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pp.106-107 AAH).

- 2RAAHY Aae W GaAFAeln 5 95 A
7t elg) e AeglA GeiAs) SaeFHol.

- 2ARAY AnE BUAA Agel ok AA Azt
@ W % AAAN ¢ ¢ qEARAA0R
BaA)el ShITHAZE 47 & 4 = EZHY dA),
LAY AnE HE §98 HE Pauce 47
o 3% HHE N OUE e AZeHE Ay
o FUT )

L AQHA Aat URE BU A4S TPIHR
ol g 7l geuh.

2949 Ant DY BY 7129 4§ LY
W, olge W2 A2 EEE/lE Boley 3 39e
498 B 7170 B GesEL,

-IAYAY Az A2 FRUHE TP B2
o @ Al BRE BE o] BF 24 A& oWint
(@43t - 9w ot Fom.

-2ARAA ATE AP AIBAE Ee,
$2E STt B ARE] 7 Bt 95 AN
FE A9t A TR Ang AXY 4 gick
EEEZ)

- 2AQAA Ane ARlde FANR vele R
el yelshm, 2§ F= e TYIHIT F
AAA AR,

CDAYA ALE wEE UAZ Boh 4T BAH
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1z sk A#E vlE gdd T, A gig =y
€ A%, 234 g A58 24 5 e YL
s, Pohg AT o SPSAA AP 2Ae
g eFoEA e ARAT FANS Jlsok @)
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F e 7159 ¥t SEA EAN U £ e
AR A GATE Rog & mAle A
st sHAZEY] ALEA AR AE-S FAEE Judich

7Y FEAEL 443 deren 343 egs

rfr do v

Fo| g2y, ZHYIGYYr 27| gid wdd &
5 FE Hlﬁl*é?é(scaﬂolding)oﬂz Aol7h glojop g
o HAEAY AA el AR AFSAY
& o, SRS AZARE SHJ%M L2UE £ %

£ 48 F4 At s FAE #AE 8 99e
Age Rold. HALAL 3§ \_°lt°ﬂf‘1 g2ty 2
Heedyg XY ZAAd ue-3tgs Hate] 44
o] ofse] 4xAE T =FE HHE zEs AT
ke A& BARYL fat 2RHeE AMgEA "
(F<ml, 1990).

ZHTLIFAN Jehd ¢ Qe AU A
5 olHF 5ol dojue AFH dgEd g
g2A vebd & gtk old HHEL AL ALY
g7 we ga@gn & £ Q7] qEd, AN A
A G993t AbEl JAHQ o] Faage] nes o
o g},

o[ ¥ Vygotsky o]22 @ a3 dde Ab3H o)
1 HEHY gFoI Q SHEEISL wgHY %
g5 AgS Ase Aoz AgH o 8 Q)
5d FAS0] AAZAAM EENTe Ay & e
AHE #AE 7 FAEAA 7] e AE ddA



72 ofd @
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#g AU B34S FAT Uk old Bt W
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A1 - B512 BAe) of2d) AR Jlda & & Qi

VAECEDEIE RS
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g o Aol Adutsst ooy, A= &
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(Galbraith, 1993).
Galbraith(1998)% ©] Akl 54 ohesh 2ol
g3 g,
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849 9 WAE 4 4t PHAAZY uE &
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A Study on the Theoretical Background of Performance Assessment in

Mathematics Education

Lee, Dae-Hyun

Korea National University of Education, Darak, Kangnae, Cheongwon,
Chungbuk, 363-791, Korea; E-mail: leedh6@hanmail.net

Since performance assessment was introduced in Korea in the middle of 1990, many problems which include

its definition, characters, methods and scorings etc., raised in mathematics education worlds. Therefore this

paper presents the theoretical background of performance assessment in mathematics education.

Contemporary teaching and learning theories reject stimulus-response theory which emphasizes outcome.

Performance assessment emphasizes the assessment which reveal learning process and various strategies. And it

bases on constructivism and socio-cultural perspective.

This paper presents paradigms which guide the roles and purposes of assessment. The paradigms include
conventional paradigm, constructivist paradigm and critical paradigm. There is a close correlation between

constructivist paradigm and performance assessment.

Assessment has to grasp the development of present and the possibility of development of future of the

students. Performance assessment must be fixed the new paradigm of education for this purpose.



