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A37A QA Z(situated cognition)¥} 48 Sty

LA &
Ao R d Aol FEaSd g AT
BHYEA o]FojXn Ut} oA F¥aK
9] EAlx =ZA Piagetd UA|o]8o ZAF
AT FEAT o8& ugozd AxAE
gAgY AT AL Ao AF7AA dF
Hol 2¥ g ol U =FEL 2o
T o3 AL 44 & + A& Rolh.
HA 8afo e 9FgL F3 e 0
9] NCTM(1989, 1991)¢] StandardsZHE H]
39 dde g gLe F A olEH WA
< 23 Q. stve £33 X2 i g4
59 BEHY FHE Az dE FHFY
(constructivism)©] &, ©& v 83 5
o] AYE ALY - £34 AFE FRI}ET A3
#34 4 (sociocultural perspectives)®]t}.
53], A3 E31y gya gdslo, 2
Azke AA E Fgol distd ANEE A Zo]
38D gtk F, ALY AAFHLS ALFH
Aol A ey, A 2 A3 E3)
AFdse EFY BEAAE AHgsid dgd
gt ol AP EAEY olgoze ¢
27t ol# g A3 - E3}¢} BHEFH Qe #
deol distd FE3 WA}z ofA HAG
olgjg AR QUojA A3 - #3}F E4E 1
Btz F4E o] vz FF3FH AA et
A3 JAAEL ARE FFEY BAEAAA
ALY HAFZE 715 AA=Z ¥ AXNAE
AsFde e FFE 31 U £, o)y
Ak AR dig 4H8H AXEE gl

o 4 A (FFAGGE HA37)
AW 2 (BFAAGR)

Agstee AEEA UEe ol 487 G
ojgtm AT

mehd, & FAHE 484 AAEd 33
& Fotnm, 4 &9 BHANM S
% Bde nEsLA Bk

I A%3 Q%] &(Situated cognition)

L A4%3 AxEe =9 W73 - AXd o
& AAHREFAEY A

AFAHA AAHGAE FHAA EHE,
A Aznst ojE 7|EF AAE LA}z
23 F43 APez Be Aoy v
&4 o]FojN & FAFH FFoIAT. o #A
€ B89 R (FAY AR @B 71EF
o]z A4 (mental)?] I B (representation)>
Mg 5 glev, o #e £33 7%
AH3l @73& xAsa g HH4E
Aok ol @ HolAM, AdA = A FRHA
g ez A WA 7153 Y-S UHE
W, A4z FsaAE P2 A=
& AYE g58tn zFHsed °] 7134 &
Ao A& g, 2FdFHeg, dAE “H
8% (in head)"ol A olFA & &FolH, 7%
AAS ZAY 27wk AL F3te FF &
Adetatn 44 gug Fddnge Aon
(Harley, 1991).

Newman et al.(1989)< AAFH&AE] ot
o 3 o] uHdT

Ay fp hu

AA Ao Y44 Ade A E3F}
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& Aty qPL 2IY & J FYY
T e ZEE FHYY 5 A 4ZFelg
(Norman, 1980; Simon, 1980). o A+ &
Felgh vlAstAZ Aze FHE “BH
715 A (physical symbol systems)’® EH
¥ = AohE Simon(1980)9) FFelA A+
. olAL A (mind)¥ A<D H(natural)
AAZ BrIRgE AFHA Alartifact) &2
BE Aoltd, - Simong FAHANAM w9, F}
=AY, FRAAY 4, a4, 493
AYEL 25 AFHA AAeld. a3,
ol AT ¥ Rl AIM (within) B3 o]},
A EA el A (among)ol A ZAHE AAE
oltk, Al WA, JAAE FA}E EH
71Z QA AF @ AA9 HGeQe &
Adte Aol ofuel, AIRENY FEE B
At zHAA EAQsA Arke Rol

4%, AARHAEL AT PAY Fze
588 7153 EE 7|z2¥ AHY =2dH
#e FxE FEsEHL =¥ P, ANE
%ol Aszg L AR F3RLH B
AH3A ZWE wiAde AAE MAYY =
&, dAFHGFAA AgE FE AT PYPe ¥
&2 A HAHL vdgsied 21L T
%71 WE, F] AYYH FAE AAFHAA
E9 olEFolx HdAHY BFozg AN
cd g ¥e] AUt

2. A A2t A% (situational) BA - 4%F
AAEAES #A

Yol A Hgtxol, AAFAGAEY AFE A
19 g5 FE3] AYsy] Y. 4%
A JAAEAEY FH JAHL AAFH W3
MAL HEoA 7153 Aol o gt o] F
AR Rez HA ¥, AH Fus 9
g =2HE& F& Holy(Newman et al,
1989). 2ol A e AXIAHAE(dE B,
Collins, Brown & Newman, 1989; Lave, 1988;
Resnick, 1987, Greeno, 1991; Greeno, Moore

& Smith, 1993) Aol = AAe] A o]
o St Ao AE Y 4ERLE XA
HE o] A&Hn Y

Scribner(1984)%  ©] & A (theoretical) A} ¢}
A A (practical) Alaie M2 & e A}
22N MZ AdF 3 ddxn FFs
e TAL G445 HAAH %ol HAE
o€ A4S rtAx AL = APLFH
B 7 (setting)el el stH k. o o, SAENA
AF75HE A aF{Mo AAE o3 A&
AN AA Tz FAH V2 AFIEE
S7HY, YFol HAH AFdA 2 J5H
AN g QA HLHEE g7 dr) o)y
A QA TR E0] A AA HAH L @&
3 g &ojAg o]Fojdn RE #FH
7A@ a8y, A% SudA g5E A
21e g dAF A A2 HEHA
Eaxn dd. 4%H dxNEL 4%FH guS
58 5T AN vE Ayoz HLE
F g EAHE s 93d =98 A
o] t}(St. Julien, 1992, 1994).

AR QAN E JT9 AA Aad
ety olAIE RHoE d2A HYsn
Atk FFH AAENME 7IgEde A&
Zzsn glen, JRE A o x4 g
o4 v&3 uE & AFHO Ae Rol o
Yel, 4% (context)d #|ASA Almgde A
of 328 $i tHYoung, 1993). =, 4%3
A9 AFE AT FH(context) o] FIE
Zgo B Aolth Lave(1988)= Al g A
sted AolA A3 (context/situation)?] F 2
e AzsHed, @A HPFE AFE(ust
plain folk)o] #%& 19 A AL&35 ad 4
gol A AdeA £ FAME oA AZsin
AAeA W ATE F39 ol& UFst
et

a8y, A5 AXAHYseMe 4%
(context)& WiA|§ A =Yg 7P U7
) Fol, o]2]§ A&(context)?] EAE vt} F7|



483 A & (situated cognition)™ 48 & 25

o] flth(Lave, 1989). & (context)s] <vi&
89 Atng ARA AFJATNET I
& PG gutEd, ojRA Alnsm, FoE
AtnstEste 2R 0] o] FolX = A% (context)
o @do] glv] W&ot

Lave(1989, p.152)= 73wl A33 24 &
Ae AHERY BAE ded 2ol Az
A},

7V5 % B7(arena) EolA Aol & F
e YEEL P49 24D 299 HA
2 2og A A7l dEod BP Ale A
gol 23 e 7ol &R, ofa] by
59 A¥(setting)e °lE F FHI T2
e #AE Adad Aot &, g5 & 3§
© AER TZIE Agne] gAE TR
Holr},

otebA], 433 AxEA A3 (context)
AbaL et A QlojA Wl FAF S F
7] W&, 34 P& 243 HAE Ad
A4 g 27 YN E AAHoR Foug A
%Y (contextual) AEE T3l o]FojHof 3
o, gFAe 2 d % (context)H oA 5FHY
FAzA2A 333 (situated)H ol ok gk AT,
B3H AAEANA A4 sFAs) @A e
TEA BAE B ALHA, g5 A4
Eo] B AAHA T @R BFH
2 ZoAY u o]Fojxo} Fhrh

029 AFEL AYo] N2 g AFoA
AgA BAHY, F%H ZFEH oW #HE
A=7tE & AAH Fu UG,

Liberia®] Vai Fo] t)g Scribner & Cole
(1981; Harley, 1991 A <AE)e] AFoA, st
g A9 ¢lm e FY(literacy)S IS
€ T AAF 75 e olFH FHol UL
€ HHRAY. &, G Eo| FadA ojd A
Bo] tigta] Alnsie B sa gro g
AN FASE FE dEtd Almstes Wy
€ M2 g3t gE, dFAEL g3 2E

s8] ga WelA ¥t ofel stm ¥ A}
YoXE FoA AAHAY, Ansts SH
< 2 Aart dejvde B4 F @0 I%E
gevn 34

Suchman(1987)2 ZEHAE}e} v H =
Md)Eel BAZIE AHEE H, WA 714
%o UYPH Qe AG Z2aYE %A
Atk 2HE %Fo dFE AT
Iy dFE HAPY vig 22y 5o
Ae Lo i AG-XNG A sid @A)
G @& xAEE Aot AFHEZM, xH
AEol 7IAE AHEE ), 19 Z2aY gy
MM oA Z1A AFSAEY] mlE ALY
H AZEAC dojukA &t

Suchman(1987)8] A4 F83 AL =
BAENA AANR FA AZF2 FRE 2757
A AZ ofyxn AAHoR RAFY AT
ol maA, RE AHEL JAE AR
8t ALEAEN A F83 Aoy, AHE A
A = Egsin F4dsA AA"AY. 8%
A E AHEAIE o] FE£F FHE AG-H
B @5 & HAES wAsn ALY A
A7t e Aol

aey, AAEAES JE-Ay oA =
BEOYE HAFHONAY 7MY F8F FEE A
ZraA ek &, Ad-x FHGo A, ALER}
EL Z2aPdM AANSL e AZdE F
st ket T2 W] F4F HEELS A}
|47 71AE AHE-SEAM  A8H 0 2 (situa-
tionally) AoEHRom, Al&AEY A%HZFHY
&L B3 olHHAG. F, AHERY IG-
Y 8% A3 (situations)ol]l &3t o] F
R,

Suchman& o8 84S B3, HRE o
FA ol A AT HFHA AAL
Z1Ae gt AAE Ad-FAy AFE T3
A 7F otygt A}L-zb7t A& (situation) & o % Al
A8t 7ho g8 FF3A. 714 =
Zade] AANE FAH B AAH G5
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A olgoAE T8 ARE(LE, WA, F4
Z9 d3HEH 433 o = (contextually) FA
29 s

ZEH o2, Suchmane 43 (context)< A}
e Wyd 9% Fo, e 4y
(context)E 1 AMEZAME ALLE o FolAA
89, A3 (context)o] A2 ©“=d 1 ARI}
oldlgE WHE WURAANIA Ho oF ©E
FE2 #ME F Aoz FFsA

Lave(1989)= w3 ulAlclA B4 Al AME
o At HAHAA Hxgd A4S B 1Y
t BAAEL 43 (context) S F3A AR
gul§ R3], Ao FAY FXS B
Ao AgHo Y& AAI(YL FHEHH
oh G, gutd oz A $Fe 2AL o3
371 gAME 2 FFNA A IS A
3} A (conceptualized) 2.2 o] s & o} gt =3
3 H . Laved dATelA, &£%&= F¢o A
48 782 &% 8F 2 A 42 Hej
71% 0] oldete Hel dF U

°f dxe BAE M43y ddd e
AbEStE 289 FHeY WS e g%
& A8 H(situational) 2.2 o)sidE A B
o] ke AL Yuiid. o] APl EAE
At AMRES v A8 (context)oll A &
“TEd £, wtde], EA] dg A
o7} agdA ded AEHz, A43F
(contextual) Aol YRE AHE AL FF
Ae 22 BAE ANSYE F53R7 £54
o £93], olEL TFHHLE AYo] Y& At
HEL olYAY, 28] 33 g o3}
1 7%y T8 ALsed ddME 4
gEHTE Aol Bz

L 433 st4
Agrx e g olgd waw, YRy =

4L ool AgH ALHAXNE BFgo=
¥H #4234 £+ gldx stygstn o a9

19 =

W, 483 dAEE AA s Brown, Collins,
& Duguid(1989)+= ‘Cognition and the culture
of leamning’ol A <l8j& 71A L& A4 L& 4&3)
Y 4FAAN Ys5sojol Fuie BHNA AA
2 AFfHoA RIdn FFUY. EF,
Suchman(1988), Lave(1988), Shoenfeld(1985)
TE AHL A%3} Holok (G &l
T5 ook &), 2 Ao ALRHAAE 4
% (context), ¥3}, 85 2iteojgdtn FFE4
o XA AFE AoE He dFe ¥
o] o]RX & T F3HIAY ¥F, FAE
Atole] 435FE, SdFEA7) F)Y 9¥E &~
3] HIFPD AFHA ALK g =
9] ol & MEA Frl(McLellan, 1993).
Resnick(1987)2 3fuu &L ALY FP%
g uf §FdA H9MHY Aoz YZs
=d sty Z Y3 nggd. & FHYE 5
g3 715& FAE0] Holu, 2F, 4E 9F
Qd ZAREE HH AHEA FE ‘e A
(pure thought)?] ZWdx &AHH w3F
Aol e £d Jd¥4H B (setting) 22 H
FHES AAHA AF(context)o] AAH F

4% ANDE AN A¥ste Ao dstol
u) @ o,
471 BF AGH B % 23e

230l & AT g, 43F sFe] QoA st
F T8 HE qERD oll} Alm o AA)
7} 233} = o]ok(situated) 3™ (Young, 1993),
Esle FHoz AN 7j9ude X Z(percep-
tion)& © ZAxRI{oF v+ Aol thGibson,
1986). AA o2 AT AFoA NG
ogul g A HLE 4F S FAdd. A
o 334 AANEL AN "aF AL 7|
g8 2 a3 APt HEsHe Rl of
yg, a2 4% $dA4 47 P5& F3d 9
v g ©EY Atk F, 9|7t AFH AYH
£ UA oI g, A3F AAE4dA 9
vl A4y PFE 39 TAH A, o
HE FFH AXEY FHAA B o, gL



AgA QA E(situated cognition)® <8 g 27

AT F3AEE Fao olFolAn, A4
3 ol ded 71 2 AAE T4 A
o] ZH}

TAEC] oJFA ALEHET} e RS AL
7b dojue F9 A% (circumstances)® T
g FBEo] uie HelA B d(Lave, 1989;
Scribner, 1984; Suchman, 1990), %2 o
24 "z AYsH Fogd Y43 graFd
gAEe] st yrelA WA d dIFF A
B (situations)E 83 F AR EE Aot}
d & Eo°], Wertsch et al.(1984)& &m0 A 2]
e ¥FS I3 HAHE NS OF7)
q &, EAFoz AT Ao REdz
(inauthentic) XA gt oAl L&A, dtu 4
e BAEL /7 gl 85 A=xEn
e WH, AP 2FIT HHE F

e FY9549L 2z gusid, o F A
AL AAAHQA AAE £t Y7l B o)t

ojgjd AL ¢ o7 AFAME A
%o, gL Hu BoA AL 4 gl A
A J5E NLE] AF §5 oA &
4 8% &g AVIEA ddh 43
AZAEE EFA 2L %n A9 Ao
A olFox e AAH EA A% Alolde &
2ol 7k ok A Htn Uk, FAEo] R
of AAE FANE HAAAGH, g 43
Z (contextual) &7 Alo]olA o]FAAE 43
g2 A9 g + & Aol HGreeno,
1991). &, A9 sx TKEL AR 9 A FH
FUL AYE FEE & 7] HE, ¥BE
WA g

Vygotskyol w249, -89 Ala YL &
314 @ % (cultural activity)ol o] #:gg %=
I U 4714 £33 gFold Az JHA,
de, gu, 71F FoAA o]FofAE F4LH &

< T A Aln FEHE F2 ARFH
Asel g8 doE Piagetdl FH3 g,
Vygotskye UXH wei sfe @3] )
dHelAY, EYH, & W3 (inner) & Ro

old, Fwel #AFe] AYH AAZ Holo}
o FFAC olH FHAA g Foz
Ao AL Al EH Tl o]Fo4A
g AE Fo| Hojol dn, YFH FFAA =2
B dFgE B3 Ay AHH olsE A
wA1Z 4 gltH(Wertsch, 1985; Simon, 1987).

wely, F%8H g FFdAe staAs
RAA N2 G¥o] a7 Y. SFAY B
oA & o, 433E ¢ €59 FE #4
€ “A8H o X ’"(situational intent)& 43}
v Aotk oA LA, el did gFate
Hed ERsE ods}t gFol YA Ad
4 g v, & B, EdE Ale AMEY
PEe B2AE HAE3A A7) A% 4FH 9
& Yz, ¢/ FFAA dis AlEY
PEL $HES B&Hoz o7 A A
33 Jxg Yehdt 258 47 43¢F 9
=9 BHsld JAEY FFL o]Fo it}
487 ond digt goe MPxAAe e
o8-8 Frh(Ausubel, 1968). 22}, AF3H ¢
o dig dee £ 5L AF EH2A
o g3k o] ofdy, A P9 Wzt
o g3t 4 #F Mwre] AAA douy
E @830t & Eo, Harley(1991)E HAE
< 4% 3 (contextual) 3] W&3d “FF
H gx g ned T4 Ad dFE ALsA
& HAEA

o] & AL Lave(1989)8] dAFdA EA
e AEEC] B9E FUE A “AuFH
Ax"8 nedte Agg MEsAd A} &
AL Rolth, Lave(1989)9) el 9lstd, &
Ao A At& HA(math test) A FolA, sHA
9 A 32 €% Y Ay ANEE
ZNZ22 ¢ g F & U F, 4
HAA= A4, 44, F4 EAE HEs7] 4
] LEZNAMEEH dF oz AE s}
AA el YUY, &9 #3 & HEEd. a8,
FHvlA A9 EAl HE HAL FTF 4F
A LEZRo R Aile] Yetgton, e AL
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(math test)llA g F YD A 717y
O& E7E &4 Md FHANA Ag3a.

A8 AN ZAY GELS AN FH )]
B HzAolojof jte}. Greenfield(1984)+=
o)RE WEH “HR"(scaffolding)eld 3K
ot o] RAL& VygotskyZ} 3 &2t "2
g J 9 (zone of proximal development) 7Id
3} 3= Aot g FES FIY + e
o2 %/NYUA Skinnerd TF o|&7 @
A& “H FE(scaffolding)" e &5 A
AXe FAFEA gFA7 AFE 5+ U

2 gady 4¥e a3 A
. SEAtE wAY HEH ESE o 4
2 E3H g5 FAsA €Y. Y 2
23 q9%e %Exe FYd we g5
. &, 529 3 $o| Y4L4E 2
ALY AYe & A @tHHarley, 1991,
1993). A& E9l, $£3¥EgFAA EFE& a90)
Y Fgor F4& Oy TR uFEEs A
3 2 HEFS MdH o2 oA H4,
ZRAAA dad 1z2H gL ZFolEr).

A=, Ao F33E BFEAEA, GAE
& ojd AHo| gu| gl RAAZL zA oA
ol# ok 31, olu] A e A oBA &
FEE7td @ A 2HS 3] s A
H(situation)S Iet#jor Frh(Harley, 1991).
4%F g LFHE WA 98 Y¥F
¥ 5-(cooperative activity)& ZZ¥ 4 UE F
d FiF mz JE&E ol 9, FPE
o] o] &x = RAFY FdHor ¥ AEe
Edd A3uAE angdor sy, FFHez
gulE GFAE AHMA PN E o] ofY
2 grFAtd gdAM PHHE AodHe AE
HE R T =

Az

2 0o o o

1. 2 A3 ¥ F(authentic activity)

Brown, Collins & Duguid(1989)= A4 99
9] F3¢} 484 FFL TR £9& ®d

7] A3t FAAF FFolgs Lo 8 AE3
Atl. Greenfield(1984)E, &2 £¢& “94xg
# A" (whole task oriented)2A4 &332 E&
o, dgAEL 44T FAA FEDS B
Fod el dotn FRE £ ARG &
2 Y A¥E R 934 #APHE AR
e dutdoz @F Fo AAHE ¢ @
Folgt ¥ 4 Ao ¢AF FA g5 (whole
task activity)o]l w™38ted, Wersch, Minick, &
Ams(1984)F o3 Zo] A A Ytk

%59 3¢ AYste A& 2 859
E¥=ol e BEWI  $I-W(means-
ends)®] BAE At Ao olys, o &
o] dojur ANERHoE HoE AL
A 83L& ddde Aol

gepA, wAddAe AP F& gt
A QA FfA e} A FAE FYsn A
Qged L9 & e Ad(resources) & T
A £ Qe 713E ATNe Aoz A9
O 43, AARFT F2 A o] AIEHE F3)
o A ¥EE ALsis Aol AH¢H g
&< 28T AYPES YAHog Folum ¢
A3tx, Fratn, AHEY F AEe FEE A
e Aol

AntFQ FEFAdME B 1A Ade)
U AdEe Sad Fo, 29 #dYE £4
§ AAgd. a8y, o] 4 AAHE EAs
43 AGE 8T8 Ao2A, GYEY 9
=7t AF AYIHA R 2y, AFE F
Aty BT § & B9, FASAA o
W] dPL sia sted F42E A,
2 HE3 28FHE AL T 222 FH
. ol JAIFEA L S R 83
o2 Aol & RS ¥ U o] o
B S0 e FUAUYFS BF A7 AAH
=7t 8o gloy, WEHQ] FAHARE: A
o] gan,

Wertsch et al. (1934) & %o 7123 &



4% QA E(situated cognition) % o 29

e Ad2YA Ry dEgd FF IR
3ol R FFEH. oA LA, Fa
A9 4 %L 2LH57 7idEHA g =
HHd 7lse Az oA ZaA, dau
9 ¥FLS AH AAdAMY BFH FA
32 Retn FgHe= EAda Yo WA
o, ddgAe g5 277 2YHE AE
o] ®oh. Greeno(199], p201)= HFA 3 Fuw
o] JAE ¥ HA Rited did o
3 Zo] AHs Utk

Sl dg et T8 LA AQF
o2 FrAgeE Jlzy EAE AR
2 FReAY, A48 FaEHY AAHY
5G] G@as] g oot s@e
FHEAA Fow ANH tge e
ek,

2. 9473 =4 = d(cognitive apprenticeship
model)

Brown, Collins & Duguid(1989)& QA3 =
A 2dg T3 FFF AAFF 4
(authentic instruction)®] 7}&dtetx A ¢t}
ol& 989 Brown et al.(1989)2 AFHo=w
2R8e 2uAe AEAY gl “JPR(RA
HAHE A FE)E U89 JPFE AE7te)
21 EFE #x ddE "M xxA
gAHE & FF S8k gt 2HA
7t dFo 93sle FE3HE wd, JPFE
& A Atdl(causal stories)E FE8H, HE7}
£ U3%#A 2 d(causal models)E 3t F
23t AZ#A AldHe 22 HF 2d
Boie AE7HY AA#HA 2dd § sk$,
AE7MEo] ALEdE AP vl&d Atz 75
A 2 715 & AHSEY. JPFE 43 9
&3t P, AEAE AdH AF¥
(conceptual situations)o] uwa} &FEIA T 2
A S 347 7159 oEsid g%
gttt JPF7} 3 FE $FL SASdA o

wHog FolX F A9 d(well-defined) &
ARngde AE/FEC] F2 HEste 7 FodH
A Fe(ill-defined) =AE 3NA3tE Rol).

FHEL durr oz B9 Jde sz}
o nFE YujE WES WA, JPFY AE
e BT ByFHoln(d¥E = gle) A3 A
o2 F4HE 9ug wEo] dg. JPFY AE
b BEF 28 dite E3eA A3sid
29 ¥5& FA H9, 2 €& F3d 9
UE 45 m@gstn oA gd. 2E9] A
dite EASS I 39 389 BF0 A
e 49 oA Adgd.

Z =, Brown et al.(1989)2 JPFY 2d& ¥
o] FFAH stg EYEEA JAF =A
(cognitive apprentice)2 4§ 7/Md3§ ot}
AAH =A By 71&d =AY FAE ¥
Hog, &5 ASY H3AL & AFE A
% (authentic practices)& %3l AL &
8} 3} A] 7] 8] E=(enculturate) W ol CAH =
Ae SFHEZ 97 A 4 H(authentic
domain) EFNA AXH =3 g HE3ja @
AA 7L AHEEA e dgdAy e A
Agt. olglg EWAA, FuadA EE Hu
o] ghgold o] e BEF ¥E AU A
3H 5L B3 o)FAAAH, A A
3 ¥oz FHHE

EF A =4 mde BE AL FAHA
22 EFPGI BA g3 ol FE U
€ T899 HFAEY Y BFE BX¥%E F
4 Hgeletn ¥ 4 slth Rogoff & Gardner
(1984)9] AT+o] wEwd, AF3HA 0 2 (contextually)
A AAHE @MY ‘B§H Bz
(scaffolding)”& A3t 4% (contexts) o 25 E
AN 715 Ao o|Fd AfHoln, &
(context) WolA TAE Ad sFAA
E&ol €91 FF¥c} Rogoff & Gardner
(1984, p.116)= “IS2 H=(Scaffolding)"&%
o] dojute ALY F5AEE g
#o] Ay,
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BAISY RAPL BF T F3 L T
Yoz FAR. - &L 2uAS} AR
7t Alele] A3 4o o]RoAG. F,
ZRAE AL dE Fso AR
9] ol# & TeIHA v 1L xR
A7t B &9 EA HAd: HUASA
FE ¢ JYEZE A FA dF YL
zAso 2. AEHE 2RAY FH
o] dado] wat ol WP “wKH BX
(scaffolding)”& 4381, 2B} EYHo
2 9§ 4 e ARg 52 38 ALs
A g

webA, A4 53 4FH @504 g
F29 9¥E &3] YA FARIL ofd
g5 E3 A 289 A%H 2¥E A
28 F e FAI Hojok g

o] A TAIY L A9 AGA=R
ozt Y&t WLAMEC] TEHILE 3a e
o)A e] Fqdo] o &EE AVIEA ot 2y
FdddA S&HH2 de AL AdFHA Aol
9 gE AY =T A st HeE Ao
o w2bA, dgate] ¥ AEY mAY
XA & Ego] mYst= Ao EFsln, o] F
Qo= LAY 9ol s olsid @A
gre] A Aol EAsA At 2y, FFH &
F AEY BHAA B o, JHo] BEY £33
Boe A 2#x e g9 it UAE
o He EA7E A

VA A 2dg B 79 SHE ILA-
At HEY A5EAE A2 Streibel
(1986)2 A}, A, 4 A F(context), %
st BEXE 4¥3F ¢ 249 v /1A 84
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