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Theory and Model Applying for Nutrition Education

Dong-Yean Park

Department of Home Economics Education, Dongguk University, Kyongju, Korea
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3] A #3} @go] ARl A7t ahE BAE ¢ Slvh
278 g d9lshe de ol 2%le] F&sAgt
2| gho| 717}e] v A= AE 4 ¥
F §& Aotk oy B AFALg) Zr“d9] b
MAetel e w & AEo] FHa A
ol Av- &3] A &x=o] gt AF
AR E ANAEhE e o 7] WRe] IS
Yarbrough(1981)& A1¥A13]9l FgdelE MA
A e g AlEAE, gAZRaY A
7}, AEA G el A 5

o]# HhHEo] 7]*7&405 A }x_io‘#_‘ ZA A
Solohyl o)A WS AlESlE A nlg- uk )
FA3cL dvkebd ofdl W ES
b vwd B 77k AL wHos
#E 71N g W] it 2
(nutrition behaviors)< #oA &
sH]7] ol 2 7isRQle] ApdAolm
g2 Mol sbEsitt dduse
%49 Y5 Wate oA e F
A& Aelch,

Gillespie - Shafer(1990)= ¥ &S oh 2]
Aolalelt}y. MNutrition education is a process that
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assists the public in applying knowledge from nu-

trition science and the relationship between diet
and health to their food practices. It is deliber-
ate effort to improve the nutrition well-being of
people by assessing the multiple factors that af-
fect food choices, tailoring educational methodol-
ogies and messages to the publics being reached.
and evaluating results. It can help individuals de-
velop a knowledge base, make a commitment to
good nutrition, select nutritionally adequate diets,
and develop decision-making skills.; ¥1<] <ol £
P oAl FRAE sk Ao shevtel g ot &
A < Okﬂé’ygl -‘g-Z-JQ o] 237} gulE kx| AlS AA
o &7l B%9 ‘ﬂﬁ}f)ﬂ AhE A& o AUk 919
Belw E3 dYguas E&VLE AAlEH] H?SIWL
w8 Abz|aet, gt AfUAeld sof o g

& fofe] o] 2ot B ol $8E FUFE E AU
o}, "‘Zﬂ&’— PdwE&-E AAHAV A ), FeAA
& Agsta Arshe die o2] e o FofollA
Pel & ol &7 BEEo] ARgHo] gttt ¥ @i
11 FE o] 8E kA Fag o|Ed RS )

o

T

O|2(Theory), 2¥(Model)ol2t FN2IT}?

= 230 o3k A& }7]
el o] &3t Kol 1”"‘31‘37}01] s Fels) Bejn
. Aol gakEe] wel vEx| EI}(Gl'
anz 5 1990). Gillespie - Gillespie(1990)2 ©]&&
S} 7ol Aelgith, "A theory can be defined as an
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interrelated set of general statements that desc-
ribc how some things works., 252 F3F o]&o|a
N AN R U] UV AR 42

0][;}_—7 i»;h;} }_%

0157’01'“* 54%]"1] 1 doite @S sl AU,

2184 A (parsimony), €34, A

ess) €% BILF AF1 Y Aolg. aHERE Gl
5

anz ©(1990)2 & O]%‘j A849 AL glok

A (directn-

(There is nothing s

2 F3dt :IEM Az ol cag 25 o
22 w7 gt vhdHo ¥ Ao} .
"A model orders events and concepts, often in di-

d theory)zt

FLO

agrammatic form, but it does not attempt to ex-
plain the resasons underlying that order;(Achte-
rberg. Clark 1992). B]% 23o] &/l tigh dgde
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1. NEIy=oY OI2E

1) 82| YSO|=(theory of reasoned action)

gte)7 850l 2(Glanz % 1990)2 Fishbein®t Aj-
zenol &al MLE of o[} T HAAH PFE
5 zpale] oA FA st la QIzte
o 2o o] 48 4 QlE HRE AAAH R AT}
€ 7 EdE Fa vk 188 S AREA
ol7te A7S Zx]A]ﬂL—. Pro| = 22 FHoddtm A7}
S aAA 5 e PEL o BE EE LT o
W ool sl % ?i AEE 7L oW 1 dEE

g 7heA e S =k B e R of oAM=
Flg lollA] B ule} Zo] ojH B3 g et A%
9] Z(behavior intention)& 1 3}!&0 Axet= AH

A A aQle] dcka B gich. 11 o] 99 g -

gelzo]

Behavioral helief e

X Attitudes toward
Ouicome the hehavior

evaluation

Normative belief

Behavioral}

Intentions

X Subjective norms _+ | Behavior
Motivation to (Social influence)
comply o

ke T 8982 YEEE Fell dEEry B
= 2 B A B (attitude
toward the behavior)® 3% 9 (subjective no-
rm)@ F7kA 22lel o8 Agdtn Ba vk $%
of gk Blee of® 53 gl thal 7§Qlo] 2 o
B T4 v $3H s deth F3HE gl d
Aol Fasttta Bztshe AlgEoe] datehe 44
o gk Aele] B FwE W} FFol 3t =t
F3A e 247 2ol 8oz fFAEY. 54 8
Zol tF Bl 1 o] Ao it A 4%
Aol )3t FJrlz PR FHE S A A
W (normative belief)¥} 8% 71(motivation to co-
mply) & AF At B o} A Aol #7
Akel} FASlol RpAle] g3 xR & Q1A Wl &
QA el that AMele] A& wahd =8-57]
ARG NUE o= A= s WS B
ol g2 HAE Fr olf JHIQ AFH, AT
H, 42 43 5% dysked 8ol o
(Saunders, Rahilly 1990).
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2) MYA Y52 (theory of planned action)
AdA PEol&(Schwarzer 1992)2 Ajzencol <jal
9}@1}5_ 0];<]14 E/q] OM] ol;] ko 33594 73 og Q 5]]

r‘

#2A Bgeleold B Aolch, AF S0 vl
Agto] dholol =5 sh A% 1 Algte] 38 948 7}
A3 QAT As)e F1sAe] w31 me] ol

il
tlo

A%el AEe Apshey Ag9 ofd FE 54
£ e 1A% el g1el Pl 2 W=
a2 ek W %714 2490 Aot wel aclel] ol
A #4380k ke off PBS e A0S
£ el fot W% 1 35

£ & Aol 1 35S A

g 1t o2le 2o

Behavioral beliel | ——
X - Amtudes toward
Outcome the behavior

evaluation
] Sub)e(tlve norms Behavioral
- Behavior
{Social influence) intentions

Normative belief
X
Mativation to
¢ nmply

) Control belier}»

Percewed behavioral
control

Fig. 1. Theory of reasoned action.

Fig. 2. Theory of planned action.
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el gl FriA 249l g det
W=, F9A i ole] A 248M x| YEE
A (perceived behavioral control)e] H7F=2ic}. g1
A€ YFEA ol BF YE-& A= s A<
o] QIAEtE A oH & &g e <xE #%
Exﬂ‘?’%’% 54 A%S Fdsiod dad 29l 73
F Al A1 (control belief)ell 7128 F3 At} A
i—.“ﬂ gl gl M= Fig. 20014 & 4 e AAH 9

5EA o] PFomel FaFE vA Wk ol
{502 e v)al & goka Ayt 9l

A4ltel -fA] A4-(Kim, Ureda

3) At885 02 (social learning theory)

ALg| ghgo] #(Bandura 1977 : Glanz %5 1990 : Ol-
son, Kelly 1989 : Solomon & 1984)< Rotter - Ba-
ndura 5ol 3 AR o]Ee|t} o] o]F& g A<
o] P& o] grtezug o] fe] Ao g oo
A 3] opg} AT 33 2205 Atol9] Begle
FoAge o8] Adcky Bu 9uh g gel
&, 1A aglo] dA MR SR A AR g
7] W&o BFe] Wal o] % wsle] Holst

aflEo] Al Wekd o by dojur] dodx
S’JE}, Alg|Ego| BollA T8
%3 3l (observational learning)e]|t}. ¢17He
AldS Bl 2e P58 g+ ded ae g2

Abgol EE BEetn 1 %S 2 O?‘%OEH mod-
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ement) & LFo A Ya§ P& 5 ‘5} T odthi
giek RS d5-5 e g o whEe] s
AT F2 8E Rdg o8l AL P55
Eate AHE 2 8 & 5 At o]d & ndg e
ol §-& AT1E, V1, AGA ., Ela dF Aol A §
&otA o] &2 AUk s Ashe 1 dE5E A&
e 7HedE v B0

Al ghgrol &) IO 4% self-efficacyolv}. Ba-
ndura&< E2| W} ?]?. /P T st degzzie

2 58 95t S

}.3 bt
finl
F
'\

2 gelf-efficacyd 512
=l digh 7iQle] Al

Yof| ofr= Hrof A& 71%2% 71‘2121
o mEd AUAE A 3

| PO gg

7+ E_;g 632.9_ _{‘r‘_

=

b % o] .99

9 59 BEo] & o AL 3
=i R =kt ﬂ sgte] gollA self-
efficacyd S2A)E & §- =83t} iR et
g P55 sty wEsE AL A9l self-efficacy
& g8ty 1 FAE selfefficacy’t 2.2 #14&%) & 8
B MgE 2% 4= gloh

Abzlslrol £o] MHAl 84 self-control B self-
Hmanagementelth, Q17+ &%) 7halg Hajgog
AASL N2 558 #5& 2ns AT § Jus
gtod Apalel FA1E 228 dd & 4 A " Sclf
controls 3%°l7] Ylairli= g P2 SxE Pos
At Alo] Fasitt, o] o] PeWgsE Frd]
ek a§ TR FE8] o] 8 4 e @
F.OERAY, V1SS, AVHE G 22
A AABEL 9leh 18 B & o o]#-2 Stanford
Community Studies, Minnesota Heart Health Pro-
gram, Pawtucket Heart Health Program % <2f 4
FN A BEol o] 8= Steh(Gillespie 1987).
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4) A3l o2 (social cognitive theory)

Abg Q1A o] 2((Glanz, Eriksen 1993 : Schwarzer
1992)2 Bandura®l ol Abg]ghgo] oA A E o
%O]D}. o] o] & 9]5}‘34 335% 7]dl (expectancies)
sb f<¢l(incentives)ol ofa] ZgHrt Felolgh ow
%@@ At 2o WGH —ﬁt}ﬁ.f’—ﬁi w7lE 848
ojujgitt: & Fold 7]ul{Reinforcement)ol 23]
e v A7k R ol # S 9l A
A g -2 2 olQde] et Adegle]l Axbr)
dold Zlolth), Ml A3 sldolan(BE A
AP, AHAE self-efficacy 7100 (vhH2 gt % W3}
& & 5 Al g ARle] AXste 24l 58
olt} uvlhA et g E W3t incentives, outcome ex-
pectancies, self-efficacy©l @&l Z-$-dc}. Abz] 8o
Eol Aot npR bR R ALE] Q1A o] el A T
nal learning, self-efficacy, self-control, environm-
ent 5°] Fag /HdAd] 21314 0] 2ol M= incen-

f48 P47

5) HYNEEH(health belief model)

A7d 2d (Glanz 5 1990 : Schwarzer 1992)&
Rosenstock - Beckeroll 2Jall 70k o] $tolth A7} A
1 7}50] U}o] o]%gﬂ & o]_t?‘o]\:}' o] o]:?—..Q_ 7471—8353_

& oA Alng 27R o folxivtn gt Fig.

observatio-

tives(reinforcement)”7} 52
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INDIVIDUAL PERCEPTIONS MODIFYING FACTORS LIKELIHOOD OF ACTION

Demographic variables(age,

sex, race, ethnicity, etc.) Perceived benefits,
Sociopsychological variables

(personality, social class, peer . minus

and reference group pressure, ect)

Structural variables Perceived barriers

(knowledge about the disease,
pre-contact with the disease, etc.)

Likelihood of taking
E— Perceived threat [ | Recommended preventive
Health action

Cues to action

Mass media campaigns

Advice from others

Reminder postcard from physician
or dentist

lliness of family member or friend

Newspaper or magazine article

Perceived susceptibility
Perceived severity

Fig. 3. Health belief model.

3N B ¢ ole AAE Qe Az dig Qg 1 o] FoRE AFsted, SRl e &) o
Ae AT F e FYR0EL 3 Jolo] Hitel & Boulgto} AR tigh ojpue] ol &
A9 PEL D AL ohd7le] AR5 dED 5 JA Ardted o]EFe] dn
st 7014 214 (individual perceptions)< Aol _
) s (Al perceptonsa = 8 6) M2/ $R(social support)
gt " P4 (perceived susceptibility), AAH L = -
. ) | A2 £9(Glanz 5 1990 : McIntoch & 1989)-2
21214 (perceived severity) S A7) et 1AE
] . i FAE 23 e Lt Alolol EAlshe AYE vt
gl gdolt Aol A gl Mt Ale FH4 <A
. th AlEE e A ARG AElx) 2
& Tt} oiAlE AL Al Ay AzsA gx
R ] ) . ol Aol (B, A7) vk AR A e s 2
FAE W A2 5 ol oE A A1Ed Aatd digk Al ) .
] ) T, AREE, o)% EFuA TolM & F Udt A1F
o] g Tah AAH fEAT A" A e] <
_ , o a1 Aalel o A A% (social network)S g Q17te] Adwe] gle
AE 9384 (perceived threat) S FAFTH 409

Al z=Aoltt Atgd 22 A7HA] Yo R FEY
4 oleh A BAoR 2awe] A7)t AR U4 gl
£ AEE JehlE Yk (density)E € F 3t vE
shte AZAAA B4R AT A (reciprocity).
2|44 (durability), 283 A3 849 HIx Fo] E3H
"o} 7153 BA4de 93 3d, 133 3, A=
& A AE BAE 2A & = AEA Bl (social ou-
treach)g°] vt 717y 2 dert &2 44 &
2e A BARE ARE S e o H9s)
T A3 HEA WrErh v o4 Ak #AYe
o B2 FRE dd gt} AEA $U& & 7
9lo] Hh= 2EH AU A4S SEAT e $EA 2 9T

(modifying factors)-& <17 BAISH ¥l ApE|4le)3t
A Wl T2 Wl g dig A7) (cue to action)
ol ol 3 a8l ofa) AAE AP W
orh. AE) e AAE AP v L - ZaN
(cost-benefit analysis) 2= Ea 2¥dr}. v]&-

AARAL 91A" o] E(perceived benefits)Z AA|H
#ol| (perceived barriers)ell 28] AR}t & AN
Ao tigt AeAd T A S AAs 2o gl EjA
nhgzlst 47 P5-g she A oM 5L a1y
= ol FYPriestn a3l 9o 1 %S 535t
=t 223 Ay Aozt A& | dFol $714 |t
o] a2 HulS dtsiA vt Aw-g Wtk TR Y

z
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7) M2|0tAB(social marketing)

AtE]ulAlE o] 2(Glanz% 1990 : Solomon ¥ 1984)
FEE T vPlE o 28 HgA7) 24 Bl ALE)H

o

EAL ofe|t]ojo) §-&3F RAolrt. & npAlE o] &% o]
&3t HIFRE e AAY ERAG oS dag
oAl sk Aolvh. Kotlers AM3RAES o
I} Zol Fsllet. Social marketing is the design,
implimentation, and control of programs seeking
to increase the acceptability of social idea or prac-
tice in a target group(s)., Novellitz= AR2|7l#|91e] &
AR E 7 Ao|A] B, A& o4k, Wloket A A &4
o] Aofgta AAEct oY g ABIAHIY EAHE
& A epg ol 2o g2 sl 89 4= i), AlglulAl
Hel FaMdes A9 Wk four Ps7t et Pro-
duct, Price, Place and Promotion®]t}. products= &
AR AY F= 9l ofe|tjoji} AH| 4 Fo] H £
Atk prices o] E FE JAARE AL HEH, A3l
Hlgo] ® £ it} Placet: HAUAIASA A
ofojtle], Au|2vt 47 o] 8E F ULE sh=d o)
& A2g 23} promotione productE © dal &
ged AMEE o8 WY 55 Wikt o] wivkA| P
E 2 489th Pl 2RO F9E 5Y &
A& zlojt, o] o]22 n|=Z9| Natiocnal High Blood
Pressure Education Program & B J%us L2

e o] g]of gt
2. HRYH O o2

1) Gillespie2t Yarbrough® 2%

Gillespie - Yarbrough(1984)& %ol #a 71%‘4
Aol B g BEoR AABIFrt. o] BEE ot
W& gL olalata, FYELL 1A EHE o S8
I, dFuSE Agsted f88t7 o828 F gt
Fig. 5914 & # Sl AAF o] AfuA ol A
v F83 A4 k. 1 ARA 24e
inputsel™ ©] inputelE receiver inputs® nutrit-

%t} nutrition com-
municator inputs® ¥ ¢S ‘é}“*x}ﬂ Aokm S AR
YAelAo] o] FoiA of Wele 2SS vidit) 4
£ 9 ojd AR AR E HE A?]Z]. Tt ARE
AEE AR, A" A BE Zxe A0A Fol e Ul
2l 4% & 93t} receiver inputs{predisposition)
& FFu o] fdAEo] Y sAl AFYACA 2
el M ee g, Ad, A HE, e, §R/ B
< 9n|3ltl. Gillespie - Yarbrought 9J%w$ w4t
g0l A A #Y e tALE o]H AR U2
receiver inputs®] & AR = M2 2 e
Hole Faclolgtn F4gitt, aeng Aol
9] &8 Eol7] YalH= receiver inputsZ o3
= A& v Fa3 doloh,

Yarbrough(1981)& Receiver inputs< # 438 37}

ion communicator inputs®]

ri

o6zl

A 83 o] 2% FHAA olad 4= ddkn FAj
ol A7IAN+= individual differences, social ca-

STRESSORS STRAIN PROBABILITY OF
POOR NUTRITION
FINANCIAL [ POOR DIETARY
STRESS APPETITE INTAKE
a
b a b /

e

SOCIAL SUPPORT

a . A main effect of social support

b © A buffering effect of social support

Fig. 4. Conceptual model describing the relationships
among social support and stress.

Inputs Lo
P > | Receiver inputs

> | Nutrition communicator | «
inputs

v

Interveriing
Process

Interaction
- Communicator-Receiver
- Reference group

Attention

Comprehension

Acceptance or Rejection
- Cognitive
Outcomes - Affective
- Behavioral Intention
- Behavior

Fig. 5. Communicationg Nutrition : A conceptual frame-
work.
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tegories, and social relatiohship °lt}. °o]& #H 2
ATUA A A HEE dol7l o[ &S0 g
59 Hovland A78¢] A7-23 ] oJas 79
a7t grger B vkt 1 ApQInte] £59 Hie, Al
| 7k #E FAg ol Heldhe Aate WAlA]
o diaf HeE e laata sjMlatn 7] A ol4le]
= olgl ARIAr o3 4Ee] oS A Hrh
Lazarsfeld8 % 8 predispositione] thafl o]-$- v]<=
g 4 AYPAR o]5S A EAER 1 U
ele] &af A= Ak=]A 1R FAG. AL g Y]
228k 912lol] UAY vl=g FEE ote AMEES 9

o Atgjst TS Fef Bxbstn Argiste ApgelA =

o 1

vl wA A g B3t sk S Holvke Aojv) 1y
o 2 A A v ALY wgFEId A5F
o e AFES AP v&E AEd S vt
AR A social relationship T ANA = AFE 4134
o FAE] gl T4 vFA 07 THUES A
FuAo] el thak whgell M a2 FgE nZitha 4
R L = ‘”01*1 wgEe Hges
1 AEke] g lo] GYHAIA| o whgshet] dEE

A 49l

A 8.4+= H 2 (intervening process)eltt,
A2 Aedm 1o Zafe] Fitelis WEA receiv-
ersoll Al Hofihz B Eol Al et o] ¢ Hdakgol

= REEA] receivers?F F414 2 2 3toldla(attention),
olaf|8} i (comprehension) thH-E2] A% A&z (in-
teraction)o] Yoyttt AAx 84 Z3(outcome)
oz vl Aabs iRlo] YUHAIAIE HolEo]
£ Ao}, 2EE 94 (cognitive), 14 (affective), 3
%29l %= (behavioral intention), &% (behavior)2] <<
oM Tzl IR £ ARE FestAY AR A
o[t} o] By Jekwfo| MAEZ] A receiver in-
putse AR Aol digf o] &4 A& Xﬂ%??b‘ Z
Abet receiver inputs ©AR A YdwS LT
23E AdE 5 Y ek L3 Hre 5 A
gtk o] Bl wat Frt ol WY oz WA|A o Hhe-

sheAlE Bk 5 9

2) "9l =M (diffusion of innovations)

2] #4HGlanz 5 1990 : Rogers 1983)2 &&
ARt gt A JdE o] 20 B AR Z K4 TR GAF
o] 7= #AlA Ryan - Grossse gA& wolg

ol &kd g PAE oY ad=m
M=}, Rogerse] elol ofstd Eale] ghitolgt
AET AAAE ofolr]o] T 7)Ee] ofd Ade
Fota] Alsle] FAdA HEEE AAE it
gale) ke Fad TR A AR A &
Y A2y (adoption)olar b dhti= 4ty
(diffusion)e]ch. AL g 7] MEE- A2
3 Hn a2 sl 234 Be B4 gEE 3
e ] &g wolgd A
grol59l 79 4 % a
e A 4 e 3_0]% s o gl &
AAWA oy}, Ak gk Afglo] Ag g 4l
o] L3l el BakEle) she & 9wt 1
B2 ol 17l tigk 22 ofeltfolu} 71&e
o|e]gt gale] st A& AA Al FAUANA ALE
o] 5o WslE Yo 4 vt il Fato] JFA
0. o] o] 7] flEiM = AL YA B & 3o

fegto A dojA & olelo] Aty

o gt EAle AY

A7rE s Eale) 8ol @] 7t UAE of,
ilo] BietAl 3 AEal old & 71es askA &
S, gAE ddxos A e = e o, gald
AAE A 228 e 1 gl mE S &
abslo] 72 4 gleh. 2R R gduge] yio] ojd &
e A gk HAE o] wshks A et
gof A £ 9l& Holrt

1) theory of meaningful learning
Ausubel& 9]”]‘”% ﬂ%% A ‘%-f_’r HEI} g5t
| &4 Aojd w o
o 4 Qlda %%6“4 —131\:; 1% A 7t
2 %"J g b e Sl oln] g sl Alo] 7
geletn Al wet 7k2x| = Aol Fage
E]r(Novak 1977) Novak(1977)& wﬂ HFAF 2o
AAH R glg 4 9l %“ﬁﬂfé k]
AEEE A
5 Atole] ofnigle #A

AdEt st it 25|

_x

ol‘— x]/x]

M‘

==

Z(concept mapping) = AokstiL 9l
9] gels AdEo] e A
Heh) HolE Zloltt.

sgselol & Fa3

ko

7

¥ Wl oo é m
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oM of
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G QloiM Al ojul da e A4S Hot
Ha: g w, S5 E Be F oo, uiA, g
SollA a3 onE ok w) A, A4t Sl
A a3 oog gkt w) wAHH L AT u) @
FA7E Hre o, 4 -v‘xl*a‘ A1) e T 2 B B |
7o =72 thstA o] 49 4= lth(Park 1992).

2) S&AN 5P (learning and learing style)

Kolbe A¥4 5ol #(Devine 1988)% 713l
= 1F ggold AEE B A4S Fxshe AHE
ghe] sAlolalm Bk 1= b4 §3H 0 Bl of
Fo|2]7] YaiME Fig. 69 veht sl w7tz 9] £3
ol (Fig. 6) WhEAl EgE|ofof ghrha F=73airt, of
TR FFAE A A8 8 (concrete experience,
CE)dll /1A o8 Fosh= AoAFH A8 34
e o] BHA o] AEE St 13 ov|
& 2 "chreflective observation, RO). o] HA}
e HE AA qFEAe =y 48 fEstn
MAA AEel| e AHEES o8& Frks7 & gt
(abstract conceptualization, AC). o]l A&} o] &
So] oAl 7 8% (active experimentation, AE)
< fmatA "o AdH ggolEdA e ?-ﬂr FAe] -
13, k.51, Azbstar, sk 58375 E gl 3
stnizA] ghgpalR slolg 19 AEE BAE A
g Wl ohg} 11 Ao FE] 9B &G 5 9l
A & St} ©l 8o] o] o] &£ ghgrol g WiF o] Aol

~

X X oo

A& A&Ho R FrEn v ZHXW‘EPE Bolefn
Wa o 9ns B o] £9BYE LEE 2
CONCRETE
¥ | BPRRIENCECH | T

o (feeling) )

/ ACCOMMODATIVE DIVERGENT \
ACTIVE REFLECTIVE
EXPERIMENTATION - { OBSERVATION(RO)
(AE (watching|

(ctngg | T
CONVERGENT ASSIMILATIVE
ABSTRACT
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Fig. 6. Experimental learning model learning and
styles.

Fig. 7. Instructional activities that may support different as-
pects of the learning cycle.
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