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ABSTRACT

The purpose of this paper was to review critiques on methodological problems relating
to Piaget's researches in terms of its scientific nature. On the basis of review of literature,
the following problems were pointed out:

1. Notwithstanding Piaget's emphasis on the scientific requirement for verification,

Piaget was against the deductive method typical of scientific verification.

2. Piaget's theory was so vague that it couldn't be falsified.

3. Piaget ignored criticism of his method, and this was viewed as unscientific in the
eyes of most scientists.

4, Avoiding the antecedent-consequence sequence of scientific experimentation, Piaget
took the descriptive rather than the explanative nature.

Piaget didn't accept individual differences in cognitive style in his research paradigm.
6. Piaget's experimental procedures looked very simple but they were too complex to

understand what was happening.

7. Although Piaget's major ideas treated the child as the active constructor of reality,
the child's experimental tasks were structured by experimenter,

8. Piaget's clinical method depernded heavily upon language although the procedures
required manipulation of objects. '

9, Piaget always justified his experiments in terms of protocois selected from all the
responses obtained. However, these protocols may not be the most representative re-

sponses or behaviors showing the child's cognitive structure.
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g oj oyt HgCEEEE wsled ol

Piaget =S dubd EAEL H8s8ed (Miller,1982,p.178 ), =2 FZMPigo) <o
Al chekdl WEGIREAS R ¥ ol st MBS Gz, EHNE ®EREe o §54 9
Al 83l EEREY mER (clinical method) & HHEa oo, AN AL 743538 obEe] T
AHO R zad 4 v WHRHER st ol Folxnd, dla Fiel A kTl e 2
H 9ol Z Bodsb=dl B IrBS A A stz A ol he Piaget o) g ske 29 Al
HRF B B#HK (epistemology) o g5 Fvisted U85 S FoUgds A e
BASE HBEZA Foiokd MBH HERIEN = e 4% otz ol olys T4 71 29
o] 29| it o-F& A7st 9l

Peter Bryant (1982) &+ Piaget o 7942 HBM, &H—-EEY HrEd wdarn gleng i
A K EEEe vlvie Bt stck Piaget 9] g SIS ME 29 dAFudY s 2 A
o fLEH R (alternative explanation)s A2t =z xstdck Popper (1959)
oAAl #HetH Aol HEFBMHA (false hypothesis) ol AL wAA7] BRELEL 4% 2 M
of AdE wts At sielete ol RALM BWEo] 75D A2 wolgd 4 gickxm shgEch

Piaget 9] 713 & A4 A2 & Base e a9 RHM: (invariant sequence)
o HES AR c}a ZAE NS B8 RawkiEel viehg T3 olohe AR #E (concurrence)
o] ZAE Wl dojgtz & 4 glch Piaget £ A4l A4S =5ty FUHOR HEY  HAE
kR tﬁb’rﬂ‘) HRAFES AHEsd o kA T AN 49 Wl A HEkbke &
Z7} My W ( within- subject variance) & AA 3| AT 4 gk Zld, olHol vz 9
ol A o Fat My RFUE HRE WEY S AT AFE d=u APk Ao} Piaget
= AT 4 obE-Ee 4 ( age norm) o 2la] M E 4bol 3l R4nEEHRGS EHA 7il°é*d°l‘+
3l 4 -'r’-z—l FA & dogsigiAgl, Miller (1982,p.187) 9 ¥4o] ©2 o) Lrh5sicts 2
=2

kY

<KRI>HFEH RFE U HAY #EN Uy RE REER

B R o M & -~ B K E B B T REBRR
A-B sequernce At B* ,A*B", A™B- A™B*
A-B concurrence A* B*, A" B~ A*B~, A"B*

olo] A7s = M “ task sensitivity” 24 Piaget v WREE/F AP A 1 o
& 75 Esiglche oo, Piaget o] RBBEE 2 A5l Y Ry Bo|do] A
o FulE, A%E, 7198 AR, dofA oldE B3 %L kgt EAL AAd, A4 oz &
AEL b5 RBTRCl ¥ 83 & & AUk <dF B4, RaFHE A,Bo A ®E Av
FE BYo A o o whgg doqcy s, F BEY RBERE Asl Bl ¥
HAY Ado] EAste A2 49 4 ok 2F A A BHRWOES o F BE: A B
AWES 23 AAY F Ade AT aHE Folgleh. Piageto] o £U3d z2A4Fze A
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WE 3 Qckmshs Aol FANGY 5455} dolsichs WS} ek Piaget =
SEARRGell E WELKRES ZRE % (decalage) et MYog duisiaiy o AR 2z
7 A2E A E ELstee g Eolatn Rdsisich 2y o) fHiol e Eoj7t 2oz
A8 e ¥ Piaget 7} =93t Mizol o3 Aviwbde o2 RENHL 2x Tz et

o2’ FAlZt 7b} 2ol elojvbe wawhAlE R BIFIHEA, o HAA Z2271 e Ao o
Hbse AR U 25 o Foll KBEY MK R Wil gt o o) 718 2 9l 2w
(Case, 1978,1980), 7l o 4|l WMBEE BB 450 34 o] HHAEL Bl ol¥E o
AUz e Sud g fiEss 741{# Sl& ¥k obyet Piaget xp4lof x| okal Al g =hx
of BN BEEY Bl Ydwisictz ¥ 4 9lch ( Kuhn & Brannock, 1977). Sinnott (1975)
= BEREHEAA A5 Ay (o, %3 A, g, s, 2SR o AHNHSE S)E 4
Eold2 Wt FEFolv et 4EAYSe »Mlic} 1 4HFFol w3 m elek. o] Yo
@l Broughton (1977) 2 RFEM MEEHS 2o Azw4lolats £54 uf 9lglch

53 WRRE #H s 4= | kt@ﬁff °ﬂ*‘|i 5% =953 9 ot Kamarase} Eas-
ley (197D & 2912y AT o}559 REMES 24517 A ARe AdAE 520 HFal
ot el 27|Zqle) BEMES FAeted M @sx Lelobm 49020, Price- William (1969) &
HAZ EellF AEo] B obESol wste HHFI Y TAAE) BEo] wEom ¥ 3rshui A,
L olfrR of olF S olUAYH olot AU AP & wlol A W Folnn sl Adjei (1977) =
EAAE AUEL AT FAMEN A, 4429 FIEL 4AYe wito] wEtn Bl o
ofel =istal Piaget (19710 & “time lag (AZ A& &4 ) "2hn Hedswial, Ssiz0) 314 ¢l o)
AAle Bamel 489 + lohe £kl sl Dasen (1977,p.2) & ojd dgAs} H89 &=
Az Ao Ags FOoHE HYE v Fakd ok

%4, Piaget ifo A7Uwal BN IR 9234 LRAEHRED J¥e RN KES
dEd AAA o Ay A9t o) 4k wyo WS HEE MEFA PR (inter-
action effect )7} A@A sl dgg F4 Acts HS ¥alsls] oz et 1&%7} i
%2 oloprlE AU Eudd, HEA A4 APAY ojokrE HUshH| S:vii 4L Aok
& Aol o H$ol, Piagets} 2 A4stx gl more,less,equal & 34*&4% ofFol A
Ael s=ote A8 o2 AP A AN Bagssol BHLAY 24 Piaget 7} o} o 2 My
AANE ol FHE obFe] AATFRE wedsts A% KMol obd B3R 85 Lolo] U K
B TH% Z¢o mAz vhe Alole olHe] uiE olEe maE e Piaget 5} 343 s)sx
Aete vide] AHstz Y7l sheh (Miller,1978 ; Siegel,1978). Rose 9} Blank(1974) & Pi-
aget 7} B WHolA “ same” ol@t ol HE FHM AlB3td U BBE AR, 25
Ag AFol “same” oyt & WHANNF AYL ey 232 Piagets] AgAAYG o
< Z%F Aot Basgch =3 BKE Kk Aol Rk wdozA of WY IEmKHFEL
UWF 25 vheb EEEN RBOKE AH8¥dal, Piaget Agold vlnEoe FAY o}To RE
NS M A28, BEoPEL ¥BELE FEY sh54o] Ackm &9 o ( Miller, 1976).

¥ Plagetu MENY Mol Yol JIS( training ) HEE 2Exoe A8k ek, A X
ol ¥ SRR Geneva BRMol4 Bt op 2}t B3 %@ FHER LEBBES dPAE
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Z08) 5jof gk} ( Inhelder, Sinclair, Bovet, 1974 ; Engelmann, 1971 ; Beilin, 1978; Brainerd,
1978 ; Kuhn,1974; Modgil & Modgil,1976). F#<dTo 35t Piaget 9] &7 3o e i3
BiEe BB (WL dulol Mo BEY ) MY obsl Iz F29 alukd wbek (spontaneous
development) ol 7lxaof "ote AT nastiA FAdAT KES Hrlsles AF0E 29
A 742 271 ol A5kl ch ( Piaget, 1964 ) .

AA, olgigt dH2 A%

=4, =A% sty sEEks?

AR, S5AEE ATEA 2 FEH I Holl obF £2FFL odo] 9100 o|dt e B
o AHFEE gl sted AdsE AAdst? e (:elmdn (1969) 2 Fulo ofs) Al =
AL d5shgdes dddel dFEol o AN, HHN KES MHLE Ado s $ix
7 bz dl et 2 s “E28 49 (sufficient experience) ” olz ¢& sh:s “mQ
g 73§ (necessary experience) " ldl, HHEH T v 4L Fikel siddtcg v & Adz
7istel Zdo] AAdeol A Ags= A Holrk ok wA kT aslA & ALE LoDz
Fol g Ago] wt=A AAH A4HE A2z ZdbchE Piaget o FEL HE AY ol 4
gl msiaRes L ASte Aatgbz & 4 9l ( Gelman, 1969, 167-187).

o] 4ol A Piaget o] d-Futo] Ad W24 FAYEL L mae) FA 7 o dre =95y
#ah, Bo ZEAd FH AL Piaget o MR HAANF LS RaBEs: T BRASY &
o EimE (content- free strategy) & # &3t ke AHoloh (Brown & Desforgel, 1977 ; Furby,
1980 ; Wason & Johnson-Laird, 1972). o|& FHAHS2 s 2ui, QREH FExd o4 Ab
AA x49 AA, @A FAHAA AR SH4uAY A, @ARG, AAH Q5w pe
Ml e A4, 23z @UALLE AT HEM HHY B4 Solch ofgA Ex, A" A4
Y U 8g dy £ =21A Azt sbedtohs A Bl k44 (metaphysic) Bxmolstn ¥
T Ao

I. REECER0AM Piagetd B

A7 0]l RELBRRAA 713 2 BAlE 73 345 AAGd, S8 Jean Piaget & &
3lt}. Freud ¥4 Piaget XA QA RELORB 2 7dE stgAw, v AQ20E42 7
a2 Hanel| A Atld-Foloe] HPHLE ob5g H422 A7 Aol gl

Bryant (1982, pp.253-266) &+ Piaget 9] #fzo)] =83kqd “British Journal of Psychology”
oAlN WHER R/XE F3led ek Piaget /b SR obEgickd g 22 RELBEY I
Bt AYsixl 2519S Aolzbz Piaget o) 4 FHE vt ool

o|¢}z+& Bryant o 344 7ol H#l Cohen (1983) 2 ¥ udh ws-2 Yelliddc &, A4
Piaget B3jol Al ol F2iz)7] oMol TEIEH LB 4l Watsong John Hopkins X
Bl A 407 Aldote) 5 - A I, HA 9 A A we, AAULEg AN E el
2 FAste A¥E 795 (Garrett,1951,pp.127-145). =3 Watson (1919) 2 “Psycho-
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logy from the Standpoint of a Behaviorist” ol S B T [LBA 7| X7 gz
a9l 2w, Z&= Bryant 9 S#X RBELBEE “H4:6) 58 (parasitic subject) "2tz Az
g Ho] itk Watson it u<zgt Alzlol RRHAZRES 3 212, "9 LFE#E Vygotsky
S5 Awd, 29 ol . % ikl FA 4Als = vlatel Piaget A d Al 2ox £
'oka-i vt Cohen (1983)¢- Watson #t Vygotsky 7} Piaget Hc} o}-4l 2| Stof] 4] zbatg wrz) 3t
ol iz obFd ol dlwh habd AN 26l Aol A HA (o], Watsond] ol & A%, Vygot-
sky &1 kim0 el 2ol pel ol Fsbro)l Fubs{aly) Wl B ool absr shadch
FRol M= 1978 d Sl v A ~'f~x}-<4l otal 7bd viol qlsl d2ks Freud (1479 ), =2 thoj
Piaget (1071 u)ol2m vhufx)iz 4 ghspel 1000 viubel ek u] & Piaget o] ol & 3| % 7}
Freud wh&oluh, Freuds) ol & 2 29 BAES ulvbeli wdsts 402 2189w
Piaget & Hubtf o] 2lct zetvk Piaget A4 & o= (1920-19554W) . % LRpERE
Aol A a=9" Aol dleh E LEElA Piaget o] Zo ot A 4 Flavell (1963) o] =
9] x4{q]l “The Developmental Psychology of Jean Piaget”O{lA-] Piaget & Mr, Child Psy-
chologist 2t S ghil4] w]£sidvt Piaget BEgol 49" F olfx 2 FAle o] Zo [RE
of %215 ZA Wz Freudol Hmsis MET 24 HYH L A2 worsod sl @ Foldint
oj97+2 Flavell of x4 o] Cohen2 Piaget B#o S84 29 %4 gif o Folgtzn
dlo

shalct. =, Praget = AAlY of el divt sEAE2 vighg HE opEolx| opsigion Ge-

o

.u'lm

nevacl A Piaget = WFE&e) & FUsg o 245kl o}

1966 'd Moscovacl+] HH L A 183 I 4A2)&slol4 Bruner = £ BgEmR#He %7ix
AT A B ARk ol FAEL Piaget Bigol A3tz v 29028 43t s Fubar A
ct.

A, BERRS NoR L3t = otk Q7te] R BIFS H4A, FAH folE Tys
ol ok 3tz Bruner = F3519] o}

A, BERRE Azl 4%t vk Eel s dsts Kby WES sl okttt Bruner &
ibak A7 AAHH g Hmstslan FHshlste Skt # (system of techniques) 8t 3 sk o}

A, BOFERGKS AL Sl dad AdH AbmsFo] Hoof sl o e Lels ofalo
S BEBRE vhEA st AdAd A g4 AnfA L wele o] BostE Ao
o Piaget & Higiest HHEME HEFRARR F 3o YA HigEs 4B UL £
FggEote] Add &5 S8 4T S Gobs e U A48 R 27 Bower,1974).
o213 Piaget of HREMES Aol 7ol AF 29 HF/elA 2 wlds] F31 9o} (Piatelli-
Palmarini,1980). &, doiwtd A4 Atzmatetel AAXY A9 o 4o 4348388 &
st Adeofd AAA WA B F LA AE ool s} ello] AbEstE QlojH 2L Tyl
% 7137} gickel £4 $aldel $Ege Adold F35 L ooy FHAlAl= WA HA 29 R
oo},

A, AMBEEEL ot2 AFETE559 U343 A Udol¥ WQs} 9leh AR Piaget
o T8 FHLE BARHK) HAFol AL DAY S LolEs] A @AY HEHE Tuls Ay 9
Aot A RECBRZS HR ¥ M3 AMS 24 AFHACE st 9L ASH} FEZT

rl
2
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S¢ daozstd 9 Aol o wch A4 o FAE BHLHARTS AKEH CREEET
o] 2L L o|F1 glE FHolr % Bhch

Sokstuy, Piaget o 2 B0 Hqh& H484HY olaral A Ee] &ulE dudd ddorg o
o) dFANEL RIS BEYoh 3 wHo sosiacn 3 & Qe iy T ololefy
ZhyebA S, o eie] Haale Piaget Migol Fab4 g viedel o chame) LFALES S 9] o] fo
A gk Al e Bwsta Ao

2

1. Piaget2 ®WEEY AR

Baldwin (1980,pp.258-260) & Piaget &g uhitels d-rabgel A5 ovx e Azx F
Ao &l =gk Aol otk F, 2 sty dobrl kel g FEA4 7}1%9] 5o aks
thi= FAHlolm, EAlE fole REFHES BITH @& Bbose d59 T
AE dAd 227 oMol HEA REY H5o] ddde T4 Goloh AAT Yelolyq dHEH
Piaget Bz ulvtsls A7 59 dAF+5H S Piaget Bkl £298¢¢ =53 Aoty B 9
Fuby Aol A @S Hoosls HRPHES nokshed dove Eokel M BB R (replicative -
research )& & ol A &AL F 9lef,

Piaget Aze ke NAR ST Aedsl 2d obefob 2ot

A, vlolold Ael APAAE ApgstE Zo| FAENET 2o ARAoE 2R £ Jlge A
ojm (Miller,1976),

S, “Surprise” A¥A=-E stv)stel (Charlesworth,1969) U 4A =Awe] Ad A IHE
Z2g 4 g Ao|e (Gelman,1972; Shantz &Watson, 1970,1971),

AR, BREE/ ob59 d4uga A4 Aue Yagde GRY (naturalness ) & FAst=
ol o]y ( Light, Buckinghan, Robbins,1979; McGarrigle & Donaldson,1974; Sinnott,1975),

A, 244 AW 2 Sold o8 HFE T B 8353 (Decarie,1969; Jordan,1972; Ko-

pp & Shaperman, 1973) ,

obalx), Scalogram analysis A@AAME A3t FHH A4S =24 RFIE RAESE
9 REfy RFikol v #EM #EE ¥Y 4 vk Aoz (Kofsky, 1969),

otAl o2 Piaget o AT-FAE slAshs 4¢3 WREELS 27 A 83 i HRERy g
FEEY AREE ol A Pl Zoloh (Miller,1982).

A. HExRE RE) A #5

Piagat = BREBMS o 4 RRE 18~2074Y Aolo] Y55 W% At KA £ 9
o Bower o Wishart(1972) & Piaget 9% Z& RREXE AH&519e A 919 fae 25
9 YA ol £ AA) BAY olHY FohEE Wi ABHE Ha YSo Assiont F
R AT W AE BEE KREHETAAE 4389k o 4925 EHE, Bowers .Wi-
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shart & ojobr} Zulell a4k o EANY 59 Al = EHEHE B £50 Fof doly=
ol (Piaget o] %3k ) ohdetzm FAsct 2 olfv E5FHI INE Fuidl golE gae
Aol =l 875+ BFES R—stdte Aol 259 F4g 2o #3238 87 sl « oz
AFAAE zol3llct, F, olddls g A 27 WAgiol op HrEL A
e ALREA . o]l B2 A ARIE ol Bt HEE ARNE cdote £FA BEs|IY o}

43 dop= ol ¥ HAE F3%e AL BoUoh olae Adel o5 Bower9 Wish-
art = di4bo] Ajok2 FE Ateiz|wd ol 1 di4bel cid #F P A2S Foddlcl: Piaget 9
ERT ubnbss ot

o] Aztell gt Piaget o YAl =3 4ol ¢gl2y, Baldwin(1980)-& Piaget of Fo
A A AFg vdste b Y WEstn Uk Piaget o Aol % odolrt 71w Bt of Ao
At e o7kel 2 WAE Fe A 22 FFE FAT F ok zY o] BRS @EN BiF
(adaptive movement) 2] |A%2% W9 Onf, Bower 2} Wishart 38 o4} of<£4 9 BHEe o
A obstgl et 53] Bower of Wishart & Piaget 9} 2] “AJokutoll glched, Abmsb o1} 7
Gttt e BRRBREHRE NY3IAZ ol & sl “Alokut o I #IEM T3 (operational
definition) & A4 A3 Ao|ch

B. R¥IFEES AN #A

A YA, Piaget o REFRKS 428 A9 dd5d S HAE stz ok ol dis)
Piaget £ 438 A5 dof58 L £AT 4~54 FolEE RERB A2 SEeHot
REEIMEA 1A @A vk £t

0?-‘-’!” RO

=0l

rlr

FJ

olel 3] Braine (1962) & REKRN A FEFEN RERES 48512 gon, J’i%e%‘ﬂr L3
E5Y7Hg vl st °1€d‘41 A A etgl ot Piaget 7} AF8-3F Aol A Azl opet w ?ﬁ% k2
AS 2~34 olFo XFEFAQHLE B Zo] gk Braine (1962) 9 Aot wat H 22 wolo]

H Ao o BEAYH S ‘Fﬁ“ﬂ g a= Siegel (1973) o]t ofae] za A "“"2% 2ol
ofs APE TS Y, Piaget of AYolA Asg 4d4y obsEo] dlAs AIn =55 A
£ A9 F Ad

<38 1> siegel & AN WHIE #1

C. BT Wl g #t4
Piaget & RI(FMY RE-S BT Bk ( transitivity relatin) & olsi® 4 gictz kg ok
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Bryant (1974) = Piaget o g wvtels 4@ A4S chgA e morshgich 2, 442, oura
22 AY A} obSelA At C% vlmohs L7, obSL Asl Bk oo w3 Bsl C
Bob gebs AbAe Falo) jotEs £ @i Lee g

Hah Ehol Toirbrl dMH RE sl ulg o)
obEol Aol g e “HEe A "oln Cof 43

A ®et webd Bryant &= BiTtE B (%ol
AHE 2abste S-S Sqskel b GH &, cher
g tete el A" S sdsn 9o, =
st 7)o JA ) sk ‘3&"45 Ad ouret 4 olvh weldq Bryant = A< B< C.ZD<E g
ez E Meeg o et 22 fold il Folvh %, Bi: Avcg 23 Ciq :*}_0,134 C=B
Ho} 731_7_ DHC+ o= Zo|oh A =) 72 P:aget"l Al Gl L ULLH7]0{ A 7)ol s 911’?‘&8() 3
@ol 7bsstiz ol & HAlsls wetog Bryant 9 Trabasso (1972) & Z7jeb M zbo] atolgt of
S ot 7l & A Astgieh A AE obFolAl F oulslg we gl (o AS B ) 4 i o] o
BRE 1A HE ¥ F AES ot MRMEE vdsidich webd sl@ds 4y %oy
T T U2EE FEuckE, oleigt £5ueol A HIo] Ao FEo| HBdL Bolw
ek Colaofl 7] ARE HolF).

ol 2L A2 Bddsted 447 A Bryant 52 44 o5 75%, 54 ol%o gg
%, 64l b 92 %7t vhEA ddshE A2 velytd A 2202 uhs), Brymue} Trabasso(]972)
o A¥Azte HHReol BITH Bfkel W BEREDS 23 ods L AdysA RzgE o A
HARNE 924 fHE Aol elv A 2o

Jku afu m

V. Piaget 2 #IHZE0 st #H
A. Piaget Y B&m KK

Fge Awe Fo 9»13-‘11 of THE sl A4EE st o BUEE ) BB HAS T
TAE 71 Fol7® st T AdARAY AYE T 9 FE U2 HEEAL  HEL
—4““ A5 shEsioh ey ﬂ& € AH R, HRAES MEEEYY 2 2o %k 2 BH

9 v KithR (reality) & A g & olalste AL Axad, JdAdH2 2 ofgdl o] =
o dos Holz, BE sty AYL diedd] AR FAH 270 LFHER o ARG wt
Az Bxes 2¥A 3g T AR ol o}, KWKRWE (primary variance) o]]o] &g
7bs4d ol 9l BIXKAY BE (secondary variance) ¥ FZEE (error variance) & E4|5l= %
TA kel 8757 #Folgt,

g9, AdAEe] A AFA] dF WAL AbZolu AolBR o9 ol Al Zao] Lol
Avl, REOBRB A+ AL ofdd REZE AT A —45* = zFo| ofgx =3 o] RBE
< WEK HEE SA 3z Adt F FHA AAolsh ole2 A7y FEE == ;A 5+ o
E2 AERc obEd T FAAFe o8 g g ot ot FAo AP HAstnAtst
T P35l 4FE F #5 Qs Holoh ol2id A=) 29 ( experimenter contamination)
< HA] A8, dor dvAde AAARJ] BEHREYG FASF 98 zAYwS Waie gl

+
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Piaget & CRMESE dal 599 Qe dsln Aok o T 4ol obEql A%, S8 offe
Az el Al EN BES 23 e QR MIEE stel Ay oA Exzae z

o] @Ech ol ol4 Piagets} Astm ol FHE B U EWKE MEES 1 A4 A
sk, A8 RS Figel REE MBS o149 ddolch ol Add s @ asb e
2% LM, G, RO GE Y B s AP He Ware WAl P28 o 295 of

WA EAM T A ok,
Piaget (1974) « #ed#tate] Ryl “BE (cause) " & 3wl 9lz, oA setoale Mw

2 “HEf(reason) " g #=dl qlct st Piaget o HRAEL FxiEo|n, ol & S99 4

2=4% 4-2=29 FERclet duata ¥ 4-2=20l2 3tct= HWHAS ® )

1

-

o) =
A .

Si

i
Piaget = “cause” % %13 JBJC (external reduction) 2 Hulisled g o] oulad Wag W
o Ao fdste AoZ2 duby Ao Ay glg A “FEE (cause)” o FL As
M2 ARE A Fed F2 X3z 2o 22y M8 BT (intemal reduction) o] s

“B (reason) " v 7] &S AAA (reality) o] s 2 A4AE FA43 s BHE HED g 4

28 kAl ol & ol ko (Vuyk, 1981,pp.77-78). o3 Al £, Piaget o] 37wy e =3t
A RS PRk A Aol ARA HEE A8 A BHE AAs AL
<+ ¢ 7 ol

$2] & obdloll A Piaget 7} o3y ASW S B2y gle ¥iA FAEE dAslg ¥r2 8}
ek
1. WBENM 2 @

tlo nfo

rlr g ©

=

Piaget 7} A= slz gl& AE A AT 27t 2ot AGAEA e ofFo] Wiz 8 73
Aol F o529 Atz Piageto] s AFH A&, dojd A4, AFE gs] okr"c}

ojgdA gw Piageto] AdH A= 224 o] APA+yel sldsied, 53 A4 2 A%
Eol §H& ol fglol HY A wet Fatxle F vlF2H Yo AdgA Aot =3 Piaget &
Aol d AAALEE utEalAd FHFE Fx Eolsf4 A&l = Futslctn shglot (Piaget, 1974,
P.41). o] wtE otFo] AYPAI AN E AFEE olslste A Yohe AL AAZ 5k QY
t}, Pupert = o} 52 AAlol A7 AFo] e F&EA ) Fetx AP AR w2 o
st X 9Fe] otz st ok (Piaget,1976).

oAy A AFo AT olF AR 4L Piaget B i F AEF9) A4AL #HE ARG
Mo 2318 AR} o5 AR obFo] A% AFe] Aol YT Aolate AL 243
A ek, Piaget AAUE 29 Adx8 2 B do|£ & AFSAAE (Piaget,1978,p.195) ,
o] 81&¢ ZAshz Wkg AAg AL YAtk

2. BRRHY Wk

b9l Atz Aol ol$H gelold A & Uehdoh 2AA  Piager = ol Tet BTPAS
MY A7E Q4 HEYS L ATHNoE AAsich Piaget AAE of ad wHde
gol YuklelA ofdchE HE AUstA SuE B AN 1WPEY YEA £AL wlojo}
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hoha skl o}
o« }apalol ofetolofiAl ARG Wt kit AlabEo] AFElE WEd o A o] Mgl Ui
3l o]+ wil$ o] 4~3ct” (Piaget, 1948, p.208).

3. FEHS WA

Piaget = 79 G7ldFolA 7]} olofel sl walold wslsted ool Ay APAE 27
SEEstn 8 2 shded S TS BHOR Addelgch 2ol o Wy o4 A3
ofd wrgol WES W T2 o AgAel oldl AiE AdFAL (o Aol T EE AL
Sel Fael e obgol Ay sirlEct elRle] ¥ g vl Aol Huxel) AdH Fuie)

g 2 & glomg o3t BAE Fall Joixl obFe 8hge AuhA whdolztn HE& & glch

thA| sl Piaget = Alo] 4A3F &4 HRHXE Lo 2 ob59 Jdubd HawiEss: widz
i Aial, A4 o8 Piaget & LRAERES vhAAAE S5 vebd Saubded 4
Asigohs vdg we Aol g o Aol ohE FA= Piaget & Aol FHT AEETFA
AAl 2] QS #lsF e 2wk willstd ¥ stz QlokE Mol ( protocol problem). o
o wig whgEol obFY UATZE Auide HEA HEukgolstn ¥ P&

B. Piaget H7HikS MR

GAE oirl4 et AF44o] vol Piaget Fuyol AW MIEMES B3 ¥ 9
At

alo

1. Piagets #etat vadg +¥3AE d 4HE FASE Estz 2 Add A54dy
T $AsE ARl wAz Wtk

et dTubgel s A dde] glvh. Piaget o Qv A3H YT uuEco dod 4
Hoelstn & 4 gldh dA9A H W g Ao st #HAA dr4dFy dYFAA &
A, ARA, FAA, AF45Y 821¢ FF 8 doke AL oY 233 olF 27 3
Wz o4 HAs "y & 4 Y& Aol

2. Piaget BHE Fwolz flESelel 22 397 9 4 goke Aol

olhe vimel EMIHHL vlE PiagetolTe WAl M, B FEAL Solch A4
Piaget & o5 AdSol & 244 Hejg Weln X Kobch. Wozniak (1975) & Piaget B
B 4de $2EA WEYEe 42402 s 9 4 doke Aol h e $4% BRoldn B
" ¥ Utk

“These similarities - such as the notion that cognition is structured, that de-
velopment conforms to the laws of the dialectic, that change is absolute and
rest relative, that the development of intelligence is an interpenetration of -
assimilation and accomodation, refraction and reflection, that structural change

occur as stepwise reorganization, and that knowledge becomes progressively
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more adequate - are metatheoretical, As such, they are not falsifiable, (p.45)”

Overton (1975), Overton ¥ Reese (1973, p.71) 52 4] Piaget BKH L A (model) Ay
ATRRE BES Aot Addd A5 HFol Adchn sl9dc)

o dFAbE HHRME Hek BRIER ERT ste el ZlEAMolztn  4Ajck  o|Fe 4
okoll w] A Piaget o] A L ol #atsty wiaabdql A Bald Piaget o e w2 x|
215k 9lw Popper (1975) 5 4% %J AL dadh delsh destan shoich. Lausen (1977)

2 Mehlers} Bever, 2.2} @ Gelman 59 {#ff5%S% 7 £33 Fol Piaget 7} M A3 JREMSY T

% WA ol ol i ek sistch

3. Piaget & =419 MG vldste AdAS4EE FE3E A S Hobx o= 2 wze
A SFef 52 spH o

Piaget Bi& ubels A FAH o+ Laugo sl Genevadltulel Ay wge “uazxse
fEe BOE AME shebsta] Zstz ek ” = Zolgleh F, o] %2 Piaget o] o Fubg & ul2
2 o el A MK BLEE TR M dojd A EolatE Aol Coll, Gillieron,Gyon,
Marti, Ventouras- Spycher (1976) £ Piaget o %4 el o] djs] b33 cﬁ_{,’--é‘s_ 8} )
o &, 2oF & F3kel e A4 dAs Piaget 7} A A BREBRE £KE B astd, o2
ArEzmE& Piaget s ¥4& F4sic 454 Aowq wrasgziec 492 A9 ato g
Agnuls = Piaget of Ag Ao} o3t AERZFO2 dHdtn st ot webd p(biBol A
et AgAAE AYeta 2oy = Fol Piaget o s 4utd+ A5 Aot YA Ge-
neva &3} 2 88 ybA| =l o},

4. Piaget = /M A5 FAIZEH 7} ofFo BHEER £RE QA5 ol sy},

Longeot (1978) & ob5-& A2 Atoldt BEFES ¥Uckxy g d& £4, o9 o5& I
RIF @Eo] HA HS53he, 4w ohF HEE REHSe WA 5= Longeot = REH S
A9 BAZE “individual decalages” 8}3 ¥ 2=i4, o}]& t}A “interstage decalages” s}
“intrastage decalages” 2 4| ¥3igich HAbe B £R2A 72 AA: o RagE: 2
Tt Aeolck (e FREN HBiE B ASK HERE). FAE A7 2L BaEss 879
Atr 2L dAFEWH AE obFFol slAsA F3e A st 90e-g Egct Longeot = Pia-
get o] Ao o]2fdt & o] vEldE olft Piaget o AYPA ol BEWE, MEWMAAL £
S HEFA #RE 2 &S A X8 WEHE L ME A Folzty s £3] Long-
eot & T H Z&7)el decalge 7} ety HEA ol 2 Piaget 7l YA Y KWH Mk (em-
pirical abstraction) &} REH fit (reflective abstraction) 8dd] <l3) Auddlg o, =,
TAA 23471 RER Lo REQ MRS o 3ol BB Wol AL3tw o wmy
HiRte KA RiREE ot sy BER el o B2 d3g 9t =ickes Ao

5. Piaget v+ AEHEARRZS RYAT st AAH L2 FElsls Aol ojFE= 27 E
W &gt
5o AdejgdAEol sIAMA WRH RYEFHK 28 & =tBchad, Piaget & MR, BN
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MRS 2Hg wZn gloh A CEREREE At gle Adxtd Ay oy &
AE dddsted Ao b AabAel s Aty 22 #Holkslm Qlek Piaget 7} o] g
Auiubale] 238 Y AdGE A2 Piaget 9 Aol Awel Aol obd A& Aglol gleg 4
ApgE Zlojel b 7 ek

Pauscual~Leone(1980)t Piaget 2} whAl % 383 AHdL Moy Z¥olety] B}l y)aH
T aolef 619 Suf, Apostel (1973) 2 Piaget o Aviel ke AMvuistizl st $igoel 2
RSl ksl A2 Rdbckx sk Piagetd J A% $3 st Wohlwill(1973,p.190) &
%0y B ( developmental function)2 ZA3Z EHEMNY 471 bz 3825, Kendler o 4
Piaget o chrloll 2ol 233}l ol of2d 9 2 o f4= Piaget AHAlo]l M3t HARH HRIES
ool BEUEGS AvistaA A" TEEd 4523 BEMERI AL F Uota st
o} (Brainerd, 1978 ). 3k Fisher, Olson$2 A2 #Wejed Piaget o v]3aA of FTule of
Toll 2o BEigol 1950~1960 3o EBLEEES & FA=EdLH A vl F dddaAse
Piaget o] EHE & T8HEHE HEE AEdsiedn =383 gles 42 Toloaiyz | siegx
shoioh'(Vuyk, 1981, p.465).

. Piaget & (&4l LHEAE ERE FAs49H.
Piaget © 29 o| &% $93le 42 A5d Ao 7123 A $2¢ sstn A4
o] HHS A wAHsls protocol (obEukgel whal )2 Al Alst= Utk  Piaget &= A agy

6
=

g HH STl sk, of A $Ae) Asli A Aol sl Goisiojof gk o
W02 @ SHFRC & EE SHRE S AT Hetd 8 padu S4re Mk 2

Aallok sl 2 FAdAT o ATA el o8l by F4o] AEEEE A Pgsslo} glejop doy

Ab4d Goldschmid-Bentler Al 54 Ay Piaget 9 AAq A 5AEE A sAEL2E A3
24 ol o] xak (Goldschmid-Bentler, 1968 ), © o] Piaget &5}Sol o ojrAx ¢ A
Z w2 9le Aol A AL & 4 ok

7. Piagetd] A2 ALl Txidt A 22 W F St Folg daastes A5 2
Al EAE 7L o det

of uvj#L Piaget o] it el ¥t okt Geneva bl 4 #|71= L8}k, Fehr
(1978) & AABIE o d7AE EH AobF4 4 (spatial egocentrism)ol 4 44 %8 7}
4addn Baste o2 AFAE 12476 Fafdm 2o g

°| % Piaget & RESY HBRPLHES d¥57k det g4ddn Edstz YAq, e dadd
4 e AALEE Adste FUHEA BE ANEJLE AE3tA] o3 QU] W ol AF ol
T BAYAH L A ol E A4 gl

8. Piaget € RE 42 29 AAE TFAH2E TP Y3 YAt 442 LE RRF
B AdAd sl fEhsliol AFsx ld,
Piaget AT oFF&l HAME glo] B2 AEE AJWL ol5e FHUGE ek 28 Piaget
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= obEo] o =47 H ’%—_"'ﬁZVP qE Aol el AuHor FsGe YT ANz
Ze olEel Awy FAGEL A e o] A FubE 2 Al Lol o W& ‘?}t.- Aol o3}
oAFol A et olHL “}i Piaget &l dubd 743} o) obgo] A& 27h 5% 25l Aeha)

Ql £ul& mAA £g sped AYATAE AAHCE Y sp5dol $83 AL 5 AU

9. Piaget T #EBigel ols Fihel A4¢-& AAstzm QAlgr 29 EERE fELEe &
A &5k gl
T71e] EEIRE) HifEko) 2719 ARt olo] &R E o] AditAle s
WeAets, dHs] 1o MEES Ao AL plol Edelm oot A o
= A5 AEE L 4 BdAE 5 UG F329loT 8 ofEo] of A Fo s
+ obd Zlolth Freudenthal (1973 )2 u|Fzslsd Y4H miyddely 53] % £ g
Adojd 42A4L, A5H 2485, FA4 574 2L 2AEL ob59 ool d YRS ks 7
¥ dobz AAg v gl & Zoll Larzen(1977 )& obg9 elojsa Aol A
= |

L &
#FEx

5

o]
AN

%ol

zﬂﬂaq Aof5d 2¥e AWshe Ak o Faddz ARG v ook

10. Piaget] AEFAX YF Waidtd doj2l A FH A8E Ld4¢ 754 ¥}
Bryant & Bower 52 Piaget 9 A¥A X7t UF F3etd of2izba) slHe 7h54S§uk4
o3 &gtk Droz 9} 19 $2% (1976)L Piaget o] Protocal & 9lof 7wl 7432 A& 2} 7pob o) ut
T AE HA4E £A4E Fotd F Addz sHck. Phillips(1976.p.6 )L o9 FHA o2 &
H &Sl A3 Protocol & A AT vk AAS. ek £2i7b If A then Sy (A:AAYE, S,
ATE)olte AEH A ZY g shAd, ole AztE AAYFE doslE AATF2E o
Siol S dolch,  zev shde) 5, F27hokd $5,5,S, - olekl, A QIAHZL  ofn Fzo &

olo A4

3t EAE EAE75 oHS ofdeh o]} Phillips o 3L Piaget o 4% o] $yrlH
T AY AP on Uoke CBAEREES sl 3} BGL o] stz YUtk AF Piaget =
& FEE Asts T2 shdelde YA HEEM a9 AL A2 Yt F £

|38ty el 2 Hslz gk Aol
V. & B

Garcia (1976 ) & Piaget o] Agubyol dia] 2AY =Hg Ho| glgich & Piagets} =
AA 4D E@wel H714 dsE dogide A ARFRA AL, Piaget 7} H@HS A9
402 HYAFH s AL 7MY & TPo2 wopSofok i)

A ddre] JARAEL A4 E FAlol Ao YUOTE QA E Euio4 9 Piaget 2| 3§ 7l
TE BABTERG] TP, olol A& Hrle Piaget BHL EUH wbo| 02 ulopSo] 7|7}
oAt A# Sl vhHolet( Gardner, 1979).

Miller(1978 ) & LEAIERES Piaget AN Ho|& AR v Yt =, Jzxyex

o] A2y ol o] Eolyt WA AAALE Fuiz: BEHRRM (theory demonstration )2
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e HPowl, Piagetd Ty ofwd ool glvhi: ddstel 19 A H2E ol

st BmMR (theory development)tel 4wy -g lobar oukz abdet A4 Miller 9
2 4L 4ttt alel Thomus Kuhn (1962 )2 =4z olvd 445k Agfet & 4 ek % Kuyhn
G whH FHH A A2 Asigle WHEE Y el wrelsle AL HelEx &

[¢]
2 Lol e Rye Ry Jeldon a4

Halel 7 2A Asfls ol =937 upyy Plaget°| b A, e A ”oL‘ﬁ-;’""Q{ A g v
2 Aok sted 29 A TH et o A bulgl 7}47} slebar s Sad of
T Hske dHE A wisetAel w=EgAdolen Azgeh ofd ol Fabs} Apgshe ‘?4_-1“” jof e
AL mod el HEawel WAl Hobsr] Mok Qo] dFabe) AT e ofd #Hobe s
3
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g zokshe Aol wtFAsich Piaget o olf ¥ Rl AdsbA Ak
z & Adeld. 2228 BRI wRER AJz 9
o PISE ofEAF AFEYol Ad W EY Al ol Mokt A FSE o EMALH A,
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