 2 ] g
W&o} 8P Eokre AAFE e ¢ & H7t
U E9rloltt. &, dougx doj9} #HE sERofo]r] wEo
&4 o) 2oj3te] YFolA BEHA AL st I FH A o]

Edojstrr goix|e Rofgts Azelnt.
ol313 H=E GAAT 2180 A4E EdF fEd IR 7B
o] ¥& ZAygtn & & Utk oy AHoly HuAQl dHEL
o g &S AFsted oA FHHoE BA R,
U o]24¢ AL F& Aol afoly &L 43 HEA

Al

o ey 2o
A

A& zHA sgch ey gheko] &3 o:]:rl.7]_
g A7z & A= A9L AFAEE B
4 3t a*}i’ﬂ olai3tA o]gldt o]BEWHQA AlnE M1 F Q)

A2, o|EPAT A ANEH
lRA @ delt %Ee e dde AYsE
A7 A dAaA Baa A Joids) BAD A A

Textual Carnivalso| A v]= t)8} o &E o)A Z=A}8H(Rhetoric)d} 2}
& (Composition)o] ztE 91x)9} Q148 A& thFA w5 e
of JEFH de At e FAEH FEelTHe d dF
e A4 ke EAE ¥R vk Millers vls FEZ
AFst de AFEC]l FEFH Wl AFef FHA A9l o

& ATA] gotie HEZALE AT

ZAZ)
2 A wa2w JEH WM AsEE gSH Zz“’ ZH’%«] 2t
olF HoFu vk EF AL I WA BHo| UEE& A
et ok 1 2AME BY vs g & ‘43 l UP"TJr 75‘01
HEEE AT E Alolo] ¢EHA MEol ke Foltk:

1. Literature
2. Literary theory

3. Composition/rhetoric
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4. Literary theory and composition/rhetoric

5. Linguistics

6. Composition/rhetoric

7. Film

8. Folklore

9. Other (Miller 1991:131)

28 ZHOE & JRGoI, WY, o] AFo] wFe £
ot Axeld Y3 S @m dom, doje ol 1 7
g gza gom, JuHes Jlg the Rope Aed @i H7h
o sitke Aolth o] ZApeld uw, S8l @ vt Ae
g Q2] Eopol el AAT RS ST AN AT oriw

dolig3 BAY Foprl oylo] dFHE Aoz melch
Miller(1994) ole@ ZAle] AFE o) w3 jeto] s FAlstoly
Agol AMAA AH Qe AHA7) A AR Aged
N, 6% oY 9EwE FACE wge WEd T4 27
sl olRold FY AE AAE WAL 49an doh a9
B W7 &ola osle] stel do} Sasel @ AEH &
T Eelx mY 9ds Al ARelT sk oyl E4

e 7HdeF @tkm AH&z Y
S fle] ¥ A4S AvEE 2 Ul dojnd g
A= AR %i NEd <98 49T dee ¢ & A9

ot A %il%: X}Zl'cﬂok zﬂ:ﬂoﬂ EHEH A
Hal 2w, #d g yekst 2ol JdoE ooz 23 vje
87 &M= gEstol} o] dojsto] His=%h

= i K

*TESOL-& Teaching English to Speakers of Other Languages?] 2=,
ESOL (English to Speakers of Other Languages), TEFL (Teaching English
as a Foreign Language), TESL (Teaching English as a Second Language)
59 golzs g FAR 449 FEFGolth
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3 Wik WPERT ohle, ¥ A4S JHAEA OFo
A of sh=rt e olth

a8l 9 g s U g o]FojA1
o] gAZAQl vzt 4zte FME agx ﬂﬂrﬁrx“’
HAAAME TdE 2 §gdeE3 Qo 71, o= F&EH
e wwq EAE heRA
2HHPEL AEA wHoketEE, 2T A1FE Yale thste
a94e FAAADL ALY AL S Aol Atk A A
o NAE FEY gomA P JEHe vere o
E osteld GESS wiEtnE 9ge 2ol sjokatis Azl
s AU e ddH &S AR sted Slold JAM
# ALE el ZIRkg A FY A BHE wiAsta FF A A
shE o] i &S A A= Aot

a2 EAle @rlddA utetire FESF 98 v ut
ZHEE GETo] %O}Ok siH, S22t ATstn g7E 70T Q)
T dojgte] ZEo] BE Adojstat &3 thido] Zofok st=rt
e oEoltt. FolE EFE AREA &= wUlAA ddE
B30l AMgste g4 EC] Wi ste didd Wes adE
ity axo] e dAE AES dAE Heot dth
E3 TEAA oA Fdoagolgte M9 e dARelA +
g9 EAE fdsty] 98 FoAnFd g SEA U 2.4
& 2A && Folth

ojg gk Ak 9 A o]
A @ 7, gte AF &
ta B 5 ok AHel &
3 A7 o 1A AFHA 478 BIAE 2 7)vke] ALg
w3hAQ ddg Bt e Zifli Heta o (Perry 1970;
Bizzell 1984; 1992; Belenky, Clinchy, Goldberger/Tarule 1986). %
AuEE 2FE HigEE AL oMx FuFofdel #HPEGE
olEH Aol HH AHAM nvgtR L vty By

doA R o 4o

BN R oM

r‘-{ﬂ
of of o?c,

Do

oz

o

23 71E 2o AN Bay
229 Folmgeld Ardide AR AHAH A4
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Ade Y s AXste #Hol gdke 2% & M%K%, 9
I

ojagolgte EoFE EdNGte AFHE ZA stk olst ofed,
oo &oln o[y Hl Atxes FAu& FofllA FAe A3
T A4 &g HFE RS ERYFa U ARe od =9
o g4o] glo]l e FAEo] gz AAEH Ao ol
o, EAe FEE AFE A7He AER 24U 3FH 259
A g9 =27t &S Xenx ske Aotk tgstn N2
AT PHEY =YL AU FHE EAATL, =99 WERA

agE AN FHEe AL dAY W AAE 2 AH 7 A
£ 7H ytdl fivh &£§ Eﬁ‘} WE&EL 99 EAE sidst
=d da3 AP HFAE Yrldz F
(Beers 1988). 17 o] ol&# dQOI 1Y
om, o3} o] FH EA %
AFHIL =95 = BAS BA 0}—‘ ARE EUH-

Ballard¢} Clanchy(1991)e] w2z, B2 $9 olrlo} Q}/ﬁ 9
ggoll e s B3, H’“’ﬂ 32}74013}—‘: A 7FA FEe o
ZA oA hFFo] BFAH BEFE Blvke Zolth 1A Betd

Ll
Bﬁ

el A4e AYART A71Y ROE wolEelE A& e
¢ BEE A49E Rolth o FAHE BE /29 A
e FQH0R FFEn Bes) APAFE RS A, ATA
AU Adst WMPAsE ARE A RETHE Aotk wR),
A7 AN m&e Be 55 dFAMl qRYse FS
A BHRAA WA ALE FARLA e AL 2o,
a0 Wetd wge FAolde Aot aze Wz a9

38lA < wj Aol ‘%}o% Rolw Ztzhe] A HES wridsta o
Thil Bt

a3 EHA A7NE F e EAT §= oSl B2
A olEEH AFAFJEC A 89 Foi FFI AP Y
Fo] H-F Aol dasditte Holth & =0, ARE XL
4 Q¥ Ao| Critical Period Hypothesis(o]dl CPHE A gHo] o3t
Tu gAY A7HET AHEA A 89 dFANA Ao
dasith EAe =99 FAZA dojus WHHEYN g @
A dolgSolgte FHAA Foljgte dAddd X =&
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Aztoleke Mol Wzis ol stnl, 1% ZWelA slEe FHS

S AN e A4 WHse] Fgaof Brie Mook
CPHO| ti@ Asiae 270 2 4% g2d os Fa

da $2) ool olFolAn g 2/9olnte] B BAL
AHoz CPHE 7I¥te g 3lx giokn % o] ofyrh 18
U A giFEe CPHel tigh dAFeE g=olE Fo|2 Hj$&
7o) otd, A9 EE ALY BAANA =08 F5EI}E
Ao A o]Folxl AF-Eolt}; (Birdsong 1992, 1999; Coppieters
1987; Ioup, et al., 1994; ]ohnson/ Newport, 1989; 1991, Patkowski
1980; Dekeyser 2000). ThA] ahe, 92 vhebsh go] T3 A@A
o= oo =EFHI ﬂ’é“”]ﬂ“ e HojuM e A9 dojd
& HAY A& 28T F gle @4 CPHY ZAE &
A= A gl
CPHS} ##3 i F-& 9 °":r“:°ﬂ}‘1 Aolg5S Agst=d 7H4
Fog AHadez =AY A& AA Fo 7] A1 28
7b ste Aolth. & & Abghe %17—‘1‘3 dols 7Fstar o
st 7Pg 580 1 FAag 8928 A Hojg BRIz
= vzl siA Ak Qﬁi"ﬂ (Age of Arrival)dl= Aot}
(Patkowski 1980; Johnson/Newport 1989). A& o2 ¢ojgHo]
i 38§ Fszgo] o]Folx 7ol F3] AU F7EQ EFL
(A, ol dE)FA A olH3 AFdAe gl e Fo
@ WQ7} It (Nunan 1999; Schumann 1997). ]2} & 870 =
olFtta ZEa ol Al FojE wi$r) ARRTT BEA
< AHE 7 A gede Aotk Ed CPHo tig 7tde
obF HEo] yA @& EAZIE st (loup, et al, 199%;
Dekeyser 2000). Z12]u} @A L vlx] CPHE #2248 ALy
2590 AFe =Y, ASeA olFojR 3 e Z7|HTIY =
Z1goin gl 843 58 rtHeed AR 4FS stu Yok
& o33 CPH ZA3td 28t e 27|goingoly
E718% 2L A AU E2AE dAlME oA AHJPA A
7‘434 Hetolgts Ao FE7|do] A3 oW digtely sjawet
< AA A Fata e Zlo] ddeln BAUE ATFFod ol
%gi A YA = et

J
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rlr ﬂl[ﬂl oﬁ. -{o

g&; e r\r

o



132 o] W m

HoAu &3 FHHA xE(Exposure)o|yt A7ty #AHE A
FEdAE FLT EAH, e A /AL Ve EPES
*alﬁ:]% Zazt U F8 A 2 dojFSsol #F EPES EHE

dolgHolAM HEHFojd W =& HEE UE EIEL 2
aﬂ] B2 gk AZTF AEHoE 7 tistolq o] o]&FHE F

8 AAEY FAE HAE A A m2WHY, Spolsky(1992) 2
Conditions for Second Language LearningS #)%]3}3L
o disfA Aol M HoYA ot F, &
AE FasA tFn A Foe FAo|th o
A Spolsky7} olel@d EA& AFsL AUk A
EFL &7 A QFol&E 712X 1 ) =
th. AFQ EHA 01“1“_?} H3E %ﬁﬁfﬂ dojs5e =8
7} sl 1)
o] HH, AHR
WA doss
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ol #HAsfA HHPHOE Azt disjA JdFHAE FRAT,
719 72 $3AAM ¢ F e AL ol HorE FE /A
$o 270l APHo2 Aojskpdl elE s Aol ohl,
oo =28 F Je AIE Bol A ste ALE oY F
At} (Gardner/Lambert 1972; Gardner/Maclntyre 1993). 17310} o]
W AA 2ol® HolE ] 77} Uk SHEAE 18F 57)
2 A doHeg ood =&FE F de LS FdAFAx
A5 Folg5d =S FAG AT £ Yt aHF FH

‘Brown(2000)2] Principles of Language Learning and Teaching (4th
Ed.), Omagio(1986)¢] The Teaching of Language in Context: Proficiency-
Oriented Instruction, Lightbown3} Spada(1999)¢] How language are
learned, Spolsky(1992)¢] Conditions for Second Language Learning 5]
HEo) AHUS
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ANE S84 o7t BHE F Yo, Ao A9dE Fug
B0 S Be AR Adtgel Afeiagn ¥ ¢ A5
RNE & YL FFH oA 3 4ol BASA E 5 3
o ae@ Aole TFHOE Aolstye] YHAES HolE AL

a1
= ﬁOlE} o] &2 Spolsky(1992)= wl<stA AAs T ) A)
# 3 A Spolsky(1992)= t}g o] @

)
_V:l

Exposure condition: the more time spent learning any aspect
of a second language, the more will be learned.
Motivation condition: The more motivation a leaners has, the
more time he or she will spend learning an aspect of a
second language. (p. 148)
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gHH, Krasheno] YH7tHoA F23A =HUH RAe BU
F2 FFEA7E olfT & e A" ZFo] st oA BFo
Attt (Krashen, 1982; 1985; 1997). &, olai& 4+ Y& YHPEL o
A FAEANA AFHE F Jevt obE ojm g xHA s
T e dYol 242 F A7t e AT YA FEE
e —‘?——‘?—01 FuAgolgta e FEola, 2 W dF7t

=]

—

Lapkin 1998; Gass, Mackey/Pica 1998, van Lier 1996; Jordens
1996; Gass/Varonis 1994; Loschky 1994; Pica 1987). @1} EFL
Aol HHHAD A o= AEe] A&HI Tn YRAE
o eo] mAHolol Prkn dhe Rl YHNE W2 dFol
HA 2Pt 2% olfrdle ¥ EX #3tdd dvx = A
%9 Ao webx il w3 FHoE JEFdeT) AHSHY
BAE ow @rste Ay HA MFEe M 2@ ded
AR Fo] HE & FFE 7AA Feva e Aol 24

o 28t B 4 v}t (Schumann 1976). 1#1} EFL 3ol A
E 71EFez ad FtelA A9l HFo] o|Fo|A A g G
AN FoiRe HEHR Yo A ARE AAT= A
A A W, EARL AAA ANY ME, FEFE] e

20 9% 712 + A& FEnd AREY 99 Fol o 2
F2 QAT & Y' 7hedel Avka ste Aot

Foistgol A Azel BAlol dalA F1Ee] sk oA of
718 APsla JeA 2 2 AFAEY FFE AFHEYE I HLS
HE wWEgs] & 4 Yt dojE wiee

AlZbol} Awlsfor @77 tdEAl B AIZFS AHEXA FolE Wl
< F de WHE U&7 oldHE, FFFHoR
Eookgt FojE A 4 A, g U
A FAE F de Al AL ST A7IA
9] A9} BN AFHoR AFGH A& AHEY, lowa Y
9] Judy GasparroilsE Aolog AA HE EFSHA, 1304
4o AMEL dojz HE W IeE =
advanced highdll o|27] 9sjA Ho|x 2400A|7ko] HR3J Ho=R
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AANB Utk 2 FFoisk golg ME Wol Ao)7t Ue
ol FEa3 glon, 1 Ho] oshd 2400417 FEe AolyH
o] dasitty Fgsa ot

39, B} AAHHOZ van Lier(1994:42-43)= EFL AH8to] &
g ¢ gle WioZ A dojdhgd By g Zol A
Hsta ok

As a language teacher one cannot escape the feeling that
language lessons in and of themselves are not sufficient to
bring language learning about and to lead to eventual
proficiency. If the lessons-whether they are once a week, once a
day, or more frequent than that-are the only occasions on which
the students are engaged with the language, progress will either
not occur or be exceedingly slow (A=} 7Z=). . . . but the
cooking, consumption, and digestion of the food occur
spread out over a long, institutionally uncontrollable time
period (i. e. the school or classroom cannot determine how,
when, where, and a what pace learning is going to happen).

4714 ®®, EFL 483 o] fu wgolghs FFVORE o
detol ad 44 £Fe) AJHAEE AL + grke A4
oth. 29 AFL SoA AFH ANY $2 deel Jo] Iw
of Hel 4%7t Y7t A& she AR, EFP Wb obrd
237 99 o QA 2HF ABE g HET & UL
et 246 JEURS G ANSn gz 2 4 vk
Z

2 JAF3 BEIES o2 £ Ut} (Schumann 1997, Simmons
1997; Tabors 1997; Rott 1999). & 714 2.3 & Rott(1999)E Al
dFtie 2E0] olyd =&FF ALY FAE A= UA =93t
7Rt vad A dFEn e Heloh o=
Schumann(1997)& EFL A& SAAHES AAsHA, HdAFHo=
AE5S HilMde U 2L FFQl weks AAsa U
EE FAAZF HI v AL WHE UdA AHAARTE A7k
o] BA a7li BHAHA FHoA HIEA AeE B 5 Ut

A
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A recent article on brain development in Time magazine
recommended that foreign languages be taught in elementary
schools because of the brain’s receptiveness to language
during those years. This is an incorrect conclusion to draw.
If parents want their children to acquire a foreign language,
they should immigrate to the country where the language is
spoken when their kids are 4 or 5 years old, and they
should stay there for about 10 years. As an alternative, they
could send their children to a foreign language medium
elementary school in their own country. . . . No language
teaching method can provide an adequate alternative.
Nevertheless, if a society is committed to having its children
become bilingual such that being an educated member of
that society means being able to speak a particular second
language, then providing an eight-year course of instruction
in elementary school during the sensitive period and eight
years of instruction in high school and university after the
close of the sensitive period is likely to have successful
results. But it won't be because of using "the correct
method." It will be because sufficient instruction and motivation
will have been provided to allow moist brains to accommodate in
one way or another (A A}733)

313, Sharwood Smith(1994:44)= F338}7]&, "L1 learners spend
considerable time acquiring their mother tongue (about 9000
hours in the first five years for only speaking and listening)" &}

AR ok 29 Bo FAAY A B AHe WL
W, A ojdclelgo] A7) Rl &5 AsNA £
3 gehed HUE Agte]l HolE 900041zke ke Zolth
L7t 27] R Asjsn RFols Ex Tem 4548
= ojdeol7t Eule AlZke] 9000417t FE= cf7]olth &,
714 9000A] Zke] 01“4 <A oA AEE AUA xéii}??} Ch

AR 250 §50 B &9 doid"HH A S

AR SN & %lE‘r.

Hlgh A H 02 Simmons(1997)= w53 o] AR =3
o 224¢ AR Yok

fr o & o6 4N i
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My belief is that nativist often miss the amount of language
exposure the child comes in contact with. Chomsky focuses
his attention on reinforcement and imitation as being too
limited and explanation for language acquisition. What 1
think is missed could be immersion without any particular
one to one interaction. Children are exposed to so much
language during the course of one day even if they are not the
focus (A=), This along with noted development of
speech must be attributed primarily to learning versus
innateness.

olAY g AAE FEIt=ul AUHL BL ¥ AE =X
Fated Buopdtthe &AQ EFHA dig AHolga B £ 3l
t}. 9, ESL A3l A] Tabors(1997:82)% ®=3 A& s 9l
o 2% ESL ojde]9 AdojF5AM =ZHe do &2 Fa3d
808 AAHsEA,

Another factor related to how children approach the
second-language-learning process is exposure, both prior
exposure to the second language and the quantity of exposure in
the second-language-learning environment (M=} 7¢=).

AEL FAE A
o 2 HoME Ao EFojd =&dE £ Jde 7137 He A
olth. )3 o7 7 A3
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gFAERT Bty 8= Holu (Lightbown/Spada 1993).
=

of BYEo] EU JIFHL AunY BE AW FEE o}
JA% 4Pe 29S¢ 5 Aok 2EUlY R A0igy
WAL Wgol WP we welz 312171 W2 FHEY AoNE

N9 25 dehgn oIS AT BPIA AR 28]
Jeturls sAg 229 %’J%}OM Y MEY 9§ sZolgx
& 4 9Jt} (Swain 1990; Swain/Lapkin 1998). o] AIE < 3
Hatw, 2 Fxe 2l 7)0Edd ERold =EHI YME 2
Axvro] =23dx EZATn ste Aol AW FALFE JA,
De ZwelA A48 1 FEe Aol FolHolw Holx
2 AR do] £u5AL 4AL & At Ao AT % 3
t}. French Immersion Programell tjgt Lightbown®} Spada(1993:
M9l e Y, DT Lo o3l b5 A FaNe B2
33 ok

The results of the French Immersion research confirm the
importance of comprehensible input in that the students
develop not only good comprehension (in reading and
listening), but also confidence and fluency in French.

o 7)o A 15 comprehensible inputs
o] YFoA AN EohdH Exojd sk =
AT Qo) Fo) Edo) FEY BRo} A F, 25

3E 25w o277k HoE 129 ¢ mA FYelA o
JHE RE U2 FHM J1RHoE BE F9 BEold =23
S dgoe Aol adY 999 A9 AAEA Hue o
Aol TeF AoIPAT =29 ZWAM AY 23L& FA 2
1 drke A ¢ & Atk F4E0] FWRIVL FAA Fol
oA Qrht =29 5 et U4 A3 ArE QAT AL
o 5@ AHe U AWEW 25| NFE TFFaAA
°F 30042 BE7F B3 Bihed o8 & Y& AolU. a9

=8rm 3, 45hd 32FA1A|7H2d=0F 64A)7E 258w 5, 63hd 2=
*zzqmz»a oF 128417k 28w 3W=32%x147H3d=2F 96|75 TE3tw
39=327524 73 id=0F 192412L. 947 Bt oAl E7I B3}
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& AT AFHY AA ¥ dF L I}F HY AFHoR oF

oA e FANAM 5T AoAEFY /e de A AT £F

A HEo] A Erlsd A¥oltt (van Lier 1996; Schumann

1997). oJ2A RW JAFHOo= J153A &S AL WHEeY oA

0131—,—‘{} 71ete] e A 7 FE A0 A=A
2t (Lee 1999).
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