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AbstE ol x| £ (situated cognition)2t 35t st&

S A(RFaddsts HEd BrAaAg)

AFF (T onAd L)
I. 48
HZ 2 d Aol FRKe A A7e FEASA o)Fo|Ax QU ol

F3tu&e] FA = 27 Piagetd] AXo]&o] ZAT A7 HRAY ol&& Wi
23 dAYAFAEY A7 2AGL ot AF7HA dTHo TEE FFoldd
B =258 BudE oy AEFE A ¢ F A Aotk

AR FEuAKe] B 9FE FI UE vF NCTM(1989, 1991)¢] Standards=
8 [ EE dYe] Fu{ S F VA ol8F WAL Za vk e FIF A
2o g FPEY TFAHA FAE FR}E TAF Y (constructivism)e] 1, & 3
Ues £33 #@Fel AYs AMg - £33 A3E AxIe AFESY &3
(sociocultural perspectives)©] t.

53], AH3EE #33 #8dd, 2 U2 dA R FaFd diste 2
AlZte]l SR8t Utk &, A7t AATHLE AL A Ao dgsis, AL 1
A3 8] E37 AFste 27U REAAS AMEste dgdtE Aot AAAHA G
AEL olBo2E AAV} o] AMF - 3ot HHH dvhes #AH distd FE
3 A7l ogA AUk ol AAN YoM AHF - E3FH EAE 1[I
AT Aol vz A¥H Aot AFH AANEL TS HFE S BIAAAA
A AAFZE 713 A2 £ AN gAEFHE e FFE 3 U £,
ol2jg AL AX e AT FFAH JAAELE FFo AL AE2A Yed A
o] A% 3dtgpolztn AT

mEtA, & A Es Y AAEY FFE gotim, ARH o BAHNA &
etadte] ddAde nEstax Ik
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2776 CRE R

O. 4334 A X E(Situated cognition)

1L 384 9 &9 =9 wiF - A dig AXFA}RE 23

AGHA QAFFAES] SFHAA HE, AXAF AL o & 7|33 HAE LA
3 2R3 FA4Y AAHoRE BE Zloln uE FoA o|FojA e AHAAH FFol
Atk o] HFAL Foo] FA(FHAY AHEF )& 71EHoln FAH(menta)d E
@ (representation) 2.2 N@3}8 4 lon, ojs} 2 A 7|3 E AMEeto §7
ZA3t1 gquIE 4% 5 vt ol HA, AAE JHY FRA AT ¥
2R WA 7153 B34S BEo] Uin, A3 AFISAAE FAFLEA AR
A4E Y53n 2Fsed o 7153 Y HAL AT EFFHer, A
“B)B4:(in head)"ol A o]FolA & &FolH, 71& AAS AALH &7|ute AL F
3t 83E Mdseta 43 gulg FAqdrte Aojk(Harley, 1991).

Newman et al.(1989)& AAH#8A S st ohg o] vjRgrh:

oo

2.
=

o
(]

T

AAHee] MY A= ALY EZE AHEsty 43¢ BEYE + 2 YT + 3
e 2dE FAHY + Jdvte AZold(Norman, 1980; Simon, 1980). ©] A= AFE} v
7R 2 Qe FHE “28 3 713 AMA(physical symbol systems)'2 EIAE F gd=
Simon(1980)9] FHAA dfech olAL BN (mind)E& ALH(natural) AAL2 RrRGE
AFHQ Alartifact) 22 By Aotk - Simone] #HAA BY, sl= A, T
d, di F£44, A9 45 BF AFFHY AAlth a8y, AEL & AAAAA
(within) 2% olug}, MAEAeIA A (among)oll A A& AA S|t A DA, AAE
FHE B9 V5 AAE 43 & AU HEAAT EAstE 3ol olyd, AFER
4534 A A EA8A e Aeld.

4%, dAASAEe Qe FUH Fz9} 59¢ 7154 Ed 7x@ AFY
23 e 722 TERAT =99 A%, ARE B F3HE L §FHY 4E
A4 2 AYH WL WA RS AR £, AARGAN AR F
d e e gaae) AX HHe zddsed 2S£ U7 AR, S5
A8H 28 AAFGAEY o|E8Foln AAHY BFOE ABNTEY ool
AL et.



A8 QA &(situated cognition)d 4 T4 277

2. 1A 9} 438 (situational) BA - FFH AANEAES] B

Stol Al HgEEo], AAFHGAEY AFE Ane dFAHAL FES A7) oA
o A%E AANEASY FdH BAL AN Wt A HEAA 1EFH E4
oAt °] olAE Aoz BA ¢:, AEH AzAL 4T 27 L Fe A
tH(Newman et al, 1989). 9] A& AR FFAE(AE &9, Collins, Brown &
Newman, 1989; Lave, 1988; Resnick, 1987; Greeno, 1991; Greeno, Moore & Smith,
1993) Atoldl A E AAlo] that oale} she] Aol AL F5FEE THATEE
o] A&H gl

Scribner(1984)& ©] &3 (theoretical) A9}t A A H(practical) AlLE AZ &
el AnEAN A2 AUy g3 otn FFAG. a2 LS FYE] 4AF
A3o] Aoy o3 AL A APE se HEPAH FH(setting)ol 2 3
Atk o] =, FAENA STFHE A& AFAAM AAE o]2F A& ALY A4
Tz F44 7132 AFHESF 8T7HH, dFol AAH FFdA 2 7133 A4
S AAE HEdzs aT7dT o T AL AAFHFAE0] U A AAE
o3 W SoAT ojFojAttn B @A 7|Adth 2y, HEH FadA
54 11’5]—"’— e AAA A AdE F LA Rn Yok FFH AEL
AEH g5 Fod AS5T A4S g APz ALY F v EAHEE 2%
7] $39 5?35] Aol th(St. Julien, 1992, 1994).

288 AXEANE A AA S Atz st ojAFE TRHLE UEA A
stz ot ARH AAZAME JYdrodE A4 ZFE3}a Jon, JRE AT
g o x4 o ol @&d] Wy Fol A= gle Aol oy, F¥(context)Tt
#dsle Aln@dtEs Ho B2E F3 JvH(Young, 1993). &, 4FH AA A+
A A3 A8 (context)#He] F3.2HL-o] #F Ao|th Lave(1983)= AtnE A=si=d
Aol Ar&(context/situation)d] FLAL ZEsgev, @A HAF AR E(ust
plain folk)o] 8% o} QA A&t A FFA HEA}A XE EAFE %A &
Zsta HAFEA A 75 T3 ol dFIA

a8y, A8 AANE = F(context)E WAT AA 2LE A
A7l w&Eo, olzEld Ar(context)e] ZAE HFE7] o AtH(Lave, 1989). &%
(context)®] dul& 89 ALE YA FHAII=t dFE AT Hustd
" Aasta, BQL AAmeEstE R0 o] FoiE 8 (context) T B0 »l
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7] W olrh,
Lave(1989) 43wt 483 208 A gt A4S thed} o FRw
sk

7He@ ¥7(arena) FolA Ade] & & Ur VFESL A ZAEH 2% BF 2
FAE & A7l didtd 23 Ak Abgel 2R dE vldiel SjE@T ok Al 2%
4% (setting) o|€ F FFH F&9 BAE MY Aolth. F, 5L e Agn 7
Z39 48zt BAE AT R, 162).

wehA, 383 AXEA F3B(context) A AR o] lojA wWiE Fag g
< 37 W&, Y F9E& 295 VHAE Ad A4S 27 g E AAHew
#ougt F&Z(contextua) FAPL B o]FojFe} Fw, sdFAE o A4
(context) ol A TEFHA FdxrzA &} (situated)F oj ok ok A=, 433 A
oA AL sgaet B TEHA BAF T3 MY, g FPESo)
Eeta AAHQ S FA0 FFHoR FogF w o]FojR o} Fir}

g9 dTEL Ao NZ & A4FoA o9A BAHY, 48 AP od
#Hdo] gl=7tE 7 ANE Fu Yo

Liberia®] Vai %] th& Scribner & Cole(1981)8] Aol A, i YoM o) 91
£ T Y(literacy)d SANUKE BT AAFH 7|5 olFd #Ho] &S LA
o &, S FroA ojd Hre itd Alnde Wy gayty o 8%
A AR AR oistd Alastes WYe M2 2@ gid, dFAEe 9
2E ol . U qE®R ol i yre] AN E Fa5A AZAHAT, AL
e PEE o ARt dojue BA & B dFE wevtn FRsAG
(Harley, 1991 A|-&).

Suchman(1987)& ZEA(A &7t qulgE ME)E] EAVE AL o), A
b 714l &9 Y=o} Ye AY TRIYL o|¥A) ATt 2HL 2Fo]
TE i 249 47 EA) vl z2ay dof g 2P 9 Ag-H
W EA #d A0 BReaAE 2AME Aot ARER, 2EAE] JAS A}
4% o, I 2o AN 43 7 A AR v Add A3
A7 dojubx] ek steh.

>

24
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487 AR & (situated cognition)} 5 g 279

Suchman(1987)9] ATolA Fod AL ZHAEA ANE A4 s)d AnE o
7 e AR ol : Aoz RFAAY AE oYt mEA, RE FVEL
Z1AE AHgsteE AFRRAEA F83 Folen, A Y =3 Bt A
AMNAAT. FLE BAALE AFEATL o] §-4% FRE AT-A% BFAA O A
€ WA AHE" A7 d Rl

a2y, AREAES JAG-AE AFgA Z2aRe AFHAY HF F8F AR
2 AZEA gtk F, A9-AW RN, AAEAEL TEaPAA AT Y=
AANE FYPstA) Gokth T2aP KL FREL ALATL AS AHESEA
%A o 2 (situationally) FJHAon, A& ALHHA BIFL T3d olHHY
o &, ARERY] AY-AW 98-S A3 (situations)ol & &8t} ojFojH T},

Suchman °]3 ¢ AL By, ARE F7) oJf T A7 o] P FFHA A
3L Z1A g3td AAE Ad-AW AP FHAA ol AgAs A
(situation)& o|BA ZAsE 7o DA FAsEAT. 714 Z2aPd AA R
AR AR AAH EAA )FAE e ArE(2E, Id4, 39 9 ysb
€3 43 3H o Z(contextually) BAETT sET)

AEH22, Suchman® &% (context) ALt Wiel 43e Foj, 2tzte] 43
(context)& I AXZME AlZE o] FolxA &9, 4%(context)o] A& vh2w o
AR7} ol H e WHE WHANINA Hol o}F B FuE HAHY & Yun 233
Atk

Lave(1989)E vl A EZ A AL Aln A4 wsd A4S B
ave FARAEL FH(context)E T3] Huo) ug Rddn, AT AW
FESH #ER o F¥Hoz YBE AAITT FAAYUYL. =, iAoz A
ZE BAL ddEy] AdME 2 BTN AN dge Agdesm
(Conceptualized) ol#iaioF @i F33QTh. Laved ATFo|A, aP3tE Seto] A}
8 7% £ EF 2 AAY w2 "ol J)%o] ohatE Ho| Y=}

o] A= EAE AP Astd FEe Agste a8 BHoU dhye 3
8 4¥-& FH A (situational) 2.2 ol#at= A HHo] Yot AL Augt) o] &
TN EXE Ale AREL FunAd A% (context) A E “SEF AR
Ao, EAS Y st agdA wed ALH T, 43 (contextual) X go) ¢l
A A HAL FFAME 22 FAE ANGARE 5432 Zagn}. 2ud, o=



280 H98-39=

e #Hez Aol g AYEL oW, 250 $o4H AL olHsm

A 5YE HEe oM 4o g2 Ao] AL

m 433 s

AF7A S e o)) waY, AdA A4 a0 FFHT ALHoXE Ay
225 F3%E ¢ dvdn sHAsn Yok a2y, A%H AAEL AX =
Brown, Collins, & Duguid(1939)%= ‘Cognition and the culture of learning’|A 0]
& H3e AL dgstd 4FAM dS5Hojol @ohe FHAA A2 AFHo|R
Eatn F3@ry. £, Suchman (1988), Lave(1988), Shoenfeld(1985) S X A]4&
B Hook (B FHAA TFAH o} dH), a2 AHe] AgHoxE 4%
(context), ¥3, ¥F9 Adolgtx FAHAT. A4S 448y ez BE YFe
Shrol o] FolA = BE F3H(mA9 87, FAE Aol AL HHE] Z)9
FEFE 283 FIFYY ATAY FuAK B Sl oHE ANEFA I
(McLellan, 1993).

(Resnick, 1987)¢ ST L AAY $959& D& FToIH A$8HY Aoz
ABZtshed diste] ZY3] vlwdt. F, FAEY $YF /5L FYSe] Aoy, w
T, e AU A8EL A ALEHA ¥E “©4 AlL(pure thought)”s] ZW oA
393, =¢, M $U4e HPAH F7(setting) 2 2HA FHELS AAHQ
3% (context)e] AAE F43 ARG 7AA3 APsE Ao dhete] g

T A7) ¢ NG B3 B8] 2HE B0l & A 2, 4% FHd
oM 1 F2Y AL FFREY olve Aln 1 AL 433 g o) of(situated) 3
(Young, 1993), &Fste U224 719xthE X Z(perception)& © #ZdoF
£ Zlo|cH(Gibson, 1986). UA o]&& WoF Ao 7AW ojujs HAste]
B3 4L Adth v A%H AAES FFolAM LY AL 7YY Y= ©
T3 A3t A3 Ro) oz}, 2 FHEAN NG} YF& T oujg @
€° dh. &, vy} AFFHI AAHE AR o3 g, AYH AXNEAA 9
ve Azt P& T3 HAHo Ak ol AFH AANEY AAGN B u,
719L 83349 43248& Fad oFAXH, AP gFoA ded 719 2 =}
Aqe 28 Aol FU



433 QA LE(situated cognition) 8 e 281

gAEgol AgA AtneEVE e A2 Alnrt dojus F¥ A I(circumstances)
I ART @™ol o= HoA E di(Lave, 1989; Scribner, 1984; Suchman, 1990),
BFe FozA "y AYso] Hed A Fun g QS g YA F
AstA E oI dH(situations)E FE3I) FAH}A ET Aotk dF E9,
Wertsch et al.(1984)2 3taLejMe] s #Fe 2393 FAHE= 24U 3] 4
o, 223322 IAH Ao EAr}I(inauthentic) At} ThA TaA, s &
dolx e FAEL LF7 gle BEL Axdn g wdd, ARGgME 277}
2AE F de FYTHE A2 gqusia, o F Az HdAHA AAE xF
3 gl7] W&ot

olf g &L A9 oY ATAME AHHRe], FASo Fa wolA ALE
A AXHA JeE AR A4 dFo2A49 g £ FFo gEL AJA
"ok A% AAEAEL EFA 2 gu Ao AAYYoNA o] Fojx = AAH.
A &g Aol & A7t gvkn AFstm Utk FAE] BFA ] AMAE A
e AAJ/GE, FFAet A4 (contextual) FA AtoloA ol FojX = FxFES
A9 71 & & RAojth(Greeno, 1991). &, A @ TS UA Y A H &
HE AdE 299 F 7] W, HEg v doh

Vygotskyel mEw, 219 Alx #F4H& 233 &5 (cultural activity)oll o] #g
E 3 3tk 9714 B34 g5 o|d A JHA, dH, g, J1F FolA o)fojA =
43 &5 T A Aln FPYS F2 AHFH 4%d g8 JAvhE Piagetd
F37% €, Vygotskys AAFH @ga g wed] AAFoAY, EHE, ==
WA (inner) o o] otd, Fue #ZFFe HEH AAZ Holo} gz F3d)
olf FHNA o] FozAe AL FFAT FTH FFo] olFolA 4 e
xo] Hojof 3], HEH HFolA B dAFE Foto] A A4 ojsig s
Al & v (Wertsch, 1985; Simon, 1987). '

TEbA, F8A st FYAME gt wAA 2L gl 2FAY gF
e #HANA B o, dysE £=9 FF59 FH BYL “AFH o E(situational
intent)"& A4 3he Zoltt oAl TaA, F3ol N St BEe ZXIE o)
% BFA A ARG Q& v AT GF B, EAL AE g PEL 27
& A A7 A9 43 =S Jem, $f FFOA e ALY PES
FHEE AEALE FotEr] A 48Y JxEE YL a5 47 A3 o
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Z9} B AAEY GF L o|To] It} F¢F Jxd g do
s Ze 4% WrhAusubel, 1968). 1Y, ¥FH g5 YT BV £ YL
A FHZAT FE3e Aol opve), A¥A =79 Wl wSdte £ BF A
dho]l  AXA  dojute EFoth o Eol, Harley(199D)E FAESL 433
(contextual) &7 o ¥g3te “FFA gx” F 3% TA A2 AFS ALIAS
< 23

ojf ¥ VAL Lave(1989)9] AFA EA Als AIEES B©HIE Fulg 9389
‘BB AR” & s ATHE AL AFH KA FAoltk.  Lave(1989)9)
Aol oad, gmel 9 A& HAHMath test) A, FAEL A H2 &F
e g AE AEE 7122 F dnYPF & Yok F, FAHAAE |
A, 43 FA ZAE A48 sist LEeFZMRE dFom A4S FYsiEA
ol g, &% #AEL H L&At a2y, fuubtdldA Y &4 A2 dAHL FF 4
Zox QLEFO 2 Ade] YElGow, it& ZHAHMath test)o]A] & & AW
A 717 e E7E A4 E FAolA Argstgich

48H FFAA @AY G- AR H o7 HrkE BEA olojof @t Greenfield
(1984)= °o]ZAE 2{H “MZ(scaffolding)"oleti 3¢t} ©]3& Vygotsky?t 3%
A0 "ZH wtd 9 9(zone of proximal development) 713 E3= Aot} &
#F 2¥E AFY F e FELE ZNYY Skinnerd] TEF o] <], BFF
“Y.Z(scaffolding)”dl A& &F AY AAE= FASEA dFA47 38 F+ = A
=2 Ay 9%& dedAg e Aotk gEAs uAMY B2 =gE i
AAA £33 3o FAsA drh LAt B2 98 gFae AYd e g
HAA doh §, gdFAY FF $Yo] FAETFE wAY AYL FojEA E4
(Harley, 1991, 1993). & Eol, FdgolA EF& IdY F8eE, 48 1
Holy =2 uiFE g 22 HARE S MdFez & HE, 2EA A Z
8¢ BEH 9% FojETh

A%, nAdA 433t SFARA, FPELS ofd o] u] UE AU agn
oA A eolsjsiof 3, oju] & e A LA AFHETH dFd gA AAE
371 98t d(situation) & Fetsior v} (Harley, 199D). 483 FFolA 275 +=
WAL 982 FF FE(cooperative activity) S ZAZE F AE £ i nd W
£& Mol 3, AYSo] oln g3 Y& AF} FFHor F ASFH) EFF N

rfo
2
o
N
2
>



483 A=) E(situated cognition) 5 T4F 283

S@AE nesol 3n, FIFHeR gulE FFAE A FAAIE Rl ol
gtrale] oA FAHE Aolgte AL Uk Frh

1. A% &5 (authentic activity)

Brown, Collins & Duguid(1989)& =12 99 &3¢t 3%H 458 T <4
< BEHEU] SJste] ARG FFolats §oE AMEE AT Greenfield(1984)=, 3taL
F4e “9dd FAl(whole task oriented)’2A FE-3}A X34, dFAEL ¢4
FAZA Z2EE FFd FAHol Iz FAGY FHAN AFE FFL v A
g Ao Y3t FAHIAE ArtE Wiy¥oz FF Fo AAHE tF EFolT
T F ey ¢AF FA FF(whole task activity)e]l ™h3tad, Wersch, Minick, &
Ams(1984) & g3 o] AHsta ok

59 AL A RAE& 2 ¥F T Ak 5¥¢ 5Y-UY(means-ends)s
FAE Rose Aol ohel, 1 @Fol dojvte Aoz Fod ApY g2& 8

dake Rolch

webd, ZAA Y AFY BFL st ALY FAS AA AAE Hd
3 AYded AHLE £ dE AYresources)E LAY F e 71 E AT A
o2 FoHn} Ax, AL BFL 4o ALHE &3 AT FFE ALd=
Aolty, 4%d Fe 283 AYES AAFoz Fopudm, AH33, Hristm, A
28 F de YL MLdte Aol

AurA QY Fegddes 2 7Y Adoly AMEE g Fol, 19 udd
FAE AAFT a2y, o] o ANFE EAE 79 ARE 87 E ALRA,
SHE vt AF AYIA B3 oz, AT sty EF @ 48 &
A, SAEAA old Wit P& st e FAE A3, 2 ¥ &F} ~8FH
= AL 5 222 A A oA YAEAAE e AAde FHHeE ALY
slof & ZEgo] X gt o] W FASo e FHEEFL EF A9 AAH
=7t B9 Jom, WEHQ ZANEAFAE AFdo] dEY,

Wertsch et al. (1984) & 8o 712 52 Ad2YA £37] dEd FF 2
A FSo) Ry FFAh thA A, FrA $o BFLS 277 JUE
A FE E93QA 7S A2 U TEA, GRS G5 A3 H AAdA
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o 537 g7 A Rz EYPHoZ &4t Yth utde], AP TFL
277 WAL RS0 Bl Greeno(19DE ¥AH mmgo] WAY ¥Eo) B
23td tiste] vgd Zo| AFsta glck |

guoAe g &3] ZRAG AAFo2 YaRgde J15F EA4E AAHez TR
}ATL, 4H48 ARETHY AAAHY FEFE d&ds] 7 olvtm FRE FASAA
T A8 g A Aok (p. 200,

2. 9AH =A) 2 d(cognitive apprenticeship model)

Brown, Collins & Duguid(1989)& UXA A Rd& F3to A3 AAE +9
(authentic instruction)o] 7Fsdtctn A&}t ol & 913t Brown et al.(1989)2 A
Yoz EFds 2EAY FEVHY Jdd “JPR(EA BET ARE)E FUHEA
th JPF= A&7 A E53E z2ta dus FdA 2uxy g9 & 5§
of &gt ot 2RAVL WA odte] FE3E Widd, JPFE AFBA Al
(causal stories)Z F&30, AE7Fe AA#AA ED(causal models)E B3t FEF
% JA1#A#A AHE 2EAY YE RdERvE JEVY ddEA 2dd o ke
o, AE7IE0l AHG3E AF HET At 71T EA SE 715 S AHE @ JPFE
Ago] oE&ste] Yoo AE7E MY 4% (conceptual situations)ol W BE
AR, 2B FAES F4H 7130 g&EdA YFE. JPFUE g FE EF
2 FPEA dutxdoz Foxe F AgH(well-defined) EARTE AFIHE0
F2 fass 2 AdHA Fe(ill-defined) FAE sHAss Aot
RySe Yuryos Bwe sdd sl AP ouE wSo WA, JPFe}
AE7Me EF BHRHo|n(d¥E £ &) AsAeE FAD uE wEo Wt
JPFst A&7t BT g0 U3t &34 F&3td o859 €38 A 4, o
452 F5td oug 45 TPt ol Wik 1Fo] HUsE FATE 1 F
3ot a5 BFo] AFHE WY oA sFEt

AZ, Brown et al(1989)2 JPFel 2d& F3te] 483 o¢ 2dan AXNH =
A (cognitive apprentice)Z¥-& Adsd Aotk AXH A WHE 71&A EA 9}
FANG oz, &5 A3 H F3RE F, AT A F(authentic practices)E 3t
o SPEL F33A7)H =(enculturate) W ol AAH ZAE FAEER 3JoAF



437 QA &(situated cognition)d 48t ¢ ‘ 285

A4 FY(authentic domain) FFANA AAH =TE YSta LHAAI| I ALt
A ste GoA Y g ARG o2 FHAA, FudA =& gu ¥ §
Folad el AFe EF JYAA AL A F5FAEE T o]FoAH, AL A}
Ho=w FAAL.

Y, UAY =4 ZEdS RE AL 3 d’—ﬂ°i RFPTty BA g3 ol Fx9
YHE Fotd FAPE F¢ 5 & BXI}e 4 $Ho#ER & 4 vk Rogoff
& Gardner(1934)9] d7o) w=w, ’51‘%—1°i(contextually) BRI YAHE EF
A9 “W{AH B Z(scaffolding)’= FAFZE A3 (contexts) O ZH-E X3 7159 A
o} & o]F=tl EHHH, F&(context) A FAE A At A 2o &
tt1 F33}h Rogoff & Gardner(1984)F “¥% R Z(Scaffolding)” %] dojr}
T WA ABAEE g 2ol Aok

mlo

TASG AL BF A% 45HE] FEHOD FGTh e e zuAo HE
7 AbolS) G &elH olFoiAT F, 2uAE AEsIse GE Foel AEIY o
# 3 Egsl Brh 15¢ 2uA} 5& 439 FA AFE U FAG &
NEF BA BA) ¢ AU zPsel YT AR 2uA9 Yo TR ©
o Sherol ¥ “WRY ME(scaffolding)” & £HFIL, 2BAL SYFo2 dE & Ak
RAuth £ $22 AA SHp. 116).

w2, AR 59 F3H GFAA tEAe 9L ded) dFA BRI}
old &% £33 WA 2159 4F3A FAE ALT F dx FAS Folof F)

o] At MAY AT A9 HPAR o|FstL JYE TALEC] FEHe=E 2
I Qe oA 4o g&EE AZISA Aok 2B £ dFHa g A4
HoAd Aoln st ZAY = wAbel ot AHod Hojoh walA, state]
QTS ALTHYA wA A& Fgo] IQste o] sy, o] FdE wAL
ojste} Ao m olsld U] Aol EAstA Hoh Y, ARH & 3
8 AN £ w), Aol A Fgrvhe ARG A G st A4
e de EA47 9o |

AAH =4 2dE T F9 e A4 83 J3dAE F29o
Streibel(1986)2- 1A}, 3H4, 91 A3 (context), JE3le= FRE AFF $£¢ =49
4 7kx 242 B3, WA, 4, 9 F¥(context) Y A3 BAE = BF

fle

_I
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oo s Fa3ty Uk o)A AN UANE ot Y5 AHEGE B
A, B4, St AR A3 FAENN 5H Ao H4F Aol AL e
o 9714 HAAA A2 gt A AH FYL AN F IR = gy
B(learning culture)& TS0 Wl Aojth WA, F&EAe Tt 939 Alge) B
A A& Tded] WolEole EAVF o), dFA Aol AAe] EAE Hs}
EZ sjoF Ik ARG <, AHA g FFA gAY ¥ e 9F F
ZAY FFAA 8T ol stgAl Aol gl F3 oA 43y AYS
HEol ¥ F UE AEFH FAFHE P& A2E R ot (Harley, 1993).

r-{n

)

V. 248

H3H AAEAAE Az FAFEES ARE Aslo] oW YL FYsh= BF
Hste 29, 2 Ade Fud gle 4% B B9 BAste) olfojune AL
ZESHe Aotk ol e AIAA AR uAwd BAE F27RY Ax AR
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