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HZ 25FFALSAN FAFAE EUAY
P aFde £33 Anyg AFE AT sy
9] Yigtez Fotufe o83 A7 AAH
MY S o]Fo 21 Aok a2y, FAFIH
QAL FHRKFA 2 AA7t FEaF
g sl digte g wolsoAA, AFEF
o g AAH e @A . o
o Eiy HZ 2F5¥ufodA M2 F2
o082 BAHE Bor AFH FAFY BHAA
834 (teaching) & HZd Baxdo. 73
o2& (1) MY FAFYIE £HJo2 2
257K FAFAH AT AESHT
(2) AA FFILKFAA AL FH FAFAH H
€ ¥ 9 2FAA} HAE EAE FAUA
a3 (3) o7t 2FAALAF | F& AJAAH O]
FaAQA e 3 =gt

N

1. A8 FAF e £8aS

“4e FEHo PolEHQAE Aol oY
gl e FAo 93 FEHoE FALAD”
E FAFYY QAL Ade B #¥u K
¥ ool w&stHgtelA w9t ko] AN
d3lE 71A goh (Prawat, 1992: Ernest, 1995).
A2 25FYRKANNE FAFYN 84
Aln¥ Aae] dite digtez wholE A o]
€3 d79 AAH AHE oFo] 233
(NCTM, 1989).

olg| g o}F Y FEFAF Wi FAHAFYH

d2e 128 A2 Aol ohim, Piagetel ¥
FAFY ANEL FYTEAN UEEY B

o7} o) fold ¥RolTh TPE BFEL o

AR E Clg4AAEYRE 252 5H)

e FHFAY VAL ANEH =98 Yo
N F%usgsd A9 4837 A% 479
a%e =& ung BTk Simon(1995)
& 1 olfrE oeR gol A¥wT 1) WF
zel 2719 43d A7 d&4 AU
49 wgo} AAE AAY T 2HE
o %1, () AFAME F53 Brohol
g HEHA AAESo] UFE GwFololH
FAFAHQ Sgol dY ATEL BFS o
dol dEfthe A, 281 3) FAFY A4
g AAF olv] @i AFH ULy st
£ 7Agol £%usey 7E ARA A
g& e A @t

$ee &3 +Hugel tol FHFAH A
2¢ 901 ¢ W, ged GERE owE o
FAFANE ANNA JEiE FaHA A
Ag FHY Rolehe FUHA 42 FAY,
F& G448 27VoE Folpn EAE F
W EAdde 98 45480 dold RolF
t ued 43S ¥ 3B FAFAE uS
A Aol ol A4 T g dE A
£4Q Agolats FH AEH 4P %
ANE SEAEe W7t A¥e FHET
@+ Ao oldE BAA TAFYANY g
& BAE SEAelA A4 T B
A Sy shmiel B ofUg olgw o
29 ANAFHe] AEBE HFo B
greht whg A st shige) Balolth me
A mael W@ oldE FHAlL wed 4

& dAz, 23deze YR AEH
J #%BEBFO olFY WHE AAeA R
8tAl sl FHFFHo2E %ude 7T
o $AF EAHA Ade ¥AHY “Aug
=" g5z gAYE EAE ¥2 o #et
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A, AEHoZ2 FHAKd FAFAE HE3F
7] AEiAE AFY =3 FA AA FHF
o3 #AHAA F2E FHAFT FAL v
ekl W AFE §£93 ool ¥ H»a
7t 9o

olo, £ FAFAY FusEEd o
g AAH HLe A% Yoz, FAFHeE
T (1) A9 2F557FLSAA BHE Boe
A3 A FAF2 HE  (Steffe & Wood, 1990:
Wood, Cobb, & Yackel, 1993 )o] 7}x& 9jq|
7t FAAA, (2) A FAFAE E2FIAL
o] Fgagd FE AL Fo9x agx
(3) °17t 2F ALK FE AALH ] FA<d
Ao £HE F1 =93tna gt

2. 2S5t ESAA AFA 74
e

(1) 255 FoAe FF94 A&

FAFYH FHAN FTLUKE JZE o,
FAAKEE O|FE RE 8428, & 3, uF
¢ g, 283 qLAS HEAe] ¥ A
AL HB3HA H2H A8 da2og. F4F9
A AHAZdM e AR A4 B g
7t ot 3 Jted AR FHFH 74
Eoli, ggFold AAE g9 4] ofygt
stz Qg guFAHom R od
& A9 o] oilE FeAst 222 9
v FAHIEE Ft deoid. weA, #3n
A7 o2 st Ae nRy A4i ug
Ag® ofz ol @ srEate ouFAd #
dd 48 717 FREI. ol o7 sA
guiT A @AY HRG 1 or|FAe A
I dgdEy. FAFYARAE AlojolA o7 n
g9 FAAd g d9e Fd F dF S
Piagets} Vygotskyol 71Q13t=d AAE A4
B AL NANY H=F Fgo= F2
T A EAQY #HPoz B

Piagete A4 7499 HFNFH ¥ T3
FAEGn 49 53 =52 dae
223 &A4d digd 4 F AYH FA
(empirical abstraction)e] oly& A4zt #kA
o] PFI F89 B F WIFH FA(reflec-
tive abstraction)ell &j3t ZAeojt} ofF & o]
g F4E FH 8 qEY ZE TR
Hgdle £%3Y AnrzE A He
b olF < olgd A FAFY FHFL A
o] HEYH A%g 7vtez 13PE} (Copeland,
1981). WA, o5 9 =gty dgd /19
o] HYLd AEIHA A4 937 W&
d A3H F3Fee AHPHoz F8dg
FE¥L vAA Bgd o FEHANY gARL
B AR BFE YoA HIYJHE gow
A oolg @ AdaAY P&z J¥E v
Bolgtm EtH(Forman & Cazden, 1988). °]g
3t Piagetian®] 4L von Glasersfeld (1991,
1993) @A qEg 7oz ¢S
FA7Ied ol& FAFH FAFAA L Aot
T Piagetd A9 FAYY &, FYHAA
AA B3 AAZ Az old wig sAHA
BAEE T3 AHo] FAEYE MAAHA +4
& wHRn. o, Ae o Aile] AZstn
B AAE dAAd AA EAss AAd
g3l & 5 gdodn AR gy A4S A
Aeo] FAet A9 AHA BAC o3 FA
2ot Eo. g@gyq 3 A AASe] #
Alojtt, 2E° 235 d4F Eo &g gA
o F& tAl &7 olg AIH BF ¢
Ao old &A@ ch(Marton & Neuman, 1990)
3 gtk o] gReE e RS EAEH
Q AAZE elmz F3FHQ AHe A=
ol A dg@AN o HFE F
AE Hol oty o) Mo Hojdx= &
T3t Piaget®} von Glasersfelde 483 A
273 QY Agd HAFoz B A
Ae dA g

olgte g X9 FAARAE A AHA T
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Jo2 HE Vygotskianel A3 &3 #3
(Socio-cultural perspective)®l 7] EZq 7142
olgo] X4 & FAsE HAFL AFHY 7Y
€ Zegds Ao & FUZELE AFE A}
o]9] Al (interpsychologicalol Al A Yot
o v, M el 4 ¥ (intrapsychological) 2t
g0z UAstdds Heo|ltK(Wertch, 1981).
olE g A 83 49 EAAqAA F
gt £33 X4 g A E FH AFHe
2 AZALFoEZA FAHHE, Aoy 7Iwrg 7t
2 AR A FAEojEE Al (Emest,
1995). Solomon(1989)& 487 =49 8§ o
Al A3 AHQ Feje ZAueln €. 8o o
Aoz &t EEF AAY £FA @Al
EFdHoz ©a At ol& UAF] {3
A old #TAsE AU AXHA w9
7k 9ag AHo| ofle FHHA AL
o]E At&3dle AM¥A A A(social practice)ol
FoAgozn dojxe AlEZF FAHEFHI
2R

HT olH e F HIELS A4A dasgaSF
o] ZiWe AAHS ZHE olde nYshe
olgte AL AU FUE FAY 7HAGE Ao
A nAde) FEuKo] diFg olHE B HA
7] YA e ol BHE] F3ngd
87 lted godz e X3 old o
3 Confrey(1995; 223)= 7/M9% @A ALY H
@A Agel 714 £ dE 98 A FA
= BT ol @ Al FAFYRY FH
S 9 AZo] £HoE e dF dYgo] 747
gsoz wojdel EEFEFe] vgstn
E3g A4 dsf F Q@2 ol E diEd
2 AFgEct F, Ay J2L AAdY 8
Al Aol } S8 g A4, 23 g A
o] F&o g old, #IFHY JlFd @
AL dF FAZ st vy, ANHA HIS
2 “FdFd Aoz FHHAAY X (taken-as-
shared)”® LA FTF A A3 FHol A+
9 2H& Eo. B¢ AAxe olFo] owF

Aoz AEHY F5FALE T8 259 A4
< FAFSEA agxn EIAFHL H5¥F
oA oA AaAH<QA F 8 (perturbations)& 3
a8 7lexd A 498 AFstn e @&
H e BE A4 £3}9 Azt Ag &
o ¢ X3 2 (situated), MAHLE Ul
Aol AF Tt E Ag#He 3L o3
AP dde A, mEbd A4 9 PP L E313
o2 Yetus dgd 859 FAgozN o
ot A S FEdA B7IAA o

@ A8 FHF9

F3u g g MAFA FHFY) ALY
335 HG, ol F HTY ¥ AYH T+
AFdete ooz AHIUHID UHCobb et
al, 1995; Confrey, 1990; Emnest, 1995; Simon,
1995; Wheatly, 1994). ol&g E§3 H=&
A F HAZ dds B 5 ded, dude
MAZQ FFAA A2 #AFE T
B4t ® e AAYESAA BHAA A
< wHE TAsIE FSolth o8 A=
71 AT AFEFRPE AYssd g
9] aol§ ®Qlt},

WA, Simon(1995), Steffe(1995), i8lx
Cobb, Wood & Yackel(1993,1995) & 33
TFAFYBAHANAN A EHY H2& 5438
E Aot o8 BAXoE £}H 42
dojzQl 7ukE ZURTE $£d3U A
g Fyolgted 2A 9. Cobb, Wood &
Yackel(1993,1995)& <8tol@ A& &
3 o8] SuEAE U] AAH EF o
Z, A FA A AAEZ FAHE FEA o
A3 &34 PAtolgta ¥k tiA] e, 3
o] MAAHQA AR &FolA ALY 33 4
dolete AL, o8 MAAA FAo] &9
‘ALE A (] Eo] WEE FEold JAFH
A AGAARGE A FQ ooy &
duigc)yd FH%EL ¢edes RS g0



36 AR

AA, s mAG SgatolA 7 dst
£ 9ol FAUs, €A, ‘8L FH(doing
mathematics) '] o3} < v|st= ulrl FAQ
7t agz AA, $83Q gl AYAE
BAE FoAzte dis] 2 JeTFAdnY 9
DAL FH yiro A onle o3 A
FH FHo] H¥L wEeYE Aolti(Simon,
1995). w49 FEAFTFd dF oy F
=2 FHA @A dF & Ay
F8AEH g8 FNAHQA EQe FFH o
9 AL o] FAANA ol A HA F
A3 AAH F4Ho] AJ9A 43 BHAHFEA
2 Z 49t} Cobb, Wood & Yackel(1993, 1995)&
25%a uide Fitgd W FF AT E
3 FégadA A% FFFH A Y
A @Hol oA ddHEAE U& 29 1
% o] Ay &, FHFPMY ndg
3= olFTRE JHAEd o e &
‘Ftol] B G3ola E e £ ‘4

of i w=od g FFH'Ud ol wAE
Fugo] FF HETHA FFH AYEH
gyl %A AR dZHo JeAE nAgF
t 43t F, ALH FYEFL A2 24
AMHeze AxE £3%HQY 4 A (institu-
tionalized mathematical practices: 91&& oA
o] ZF7IAF AAH HAAFgn Be X
Z %9 A ERH AAE FAHL, °E
AL &3 dAle vE o £83 A48
Hee MEA FREFE oA Subee Sty
9 FHoE A3 ddds Aou. o974

ALY H¥L (1) A4 4% FAsz, (2
WAAAHA AIRLE LFATL, Q) FEREHY
T8H JAIAFE AT Aoz Jgdd
(Steffe, 1995)32 =¥}

E St HIS A E3FH BHAA F
AXA FAFIE FE3= d3°lth Erest
(1991, p.42)9) A3 FHF)g HYE, £
QA AAHA FAHED e kg
FE ANHY FgolAY, FEH R A
2 3l o2& oy £%FH A9 FAA
€& A #Foz HdPged. F, Ao
GHQA AoV 71E9 #84 FHB(EY
el EAE Adstn HAHdHE A=E
23 FEAHA YL FAI}ADR o7 54
A AHezAe HFAHE 7HAHE AAFHA
A4 g FFNA TRFLEZHN ALY H (2 ¢
3d ‘ANBy) 8 AHoz 45 AH &
Aol @tk ae FHAANA FEAH Y F=
€ AEHo2ZHN 19 FFE =58 oy ¥
2¥& aTHgAAdE Lo oy
Emest #3 Lakatose] E4¥FAE 7
o2 oz et Z5H =4 AF
Bl Jlvtel Eoa Bk my o] gl9
A e AL a1 AP o8 A3
Ho2 FASHEY oy g 83 A9 A3
H FARAL D) ARy =47 (2) o
g BN F£HAHA AHHFH  AHl(social
practice)& B ‘FHEAN'Z o]FoA.
F, ol =ARPAA A £5H A4
F4H @z ALEY. JAALAAN FA

EREE DR

Ay &3

A A

Foe Bohe Ao B UH -
T
Foto] e =olol W@ UG

AQe FatH x4 -

AA e A «

TEH S AA

11 i1
AR

<" 1> NaEH, AP o A2} olo ciEt mAdiste] FE It A

# X: Cobb, Wood & Yackel (1993).

p.32.
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T A A g AFHA 4 o
7] 918 =F3e FAZANA olHF AHL =
g A oRE JEY FHEZNRZY A
€ ou g, matA, WAL HEe o] FHA
A &gAst BAE AAE & U=F uHF
AlnE A Fa, 2 EAE dAdste FHYdA
FE}n =9 F U ANFHY EH7E
Z74%te Aol oldd, AAA A A+
2 A4 gAE ofd ¥ 2904 XY ¢F
Hoz dd¥da Adggr,

ol F Y4AL vud BY, ¢ JFEL
AdESY 7183 S AR dde #H
€ EHI Jeoernz F3H A9 £Ao
Fodrztste 71EAHQA sMde] N2 BEYAsE)
7187149 BEYR EAE Bd Rolyg
A4eEHge] FAE Hol& . Az
v kA EALolo| Ao £33 sty o)
Mz 8 JAdst dald a3 ‘FAHU
48 (accomodation)’& 9% oulw-& o3}
Td ¥l ¥A< Emests] A3 E < FAF ¢
dqAxe it aestgHAgeld (1) FaAzt
9] oA Q =4 28 (2) %3 BEY A
A dAo e Fo(FE3HE AU

rle

(83 A4 =)
FAAQ woat ARy

t2 A NP F R
Fa7y AEER AaA
L ERNCEEEE oA 4
A (AF3])
T y

A4 Voo AN

AAHA AYA

(87
(432 3}3})

<% 2> Emeste] $8txAe] M 9
sty
£ X: Ernest. P.(1995) p. 85

ot ¥ I F vIFHAEY Hol v&
8 oA 2FFEY FHEFANE dS
HEAE Aoz BAgAT. AA, xFotFol
ol & xFae Fiold 1k FYH
A =dtel] o3 FAHAA HolrlEe A
2Q ol g vlgoz ¥ HolYd, ofFe A
o wojle THES dF F4st FR
@ 23FFuFe WEE o|F7] WEolL &
Ae, 25159 44, 493 g ¢
Y =de T F UE A= WAL =EQ
ol YHQY FEE& Fad T 5 A3, ol
g3 dolz I F UEA qH=YE
28 Adze, =40l FH9 g3t 2
To%a wdEsFgee Ay de Aoz
BeA7] wgeln,

o3z B W, AZHY FAHFge FHIo]
gurgused Fe /M3 T Jode ¢
H AN AZYAHAA AHHA o F
Feold FAAS, 281 FEtFoF F9
A7l i AE E3HA Fert I¥E =
A wAge AFHeld,

3. A8A FAFYA SeEEA

2FaAe FE =3

AN AAPFol 25FFTIAN ofF
222 AN FHEGE FHTAH Hae
A2E Al ohich 2}, o}Fe 874
9 A7) A AAEHHA ATt Fa
A AP Re faismsd oldE
dete We Fae Adoln 2y, 4=
Go3t SRR R AHHA Felst obF
9 setogdl $2E 247 AuEE Aol
2STAZL £GARE AEY @ FHE o)
a7l

Foug] B ANY 2T @
et oM mzAsggold, £yeHQ
EE R4AFoE olgsol BTHES, &
839 AdH Aol I FAZHY Ego]
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gH4stslolor FThERE REAHY AYol
Aol evlg AMG weA, BadAE A8
H FYF BAANA LA A=A B AA
A F oed Mg SAES FAoz A
354 F4F mEERN e TA
J oulg wdAnA Bk

(D ZAe) Setzzol g@ BEe) 24

257 AFAM e FAROE AT RS
obFol Al Feo] dFd FAHAH HEE X2
guile ol HEE e FHeld. add
olef wha A3 H FAFE olHo] wLAY
St d@ HEdAN ZAgdgan @
AEH FAFgE A e ZA 49
FE BRgE FYAT Aug dsie &%
o FosdHEst st 249 ASFHA B3
28] ZAYE T 783 AYHg FH% o
g A4 & dAdYGE Rolt. &, AAE A
o] A ‘ool FiAV] Wy FAH
el Fuewye AASn olgA MdYd
Zyggel] o3 WoAE mAgAY AAH
At LA gERY AYFY 43
Z44¢ AAAeY. aga o3 YL e
A A ‘FHE FE Ao FUAA W
@ e dFozN9 oug ZEd. o
Z XA M E 8% afdeed g A
dol 93 BAEA7 v FREPY YEo)
249 9 g Putman et al(1922)& T4
HAATE T LAY IFSF dE AY
3 Ad, tadte] g A4, 2n 39
30 A AdEe] EgHez oA o
AL e AA HIFY FHE BEY
S Wi Ao oA, 9 F8o] JFHopy
Folzl Azt shvolm, o) FREL A
g F de RAogn ¥ o P AHe A
gy e AAFHY 2 AHFE Aol ] F
A& ZAoji, olF & oy 5L T +¢
ol FolA YHHQY HAE YJEe Ao

A4 A B Aotk a3y, Bdsee] d3)
o gAML £83 EAAAAA] o
gade F£8%3 EAddEE JlE2A € ¢
ollst BAHA =rzAMe e EAH
715l A Srlg dA 2 Aol

ol E MHL AALENA 2Eo] oRA
BNz e aedyd EAe & FAS
7t2x =y £EE £ dEe a5 2FAHY
EAge 3, 283 g aFdge 233
o2 AAE JHAE %3 Ado] uE vA
3 gEd dgde A, 28 FHAN
& dojus BE 2dY 8% 2 AA
7t w3 g gA2AM =dde 3
€ AAEY. mEA, AR A FHFE
TR YAA mARAAL Y FEa g o
g #37 Ade AFPSd diFg 2o A
JEe A7Iwgd3 Ang 87¥da ¥ F
A

(2 AHAAY3} 28 &4

FetuFdFRAFE A9t 49 #H
Z, ARAYH HZ, & 1Y FHFY F
I vady o A3FH FHFAN e F8E
EA49 sy & YA (emergence)olth (Prawat
3} Floden, 1994). ©18|§ 284S 4o
FegHAo g dHdFoln ZAFA HS
EE FEY &+ A e A¥FH FAAF9%
e AP0 ARG, olgd FEAH L u4d
9 IFYFHYL LFAYYR AYPs e 7
AXQ HEAAol otdet TFAe Wgd W
Abe] tigo] FE LA Woldle AL A
FRER B4 o, o8 aeggaRge
dagd 4 gle AL, FULZE WAL
oldl W oRA dAY F ARSI EA
§ oA AY E&, oAy v ol
AAHQ HAHo] AFAYY H&& Hojdr
A axAHLY 715 FoAET e 3

98 #A ¥o.



2EFGRSAA AH FYFA A FE 24 39

old] s} Simon(1995)3 Steffe(1995)= I
A7 98 e TES AR dEAde dEA

Ay Aol Waye AHyY =3,
Simon& A8H FAHFY BHAN FAF

84 7l = (Hypothetical Learning Trajectory)'2t
T ZFAYE XE a9 35 2L ‘e8F
83 4= ¥ 8 (Mathematical Teaching Cycle)&
A ATk, o] RY L WAL A4, Atxn, HF
aEn AAEEHY c8FHQA FAE BAF
el 23 E §v. 2y &9 YAE Atdd A
e 7143 SFAZHLTIEAN ®AMY $%
Al ol#|e} mAte] AP F£EHQ A2
WE 7Hd 5 F A 84l x@ch ofd
A HAl: FFEEE At gFEF S
Agse, AnH dA4d & FH5EFS 5
8 Taate ojEst g A YAH F AL
7tete #Ad W d&& sA ") ol »
AE8Fe BAxFEFHY TH2zR ddded
ol2| g FHANA LALE FEate A4 B
N2s ZARE AAYSEZN LAY FTuF
of & ol&7}t uiHA 1 ol thA] HLTY
H3lE Ao &84 FAHo] ALd

595 ‘Algod g4l Ax'E 49§ A%
A Ald AYADR S44A AAE FA
of Zz37] Adelth(135). 2= ol P =Y
o 54< 383 37 A AR ¥
3o 2 AFAYE 1 APAY Hf
o el P8 o o8 FAE JRE V)
22 X4 A4S AY ol ma FHE A
ZatA v A -2 tus o8 7hA
Aol me A%HQA £3E A ot oy
& FAHAA e gl o a8z AA
7tE Al U8l B2 2S¢ ¢A Hu g2
&R Rae AHo =FrE s 2y
o2 FHL BF EEZ U EFHA =
g€ % o Ao oMY ¢ Ad wE
AYL wAE SEz A3FRgPonN F
o2 A FAYHE Aoz FA3
I S®AE AASE AR oldd A3

A&H oz WAslsle FAHolgts Rolth

ol 4o =oEv mAZF 2¥AHE A3
3 ZEHR dF S ¥ ax AT B
o AFHonE oy Ao WA ¢
8 g olsE goin eTHLE &g
A=E AZAs}e By S e e A
S oujgtt ol diMFE Wi 8Tt
xS RAE HEEA He E YUY EFH]
S

— | aEQ #g AE
A EREERET]
!

TAL FEo g
aALe] A Y
1

% F4d d@
2AS) 7}

o

et P

1Y g5 BE
2483 74

EZEEEELRER] <——\

<18 3> Simong| =&H T L2y
& X: Simon(1995) p.136

Q) ¥4 s FHH 53 4

A8l A FAF A £ AFGEFHAHS
&5 £84 Aluet YFo oA A¢
HolAA st2d W s d3e ALE I}
23 & fdue & AFHAYG ol gFo
& AAHAY N2E AHHE a7 229
¥ dZ4A Quig FAHAFLEHN U9
7] wlEolct. w2, Baroody(1989)7F =]
8%o] oj™olg u|PHHQA FEA{o] 2F
Tae FEage Edgol sHolokdlm, 2F
o] AL ofFEY HYAY S
YAHA WKL olojFE HAJGEL HotF
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guigtt. ol FHuFGFYHA WA}
agte] i o3 oy FFAU) IR
A F4HA Ao g oHEg Wa=
e Ag v, o) Hate] F3td
@ o] Piagetian®] A dgo] WP
AdutAEl olg) F REL Mo vt =
tol dig o3& 9udte Ao] ofyr}. ol&
S JA vgAHo| AT WAEAHY
a5 AN %A HA F, £¥%3F Az,
A%, £3& 7HA3 dde Ag odEg:=
RNEg o v @oh(Steffe, 1995). o1& g o= 8
FAEL AU FHAHQA Adojs} PFoz &
g FAY £ gl ZALY AgdA B E
gt

ayy, sEafo] ofFe Feo] Aok
o 4 ok %L ZAL ol Fsford
o 9@ olopr|7t ofy. olgt {AY &
Ag AFY Bd o 2o,

AA, EAFH H(Problem-centered
approach)ol ] EAAge] v Y4 ofF9
om YNHA £ AHURY ool 9|
Aok d=1ike] EA7F itk Brousseau
(1987, Simon 1995 AAL)ol 9sld HZ§
EAZEEL a2 Aol AAyg FAZ @
oks 4 F Slojof 3, gragEojor ¥ sde
AzEg 8 AdEL €9 F3(decontex-
tualization) 223 @& 7)) 3} (depersonalixation)
9 AFoze ojHe] @Wasithu Ut o)H
olnjofl 4 9] Simond BEYANME A7 »
At $8HQ ANFZZEE 7A@, o9
i3l Steffe(1995)= SFAY $8F 2 44
A& ojslie FX mALY] ol TAFAWR
Saxte AestgHPd BF T FYPd
BEAEY whgo] A ALY Azl
A dHH oz olgd Ho| ol uAte
AYFEHAA ARHoz ofHolol ¥&
AHstan, wa, FEALFL olFo] ML
A ALE £ e Y T2 A 745
ojof @tm @t ol wYAHY oo @

koo ae

348

4o dig A9 Hol: HANA FAAE
E 3} gA otk -

AT Ball(1993)0] AF PR wA7L o]
g3 gy 8 Ala, A, E3}E F
A3t wHopdr|zh 8 A de]l ofddE
A, 29 olF9 &L oHEy] A% IdF
 uedegd g AdFAFY Add g 87
7t A7 SHA e =49 F

AR, MY tta YA F Faxo 4y
9 Aot 2F5TuKo] ofF 9 nYAH
AL YA Aoz HEPE e 9
€ Fn A 2F55FAKEL FFo|AF
TAN 9 FAHA s pEHE 20 E
£4¢& 7FAt. Kotou(1978, Yoshikawa, 1990
AR L)l o3H 2FHUF L YYFH
¢ S vag o, g3y 2E 548 g2
o A A g

<E 1> 2E$8T YA $ate| S4

A550A% Y44 g
BEE] F27

A, 524 =EE]
EEE AR
ALH °EE]
Ju e FEES

#FX: Kotou(1978, Yoshikawa, 1990 Xi2l®) p.431

wetd, mAbE ol e A@HANA FE3
GEAdA dgust ledME B9 F&4 ¥
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