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(1) ICME-7 HEH Y

ICME-7} Th 87t AR Aol AA ZFolq 2 3,503 A F
Moz AHHAL GFTe] URY =8 YT 44T Y% A7
of iy W AAUcHe oujolyg BAY chato] =Hgirh tiyo] A &H
T8l Fol2t Eololalen 4 UHES plenary lectures ©]o] working
Group, topic group, Al4l7lel AFelo] oyt uly AP, ICMEAISE &
FETY UEFel F7b Hol YFYBe AFYFeE IWHACH
plenary lecturesol X & F o Eolya',Fr‘eudenthal Sol wEs o] o)
ol +uz LFFe] A o &ol W G.Howson, LAY sjstel A4
22 dezd B2 43%& FIFY B.Mandelbrot Fol F UXE F
ded olEY AL VYA A whel BYrle wIHE 2
£ %A £8Y AU o =YY J)ste] oy £AAch ole] working
Groupel A WE % Eoj7} HYdd F AAE che Tk

1) 23489 $aside) 943 sage Ane) 2UAA
(inconistencies)

2) mlARY AEM HAE o8 g oy 2& HF

3) £ gHe ol v

4) I 2K T2IY

5) 4+t 2AlolM HAES Ay Wyt uh

6) SIF =& stolA slstel d” L i 21

7) de AYg AT $EN BAAE, +u3 2UAY A

8) FEEH ANIE B £uR%e 23, 4% 289 A7WY A
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Solgded AL AN E D717t FAA "l AEEH, FFY
o AP Ndstes EAdME 918 AY ZEYo] AT} Topic
Group & AQgase Z2adl ©F, +YIFY AHF 4%, FF
#Y Aol B AA, £y 24 - HFo] Y 2HFAAREY A,
32 Ay Fo] MUl F2 LEAI} o] E AJsla 7 rietd
ZYS FYUEE 3l PAoz AYHAT. EY It EAL olvxe T
BFRte] FHE FHAZo FA 2¢ ¥ AU = B4 Adr

o] Al 4+ FULZHGANE 34 olw7t HUdo} 3239 A3
B $E3 wjRo] AgYS =44 AU gFE EE0 UMY AE
2 FRAFYAREY ol 0] driFel o]E2 & A3}t VWorking Group
oM oM A/ uizto] 87bA] o] F& AAIL =H P2} ¥4
o A7 YBEES AW o]EL LAY FAo] YRHE Exg
3} 2] 13 £33 113 (Advanced mathematical thinking)& 33}
= we] =y tEAHojdtin B4 Ath. BE, $54% ZeARY
ERZE B3te 42 2L EE A< FaAd2 A dxd et gl

=

3

Z2Y $53 oy ANAL2A AFEY ojuANso] Y EE 2
T 5L E 4 Ath olHY =FE £UUESY o|EdA AAFHUA
UEE A A A&t dEEH, FEHLAAM ¥F5 & HR3te Hol
A B Alzslod Piaget] Y FPFolth SUIZ7IAYAN HEN
2148 HEg AFEHE T3 FFUAA 2F5HH AlnE EAEY 3
W AL 2d cfE(U.S Aol A 4P T4 (construction)E T FH
§ B3 AEY ZAES AREY 27 Aottt £3 2% FFHL ¥
FE= Agoldrt. ®, zZtFoA ustn g 229

ol
AZb dded U FF AFY AEAAE (22AL) LES= L
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ICME ¥7%59 2%

sleoich

227t €2 BAFOA Fasditia REe BIFES UAY A Zol
o] Felgon, oA ICMEY nl] A7 BFE A} ARE Ro}
E FIY 2 Prh oY FolA T drWYed HEES 243t =9
e A= o #Elo] dute R Prh

@ 2%3SoM 2YFYR W =Y

G3o] FAUY ¥ & AgtEo] FEFY BH U¥ BIHS
AP Zox EFst FEFs Ao LA HAdcol geg 323
of Hl2¥ 4 & o8] HA vieiFE AN o= AL L8 qE
th o] &L FiA] dele] 72 E Fed, shu: X EY AYE] B2
e Ao AL $FHLE 8] FHA don FH2E A F A
o3 wigol Fches Zojti AtnEe 2 9oyt EA(words)2 2 EAF
B Zul7t HA ke thE AbgeA Ruelal: Zo] olud, giE B
3 et Aldge ste AL YulE acdjE AdUcts] o tiE AdE
#7]2}9] (evoke) = A& i Zojrt. i st UA 75 (function of
Cognition)?] &y o]7]%2 A Zoly ojn] &z} gl AME WA
vd AgEHE Zo] ozl ZE MAE 2AAsted ol & Hrle Zelrt
(Von Glasersfeld, 1987). o]lgtzt2 o] &oletd fej&= e (truth)§ U2
st Zlo] olujel 92 ZEo] thyt Viable explanationg FA¥ri= Ze
2 FHAY dele =3 A7 gkt o] deE2 viyger FHF
ZAHEE x]2]2} Eol tidle] 553 o2& ALt ol&Y AsE TY
o] &is) R,

A A2 olw Ao MWW [Fape] FF(activity)o] ZH¥E F2
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glon] I A= oln] ghEolal AR o] AAte] Q= FHo] o}

e
oX
>
2

TFgoltie Zlojh AMdFYatEE YR IES X4 dAR e
Rol olun ¥Hate BFEY ZHYol Y Who] o of: L od
WY o2 (in a certain manner) o|3j3lE VHolm, A7|A WHL ol ¥
T2 A8 YgAed I FAY o E AP} HE Ukro A £ o
v Rojr}.  H(truth)o] oisiie 2ELS E5Y ANES z=r

Glasersfeld(1987)of <3}d,

F452 AFY YPyA < EAEFH AN
(ontological reality)e} tf-gAjZicie Aztoz “H"d$71 Qch.
1)

272 %A} “viable”olglx WY 4= vl

(5]
fle
X
4

3, o] viable2
“fits within the experiential constraints that limit the
cognizing organisms’ possibilities of acting and thinking” &2
ol s} Hc}.

AEEH, AT oFE 2 EHYE Fojudu a2 A (path)7} Hol
2&E5tA 2 ¥ viabledt Zojrt. Aol R B JFHL o] R )
U =@l glod Holetar HsILE Fo 7} o] ol s =ML 3}
HoRY ¥ =A Elwtygel ot £FHAU 2 Euh ol
o, F8FAAEL 2 st Eol A WMol A “viable"2t Yr}. Lo}
7t §-2le] H¥o]l o UL (statements)Go] “viable"oleln F W sIW
Fold a2 JAYUrt FFFYAEIL £ BAY HYL 2Aste
P2 Ert. 83 A4S ggatet FHY Ao opun, £y A
3 AP MY HylRche dnelE BAEE 843t (generating)
B2 2ch. ¥ (learning)ol @t FAAUAN? 2HFYAELS FF5F AL
BRAe e vhEA A A g S BFAE Dol EAR EAY

2 ges AS Ao Bk F4FANEY F2L ANL ARY 4

Lo

ol



ICME 7859 3%

ot

e
» Moo

3 AAE FEVUCHE BHolBE YT AL o] £&3] cte H
U3 et A2 a3x drhe Zo] AR AFAE st ¥
drh, &, FAHL2 ol Ag A3 2o slo A ¥ Z Yerte
ol t}(Yackel, Cobb, 1990). wtetr], ¥ A|te]= ojnlof oyt EE} ThE
oA 23& T FF MG JMAE BF S UEE Yol Fosiy, +
3l otojtiol & uide M B (Setting)olA AAIFH Efislojof 3
the Zojch Zate old T AYolAN ¥EE FAAIE 98-S & Eolx
ZE FAAsHE AR FHojAe ¢HrthE Aot Ad2HA £ W
S8} Al Aol ZzEW AYE, AE, WY, YA, EE 5o 93ld
3ol FE ¥ rH(Ahmed, 1987), Wheatley(1989)= P FojxalEe 2o
it BEE 22 AAYEY 299 B3

A F4ol¥l ¥4 (Problem centered Tasks

g

learning)o] %131, ol= 3712 @48
dE Tt &, A, @Iy, A
Eolgon Al d¥WL 03 FLHLE cooperative Sharing
718 Bgsty AFE 2Fste 9

g & $olrt.

ft

ke Groups

(3 FxEF9 EA

Mesel A8FALS £Uge EHF 24HY Tl 2FE 3
A4 BEue zolge] Fayel H¥Y 23 wAUoU, Adud @
2o 43E AFA RUTH BEuirle 227} YEol8o] Y 4 Ax
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Ue ol¥ uwe Agtge] FioldAn fele 22399 FAUE $E3
oj3] B3 gejold 2 NUE EZUAR YA ZAN 438 s - ¥
FOlEE HJU Ao It Y A4y 5] A ol 4
A g, FAHA AN o & dde AFYck: 24 AT
meld, $URZZe] BHFY o] ¥yt wayion PMEY ¥HE S RAH
grch ICME-70ME PMEoA AJIE AW dF EAE0) ¥
Pycha B4 Uch PMEY VUL J1&3Rd,

A £UAA AX Y FAH ot A7ldle ¢3¢ A Ao of
T JAEF wF e Y3 WIAAE Aol AU AE FAEAA
2} 3 (process) & &4 U B A= A 22 oIt uwleld, AFAEL ¢
2 P A7t Yilo] Hch. ExE A FH Jdolth. UFAEY 44X
zZgo] uto] YfHo ol Fe¥ AE AFert A7 ¥yalol ok
AP A e dEAEL] dE 8o 23] olFeof A& VAol B 4 4
I FAE o] VRN g FEEs Y 9¥S @)

oY BAHE AME R PMEL] ¢o 2 d3}AE 42 2 ¢FH

N3
lo
hu
o
s
R

ct.
1) 9212} 3, #jn)e] 74 (construction of meaning)
2) Ze-UgF Bl o AHH &4
3) A7 Hok2A +¥e 24
4) uloja 2 FAFE o AL #HFP

o7l FAAEe] e €A HF 1*1 Bl 2 H(misconception)E +4
e €2 FoolA RAdd AdHE oFE S8 JdF Fotg, AH
o] Htl, o7|o] #HAF g4I FAoT A3 AY AW g4

A} (advanced mathematical thinking)ol Tttt AT A s iy 4ol 3l

B4 ol 9PRolz A2A™. odoldE +HYLEAH 3P, A4



ICME 97459 32

2 B2 +& (3R 4% LS Y&xE] o8 AFE AA o
33t =kE F = misconception?] FAL F3ld AFE ¥Urh FY AA
¥ a7 PHS

Tall,D.O0(Ed.) 1991, Advanced Mathematical Thinking,

Kluwer, Dordrecht
of £717t slof glth. ICME-6XeiM e F$5HRY L&HY FHlA Y
3 Atsro] viyt W E(Burton)d] U7} glgl et ol HeM £ A}
Ao iy Z2Jv} working group, topic groupd] 4Aaj7 ¢lddct. FS4Y
Az 2 Ug A HEY 7 dHeA HeludE AAAZH felit
o)A E3] tisl:= ¥BES Misconceptiono] TR M & A7 Ao
th. ol W8 £33 Az FY do9 EAe] Ko 2zxF3 A
2 Wio] oy oy s AE HFE AFLE Rty FY A P
t},

AZ7AAE F7HA] olgrol Ty A¥AA VAL UEUE Aol Holth
olflolx RAAIRZEAH, AMUFIIY sy} 2P A, HIA 5
o] FREAT A7t sy g4I E gk
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